Gender bias in early childhood play has been a subject of research and debate for decades. This literature review outlines a research plan that aims to explore the existence of gender prejudice in play among young children. In the text, there is a comprehensive review of the research process, methodology, and the explanation for selecting the approach. The essay aims to assess the efficacy and limitations of the selected methodologies in a comparative analysis with prior research findings pertaining to the subject matter. The results mentioned above indicate a comprehensive understanding of fundamental research methodology principles, including the importance of sample size, selection of sample type, and determination of research design.
Research on Gender Bias in Play
There is a consistent body of research indicating that gender stereotypes and biases have a notable effect on the play behaviours of young children in their early years.. A study by McGuffey et al. (2016) found that children as young as two years old exhibit gender-typed toy preferences, with boys gravitating towards construction and transportation toys, while girls prefer dolls and domestic toys. Separating boys and girls during playtime from an early age might have lasting consequences on how children develop and view themselves. In their study, Zosuls et al. (2016) observed that preschool teachers often reinforce gender stereotypes through their interactions with children during play. Teachers were more likely to encourage boys to engage in active and competitive play, while girls were steered towards quieter and more cooperative activities. Discrepancies in treatment could restrict children's opportunities for diverse play experiences. Furthermore, research by Cherney and Dempsey (2014) revealed that gender biases are not only present in children's play choices but also in their perceptions of gender roles. Preschool children often associate certain occupations and activities with specific genders, reflecting societal stereotypes. These early gender biases can influence children's aspirations and limit their career choices later in life. While research highlights the prevalence of gender bias in early childhood play, current policy and curriculum requirements generally emphasize gender equality and non-discrimination. For instance, the Early Years Foundation Stage (EYFS) in the United Kingdom (UK) promotes inclusive practices and encourages practitioners to challenge gender stereotypes in their settings (Department for Education, 2021). Similarly, the National Association for the Education of Young Children (NAEYC) in the United States (US) advocates for developmentally appropriate practices that respect individual differences and avoid gender bias (NAEYC, 2019). These policies and guidelines provide a framework for promoting gender equity in early childhood education, but their implementation varies across settings. The research findings, policy requirements, and evidence from other sources converge to paint a complex picture of gender bias in early childhood play. While there is a growing awareness of the issue and policies in place to address it, gender stereotypes persist in children's play behaviours, teacher interactions, and perceptions of gender roles. This suggests that efforts to promote gender equity in early childhood education need to be more intentional and comprehensive.
Evidence from Other Sources
Evidence from various sources supports the research findings on gender bias in play. Observations in early childhood settings often reveal gender segregation in play areas and activities (Martin et al., 2013). Toy manufacturers and marketers continue to promote gender-specific toys, reinforcing stereotypes and limiting children's choices (Sweet, 2014). Media representations of gender roles also contribute to the perpetuation of gender biases in children's play (Kahlenberg and Hein, 2010).
This literature review highlights the need for continued research and action to address gender bias in early childhood play. Future research should investigate the effectiveness of interventions designed to challenge gender stereotypes and promote gender-neutral play environments. Practitioners need to be equipped with the knowledge and skills to create inclusive learning environments that support all children's development, regardless of gender. By working collaboratively, researchers, policymakers, and practitioners can create a more equitable and inclusive future for young children.
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