







	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have engaged in a variety of reading to inform my response to the assignment question and shown a good level of evaluation of my own personal dispositions. 
	I am displeased with the balance of my essay as it focuses heavily on creativity which didn’t allow space for my two other chosen dispositions from the frame work. I need to improve my planning strategy before starting future assignments to ensure a balanced focus throughout. 


	Student’s Name
	Megan Briony Hughes
	Date
	15th December 2017

	Student’s Signature
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Critically evaluate your creativity and enterprise dispositions in terms of the EntreComp frame work and how you might develop these to the next level and demonstrate progression.

For the purpose of this assignment, I am required to critically evaluate my creativity as an educator, by assessing my creative and enterprising dispositions and previous professional experiences. Professional dispositions are becoming increasingly more influential within the classroom as their role is becoming recast as ‘facilitators’ and so there is less emphasis on more than just their knowledge and skills, but their personalities and the way in which they deliver the curriculum (Grigg, 2015; Dewey, 1910, cited in Grigg, 2015). Barnes and Grainger (2006) state that creativity is attainable provided that intelligence is engaged, and regard it as an essential part to education. Researchers suggest that self-awareness of creative dispositions such as curiosity, enthusiasm, and a passion for learning, are beneficial to wellbeing, confidence and concentration (Barnes, 2015; Grigg, 2015; Cremin et al., 2009; Pope, 2005) all of which can be seen as characteristics of passionate teachers (Grigg, 2015). NACCCE (1999) and Wilson (2009) believe that teaching creatively makes learning more interesting, effective and exciting because they use imaginative and innovative approaches.  As educators, we prepare learners for an uncertain future (Donaldson, 2015; Williams, cited in WG, 2017), and researchers see creativity and innovation as critical to organisations and the economical, technological circumstances of the twenty-first century (Thorne, 2007; Robinson, cited in Buie, 2005; Fisher and Williams, 2004). However, it’s important to consider the challenges, as Grigg (2015) claims, creativity can be time-consuming as it requires a spatial environment and can be challenging to control and measure.   This assessment will be modelled on the EntreComp frame work and the future progression suggested is evidenced through research and my professional interpretation. The content of this assignment will demonstrate my knowledge of strategies and pedagogy that develop creative and enterprising teaching.
	
The EntreComp framework was developed over ten years by the Joint Research Centre (JRC) on behalf of the ‘Directorate General for Employment, Social Affairs and Inclusion’ (DG EMPL) and was published as a self-assessment tool to build and develop entrepreneurship competences. It is comprised of three areas: ‘Ideas and opportunities’; ‘Resources’; and ‘Into action’ (Bacigalupo et al., 2016). These areas combined generate fifteen competences that professionals can critically assess themselves against and can begin to develop through the frame work’s progression model. I will use three of these competencies – creativity, self-awareness and self-efficacy, and motivation and perseverance – to assess my creative and enterprising dispositions as an educator, and suggest directions for improvement using the progression model and research on creative teaching. 

Overall, creativity is seen as a multidimensional combination of skills, functions of the brain and personality traits (Boden, 1990). Creative teachers particularly are thought to be emotionally literate with strong values and morals, curious, capable of independent thinking and judgement with an ability to take risks and persevere (Stein, 1974; Torrance, 1965; Cremin et al., 2009; NACCCE, 1999). They use innovative pedagogy, demonstrate good control and management skills and provide meta-cognitive lessons that foster co-participation (Woods, 1990; Jeffery and Craft, 2004). Grainger et al., (2004), Beetlestone (1998) and Sharp (2004) perceive creative attributes to be confidence, humourous, inspiring, imaginative and enthusiastic. 

