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	Target 1
	Consider different viewpoints in order to enhance your academic writing.

	Target 2
	Develop critically in your writing, rather than being too descriptive.

	Target 3
	To explore arguments based on reason and evidence rather than state opinions.



Title – Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

To develop emotional skills through an intervention: mindfulness.

The first aim of this assignment is to develop more profound personal knowledge and understanding of child development and to discover the more complex external factors that can have an impact on children’s development and well-being. The other aim of the assignment is to, through previous personal practice, further develop personal and professional skills of observation, listening to learners and valuing pupil’s voice.

The child in this assignment will be referred to as Child A throughout. Child A is a pupil who is aged nine years old and a female. Child A has emotional challenges; however, she is doing well in all other aspects of her life currently such as literacy, numeracy, physical well-being, social, behavioural and physical skills. She is developing in these areas typical to a nine-year-old child. The four aspects of growth and development are physical, intellectual, communication and speech and social and emotional. Child A has satisfactory gross and fine motor skills development meaning her physical development is on track along with her intellectual skills as she is continuing to develop her skills of understanding. The other factor she is thriving in is communication and speech. She is developing her knowledge and understanding of how to communicate with all types of people. The last factor is social and emotional; this aspect is not developing as it should for a nine-year-old. She is struggling to control and develop feelings about herself and also finding it hard to use skills she has already learnt (Pearsons Schools and FE Colleges, 2014).

This assignment will look into one specific intervention that will help develop Child A’s emotional skills. Donaldson (2015, p. 65) believes that early intervention is an ‘integral part of good teaching and learning’. Cambridge University Press (2020) defines intervention as the way someone can help improve circumstances or prevent it from getting worse by deliberately involving themselves in those circumstances. Mindfulness is the chosen intervention for this assignment because it addresses the emotional skills of the child. Mindfulness is an intervention which can help us know what is happening both within and outside of ourselves (National Health Service (NHS), 2018). The NHS website (2018) gives information on how mindfulness helps mental well-being. It states that mindfulness allows us to be aware of our thoughts and feelings that are experienced and therefore, it allows us to train ourselves to acknowledge our thoughts and when they are trying to take over.

Defined by OFSTED (2013), progress is the ability to monitor pupil’s development over a period which is assessed by monitoring pupils’ engagement, personal and social skills, investigating children’s books, holding conversations with both children and teachers and finally by taking account of data. It is challenging to continually monitor progress as many teachers then have to ‘prove’ children are moving forward continuously (Grigg, 2015, p. 395). Examples of measuring progression include success ladders and achieving lesson objectives. Learner progression is central to the new curriculum as the curriculum has endured the design to ensure all children make progress at the appropriate pace for them and it helps ensure all children get the correct about of support and challenges (Welsh Government, 2020). Notably, another definition of progress is the ‘process of developing gradually from one stage or state to another’ (Oxford University Press, 2020). Estyn (2018) believe that it is fundamental to involve an entire team in children’s learning, whether this is in planning, developing or reflecting on any interventions that are delivered. The entire team will consist of teachers, school management teams, parents and the Additional Learning Needs Co-ordinator (ALNCo). This intervention does not involve outside agencies. Tracking progress in detail is critical as this is what can show the impact the school and interventions have had on each child. When a child has shown signs of Additional Learning Needs (ALN), standardised testing is conducted. The results of the standardised testing are combined with the teacher’s knowledge of the student is reported to the ALNCo who can involve outside agencies if needed. A benchmark of current attainment has to be noted in the child’s file and fed into the intervention process and planning frames that the schools use (Estyn, 2018). The ALN bill seeks to gain better co-operations between education, health and social services and families (National Assembly for Wales, 2002).

Goleman (1996) explains that emotional intelligence is where we have the skill to have an awareness of one’s own emotions and to be able to understand and therefore handle them. Within the development of emotional intelligence, there is an emphasis on ‘positiveness’ (Barnes, 2011). In the Curriculum for Wales 2008, emotional progress is designed to be looked at within citizenship in Education for Sustainable Development and Global Citizenship (ESDGC) and personal, social education (PSE) (Welsh Assembly Government, 2008). In the Curriculum for Wales 2020, it is designed to be challenged throughout every aspect but primarily through the Health and Well-being Area of Learning and Experience (AoLE). The essential aspects of this AoLE include physical health and development, mental health and lastly emotional and social well-being (Welsh Government, 2020). Underpinning the Curriculum for Wales 2020 are progression steps. The progression steps are throughout each AoLE; this shows how progress is essential for pupils to develop while in school.

