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Proposed observation schedule for research for module ECPP001-C


Please note all dates and times are subject to change.



Date: 21/02/2019
Location: School A

	Time
	Action

	0830
	JT and DB To meet at School A

	0900 - 1300 
	DB to observe Lesson A and record notes

	1300 - 1530
	JT and DB to interview target students and record notes

	Following interviews
	JT and DB to discuss findings, suggest improvements and plan for Lesson B








Date: 22/02/2019
Location: School B

	Time
	Action

	0830
	JT and DB To meet at School B

	0900 - 1300 
	JT to observe Lesson B and record notes

	1300 - 1530
	JT and DB to interview target students and record notes

	Following interviews
	JT and DB to discuss findings.











Observation strategy 


As per Chesterfield (2018) the observer will be be passive and act to minimise interaction with the class and lesson. The presence and role of the observer will be announced to the children. Notes will be taken in 5 minute intervals.


Lesson 1

	Time
	Child 1 

	Child 2
	Child 3

	Time:
0900

Teacher (Researcher 1) Asks for volunteers to an open question
	Engagement: 4

Additional notes:
Child raises had to answer question


	Engagement: 5

Additional notes:
Child raises had to answer question

	Engagement: 2

Additional notes:
Child looks aware but is looking at book. 

	Time: 0905

Teacher continues line of open questioning using P.P.P.B
Wait time approx 2 secs
	Engagement: 4

Additional notes:
Volunteers answer with enthusiasm


	Engagement: 4

Additional notes:
Volunteers answer with enthusiasm
	Engagement: 2

Additional notes:
When directly asked answers curtly and looks uncomfortable - rubs face

	Time: 0910

Teacher asks open question using T.T.Y.P 
	Engagement: 3/4

Additional notes:
Child 1’s learning partner answers following discussion between both

	Engagement: 4

Additional notes:
Child answers for both partners 
	Engagement: 3

Additional notes: 
Child is not initially directly asked  question but is actively watching those who do answer. Smiles and gives short answer then looks down at table

	Time: 0915

Teacher asks open question and children are to respond by working in partners and using mini whiteboards (2 minute timer)
	Engagement: 5

Additional notes: engaged in discussion with partner and writing on whiteboard for both children 


	Engagement: 5

Additional notes: engaged in discussion with partner and both children share writing on whiteboard
	Engagement: 4

Additional notes:
Shares board with partner. Less discussion than child 1 and 2

	Time: 0920
Teacher poses open question and uses randomiser to select pair to answer
	Engagement: 5

Additional notes: Answers for partner.
After answering watches others who answer.


	Engagement: 4

Additional notes:
Actively watching teacher - ready to answer
	Engagement: 4

Additional notes: Gives short answer when asked but plays with pen when not engaged by teacher. Teacher praises and asks to expand answer and the child responds with more enthusiasm

	Time: 0925

Teacher asks for volunteers to an open question
	Engagement: 3

Additional notes:

Does not volunteer - appears to be listening but plays with pen

	Engagement: 3 

Additional notes: has head in hands and writes on board - turned away from teacher - lets partner answer
	Engagement: 5

Additional notes: keen to add opinion to group.

	Time: 0930

Teacher asks open question using T.T.Y.P 
	Engagement: 3

Additional notes:

Looks at teacher but continues to play with pen

	Engagement: 3

Additional notes: 

Puts hand up but is not actively looking at teacher
	Engagement: 3

Additional notes:

Watching teacher but is fidgeting in chair

	Time: 0935 Lesson ends
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:

Additional notes:

	Time:
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:

Additional notes:

	Time:
	Engagement:

Additional notes:
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Additional notes:
	Engagement:

Additional notes:

	Time:
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Additional notes:
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Additional notes:
	Engagement:

Additional notes:

	Time:
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:

Additional notes:

	Time:
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:

Additional notes:




	Time
	Child 1 

	Child 2
	Child 3

	Time:
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:

Additional notes:

	Time:
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:
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Additional notes:
	Engagement:

Additional notes:





APPENDIX B
Semi-focused interview 

Students (1), (2), (3)
1. How did you feel about the lesson?
Student 1 – Really good.
Student 2 – I really enjoyed, I liked the evaluation part.
Student 3 – I enjoyed the lesson and finding out what we can do next time we experiment.

2. What did you learn?

Student 1 – Different ways we can improve the experiments.

Student 2 – We learnt how different people think.