Creativity is competence 1.2 of the EntreComp frame work, found under ‘ideas and opportunities’ and described as the competence to develop ‘creative and purposeful ideas’ (Bacigalupo et al., 2016: 21). The frame work suggests that individuals need to produce valuable ideas that solve challenges, experiment and examine innovative approaches, and amalgamate knowledge and resources to produce valuable outcomes. QAA (2012) use this description of application of creative ideas as ‘enterprise’. Claxton and Lucas (2004) also believe that we engage in creative process when we apply prior knowledge to a new problem to find a solution. Previous professional teaching experiences have shown that I have the ability to take the initiative to produce my own classroom resources to better fit the learning and purpose, combining my knowledge of what I need the resource to achieve and produce them to ensure that they meet the required criteria. In accordance to the frame work, I would place myself at a level 4 for curiosity and open-mindedness as I have demonstrated within schools that I actively research ideas and resources to fit my needs (see appendix A & B), and to develop this attribute I should research how I could improve the value-creating process. In order to do so, I would take time for gestation (Fisher and Williams, 2004) and brainstorm questions surrounding the ‘value’ of the resources/strategy that I am researching and developing, then use the open questions to generate deeper, divergent thinking that leads to creative outcomes (De Bono, 1999; Fisher, 2003). 

The frame work’s progression model for creativity infers a theme of exploration and the generation of ideas to produce valuable outcomes. Creative exploration in this context is the thinking that allows you to see a problem/resource/approach from an altered perspective and explore unlikely solutions (Grigg, 2015). Detrimental to this, the ability to think divergently declines over time, with only 2% of adults having the capacity for non-linear thinking compared to 98% of 3-5 year olds (Land and Jarman, 1992). Subsequently, teachers will need to make a conscious effort to work towards dispositions that can allow them to overcome convergent thinking habits. Costa and Kallick (2008) developed sixteen ‘Habits of Mind’ that aim to improve dispositions in teachers and learners, some of which can be seen in the EntreComp framework. ‘Creating, Imagining and Innovating’ suggests that people can develop creativity and must be open-minded to others and their perception of problems (Costa and Kallick, 2008). 

Cremin et al. (2009) propose an education specific model (founded on research from Craft, Jeffrey, Lucas, Claxton and Fryer) of being a creative practitioner, suggesting that there are three elements that combine into creative teachers: personal qualities; pedagogies used; and ethos of the school and classroom. This corresponds with Fisher and Williams (2004) who believe that creativity is broken into properties: people (personality and characteristics); processes (pedagogies used); and products (a creative curriculum).  They identified eight personal qualities including: using humour to make learning fun and understanding children’s needs and interests. Ten pedagogy themes were established including using diverse teaching approaches. A positive ethos encourages a network of creative teachers and feeds back into itself by inspiring outcomes (Barnes, 2003; Amabile, 1996). To establish a deeper understanding of my creative dispositions, I will further evaluate my teaching through this model. 

My creativity has developed through my experience and will continue to improve as I progress as a professional. I have experienced the benefits of including fun and humour into the sessions (see appendix C & D), and intend to continue incorporating this throughout my teaching. For this, I will need to ensure positive relationships with learners built on respect and use intuition to know when the timing and climate is appropriate for - or in need of humour. I am capable of understanding learner’s needs and interests, and use this to inform my pedagogy (see appendix E & F). Cremin et al. (2009) see this as creative pedagogy as teachers can use this understanding to seize unexpected moments to exploit the potential of opportunities. Bacigalupo et al. (2016) also include spotting opportunities as a disposition of creative and enterprising individuals. I will develop this further by giving learners clear achievable goals that are unique to them, increasing opportunity for success and positive thinking that is essential to a creative environment (Csikszentmihalyi, 1996; Craft, 2000; Grainger and Barnes, 2006). I have made attempts to include varied approaches in my pedagogy, by experimenting with techniques modelled by mentors and lecturers. These include AfL, questioning and management strategies (see appendix A, I & J). However, have rarely taken chances to adapt these to make them more original and give myself ownership of my teaching, which according to the EntreComp frame work is a descriptor of creativity. I will improve this by using the SCAMPER technique to increase originality (Grigg, 2015). This will challenge me to substitute, combine, adapt, modify, put to another use, eliminate or reverse strategies. 

