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Chapter One 

Title: The Importance of Pretend Play in the Development of Children 0-6 Years Old.

Introduction and background to Thesis 

Lillard et al (2013) state that the definition of play includes many elements which play therapists and researches have encountered. These elements include a positive effect for children, flexibility, nonliterally and intrinsic motivation. Lillard et al (2013) (P.1-34) state that pretend Play is ‘acting out stories which involve multiple perspectives and the playful manipulation of ideas and emotions’. Singer and Singer (2012) state that pretend play has a significant part on children’s cognitive and social development. Lindsey & Colwell (2013) state that pretend play includes two different topics, which are fantasy play and sociodramatic play. Fantasy Play occurs during the pre-school age, when the children gain more social connections with others and they have more resources to play with to use their imagination to pretend play with other children or adults (Lindsey & Colwell, 2013). Sociodramatic play is when children imitate other people or animals, they do actions and pretend to be something that they have seen in their home life or surroundings (Macleod-Brudenell & Kay, 2008). One of the main opportunities pretend play offers is for children to sustain a social relationship with other children or adults and that children learn to initiate play (Lindsey & Colwell, 2013). According to Narvaez (2014) the development of pretend play takes place at around the age of two years old and then children’s imagination develops more throughout the preschool years. Children enjoy pretend play and when taking part in pretend play it touches all areas of development. This ensures children develop in all areas (Sharif, 2014). Narvaez (2014) says that when the children are at the age of two and above they begin to interact with others, they begin to initiate play and they are more involved with the range of toys and resources. 

Observation is at the centre of children’s education. Children are observed, which enables professionals to monitor their progress, involvement and enjoyment of the activities and play in their educational setting (Thomas and Lewis, 2016). Play is studied through observation and monitoring of children. Children are monitored when playing and taking part in activities which cater for the child’s individual needs and their development stage (Thomas and Lewis, 2016). 

Educational settings such as nurseries and schools have a certain curriculum to follow to make sure that children are provided with the correct resources to develop within the setting (Moyle’s, 2010). The Welsh Government (WG) introduced the Foundation Phase(FP) framework which all schools and nurseries in Wales have to follow for children ages three to seven (WG, 2017). The FP was Fully introduced in all schools in Wales in September 2010 and is in place for children to learn to be imaginative, creative and for professionals to make learning more enjoyable for children (WG, 2015). The FP gives children the resources and opportunities to develop and it makes learning and playing more imaginative and fun (WG, 2017). The education settings and schools also have to follow the guidelines of the United Nations Convention on the Rights of the Child (UNCRC) that gives children the right to play. Play is enshrined by the UNCRC and it is vitally important for children (Moyle’s, 2010). Despite play being recognizes as an important aspect of development in the FP this was not always the case in earlier times.

Play was largely influenced in the 1900s by creating outdoor gymnasiums for children to have physical activity. Children’s play equipment such as sand pits for children to explore in were introduced in the 1900s (Frost, 2010). Throughout 1929 the Great Depression hit the world. Frost (2010) states these times were hard, but children found alternatives and still continued to play when they had the opportunity. Play in the 1900s was known as important because not all children would have to opportunity to play at all times. Children would only have certain times to play when it was safe for them to do so (Frost, 2010). Organizations were established to ensure that children had time and some resources to play, these organizations include the Young Men's Christian Association (YMCA) and scout groups. This is also when legislation was beginning to be put into place for children’s education, and welfare programs and children’s labour legislation was introduced.