Student 3 – That people think differently.

3. What did you say?

Student 1 – I spoke about how successful my experiment was.

Student 2 – I said how I would change my filter for next time.

Student 3 – I said sand is the best filter and I think I am right about that.

4. How did you feel answering the questions?

Student 1 – I was comfortable.

Student 2 – Yeah, I was comfortable.

Student 3 – I felt okay.

5. How did you feel about being asked questions?

Student 1 – I really didn’t mind.

Student 2 – I didn’t mind.

Student 3 – I was a little bit nervous.

6. How did you feel when I used the lollipop method to ask questions?

Student 1 – Little bit nervous.
Student 2- Little bit nervous.

Student 3 – I did not feel nervous, I was okay with it.

7. How did you feel about giving your opinion on someone else’s answer?

Student 1 – A bit nervous.

Student 2 – I didn’t mind doing it I was just nervous to find out what they would say back to me.

Student 3 – I am okay about it.

8. How did you feel about talking in front of the class?

Student 1 – Um, I was a little nervous.

Student 2 – Little bit nervous yeah.

Student 3 – I don’t feel comfortable talking in front of the whole class, I prefer speaking to you on my own.

9. How do you feel when discussing the answer with your partner first?

Student 1 – I like working in pairs and groups first.

Student 2 – I think is better to work in groups first because your partner can help you find the answer if you don’t know it.

Student 3 – I think its bad to work in pairs because if you and your partner do not agree on something then it will cause arguments.

10. When the teacher counts how many people are trying to answer the question by putting their hands up, how does this make you feel?

Student 1 – It gives me confidence to have a go.

Student 2 – I feel more confident when other people are putting their hands up to answer.

Student 3 – This makes me nervous because it shows that other people know the answer and makes me think I should know it.

11. Do you like being asked questions?

Student 1 – I am fine with being asked questions, if you get something wrong you can learn something new by getting it right. I am only nervous if I do not know what I am talking about.

Student 2 – I like to answer questions, but I feel more comfortable when I understand the topic.

Student 3 – Somethings I want to answer and somethings I don’t. I like to answer when I know the answer.


APPENDIX C

Proposed observation schedule for research for module ECPP001-C


Please note all dates and times are subject to change.



Date: 22/02/2019
Location: School B

	Time
	Action

	0830
	JT and DB To meet at School A

	0900 - 1300 
	DB to observe Lesson A and record notes

	1300 - 1530
	JT and DB to interview target students and record notes

	Following interviews
	JT and DB to discuss findings, suggest improvements and plan for Lesson B








Date: 22/02/2019
Location: School B

	Time
	Action

	0830
	JT and DB To meet at School B

	0900 - 1300 
	JT to observe Lesson B and record notes

	1300 - 1530
	JT and DB to interview target students and record notes

	Following interviews
	JT and DB to discuss findings.











Observation strategy 


As per Chesterfield (2018) the observer will be be passive and act to minimise interaction with the class and lesson. The presence and role of the observer will be announced to the children. Notes will be taken in 5 minute intervals.


Lesson 2

	Time
	Child X 

	Child Y
	Child Z

	Time:
0900

Teacher (Researcher 2) Word Wave strategy
	Engagement: 3

Additional notes:
Child engaged in strategy.


	Engagement: 4

Additional notes:
Child discusses personal opinion.

	Engagement: 3

Additional notes:
Child prompted by teacher.

	Time: 0905

Popcorn strategy
	Engagement: 4

Additional notes:
Listens to others.

	Engagement: 4

Additional notes:
Happy to engage.
	Engagement: 4

Additional notes:
Communicated through actions of understanding.

	Time: 0910

Teacher uses TPS strategy with sufficient wait time
	Engagement: 5

Additional notes:
Great communication with partner on ideas.
	Engagement: 4

Additional notes:
Worked well with partner.
	Engagement: 4

Additional notes: 
Wrote own ideas, then stopped to discuss before carrying on.

	Time: 0915

Teacher uses lollipop method to share ideas.
	Engagement: 4

Additional notes: Watched, listened and engaged hoping for a turn.


	Engagement: 4

Additional notes: Enjoyed having the attention of the whole class to discuss ideas with everyone.


	Engagement: 2

Additional notes:
Disengaged and uninterested to what others had to say.

	Time: 0920
Teacher asks for volunteers to share ideas.
	Engagement: 4

Additional notes: Completed activity and willing to share ideas.