Bandura (1981, 1997) defines self-efficacy as an internally perceived judgement of whether you are capable to achieve personal targets. In education, a teacher’s self-efficacy affects their predilection towards change and innovation (Skaalvik and Skaalvik, 2010) which are key themes to creativity. However, Fisher and Williams (2004) believe that creativity can improve self-efficacy through new perspectives and best predicts future success. Entrecomp describes this as believing in yourself, reflecting upon yourself, and progressing despite temporary failure (Bacigalupo et al., 2016). More efficacious individuals are resilient to adversity, persevere, and work harder (Schunk, 1984; Bandura, in press; Caprara et al., 2005; Kernis, 1995; Bandura, 1997; Zimmerman, 2000). An internal conformation of capability built on experience, intelligence and influence greatly influences our ability to achieve as this fuels resilience to adversities and transforms failure from demoralising to instructive (Bandura, in press; Schunk, 1984; Grigg, 2015). It also increases the chances of achievement as non-efficacious persons may attempt to avoid taking opportunities for fear of failure (Schunk, 1984; Bandura, 1982). Kavanagh and Bower (1985) explain that in a situation of skill development, self-efficacious individuals acquired skills at an accelerated rate due to investing effort, engagement and perseverance (Schunk, 1981; Bandura, 1981). 

In accordance with the Entrecomp progression model, I believe myself to be a level 5 for following my aspirations, as throughout my practice I have identified and described my goals through action plans and weekly reviews in terms of meeting QTS standards. I am currently reflecting on my strengths and weaknesses through a professional development profile that is helping me to identify what standards of teaching I have met and guides me to address those I need to develop in future practice, which equates to level 3 of identifying strengths and weaknesses in the model. Only recently have I begun to believe in my ability to achieve, this is due to an increase in efficacy from an inspirational and effective mentor on my most recent teaching practice. Bandura (in press, 1982 and 1981) explains this as ‘social persuasion’ where perceived credible people, knowledgeable of the situation, persuade individuals to believe in themselves and try harder that in turn maximises chances for success. In order to improve my enterprise dispositions, I need to first develop my self-efficacy to motivate myself to take more risks and become resilient to adversity in academic achievement or lapse in self-esteem. I will do this by condensing my current goals into achievable actions and set a time scale to increase my chances of meeting each step. Bandura (in press) suggests that more experiences with success increases one’s self-efficacy, he calls this ‘mastery experience’, Schunk (1984) expands this by stating occasional failure can be endured if the individual has a strong sense of self-efficacy derived from multiple achievements. 

Neves de Jesus and Lens (2004) explain that motivation is important for the role of the teacher because it has an explicit impact on the motivation of their pupils, is vital to fuel educational reforms, and also for the feeling of accomplishment and fulfilment within the teacher themselves. Researchers who study the field link cognitive states of self-efficacy and self-esteem to the internal regulation of motivation (Jordan et al., 2008; Bandura, in press; Zimmerman, 2000; Schunk, 1981; Grigg, 2015; Fisher and Williams, 2004), suggesting that resilient efficacious qualities work harder and persevere to reach their goal. The extent of our motivation is influenced by internal needs and desires (Bentham, 2002), one model of this is Maslow’s hierarchy of needs. The model illustrates how the feeling of accomplishment and a need to feel fulfil potential can be an intrinsic source of motivation (Jordan, et al., 2008). Intrinsic motivation is the internal desire to do something because it adds value to yourself, and is most likely to satisfy a need to achieve as well as become more invested in the process and persevere for the purpose of progression (Fisher and Williams, 2004; Hattie, J, 2012; Jordan et al., 2008; Deci et al., 1991; Cox, 1991; Harter, 1981). Extrinsic motivations are still motivation, however are not believed to be as effective and lessens the self-efficacious impact (Deci et al., 1991; Hattie, J. 2012; Cox, 1991). Jordan et al. (2008) remind us that although motivation follows extrinsic, it is not necessarily positive, the word ‘reward’ is often used to describe extrinsic motivation however the concept of punishment is also an extrinsic motivator. 

The Entrecomp frame work describes motivation and perseverance as the ability to be patient and keep trying to achieve long term goals, stay determined and satisfy the need to accomplish goals, and to resist through adversity, pressure and temporary failure (Bacigalupo et al., 2016). As before mentioned, resilience is closely linked to self-efficacy, and the need to achieve stems from an individual’s intrinsic needs. Patience can be crucial to motivation when achieving long term goals, as this feeling of achievement has a delayed gratification (Jordan et al., 2008; Zimmerman, 2000; Cohen et al., 2004).  It is also a feature of creativity, as creative excellence requires a long-term investment of interest and effort, as well a period of ‘gestation’ (Claxton, 1999; Fisher and Williams, 2004) which is the time of thinking (consciously or not) that produces creative insights that can take time to emerge from intuition.

