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Bratan et al (2021) explain that when children are read to in infancy it improves their cognitive and language skills, not only improving language outcomes but also improving the bond between child and carer. This ensures that children reach their full potential as Bates (2019) explain when discussing Maslow’s Hierarchy of Needs where a child is required to feel loved, wanted and have a secure attachment before they can learn. 
Bratan et al (2021) also suggest that ninety percent of children’s brain development happens between the ages of birth to three. So, reading to children of this age is important to ensure positive language outcomes.  Fitzgerald (2021) agrees and further explains that a third of babies’ brain development happens in the third trimester, Fitzgerald (2021) also explains that babies are born into the world acutely programmed to learn different languages, however babies learn their language from caregivers, again suggesting that language and interactions from caregivers is important. In Hart and Risley (1995), Study which studied children ages 7 months to 3 years. It showed language development and progress was not due to financial or environmental factors but to the number of words spoken to them by their caregiver. However, acquired language was increased in children with professional parents as during the study on average parents of children who lived in poverty spoke on average six hundred words an hour to their children, parents from professional families spoke to their children on average around two thousand words an hour. Hart and Risley’s (1995) study showed the more words per hour that was spoken to the child the more language the child acquired. DOE (2016) discuss this study and explain that this amounts to a 30-million-word difference between children who are least and most advantaged. Rogriguez & Tamis-LeMonda (2011) somewhat agree and suggest that children from Low-income families show lower academic achievements and delays in their readiness for school, partly down to inadequate home language and literacy environments but also due to lower quality shared booked interactions. 
As Bowlby’s attachment theory suggest that babies are born pre-programmed to form an attachment to the primary caregiver as discussed by Bates (2019). This is shown in language development where UNICEF (no date) discusses that a baby can recognise the maternal voice before coming out of the womb and will follow the voices of its parents up to six months. As shown by Kuhl (2011). During an experiment using magnetoencephalography which picks up and identifies magnetic fields in brain as we think. A six-month-old was given various languages to listen to. When hearing its own language, auditory receptors lit up. It showed coherence and causality where due to one part of the brain functioning another part of the brain activates and functions showing that the six month old was able to recognise and understand some of its own language. This again shows the importance of reading to children from the third trimester.  

As Welsh Government (2018) discuss as part of the New Curriculum for Wales the Digital Competence Framework is part of the cross curricular skills meaning that digital methods should be used in all areas of learning. This was created with the intention of ensuring that all pupils will be digitally competent and have improved enterprising, critical and creative thinking skills which is particularly important in the modern world where technology is used everywhere. The Digital Competence Framework (DCF) is broken down into progression steps, areas of knowledge that a child is expected to have by a certain stage. For Early Years “ Progression Step One” a child is expected to be able to perform a range of tasks two of which are being able to recognise and follow instructions in an appropriate order to perform a task and control devices giving instructions. During the digital story, the storyteller gave pupils the opportunity to follow instructions to turn the page with the arrow. 

Robin (2008) explains the importance of digital story telling and suggest that it provides and opportunity to develop the skills that students will need in the 21st century. Nair and Yunus (2021) support this and explain that digital story telling is useful tool that can be used by practitioners to improve language and communication skills and all age levels. Iverson and Borderson (2008) agree by suggesting that digital work not only supports digital development but helps with traditional communication skills, fosters collaboration, and strengthens literacy practices. However, Maulana (2021) explains that for digital screen time to be effective it must include two way communication opportunities such as discussions between the carer and child as there was a direct link in their study where the risk of language delay in toddlers was confirmed to  increase with the increase of screen duration time. 
During both the traditional and digital story in the presentation the storyteller used questioning techniques to engage and communicate with the listener. In a study Tamis – LeMonda et al (2014) analysed mothers book sharing style, observing the story components (how much of the story line was provided) and story content (What features of the story were highlighted) and the dialogic emphasis (the extent of questioning about the story. Despite limitations in the study such as the observations being from a multitude of languages and cultures and the observers not noting if mothers gave children sufficient time to answer after questioning the study proved overall that not only does mother -child book sharing supports children’s narrative skills in lower income populations but story related questions support and develop children’s ability to develop skills to construct a story which improved children’s outcome in independent stories a year later
During the traditional story telling activity the storyteller asked children to make a prediction about the size of the dinosaur coming out of the egg. Berkowitz (2011) suggest that when infants make predictions, they not only develop skills necessary for learning to read but learn to understand and engage in human interactions. 
One of the questions asked during both stories was to ask how the one of the characters were feeling? Bruner (1986) suggests that parents have opportunity to expose their children to mental state language during book reading routines. Bruner (1986) suggests that when parents discuss and question how and what the book characters are thinking and feeling, it will prompt children to ask and answer associated questions and improve children’s emotional understanding and ability to discuss and communicate emotions. Turnbull and Carpendale (1999) support this and explain that children of mothers that explained causes and consequences of emotions scored higher outcomes on standard emotion understanding tasks than those children whose mothers did not explain or refer to emotions during shared booked reading. 