	Engagement: 2/3

Additional notes:
Finished task and then played with pens rather than volunteering to share.
	Engagement: 2

Additional notes: Did not want to engage but had a brilliant answer that teaching assistant prompts.

	Time: 0925

Teacher asks for volunteers to share answer and then stick on board.
	Engagement: 5

Additional notes:
Always engaged and enthusiastic to share ideas.

	Engagement: 4

Additional notes: Engaged in activity but did not volunteer until peers did.
	Engagement: 4

Additional notes: Discusses answers with peer.

	Time: 0930

Teacher uses PPPB strategy
	Engagement: 4

Additional notes:
Listens attentively to teacher and peers.
	Engagement: 4

Additional notes: 
Very focused and engaged on task.
	Engagement: 3

Additional notes:
Needed more time to think of an answer.

	Time: 0935 

Teacher uses 1:1 question.


	Engagement: 4

Additional notes: Listens to teacher and answers questions enthusiastically.

	Engagement:4

Additional notes: Continues engagement from previous tasks.
	Engagement:2

Additional notes: Needed prompts to produce answers.

	Time: 0940

Teacher uses open ended discussion questions.
	Engagement: 5

Additional notes:
Willing to give opinions and share opinion on peers’ answer.


	Engagement: 5

Additional notes:
Listened to other students’ opinions and was enthusiastic when sharing their own.
	Engagement: 3

Additional notes:
Needed the teacher to repeat the question in order to answer.

	Time: 0945
Lesson ends.
	Engagement:

Additional notes:


	Engagement:

Additional notes:
	Engagement:

Additional notes:




APPENDIX D

Students (X), (Y) and (Z)

How did you feel about the lesson?
X – Good it was fun.
Y – I enjoyed it.
Z – It was very fun.

What did you learn in the lesson?
X – I don’t know.
Y – We got to learn about what everyone thought.
Z – We learnt people’s answers and about change.

What questions did you answer in the lesson?
X – I can’t remember.
Y – I answered one about raising money.
Z – I don’t have a good memory.

How do you feel when you are asked a question?
X – It makes me nervous. Say I knew the answer I would be like whew that is a close one.
Y – It depends on the question. I like maths ones. I am comfortable with those. If I do not know then I am not so comfortable.
Z – When I know the answer it makes me feel clever. 

When I use the lollipops how do you feel?
X – I feel nervous.
Y – It can be a little bit of a shock when you do not know the answer.
Z – It depends if I know the answer or not. If I do then winner if I don’t (places hands to head).

If you don’t know who is going to be asked does it make you concentrate?
X – Because its random I think really hard.
Y – It makes me think harder.
Z – Well it makes me think of an answer.
How do you feel when you and your partner are asked questions?
X – Happy, because we can stick our brains together to find the answer if its hard like.
Y – I think its easier to work with your partner because you can help each other but if you both don’t know then you get it wrong.
Z – I would say its better to work with your partner because if you are stuck you can ask them for help.

How do you feel about the popcorn technique?
X – It is fun because you get to show your voice and ideas with people.
Y – I like sharing stuff.
Z – What I like is you can magpie off people.

APPENDIX E – Teacher 1 Reflection 

Reflections

Reflections will be completed using Brookfield’s 4 lenses (Brookfield, 1995) and each lens will be reflected upon using Gibbs’ reflective strategy (Gibbs, 1988). The researchers believe that this combination of reflective strategies will provide the appropriate scaffolding to construct meaningful research.




	1. Personal reflections



There was too much work on dialogue learning. This created disinterest for some students and I felt their engagement levels dropping in the classroom. I needed to vary the work set for the students.


	Consulting our autobiographies as learners puts us in the role of “other”‟ suggests
Brookfield. It also very much involves a „felt‟ experience, one that touches our emotions in a
substantive and remarkably common (shared) way. In this way we can begin to see our
practice from the point of view of what our students experience. Investigating out
autobiographies as teachers, is a logical first reflective step – it often brings into focus the
instinctive reasoning at work; the previously untested assumptions that may bear further
examination.