 Motivation is a complex competence that fluctuates depending on the situation, and is not a consistent disposition (Arthur and Peterson, 2012). In order to progress my level of motivation and perseverance, it is important to consider that motivation is a self-determined behaviour, with an internal drive to succeed and engage. It can be influenced, but not physically altered, by external factors such as learning environments, teaching and learning strategies or social stimulations (Biehler and Snowman, 1997: Cox, 199; Bentham, 2002; Deci et al., 1991).  Using the Entrecomp’s progression model I have determined myself to be of level 4 when focusing on my motivating interests, this suggests that I can use strategies to maintain my motivation, which I do by regularly setting myself goals and self-reflect to monitor my performance and progression to become an effective teacher. The suggested next step would be to use strategies that will keep a collection of people motivated (my future pupils) and focused on creating value (within the learning). In order for me to encourage pupils to be motivated I will need to foster a passionate ethos within the classroom (Grigg, 2015; Hattie, 2012) and facilitate them in the process of self-regulation and the desire to set their own goals to achieve their aspirations (Hattie, 2012). 

In terms of resilience, I believe myself to of level 5 because I have experienced adversities throughout my learning journey and have maintained the desire to better myself in order to reach my potential and succeed in my ambitions. This is evident from my formative assessment results over the whole period of my second-year placement (see appendix K) that illustrates clear progression through experience and addressing previous weaknesses. I now need to use this experience to devise strategies that can aid me in future adverse times and strengthen my perseverance disposition. 

Grigg (2015) states that the process of creativity includes a critical reflection. I have used the Entrecomp frame work and progression model to reflect upon my creative and enterprising dispositions, identifying my strengths and weaknesses as well as suggesting routes for progression. The process of this assignment has allowed me to develop an understanding of the features and importance of creativity and enterprise within education, on a professional and personal level. There is a clear psychological link between creativity and well-being through self-efficacy, and fortunately there are ways to develop these dispositions through the amalgamation of conscious thought and effort, and collaboration of like-minded peers (Barnes, 2015; Bandura, in press; Bandura, 1982). 
In order to ensure progression, I will make a continuous effort to re-evaluate myself throughout my professional career by assessing my strengths and weaknesses, and setting short and long-term goals that aim to address my areas for development and exploit my strengths to provide maximum impact of effective teaching for my pupils. 
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Appendix 

A.  Summative Placement Assessment 
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B.  Summative Placement Assessment 
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C.  Professional Reflections 
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D.  Formative Observation Assessment 
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E.  Professional Reflections 
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F.  Professional Reflections 
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G.  Action Plan Prior to PTE2b
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H. Summative Placement Assessment 
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i. Formative observation assessment 
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j. Formative observation assessment 
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K. Record of formative assessment outcomes 
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52- Knowledge and Understanding

Megan has shown throughout her placements to have a very good knowledge and understanding in

most areas. She ha nd taught Maths and Topic throughout her Foundation
Phase placement an . Megan is beginning to provide innovative
teaching and learning experiences for her pupils by using a range of ICT resources. In particular, her

use of Kahoot has led to other teachers rolling this out in their teaching.

legan has also been involved in plenty of discussion with the class mentor to build up an

excellent knowledge and understanding of each of the pupils so that she can use this information to

cater for their needs.
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3.3 - Teaching and class management

Megan has a quiet, calm manner in the class and is confident in taking control of the class, dealing
with behaviour/arranging children independently. She has developed her class management

strategies from observing the modelling of the class mentor and implementing them herself. Megan

itional adults she is able to guide them

and gives clear instructions, with WAGOLLS to show how she wants the work set out. However Megan
needs to ensure that she shares her plans with the staff in plenty of time to allow them to prepare
accordingly. Megan has shown she is more confident modelling good work to the pupils and this
needs to continue. Megan has begun to use SOLO taxonomy in her lesson plans and writes pre-
prepared questions on her planning, which are also shared with the support staff. Her questioning
during the mini=plenary and plenary need to be improved so that Megan provides more critical

reflection as opposed to discussion of how they feel about the lesson.
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Assisted Reflective Conclusions (ARC) Model

Date: 24/11/16

[SOIZ1F

Critical incident (focus): Literacy session on ‘Kennings’

Experience

Feelings

| was really pleased with this session, everyone was engaged and active, and
seemed to enjoy the session immensely. Because | had that positive vibe from the
children, | was brimming with confidence and | could add a bit more character to
my teaching. It was an enjoyable and relatively happy atmosphere for learning and
the children gained their skill in @ manner that they could enjoy. | was especially
pleased and thrilled when Will stayed for the lesson and actually produced some
good work.