Emotional difficulties are often related to children who are born into low status and low-income families. These children sometimes end up under more stress and find themselves in more stressful situations bringing on many different mental health issues (Barnes, 2011). Emotional difficulties can become mental health issues like anxiety which can, in turn, cause several issues such as sleep deprivation (Palmer, 2015). Emotions and feelings can be shown externally through facial expressions and body language but also internally through feelings such as anger. Children are likely to find aspects within the classroom which make them feel positive, but this can only be provided by stimulating environments. The positive emotions that they search for can include feelings such as security, relaxation, happiness and the ability to be fully engaged (Barnes, 2011). Here is a link to emotional literacy as this can be a beginning step to finding out how to recognise, understand and handle the emotions they are feeling. 

Emotional instability can be a cause of inadequate early emotional bonding which is an example of a lack of interactions with family and parents. There are often many reasons for this to occur; however, as society is developing, the use of mobile phones and electronics is on the rise, which is replacing real-life experiences (Palmer, 2015). Having experienced this myself on placement this year, I can say that there was quite a high number of parents who would drop children to school and pick them up while using a mobile phone. There were often limited conversations between the child and parent as after a ‘bye’ or ‘hello’. I did not experience a more in-depth conversation such as ‘how was your day at school’. Even though this may be the case, the World Health Organisation (WHO) (2018) believe there are still ways of using electronics such as mobile phones to our benefit. Even with mental health and emotional well-being as many apps play a positive role such as mindfulness apps.

The first of the four purposes is to ‘enable learners to develop as ambitious, capable learners, ready to learn throughout their lives’ (Welsh Government, 2020, p. 11). In order to be ready to learn throughout life, Child A has to cope with stresses and anxieties independently. Mindfulness is an intervention that will teach Child A how to balance her emotions and how to care for herself. The second of the four purposes is to ‘enable learners to develop as enterprising, creative contributors, ready to play a full part in life and work’ (Welsh Government, 2020, p. 11). Several mindfulness practices can promote creativity into both children and adults as mindfulness includes the aspects of consciousness, conscientious and creativeness (Siegel, 2010). The next of the four purposes is to ‘enable learners to develop as ethical, informed citizens of Wales and the world’ (Welsh Government, 2020, p. 11). Child A will be an informed citizen as she will be more knowledgeable about how she can help herself, especially emotionally. The final of the four purposes is to ‘enable learners to develop as healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Welsh Government, 2020, p. 11). For anyone to be a healthy and confident individual, they have to be both physically and emotionally healthy. Therefore, an intervention like mindfulness is essential for Child A to be emotionally healthy, as currently stress and anxiety can often overcome all her other feelings and emotions. With mindfulness, Child A can control these emotions and stresses.

As a theorist, Erikson suggests that as children, we all engage in stages of emotional development where we gain virtues. The virtues that Child A will have already passed through include hope, will and purpose, but they are currently working towards competency where the crisis is industry vs Inferiority. Child A might have had an issue with caregivers meeting their needs in the first stage, hope, which is where they learn to trust people. Children who have caregivers who are inconsistent and unavailable to tend to this need may develop a sense of anxiety and mistrust to the world and people around them (Psychology Notes HQ, 2019). The inconsistency is a likely cause of Child A’s emotional instability with stress and constant anxiety.

The WHO’s Mental Health Action Plan 2013-2020 sets out to improve the understanding of mental health and how to help ill-mental health. One of the four primary objectives of this action plan is to ‘implement strategies for promotion and prevention in mental health’ (Mindfulness Foundation, 2013). The involvement of the WHO is why I have chosen to implement mindfulness as an intervention for Child A who has emotional instabilities as it will help to improve mental health. The WHO definition for mental health is the ‘state of well-being in which every individual realises their potential and can cope with the normal stress of life’ (Mindfulness Foundation, 2013).

Laevers’ theory believed that emotional well-being was seen as the root of involvement as he believed that children who lack a good sense of well-being could find it challenging to concentrate or to engage in activities fully. The Leuven scale (devised by Leaver) helps to support practitioners with assessing children’s engagement (Pound, 2009). Level one is when a child has little or no participation in activities. When the child engages in moments of interrupted activity is the second level. A child who engages in mostly sustained activity is level three. Level four is when the child engages in intense activity, and the last level is when the child is engaged in a sustained intense activity (Lewis, n.d.). Child A is at level two on the Leuven scale.

