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Zoe Noot


Student Number: 1700137


ECAD5001 – Pedagogy in practice 2 Assessment for Learning


Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AFL strategy from Professional Teaching Experience.






Assessment for learning (AFL) is way of teaching and learning which allows the teacher to gain instant feedback from the student to gage their knowledge of certain topic, this is done to help improve the students learning.  Using AFL can not only help to improve the students’ performance within school but it can help their confidence for example answering questions in school and it also helps them to know what is expected from them and to what level they need to be working at or towards.  When teaching the teacher uses AFL within the activities without knowing it become natural to them, they do not need to think about using it or the way they use it.  AFL makes the child more independent as they need to engage with their own learning and take control of it, the child will start to think of where they are now, where they want to go and how they are going to get there with regards to their learning.  AFL strategies have been linked to improving children’s performance in their tests.  This is proven by Hattie (2017) “Research shows that these strategies particularly help low-achieving students to enhance their learning”.  AFL is known to have two types of assessment these are the formative or the summative.  Formative assessment is used as questioning strategy while providing the teacher with all the relevant information that they need to have to know where the students are with the learning.  Summative assessment is a way for the teacher to know whether the student has learned anything from the end of the learning or topic (Black et al., 2011). 

"In AFL, it is the purpose of assessment, rather than the nature of it, that is important." Welsh Assembly Government (2010) An example of using the summative assessment within a school setting would when the children take test or end of year exams as it can show their lack of understanding within that particular area.  AFL has five areas that it focuses upon these are: feedback this when the teacher gives the child feedback about their work and gives them ideas on how to improve their work to make it better, questioning let the teacher know where the child is at with their learning so they know what they need to do to help the child improve, the student will become more independent and more confident with their own learning, and they will also not feel scared or doubt themselves when they come to self-assess their work or if they peer-assess work, students are shown exemplar work to know what they need to achieve for example fiving the child the success criteria and then summative assessments. 

On PTE, the strategy that was used was the ‘Traffic Light System’.  This AFL strategy focuses on feedback for the learner as it is quick way to show if the students have any prior knowledge of the new topic so the teacher can tailor the learning to the students.  Using the traffic light the teacher gives the children three cups one green, one yellow and one red so when the children area learning they can show the teacher if they will confident with the topic they show green, if they know something or feel like they sort of understand then they show yellow and then they show red if they do not understand at all, this help the learner feel supportive and in charge which makes the child feel confident to say if they do not understand something. “The strategy is useful to use in school as it gives clear indications for target setting. Another benefit of this strategy is that once teacher input has been given to the children with a red or amber, it allows the children to reassess themselves against the learning objectives and hopefully see an improvement”. Clarke (2009)
Within the Foundation Phase using the system whereby they colour their circle in green, yellow or red depending on how they think their learning is. This is on the top of their piece of work so the teacher can see how they did also so the teacher can see instantaneously on how the child feels about their learning. Also, it can be done by showing a fan with a green happy face if they understand, a yellow normal face to show little understanding and a red upset face if they do not understand, using the face can help children with additional learning needs understand what they know.  The National Autistic Society stated that “ALN children need something visual to learn from as they find it easier to visualise, presenting information in a visual way can support communication between the child with additional learning needs and the teacher”. (Cohen and Gerhardt, 2016)
As the child moves up the school the assessment of using traffic lights can be adapted to suit the learner.  In Key Stage two (KS2) the learner will be expected to expand the strategy by explain what and why they do not understand.  They children would still use the cup system to show in the introduction what they already now or do not know for the teacher to understand what they need to focus on while teaching.  It is adapted at the end as for example at the end of their work they colour a circle to show how they felt about at the topic but they then need to tell the teacher what they found hard or easy and why using a paragraph to show why they got it or how they did not get it.   Also, giving their work to their partner so their partner can assess their work (peer assessment) will benefit them as child tend to listen more to their classmates.  The problem with this is to be careful on how the child assessing the others work will word their feedback so they need to taught how to give positive feedback.  The traffic light system AFL strategy helps the teacher make understanding of their student’s knowledge quickly.  Hattie and Clarke (2018) describe AFL as “helping learners understand what excellence looks like and how they can develop their own work to reach that level”. This proven by the traffic light system as children can develop their performance of their work and reach the level that is required of them, “children also become more able and confident learners” as stated by Donaldson (2018)
On the contrary to this some children may not know how to develop their skills further using this strategy as they have not been taught on how to do so.  AFL does however rely on peer and self-assessments.  According Kruger & Dunning (1999) “We are the worst judges of how good we are at something”.  Kruger & Dunning are psychologist who believe that AFL does not work for that reason as we are not good judges of how good we are.  Also, teachers giving feedback to the children will help the child with their future achievement and give them the confidence to change for the better.  Black and William (1998) argue that “if teachers use formative assessments as part of their teaching, students can learn at approximately double the rate”.  Which John Hattie agrees with as he stated in that “using formative assessment in the classroom brings about real-world differences in learner achievement”.  Research carried out the Welsh Assembly government supports theorists John Hattie and Black and Williams by the term they use called Metacognition which means to ‘think about thinking’ which supports the self-assessment idea that they both support.  Metacognition supports the ideas that students need to look back on work they have learnt, to be able to understand how they can improve their future work, the children can only do this my teacher feedback.  Which the traffic light system supports as the children is able to give instant feedback about their own knowledge which leaves the teacher with the knowledge on how to tailor the lesson to support the children. (Welsh Assembly Government, 2010) 
There are many benefits of using the AFL strategy ‘traffic lights’ one is it improves the learning outcomes as the child know where they need to improve their work and how to reach the outcome they need to reach.  Secondly it improves the confidence and independence of the child and gives them ownership of their own learning which will help them later in life through their career.  Next with the traffic light approach it helps the teacher tailor the task they will do based upon the feedback the children give and it will help the children become want to learn and be orthostatic about their learning.  Do AFL in the classroom also helps the teacher as it gives them more time to spend with individuals and talk to them more giving them quality feedback and the teacher also has more time to look at their own classroom and how they can make improvements to help the learning.  
Dweck (2006) stated that “an AFL approach helps to create a supportive and cooperative classroom. In this environment, everyone, including the teacher, should feel able to try new things without worrying that they might fail”.  
In contrast to this there some Misunderstandings when using AFL.  While looking at the ‘traffic light’ strategy one disadvantage of it takes time and training to implement in school as the children need to have time to use it and teachers and children need to have some training to give positive feedback as not giving positive feedback can lead to the child closing down and not wanting to participate in any activities.  Secondly some children and teachers do not like change in their classroom, looking at the higher attaining children they might not to participate of fear of getting wrong answers and being judged by peers and teacher as they think they should know the answer.  Next teacher feel they should always know how to get the best out the children and get them to respond in the right ways so may be fearful of not succeeding and also for children. “Teachers should not take it for granted that students will act upon their writing when they receive the feedback. Actually, it is very difficult for teachers to monitor students' follow-up behaviours” as stated here by Sadler (1998).  This can be challenging for the teachers as if the student to do act upon their feedback it maybe they need to be taught how to so and improve other skills to be able to complete that task.  Some lesson may need to be revisited to have more of understanding of that area. 
To conclude this essay AFL can work very well in schools if the teacher, child and school are supportive of it and give it the right amount of time to work and provide training for both children and staff.  Additionally, the teacher needs to give the child confidence in their ability to improve their work and do this they need to give the positive feedback. An important aspect looking into the future within schools there need to be a focus on AFL and persevering with it as it will pay off in the end. However there need to be more understanding on the difficulty for teachers as they can give the child challenges and help the child succeed but if the child does not want to learn for what could be many reasons then it becomes difficult for the teacher to make them want to learn.  Looking into the future with new curriculum AFL will play a vital role in helping children become be confident and able learners so there need to more emphasis on making it work before the curriculum comes in place in 2020. 
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L 5 ASSESSMENT SPECIFICATION