Remember and
Understand

Their participation was average during the first part of the introduction. Where we
looked at discussing verbs of things and wrote them on the flip board ready for
when we came to do the main activity as a class. They enjoyed discussing things
that a teacher ‘does’, especially when the other teachers in the class were there to
join in. We looked at some examples of kennings together and the children had to
guess what the poems were about, this encouraged a little competition as they
thought it was a game of some sort. Then we looked back at our initial teacher
verb map and worked as a class to produce a kenning poem. Once we had done
this they then had the knowledge and skills to produce their own. At the end of the
session we read out the poem and tried to see if we could guess wha they were
about.

Evaluate and analyse

| believe that this class are more relaxed and willing to engage when the lesson is
most creative and fun. However, at the same time they appear to need a lot of
guidance on how and what is expected of them. Will is an especially
temperamental case, he needs to be shown exactly what to step by step so that he
is confident to do it on his own. However he needs the freedom to be creative and
have a unique outcome to his peers.

Conclusions and actions

Now | know that | need to encourage an element of fun into the lessons as best as |
can. This won’t always be possible as a lot of skills in the curriculum are difficult to
incorporate into a game, and so | would need to spend more time planning them
and looking for inspiration on out of the box style sessions.

Transformed experience
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Any additional comment

Megan has settled in very quickly to this practice and has made a concerted effort to be more,
organised. She has a very calm manner with the children and seems very relaxed whilst teaching. The
children respond well to her, she has a sense of humour with them and they are enjoying her teaching

and learning lots of new facts.
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Assisted Reflective Conclusions (ARC) Model

iSO\

Date: 16" March 2017

Critical incident (focus): Topic, Maths

Experience

Today felt too easy, | need to start challenging myself and setting more targets
that will keep me on my toes.

Feelings

“What are your feelings regarding
the experience?”

Remember and
Understand

o Learning intensions were achieved by all
o Children were engaged, they are fully enjoying the topic
o Iwas able to adapt my plan to accommodate the fact that the higher
ability children found the maths task too easy
o |am struggling to bring the main bodies of the sessions to a smooth finish
in order to execute an effective plenary
e The LSA activity for KUW was differentiated because they were lower
ability, however two children within the group needed to have their work
differentiated further
« Time becomes an issue because it takes too long for the children to get
into the tasks, and so a mini-plenary is either too early or too close to the
end of the session to be effective
The learning could have been more effective if | had utilised the mini-plenary and
plenary effectively with informative AfL strategies that could give me insight into
how to move the learners forward.

o | have developed my teaching skills in my planning and preparation

o Learners had clear guidance and instructions, e.g. teacher focus group had
a photographic step-by-step guide

o My teaching today was an improvement to the beginning of the week, this

caused the pupil achievement to improve too because | was well prepared

and had reflection of the activities from support staff and personal opinion

to make any adaptions to the session

o 1 will need to make a conscious effort to ensure that even differentiated
tasks are not inaccessible to individual children

o I will try to plan my main activities to be short and effective, so that they

don’t take as long to get engrossed into the learning, therefor giving me

more time to effectively implement a mini-plenary and smoothly transition

into a full plenary with plenty of time to spare.

“Can you list the aspects of the
learning experience that went
well?”

“What were the elements of the
learning experience that were
disappointing?”

Evaluate and analyse

“What will you keep the same to
ensure effective teaching and
learning in the future?”

“What was the cause of the most
important disappointing element?”

Conclusions and actions

“What are your possible solutions
to the disappointing issues
identified?”

“What will you do next?”

Transformed experience
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Assisted Reflective Conclusions (ARC) Model

Date: 9" March 2017

1Sol2 13

Critical incident (focus): Third day teaching/ Literacy, Topic, Maths

Feelings

“What are your feelings regarding
the experience?”