This mindfulness intervention will have daily mindfulness sessions before the school day starts, e.g. during registration, after every break and lunchtime and at the end of the school day before going home which will carry on for four months. However, after one month, Child A will reduce to daily mindfulness sessions after every break and lunchtime only. Then after another month, Child A will reduce to just after lunchtime. The reason for this approach is that Child A should be able to learn skills that she will eventually be able to use throughout her day without there being designated times for her to engage in mindfulness. This structure will help Child A feel calmer throughout the school day instead of having a considerable amount of anxiety.

As discussed above, many people are involved in children’s development and interventions. That is why, with this intervention, teachers, support staff, parents, ALNCo, and school management will be involved. Child A’s class teacher will be the leading practitioner that will be helping Child A; however, the support staff that work with Child A will also help. The class teacher will begin teaching mindfulness with Child A through videos which concentrate on breathing. Mindful breathing is a useful practice for mindfulness and can be the foundations for other mindfulness exercises; therefore, Child A will be concentrating on this strategy first (Ackerman, 2020). After sole breathing exercises have been exhausted, Child A will focus on her senses such as smell, hearing, taste, sight and touch. These can be known as ‘Spidey Senses’ through some mindfulness interventions (Young, 2015).

Siegel (2020) designed ‘The Healthy Mind Platter’ where he suggested that it is a combination of aspects that include ‘sleep time, physical time, focus time, time-in, downtime, playtime and connecting time’. Mindfulness can be worked into ‘focus time’ but also ‘time-in’ as Child A can focus on set goals towards learning to focus on her feelings, sensations and thoughts. Siegel also suggests that mindfulness is a meaningful way to express feelings and to be aware of what is happening right now (Siegel, 2010). Siegel’s research into neuropsychology (2007, 2010) has suggested there are direct links between how the brain works and the changes in the brain with mindfulness practice. The links suggests this a successful way to help Child A with her emotional instabilities.

The number of studies of mindfulness-based interventions (MBI) is on the rise where in the last decade, thirty studies have been conducted (Weare, 2019). Mindfulness was chosen as an intervention as it is evidence-based. These studies have highlighted one advantage of mindfulness as an intervention as it has a definite impact on anxiety and stress when children are in school (Weare, 2019). This benefit is the primary advantage for Child A as this is where she particularly struggles with her emotional instability. Even though this is an advantage, there is a question whether the severity of the emotional instability will affect the result that mindfulness would offer. I believe this is a good start for intervention for a young child and can be used first before more severe measures are introduced. Stress can be reduced as mindfulness is a strategy to approach emotions and stress rather than avoiding them (Donald & Atkins, 2016).

Another advantage of mindfulness as an intervention to help Child A is that it enhances the ability to manage illnesses whether that be mental health illnesses such as anxiety or physical health illnesses such as cancer (Ackerman, 2019). An example that links to physical health is that one cancer-specific mindfulness program helps to decrease worry in patients (Labelle, et al., 2014). Even though Child A does not have any physical struggles, her emotional instabilities are still improved through specific mindfulness programs that target mental ill-health and emotional difficulties. Some studies have been questioned as the studies are often small-scaled as they have small samples sizes or have problematic designs as researchers experiment a new way of researching (Powell, 2018). 

Additionally, mindfulness can be seen to have improved academic success in students in a variety of ways (Ackerman, 2019). Improved academic success is because there is a lower number of students who experience depression and anxiety. However, these students also exhibit higher standards of behaviours and can regulate emotions and improve academic performance (Bennett & Dorjee, 2015). However, there is a lack of studies, evidence and sources which indicates there is a direct correlation between practising mindfulness and academic success of children.

Among the challenges researchers and practitioners have with mindfulness is narrowing the many definitions down to one (Powell, 2018). As many mindfulness organisations advise on how to practice mindfulness and the science behind it, there are many different versions of definitions. Mindfulness itself describes a meditation-based practice, but it has been used in the past to describe when someone looks past the mental distractions and concentrates and pay more attention to the present (Powell, 2018). An example of this is a definition created by one organisation is that it is a therapeutic technique which people use to manage and prevent negative feelings such as stress and anxiety (Oxford Mindfulness Centre, 2020). On the other hand, the NHS (2018) defines it differently, as mentioned above.

Another challenge that’s associated with mindfulness is that there are many different ways to practice it, so what may work for one may not work for another (Powell, 2018). As discussed above, many discuss being able to focus on and control breathing (Ackerman, 2020), but then another way to practice mindfulness as discussed by Young (2015) is to focus on your senses. I have come across this challenge myself. In order to create the right intervention plan for Child A, I have decided to use the breathing method in the first instance but to then move onto the sense’s method of mindfulness so that Child A can have a sense of accomplishment. If Child A knows that we are first working on our breathing exercises, and once that has been developed to a high standard, we can move onto senses, looking at one sense at a time. Child A will have a reason to continue with the plan as there is are goals to work towards.