Student name: Student ID number:
Programme: Primary BA Ed
Module: Pedagogy in practice 2 Assessment for Learning
B Contribution to
Module code: ECAD5001 Overall Module 30%
Assessment (%):
Lecturer: Mr T. Cox Internal Verifier:
Assignment Title: DLWT“ the importance b nd Word count (or | 2000 words
effectiveness of developing b
Assessment for Learning throughout | ©Quivalent):
the primary school, including critical
analysis of personal implementation
of ONE 4, strategy from
Professional Teaching Experience.
Submission 14/12/18 Return date of | 1/2/19
deadline: provisional marks
& written feedback:
Sibmisaion All written assessments, where practical and possible, must be submitted via
hathe Turnitin, unless otherwise instructed by the Lecturer. (Please DO NOT put this
o assessment specification into Tyrnitin or it will match many similarities with
other students’ submissions.)
Alternative submission method (if applicable):
Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.
Academic Academic honesty is required. In the main body of your submission you must
honesty / give credit to authors on whose research and ideas your work is based. Append
referencing: to your submission a reference list that indicates the books, articles, etc. that
you have used, cited or quoted in order to complete this assessment.
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Module Learning Outcomes'
(from module syllabus)

Upon the successful completion of this module, the student should be able to demonstrate the
ability to:

« Further consolidate a deepened detailed knowledge and understanding of phase specific
documentation.

+ Develop independence and initiative in planning, preparation, teaching and assessment.

» Demonstrate a critical awareness of assessment strategies and techniques appropriate for use
in the primary school.

+ Communicate clearly and use suitable classroom management strategies.

« Organise their knowledge and learning through the use of a range of information sources and
present their work at the appropriate level.

TASK DESCRIPTION

Title:

Discuss the importance and effectiveness of developing Assessment for Learning throughout the

primary school, including critical analysis of personal implementation of ONE AfL, strategy from
Professional Teaching Experience.

Word count: 2, 000 words for written assignment (or 10% above or below). The words within the
appendices are not ‘counted’.

This assignment requires you to demonstrate knowledge and understanding of the background, importance
and effectiveness of Assessment for Learning and critically reflect on your personal implementation of ONE
Assessment for Learning strategy used on Professional Teaching Experience.

Essential Reading

This assignment requires that you show knowledge and understanding of Assessment for Learning and
that you understand the impact that this for effective primary learning and teaching. Readings have been
provided on Moodle (within Module handbook and specific session sections) and you must also utilise other
readings that you identify independently.
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STUDENT FEEDBACK FORM

This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your
mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on
the achievement of the task(s), including those areas in which you have performed well and areas that would benefit
from development/improvement.

Generic Assessment Criteria

Marks

available
Marks

awarded

1. Engagement with Literature SKills

2. Knowledge and Understanding SKills

3. Cognitive and Intellectual SKills

4 Practical Application Skills

5. Transferable SKills for Life and Professional Practice

Tate Submission Penalties (UK ¥
Assessment Mark (assessment marks are subject to ratification at the. niat) f
Exam Board. These comments and marks are to give feedback on module work [ Tp 1o T week Tale (357,

and ars for guidance anly untilthey are confirmed. ) TN B
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