To increase engagement during the traditional story the storyteller used props to encourage the listener to participate and to extend the learning opportunity. For example , using the word “Taller” from the story then using props to ask and show the listener which object was taller. Lodge (2020) states that as well as documented curriculum it is also important that children are taught wider aspects of oracy and that this should support social interactions. For example turn taking, identifying who is holding the conversation and how to judge when this will change and how to listen and how to speak. The storyteller gave opportunity for the listener to practice these skills by engaging them when asking questions and providing opportunities to speak and listen. Alexander (2008) agrees and explains that using recitation, asking questions to test students’ knowledge and understanding and engage pupils is effective as is dialogue, using structured questions and discussion to ensure students deepen understanding but also expands and says that using rote, encouraging students to repeat information, ideas and routines, and encouraging discussion within the class is just as important. Whilst the story teller asked questions the activity could have been expanded to give the listeners opportunities to discuss their answers with each other to further develop their social skills and knowledge.  By contrast Millard and Guarnt (2014)suggest that many educators avoid oracy based activities due to concern of making under confident pupils uncomfortable and that encouraging discussion and dialogue leads to disruption in class. However as seen in the video Teach Like a Champion (2022), spotlighting and discussion can eventually improve pupil confidence when a pupil feels supported and their opinions valued. 
Both stories used by the storyteller included Rhyme. The digital story “Raining Bats and Frogs” contained repetition. Queensland Government (No Date) explain that as a babies brain develops in the first five years, they need to continually use and reuse connections between ideas to enable them to learn.  This is due to the brain cells reaching out and making neural connections with each new experience simulated by their environment. The connections are called synapses, due to repetition the synapses are stimulated repeatedly. The more they are repeated the synapse connections become hardwired. When the language of the story is repeated children are more likely to remember the language used. They suggest that the rhyming supports children in the early years to learn about words, language formation and sounds and improves development of early literacy skills. It is also suggested that the repetition of words, allows a child to try to repeat the new words back to the story teller and that the words will become familiar to them as they are repeatedly seeing them written down. Mordsley (no date) explains that when taught through song and rhyme pupils are able to retain vocabulary easier. This includes when learning foreign language. They suggest that short rhymes, spoken in heightened speech with a repeated rhythmic pattern are easy for students to learn and join in and that this improves when the rhyme is repeated. They also state that repetition support the learning of pronunciation, structures, and collocations. If a Rhyme if written three or more times during a story then pupils scaffolding methods can be used, the first time repeating after the storyteller, the second to say it together and the third the pupil to say without the teacher. This also follows Vygotsky’s scaffolding theory as discussed by Bates (2019) where educators are supporting pupils to do something they cannot do, reducing support until they can do it independently and Bandura’s socialist learning theory where pupils are learning from copying the adult as discussed by Aubrey and Riley (2016).   Whilst the story teller in the presentation paused before the rhyme, the scaffolding technique could have been used to further advance the learning outcomes. Corbet and Strong (2017) explain when using the Talk for Writing programme that children need to firstly experience imitation , learning stories through rhyme and text, before they can then move on to innovation,  creating new versions and then becoming independent writing their own stories. This has been a proven method with schools across the country improving their literacy levels by around fifty percent over a five year period. Showing that this method along with scaffolding is successful. 
During the digital story whilst the storyteller read the story they also expanded the original story by using further words of their own, using oral story telling techniques.  This was to improve communication between the storyteller and listener as Roney (1996) suggest that there is an increased use of eye contact during oral storytelling and Myers (1990) agrees and explains that during oral story telling there is greater collaboration between the storyteller and listener such as questions as Alexander (2008) suggests that when fully reading a story from a book the book becomes a barrier to communication as either the story teller or listener is looking at the book whereas if the story teller is telling the story without the book there is constant engagement sand eye contact between the two parties and also the listener s more likely to ask questions as they do not have illustrations to view. 
The storyteller used a roleplay dressing up outfit and backdrops to complement the story. National Literacy Trust (no date) explain that creative storytelling supports children to make sense of the world around them and to improve story telling experiences, prompts, role play resources and even puppets, alongside expression and different voices for characters could be used. Learning and Teaching (2010) agree and state that props, outfits, and backdrops can enrich the story telling experience encouraging a pleasant involvement with books and ensuring more children engage in the story. 
The storyteller explains to the listener that the story is fictional. Bettelheim (1976) Suggests that children are able to process psychological issues in a “safe” way through the exploration of fairy tales using fantasy and imagination. 
Whether story telling is in a traditional format, digital format or through oral storytelling, it is the engagement that is important. Hasni Mokhtar (2022) explains that as children engage in storytelling they learn to listen, participate, and learn further vocabulary therefore enabling them to increase socially engagement, improving their relationship development with adults and other children. However, as Piaget discussed by Bates (2019) explains children from birth to two whilst in their sensorimotor stage learn from senses. Therefore, a physical book may be more appropriate for their age group rather than a digital story. 
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