There are many educational theorists that are linked into the development of pretend play between the ages 0-6 years. Lev Vygotsky states that children learn through social interaction (Nutbrown et al, 2008). According to Nutbrown et al (2008) young children learn through interaction with other children and with adults and this includes when children are pretend playing. Vygotsky (1978) also states that adults scaffold children’s learning and play. For children’s play to develop they need adult guidance. Play development is influenced by the children problem solving through the individual’s zone of proximal development (Moyle’s, 2010). The zone of proximal development is stated by Vygotsky (1978) as the balance between developmental stages which are determined by individual problem solving and the potential development, which is determined through adult guided or peered problem solving. Although Vygotsky (1978) is dated, the model still stands for children in today’s society. Smilansky and Sheftaya (1990) say that the models are extremely important for professional individuals that are working with children. This model includes a breakdown of four different parts, which include behavioural, constructive, dramatic and games with rules (Smilansky and Sheftaya, 1990). This was done so that the theorists could observe all parts of the children’s development when interacting in the different play and it helps them focus on certain parts of the children’s development (Moyle’s, 2010). Thomas and Lewis (2016) suggest that systematic recording children’s observations is beneficial to the practitioner as it enables them to identify the positive and negative effects on their behaviour and development. Observations are often used when working with children to ensure that there are ways for practitioners to support children on their strengths and weakness of their development (Moyles’s, 2010).

Justification 

This research project on the importance of pretend play will give a glimpse into how the theory is presented and how accurate the theories are within the play sector for children (Proctor and Linley, 2013). Guidelines may help suggest opportunities for children’s play and development but there are many different factors that impact on children’s development. Research is done to look at many aspects of play for children, which includes the benefits of play and how play can be adapted to be improved (Kenneth, 2007). Pretend play is an ongoing investigation within educational settings around the world because play is vital in a child’s development (Sharif, 2014). It is interesting to see the development and how the children play. Guidelines and observations are the main factors to identifying the mental, intellectual, social and physical wellbeing of a child’s development (Pellegrini et al, 1995). There is an interest for childcare providers in watching children during play, in a daily routine individual professionals have to observe children during play. Professionals do this to ensure that they are observing the children’s progress and to ensure that they are planning for all children’s needs in their care. The importance of pretend play for children’s development is a universal topic for all individuals to address (Fein 1981). Many theorists have examined the development of children’s play and have processed different theories to ensure that children are getting support within educational settings, (Moyle’s, 2010). Play in general is a largely researched subject, due to this the literature review will focus onto pretend play.

Aim and Objectives 

Investigate the importance of pretend play and supporting the development of children aged 0-6.

Objectives:

1.Describe the different types of pretend play.
2.Analyse all of the peer reviewed research related to Pretend Play in the Development of Children (0-6 Years Old).
3.Evaluate pretend play in the development of children.
4.Recommendations to professionals working within education and for strategies to support pretend play.
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Chapter one delivered an introduction into play, the background of where play developed, a justification for play and finally a main aim for this project followed by objectives to breakdown this systematic review. Next the methodology and justification used within this review, the methods and justification and a search strategy will be discussed. The ethical considerations taken when completing this project are also discussed.

Methodology and Justification 

This project is a systematic review researching the importance of pretend play in children’s development of 0-6 years old. The systematic review will be done by critically analysing to achieve an answer to the title question (Campbell, 2014). Higgins and Green (2011) state that there are different methods when doing a systematic review, the methods undertaken have aims and objectives to follow and make sure that the systematic review is all relevant to the question which is initially given.

The Cochrane Library (2017) defines a systematic review as an attempt to ‘synthesize, discover and evaluate empirical evidence’ which then lead on to be critically analyzed and answered to achieve an answer for a given research question. These reviews commence and categorize themselves when writing, this is done within the introduction, abstract or the methods (Campbell, 2014). A systematic review looks into the empirical evidence that is involved within the subject to find information and to answer a research question (Higgins and Green, 2011). Higgins and Green (2011) state that there are different methods when completing a systematic review. Research needs to be critically selected to achieve the correct possible outcomes and an answer for the research question.  Overall there are many different ways of defining a systematic review, they all include having to answer a question and to investigate and critically analyse answers to a specific question (Cochrane Library, 2017). 