	Description
"What happened? Don't make judgements yet or try to draw conclusions; simply describe."
Feelings
"What were your reactions and feelings? Again don't move on to analysing these yet."
Evaluation
"What was good or bad about the experience? Make value judgements."
Analysis
"What sense can you make of the situation? Bring in ideas from outside the experience to help you."
"What was really going on?"
"Were different people's experiences similar or different in important ways?"
Conclusions (general)
"What can be concluded, in a general sense, from these experiences and the analyses you have undertaken?"
Conclusions (specific)
"What can be concluded about your own specific, unique, personal situation or way of working?"
Personal action plans
"What are you going to do differently in this type of situation next time?"
"What steps are you going to take on the basis of what you have learnt?"

	2. The students’ perspective

The students seemed to really enjoy the TPS strategy. That is when I felt that the engagement levels were highest. They seemed to enjoy working together and sharing answers as a pair to the rest of the class. 



	Seeing ourselves from our students‟ perspectives can lead to many welcome and not so
welcome surprises. We may be reassured: students are interpreting and learning in just the
way we anticipated. Equally, we may be quite startled: with students finding a plethora of
ways to interpret our actions and make meanings where we anticipated just one. Receiving
useful feedback from students can also sometimes be challenging to achieve and, even
supposing that we are successful in our efforts, we then need to be prepared to listen to what
they have to say.

	Description
"What happened? Don't make judgements yet or try to draw conclusions; simply describe."
Feelings
"What were your reactions and feelings? Again don't move on to analysing these yet."
Evaluation
"What was good or bad about the experience? Make value judgements."
Analysis
"What sense can you make of the situation? Bring in ideas from outside the experience to help you."
"What was really going on?"
"Were different people's experiences similar or different in important ways?"
Conclusions (general)
"What can be concluded, in a general sense, from these experiences and the analyses you have undertaken?"
Conclusions (specific)
"What can be concluded about your own specific, unique, personal situation or way of working?"
Personal action plans
"What are you going to do differently in this type of situation next time?"
"What steps are you going to take on the basis of what you have learnt?"

	3. Colleagues perspective


My research partner informed me that it was very difficult in the lesson to observe and take notes of all three sample children when they wee sat in different areas of the classroom. I think next lesson we can arrange for the students to sit closer together to ease the observation process.
	
Our colleagues experiences (peer review)
Fostering critical conversations about our teaching with trusted colleagues (cf. „critical
friends‟) can yield useful insights. It helps break down the „shroud of silence in which our
practice is wrapped‟ suggests Brookfield. Their experiences will often be broadly similar
even while they differ from ours in detail. A sense of diversity will become apparent that can
only be helpful to us in exploring alternatives and opening new ways of seeing and thinking
about practice.



	Description
"What happened? Don't make judgements yet or try to draw conclusions; simply describe."
Feelings
"What were your reactions and feelings? Again don't move on to analysing these yet."
Evaluation
"What was good or bad about the experience? Make value judgements."
Analysis
"What sense can you make of the situation? Bring in ideas from outside the experience to help you."
"What was really going on?"
"Were different people's experiences similar or different in important ways?"
Conclusions (general)
"What can be concluded, in a general sense, from these experiences and the analyses you have undertaken?"
Conclusions (specific)
"What can be concluded about your own specific, unique, personal situation or way of working?"
Personal action plans
"What are you going to do differently in this type of situation next time?"
"What steps are you going to take on the basis of what you have learnt?"

	4. Theoretical literature

My research partner and I thought the lollipop method did not produce the engagement levels we were hoping for. My research partner suggested that for the next lesson we should focus and discuss more about a topic before using this method. 
	The literature and „theory‟ can often equip us with an enlarged vocabulary to describe and
understand our practice. It offers multiple perspectives on familiar situations. According to
Brookfield, consulting the literature can become „a psychological and political survival
necessity, through which teachers come to understand the link between their private troubles
and broader political processes‟ (p37-8).
	Description
"What happened? Don't make judgements yet or try to draw conclusions; simply describe."
Feelings
"What were your reactions and feelings? Again don't move on to analysing these yet."
Evaluation
"What was good or bad about the experience? Make value judgements."
Analysis
"What sense can you make of the situation? Bring in ideas from outside the experience to help you."
"What was really going on?"
"Were different people's experiences similar or different in important ways?"
Conclusions (general)
"What can be concluded, in a general sense, from these experiences and the analyses you have undertaken?"
Conclusions (specific)
"What can be concluded about your own specific, unique, personal situation or way of working?"
Personal action plans
"What are you going to do differently in this type of situation next time?"
"What steps are you going to take on the basis of what you have learnt?"







Brookfield, S. (1995) Becoming a critically reflective teacher. Jossey-Bass: San Francisco.
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