Remember and
Understand

“Can you list the aspects of the
learning experience that went
well?”

“What were the elements of the

learning experience that were
disappointing?”

Evaluate and analyse

“What will you keep the same to
ensure effective teaching and
learning in the future?”

“What was the cause of the most
important disappointing element?”

Conclusions and actions
“What are your possible solutions
to the disappointing issues

identified?”

“What will you do next?”

Experience

| felt that today’s experience was even more successful, and | can feel my
confidence and passion for the experience growing. | have been working hard and
it has been paying off with visible results.

Learning intensions were achieved by all

Some children acceded expectations and | was really proud of them
Praised small achievements

Tobi did really well in the creative activity which was a delightful surprise
Tobi has started to respond to me when | address him

My behaviour management strategies no longer waste teaching time

| asserted myself more so that children know that | can also be firm and
there are certain expectations in work ethic and behaviour that | expect
from them

| still need to work on the pace of the intro/plenary to keep children
engaged

Some activities needed to be differentiated further

I should include cool learning into my planning

| will continue my use of thinking groups but experiment with other
strategies that are less time consuming

These activities went well overall but the top and bottom groups needed
further differentiation

The most disappointing element was that | didn’t use my time effectively
enough. Too much time was being spent listening to children discuss
things that were completely irrelevant and some activities took longer
than expected and cut into the plenaries which is the focus point for AfL

Make any adaptions necessary to my plans based on today’s outcomes
Include mini-plenaries!!!

Plan for ‘Cool Learning’

Make better use of PowerPoints to support me and lower ability children
that may not be able to keep up with my talking.

~ Transformed experience
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52- Knowledge and Understanding

Megan has shown throughout her placements to have a very good knowledge and understanding in
most areas. She has independently planned and taught Maths and Topic throughout her Foundation
Phase placement and used research to develop these plans. Megan is beginning to provide innovative
teaching and learning experiences for her pupils by using a range of ICT resources. In particular, her
use of Kahoot has led to other teachers rolling this out in their teaching. Megan has used a range of
AFL strategies that have been modelled from the class mentor, and she has used these successfully.
She has also implemented several of her own strategies, which once again, have been used by other
teachers. Megan has also been involved in plenty of discussion with the class mentor to build up an
excellent knowledge and understanding of each of the pupils so that she can use this information to

cater for their needs.
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Megan used a range of AFL strategies during the lesson. She used thinking groups and 'no hands up'
during the introduction to collate answers based on SOLO taxonomy questions. The plenary included
a think-pair-share activity and she used traffic lights at the end to assess the children’s learning and
her teaching. She gave specific praise to children during the introduction, i.e. you used medieval

vocabulary. Megan did a mini-plenary but this happened a lttle late in the lesson and didn't focus on
their success against the given criteria. However Megan's lesson was 10 minutes late starting due to a
longer assembly than expected and she adapted her lesson well and remained calm in light of the
delay. Megan has been marking books and has a growing recognition that the feedforward needs to
link to how the children can improve their work. Megan has taken on board the feedback and
feedforward from the class mentor and shows awareness of her own progress; setting her own
targets for improvement following discussions with the class mentor. Ways forward; Ensure that the
Learning Intention is RAG rated at the start of a lesson and then again at the end of the lesson
together with the Success Criteria. Ensure a mini-plenary takes place in the middle of the main focus

activity and that you get the children to assess themselves against the Success Criteria.
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Following an initial discussion about the topic to be covered during KUW, Megan asked the children
‘what they would like to learn about Medieval Britain. She used these ideas as the based for her
observed lesson; and weekly rotation. She has used her own personal research to plan the lessons
and the children were engaged and motivated to learn during the lesson. Skills were taken from the
Pembrokeshire Foundation Phase continuum and she has used this effectively to find relevant skills

for the topic and planned actvities to match. Megan has used a range of teaching approaches; using

the outdoors, discussion, thinking skills and creativity. She used ICT effectively to differentiate the
lower ability outdoor activity, based on feedback from the support staff who had worked with the
Basic skills group earlier in the week. Ways forward; To use a range of ICT/apps in your lessons to

develop the children's skills to further enhance their learning.
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