Systematic reviews are known to have many different strengths and weaknesses. Biondi-Zoccai (2011) states that a systematic review shows the whole body of researched evidence, which answers a specific question. The way a systematic review is structured enables reproducibility throughout and a justified evaluation of the specific research being done. A systematic review is also able to identify weakness in research because they critically analyse the research and data found (Biondi-Zoccai, 2011). Systematic reviews also have weaknesses, which include choosing the correct approach to be studying a systematic review (Glass, 1976). Dane and Schneider (1998) suggests that when doing a systematic review, can lead to a misleading statement or answer. A systematic review can give a misleading statement or answer due to how dependable the research is that is being used to complete this systematic review (Shadish, 2002).






Methods and Justification

Critical Appraisal Skills Programme (CASP) is the method and justification process of this thesis (CASP, 2013). This is to make sure that the research within the thesis includes the correct method and justification that will support it (CASP, 2013). CASP (2017) states that this programme is in place to make sure that the ways of working within a systematic review are multidisciplinary and by using a problem based approach. The CASP appraisal tool works on the articles that are relevant to the research project and then the findings are organised in a table to ensure that the research being used is relevant for this project. Booth (2007) states that small disadvantages of the CASP critical appraisal tool is that assumptions that are not necessarily correct perhaps made about the research (Booth, 2007). 

CASP is going to be used throughout choosing the research for this study that should relate to the thesis title. An analysis of the information being researched will be done by using the CASP questionnaire (Appendix 3) and then with the results are organised into a CASP Chart (Appendix  2) to ensure that the correct research had been done. CASP helps to achieve a selection of final journal articles that is to be used within the project and to make sure that if there are any irrelevant journals that they will be discarded. CASP ensures that the correct information is found by creating a table of answers after completing the questionnaire for each article used, the answers gained from the questionnaire will provide information to see if the research found is relevant for this project (CASP, 2017).

Search Strategy 

To gain research and information for this project different types of literature has been evaluated, which includes books, government reports, journal articles and relevant websites. The information was found by looking through libraries and researching online. To ensure that the relevant information is found, key word searching was used. Following on from finding information and research it is necessary to ensure they are relevant for the project by using the CASP tool. (Appendix 3).

Ethical Considerations  

Resnik (2015) states that ethics within research has many different outcomes, which include promoting aims, looking into the values that are essential to collaborative work, which includes trust and accountability. Ethics involves ensuring that researchers are held accountable to the public and to help build public support for research (Resnik, 2015). Within ethical considerations all participants information must remain anonymous, lastly confidentiality must be respected when undertaking primary research within individuals (Jacobsen and Landau, 2002). 

Ethical approval is not necessary within this project because it does not use or undertake any primary research. The project aims to use a wide-range of sources, which are peer reviewed research. The articles and journals being used for this assignment already follow ethical procedures, to ensure that the research used is trustworthy and have no unethical studies within them (Resnik, 2015). 

Chapter Three 

The creation of themes will include four different topics that have been repeated throughout the research undertaken. These themes include, Defining the different types of pretend play, the Importance that pretend play has on children and their development, the role of the adult within play and the challenged and issues raised within pretend play. To record the emerging themes a table has been produced which looks into the different themes being used, the key words that came up, the research methods within the themes, what participants was the research aimed at and where the research came from.

Theme Table in Appendix Four.

Types of Pretend Play

There are many different types of pretend play within today’s society, these range from sociodramatic, fantasy, creative, role, symbolic, imaginative, social and communication (Maynard & Thomas, 2009). Different types of play address different parts of children’s development, the types of pretend play have been created by researchers and theorists who observe children playing. When observing the theorists categorize the different activities that they do are then break them down in to categories of play (Andrew, 2012). 

Hughes (2002) researched play by observing the children and then placing the observations into different types of play. This research extends play into a wide researched subject. Hughes’ (2002) theory of play is categorized in to 16 different types which he decided by observing children. This theory of play is widely accepted within the childcare sectors. 

There are 5 main types of play when observing that theorists look at first which are social, physical, intellectual, creative and emotional play (Daly et al 2006). These are the main areas of development that are looked at when observing children in an educational setting (Andrew, 2012). There are other theorists such as Partens (1932) theory that provided a different approach when looking into play. Partens (1932) theory stated that this approach looked more into the social and personal side of playing. The five main types include unoccupied play, solitary, onlooker, parallel, associative and co-operative play. This theory is concentrating more on observing how the children are playing, such as playing alongside each other or if children are seeking out others to share their own experiences (Partens, 1932). 

Many theorists disagree with Partens (1932) theory within play. This is due to others agreeing that there is a simplistic progression within play relating to different age groups which achieve different types of play. Broadhead et al, (2010) state that children can achieve the different types of play but it will depend on the individual feelings or their environment, some children may only play alongside others if they are unaware of their surroundings.

Throughout researching the different types and theories of play Hughes (2002) theory is only a starting tool to begin an analysis for children’s development and play whereas Partens (1932) play is used more towards getting an initial understanding of children’s play. With an initial understanding, it shows what type of play children are engaging in.

The Role of the Adult within Play

This study by Einarsdottir (2007), was based in a preschool environment. The study was done to learn about dramatic play for children and how adults intervened. The study also looked upon how the adults viewed their role and how play was initiated with children. Einarsdottir (2007) study included a questionnaire for the adults and the adults observing the children playing. This study was done by observing and taking evidence from a video on adult’s actions when children were pretend playing (Einarsdottir, 2007). The questionnaire was done to see how many adults in local one local area thought they engaged with the children pre-school. The participants involved with this study include pre-school teachers around one local area, and children.

Throughout this study most of the observations that adults captured were in a different environment which is not involved with pretend play, most observations that were taken were outdoors. Children can still pretend play outdoors with the resources provided and adults need to ensure that they are taking observations throughout all environments to ensure a correct observation conclusion (Einarsdottir, 2007). The questionnaire showed the results shown that 38% of practitioners were not present when children were playing, so they were unable to get involved and observe the children. Einarsdottir (2007) states that the adults that were observed in this study did not get involved in the children’s pretend play until it was initiated by the children themselves. 

To conclude from this study the adults working with the children need to have a more prepared and planned play, to improve this study we also need to ensure that the children are being observed to ensure they are reaching their full potential. Some children may not get involved with other children and different activities outside because they are in a different environment. Adults planning and preparing different activities in different environments ensures that all children’s needs are being met (Eubarsdottir, 2007). 

Another study undertaken by Vukelich, Han and Buell (2013) look into the language and communication by adults when children are role playing in school. The study was carried out by doing observations on the adults again when the children were playing. The study was focusing on the adults to ensure that they were closely observing the children (Vukelich, 2013). The participants involved within this study included children and adults within the one setting in pre-school. 

Bond and Wasik (2009) state from evaluating the studies taken by Vukelich, Han and Buell (2013) and Eubarsdorrir (2007) the communications with adults and children during pretend play have been problematized, due to only some adults getting involved with the children’s imaginative play. Bond and Wasik (2009) state that it is important for children to get adult communication interaction due to the fact it promotes the children’s communication and language development. Making sure that the children have their individual needs met by ensuring they can interact when playing with not only children but with adults as well has proven to be a vital part of development this includes having an adult-led activity. The findings from this study provided a personal preference in the individual adults, some adults do not feel comfortable engaging in pretend play and some adults let the children imagine their own play which is child-led play (Wasik, 2009).

To compare the both studies Dickinson (2001) who evaluated the study and gave a theory on the role of the adult states that some children have their own initiative and play with just other children others engage themselves in play with others and investigate to provide their own opportunities which is good for the children’s independent development when growing up. Kontos (1999) argued that the children need to have some adult-led play with the adults imitating some of the children by becoming their play-enhancer or a stage-manager to ensure the children are achieving their highest possible development.

Challenges or issues 

Stagnetti and Unsworth (2000) completed a study which was taken in a pre-school classroom and outdoors. The study was completed with a range of different children of the same ages and involved taking observations on the children when they were playing with objects that can be used in role play (Stagnetti and Unsworth, 2000). The participants involved with this study include children ages between 3-5, some of whom had learning or language difficulties and two environments including the outdoor area in the school and the pre-school classroom were used (Stagnetti and Unsworth, 2000). 

Lewis et al (1992) who evaluated this study found that some children with learning and language difficulties found pretend play challenging the children had difficulties in different areas, dependent on the learning or language difficulty that they had. Clifford and Bundy (1989) state that in their study that there were different observations undertaken on the boys that were in the classroom. The boys with learning or language difficulties were only able to pretend play with miniature toys and objects, whereas the other boys were able to go outdoors and imagine the jungle gym into a spaceship. In comparison, Lewis et al (1992) stated that from the observations undertaken it was shown that some children have difficulties in all areas of pretend play such as symbolic play. Lewis et al (1992) suggested this is due to them being unable to use toys as symbols. Stagnitti (1998) supported this study by stating that the children with an inability to use symbolic play could still pretend play. They still had knowledge of how to play with cars with other children but they could not engage in imaginary play. For example, they did not understand how children could pick up a cardboard box and play with the box as if it was a car.

This study showed that pretend play is a significant portion in a child’s development. The study stated that by doing observations on children it can show an inkling if a child has a learning or language difficulty. This can be shown by children not being able to participate with certain aspects of pretend play such as symbolic play (Stagnitti, 1998). Stagnetti and Unsworth (2000) supported this view stating that if a child over eighteen months of age cannot pretend in play they are more likely to have a learning or language difficulty.

This study undertaken by Elder and Pederson (1978) was on the use of objects in symbolic play. Elder and Pederson (1978) investigated symbolic play with no objects, the aim of this investigation was to see how the children reacted having lots of toys to play with and then no toys to play with.  The participants involved were a total of 72 children of different ages, which includes 24 children of the age two and a half, 24 three year olds, and 24 three and a half year olds. These children were randomly selected (Elder and Pederson, 1978).

The Elder and Pederson (1978) study was a three-part experiment which set up a trial for the children to see how they react with objects given and how they reacted without the objects. The children were split into three different steps of the experiment and they all took part in their own stage of the experiment. The first step was the ‘substitution condition’ (Elder and Pederson, 1978) (P.500-504), which involved giving children instructions and props to pretend play to see if they could do it themselves. Elder and Pederson’s (1978) second step was the called the dissimilar substitution condition which was the same procedure as step one but the children were asked to use the objects and use them to imitate something else, for example using a comb as a phone. Children were then asked to use the object the correct way. The third step was called the no object present experiment, which involved giving the children instructions but with no props, for example using a comb to brush hair and they began to imitate brushing their hair (Elder and Pederson, 1978).

Elder and Pederson (1978) stated their results showed that three and a half year olds could encounter and take part in all three steps whereas for children under the age of three and a half it became more of a challenge to complete the given. All children obtained perfect scores in the substitution condition (step one), which shows that the children were able to pretend play but due to their age younger children could not represent objects as something else (Elder and Pederson, 1978).

Comparing these two studies, the experimental study shows more in-depth results to than the observations. Vygotsky (1967) stated that the children’s ages affect what types of pretend play they are able to engage in. This study by Elder and Pederson (1978) supports Vygotsky’s theory, since it shows that age does affect what pretend play young children can engage in. The Clifford and Bundy (1989) study is an observation rather than an experiment, the study does not give a definite number of participants and states that they are all of the same ages. This gives the study only a limited amount of results that they can obtain.













Chapter Four 

· Findings and Gaps in Literature 

Throughout the project researching was a challenge. When researching for pretend play in children 0-6 years old the research was showing a wide variety of play in general not specifically looking into pretend play. This was a challenge within looking for research that was relevant for the project. There is very limited information on how pretend play influences children aged 0-6, some research looks into different ages and others are on how play itself influences children. This ensured that a great amount of researching was done to make sure that this assignment could be carried out. 

· Methodological Weaknesses Identified 

When researching for studies to conduct themes to carry out this study. The three themes that were chosen which were different types of play, the role of the adult in pretend play and the challenges and issues that children come across within pretend play (Maynard & Thomas, 2009). There were different studies that had been looked at for the different themes used, the methods used within the studies include observations and questionnaires to gain information on how important and what development does pretend play help for the children. The observations were taken from the adults observing the children in two different pre-school environments, indoors in the classroom and outdoors. Observations are an important part of children’s education because it can help ensure that children are at their expected development stage (Andrew, 2012). A questionnaire was also involved within one study, the questionnaires were given out too many different adults working with children aged 3-5 in pre-schools. This study took place in one area but was spread through different schools in that area, the questionnaire proved efficient for research within the role of the adult (Maynard & Thomas, 2009). It gave a good result to show how much adults were to get involved when the children were role playing in school. The result that came from the questionnaire showed that 38% of teachers were not present when children were role playing (Einarsdottir, 2007). This ensures that some children are not getting observed when they are role playing, this could affect the children’s development or the practitioners could be missing a key impact on the children’s development. 

Throughout the studies taken there were only two methods used to achieve results. To ensure more efficient results other methods such as experimental, correlational, play-language interventions and longitudinal studies could have been encountered (Elder and Pederson, 1978).  The studies taken were for pre-school classroom children, this normally ranges for about 24-32 children in a classroom. The children were all around the same age because the study was for the children between 3-5, the different studies that had been reviewed for this project was limited with samples. One study made sure that their methods of observation and a questionnaire was in a range of places to ensure that they could get accurate results, having a two-method study is more of a reliable source to use information from because there are more ways of showing the results that they obtained from the study (Elder and Pederson, 1978). 

Observations have limitations because not all individuals take observations on children and some observations may not be accurate (McLoed, 2015). Some children may act differently around others that they do not know, different adults are placed in schools often to cover. Children may not show their potential because their unaware of the adult that they are playing with or being observed by (McLoed, 2015). Some adults also do not get involved with children that are role playing because they are not there due to dealing with other classroom tasks that need doing. This shows that not all children will be observed throughout the day within the classroom (McLoed, 2015). 

Questionnaires have limitations when using for a study. The questionnaires are not always answered correctly, this can be done for individual reasons such as wanting to protect themselves and their privacy and for social desirability bias (Debois, 2016). When questionnaires are answered they produce a varies of data, there are different types of questions that affect people’s answers. Such as they can have multiple choice and open ended, the multiple-choice questions may not be suitable for the individual because the answer that they would like to give is not present (Debois, 2016).

An experimental study has a various amount of limitations depending on how the study is taken out, on some studies the limitation can depend on the individuals on the day. Their health, life experiences and their mood can affect how the study goes that day (Center for Innovation in Research and Teaching, 2018) (CIRT). CIRT (2018) also state that experimental studies are normally controlled, it may show that people may not be able to give their full potential to the study because they are being controlled in a particular environment.

· Overall Conclusion 

Pretend play is a significant role on children’s development, for the children between the ages of 2-5 it is an essential part of their education (Lillard et al, 2013). Throughout evaluating the three themes it shows that there is not a significant amount of information on the subjects. Pretend play is not a widely researched project as the research leads more to play in general. The experiments mostly found were completed by observations, this is not always as reliable as other studies out there that could be used.  For example, an experimental study gives more information throughout what children are involved within the study, how many and the gender of the children. A recommendation for this would be that the experiment is done over numerous days to ensure that the results are accurate for the children who are participating. Research and more studies should be done on pretend play, this will ensure that studies that are being done can be backed up by more research and information. 

Throughout the project there were a few studies that which in the future could be adapted to achieve better and more accurate results. The studies taken are mostly observations to achieve a more accurate study, different types of studies could be taken such as more experimental studies and taking the studies over a few days instead of just doing the study within the one day. The children are also ranging between 3-5. The studies could be more widely approachable so that there are age ranges that the studies are been taken on, this would ensure that certain ages have an average developmental stage with pretend play within education settings.

From the results of previous studies, it has shown that not all teachers observe the children. For the future teachers and professionals should have training to ensure that individuals working with children feel comfortable and are aware of what they need to undertake when observing children. This will benefit the children and the professionals working with them because it ensures that they will be working the children to their full potential.
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Appendices

Appendix One

Example of CASP Questions.
1.Was there a clear statement of the aims of the research?      		
  Yes   Can’t tell   No 
[image: ]2. Is a qualitative methodology appropriate? 
· 
·    Yes    Can’t tell    No
· Is it worth continuing?
3. Was the research design appropriate to address the aims of the research? 
   Yes   Can’t tell   No 
4. Was the recruitment strategy appropriate to the aims of the research? 

   Yes   Can’t tell   No  
5. Was the data collected in a way that addressed the research issue? 

[image: ]   Yes    Can’t tell    No 
7. Have ethical issues been taken into consideration? 
[image: ]   Yes   Can’t tell   No 
 8. Was the data analysis sufficiently rigorous? 
HINT: Consider 
   Yes    Can’t tell   No

9. Is there a clear statement of findings? 
HINT: Consider 
·    Yes    Can’t tell    No  [image: ]
· 10. How valuable is the research? 
·    Yes    Can’t tell    No 
· 
· Appendix Two
· Example of CASP Chart
· 
· 
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Appendix Three

Search Strategy

	
My research question:

	
The Importance of Pretend Play in the Development of Children (0-6 Years Old)


	
Places to search for information:

	
Google & UWTSD Library.

	

	
Date
	
Database Name
	
Search Terms
	
No of Results
	
Comments

	25/10/17
	UWTSD Library	Comment by Jessica Morgans: UWTSD Library ISNOT A DATABASE NAME
Search all Previous Ones and Change to the Database Name
	Importance of Pretend Play
	35,395
	6 Relevant Documents Found.

	25/10/17
	UWTSD Library
	Pretend Play
	174,774
	1 Relevant Literature Review

	25/10/17
	UWTSD Library
	What is Play?
	11,129,780
	1 Relevant Literature Review

	25/10/17
	UWTSD Library
	How is Play Studied?
	1,649,838
	0 Relevant Documents

	25/10/17
	Google Scholar	Comment by Jessica Morgans: GOOGLE NOT A ACADEMIC DATABASE
Search all Previous Ones and Change to the Database Name
	what is pretend play in child development
	1,090,000
	1 Relevant Article

	25/10/17
	Google Scholar
	Fantasy Play Definition
	3,930,000
	0 Relevant Documents

	25/10/17
	Google Scholar
	theorists that support pretend play
	3,170,000
	2 Relevant Articles

	14/11/17
	Google Scholar
	Welsh Government Foundation Phase
	387,000
	1 Relevant Document. (Welsh Government Curriculum)

	14/11/17
	Google Scholar
	Theorists that Support Children’s Play and Development
	433,000,000
	2 Relevant Articles. 1 Relevant Journal and 1 Relevent Website

	14/11/17
	Google Scholar
	Systematic Review Journals
	40,600,000
	2 Relevant Journal Articles. 1 Relevant Website.

	14/11/17
	Google Scholar
	What is a Systematic Review?
	41,200,000
	3 Relevant Websites

	14/11/17
	Google Scholar
	Why do we do Research?
	2,280,000,000
	0 Relevant information

	14/11/17
	Google Scholar
	Why do we research children’s play and development?
	553,000,000
	1 Relevant Article

	14/11/17
	Google Scholar
	Why do are educational settings involved with play?
	41,200,000
	2 Relevant Articles

	14/11/17
	Google Scholar
	United Nations Conventions for the Rights of the Child
	5,630,000
	1 Relevant Website with Articles alongside to read

	14/11/17
	Google Scholar
	Does Pretend Play Matter?
	3,230,000
	1 Website, 1 Article and 2 Journals

	14/11/17
	Google Scholar
	Importance of Play in Children’s Development
	204,000,000
	1 Relevant Article

	14/11/17
	Google Scholar
	Impact on Play for Children’s Development
	757,000,000
	2 Relevant Journals

	14/11/17
	Google Scholar
	Why is Research Important?

	2,250,000,000
	2 Relevant Journals

	14/11/17
	Google Scholar
	Early Children’s Education Foundation Phase
	20,400,000
	1 Relevant Article

	18/11/17
	Google Scholar
	Why do we do a Systematic Review?

	41,100 ,000
	Relevant Websites and 1 Relevant Journal Article

	18/11/17
	Wiley Online Library	Comment by Jessica Morgans: WILEY ONLINE LIBRARY NOT A ACADEMIC DATABASE
Search all Previous Ones and Change to the Database Name
	pros and cons of the CASP Critical appraisal tool
	2,230,000
	1 Relevant Journal Article.

	18/11/17
	Google Scholar
	why is a chart used for methods and justification?
	4,290,000
	2 Relevant Websites and Journals

	18/11/17
	Google Scholar
	What is a chart?
	67,300,000
	12 Relevant Websites

	18/11/17
	UWTSD
	Does Pretend Play Matter?
	30,390
	1 Relevant Source

	18/11/17
	UWTSD
	Promoting Healthy Child Development PLAY
	39,560
	1 Relevant Source

	18/11/17
	UWTSD
	Imaginative Play for Children and Young People
	29,740
	1 Relevant Source

	18/11/17
	Google Scholar
	Data Collection and Analysis
	281,000,000
	1 Relevant Website

	18/11/17
	Google Scholar
	Why is play important in educational settings?
	20,100,000
	2 Relevant Sources

	20/11/17
	Google Scholar
	Why do children play in educational settings?
	93,700,000
	2 Relevant Sources

	20/11/17
	Google Scholar
	Current ongoing investigations on Play
	267,000,000
	No relevant Sources.

	20/11/17
	Google Scholar
	Current Employment market on children’s observations.
	12,000,000
	1 Relevant Source

	21/11/17
	Google Scholar
	What is Ethics in Research??
	246,000,000
	Many Relevant Sources, 2 Relevant Sources Used

	13/03/18
	Google Scholar
	Foundation Phase Introduced??
	13,000,000
	1 Relevant Source

	13/03/18
	Google Scholar
	What is the zone of proximal development?
	4,470,000
	1 Relevant Source

	13/03/18
	Google Scholar
	What is the background of Children’s Play?
	589,000,000
	2 Relevant Sources

	14/03/18
	Google Scholar
	systematic reviews leading to a misleading anwser???
	707,000
	1 Relevant Source

	14/03/18
	Google Scholar
	How does CASP ensure that the correct information is being used?
	147,000
	1 Relevant Source

	14/03/18
	Wiley
	ethical considerations in research - confidentiality
	217,000
	2 Relevant Source

	15/03/18
	Google Scholar
	Role of the Adult in Play
	483,409
	1 Relevant Source

	15/03/18
	Google Scholar
	Role of the Adult in Role Play
	3,432,000
	2 Relevent Sources

	20/03/18
	SAGE
	Play preference in children
	364,000
	4 Relevent Sources

	20/03/18
	Google Scholar
	symbolic play in young children

	3,310,000
	1 Relevent Source




Appendix Four

	Themes
	Key Words
	Research Methods
	Participants
	Sources

	Types of Pretend Play
	· Superhero Play
· Role Play 
· Imaginative Play 
· Sociodramatic Play 
· Fantasy Play
	
	· Children
· Theorists
· Researchers
· Observers
	

	Importance of Pretend Play
	· Social, Physical, Emotional and Intellectual Development.
	
	
	

	The Role of the Adult within Play
	· Adult Based Learning
· Independent Learning
	
	· Children
· Adults in the pre-school environments 
· Researchers & Observers
	

	Challenges or issues that adults or children come across within pretend play
	· Resources
· Lack of Environments to explore
	
	· Children
· Researchers & Observers
	





2

image1.png