There has also been an indication that one limitation with mindfulness is that there can be a ‘false sense of happiness’ (Kashdan & Biswas-Diener, 2014, p. 1). They also discussed that a sense of wholeness which mindfulness encourages could not be achieved without every human emotion, which includes negative ones such as anger and sadness. As a team to help Child A, it was decided that mindfulness would be used. However, it was also decided that Child A will be made aware that it is appropriate and beneficial to feel negative feelings in everyday life from time to time. It can be said that negative emotions have value for the power of healing from ill-health (Dethlefsen & Dahlke, 2002). Being able to recognise negative emotions such as anxiety and anger, we allow ourselves to explore and alter these feelings in a way that would benefit both ourselves and people around us (Hanh, 1999).

The implications for teaching staff on using mindfulness as an intervention is that it can be time-consuming to set up and start running. Not only would it be time-consuming to start this intervention up, but it would also be time-consuming for staff in the school. The class teacher would have to start this intervention first, and then a member of support staff could take over. The intervention would be taking a member of staff away from the rest of the class, which will then have an impact on the learning of the rest of the children in the class as they will have one less adult to help them for periods throughout the day while that adult supports Child A’s ALN needs. The learning of Child A might be affected in the short term as she is out of class often. However, in the long term, Child A should be able to return to class and have fewer mindfulness sessions a day and would be able to be in class for more extended periods in a calmer manner instead of being highly stressful and full of anxiety. Having a teaching assistant (TA) take over the mindfulness intervention for Child A (one-to-one) has been suggested by research that it there was a more robust and positive effect on the children compared to general support within the classroom alongside the teacher (NASEN, 2014).

Maslow’s hierarchy of needs has five levels, where level one has to be successfully achieved before level two can start, and so on. The diagram below sets out Maslow’s hierarchy of needs where everyone starts the bottom of the pyramid. 
[image: ] (McLeod, 2020)
The second level includes safety needs, whether it be personal, financial, emotional or health and well-being (Arshad, et al., 2020). Maslow’s (1970) theory of the hierarchy of needs is a holistic approach that is used in education and learning. It is also a significant contributor to teaching strategies and also to classroom management strategies (Maslow, 1962). Maslow takes into account the individuals intellectual, social, physical and emotional needs and qualities in order to assess the impact these will have on the individuals learning (McLeod, 2020). Child A is currently struggling with level two as her safety needs are not being met yet as Child A needs to experience control and predictability so she can be emotionally secure. Mindfulness should be able to address these needs and address the impact on learning from her emotional instability. Several psychologists now believe that one limitation with Maslow’s Hierarchy is that many people may be motivated by the higher end of the pyramid. They may not be motivated by successfully achieving one step at a time, they would prefer to work simultaneously towards two or more (Wahba & Bridwell, 1976). The current concern with Child A is her emotional needs. As a practitioner, I believe this is the sole area for concentration at this moment in time as without being able to control this, she is unable to work successfully on other aspects to her best abilities.

Vygotsky’s zone of proximal development (ZPD) and scaffolding can be linked to this mindfulness intervention as this intervention is introduced and supported by the more knowledgeable other (MKO) which in this case is first the teacher and then the TA. The ZPD is the difference between what the learner can do independently and what they can do with support (McLeod, 2019). For scaffolding to work in the education sector, the following aspects need to be involved: a clear purpose, suitable challenge for the child, modelling that the child can use to imitate in independent situations, the collaboration between MKO and the child and internalisation, so support is gradually withdrawn (Pound, 2014). All these aspects are needed as otherwise, the learner will not have the correct support to develop in the specific area correctly. Below is a diagram to show the ZPD (McLeod, 2019).
[image: ]

In conclusion, mindfulness is seen to be a successful intervention to develop emotional skills in many children. As discussed above, Child A has a plan set out. To begin with, Child A is to complete the intervention with the class teacher and then with the TA several times a day, which will reduce through an extended period. The considerations that will need to be taken account of regarding Child A is the amount of class time, and statutory learning time she will miss out on. However, the new Curriculum for Wales is designed to be structured and personal to the students in that school (Welsh Government, 2020). Therefore, Child A will be learning aspects that are personal and suitable for the individual. The implications for the teaching staff in the school include how time-consuming this intervention is for just one individual child. However, if it means this child can be calmer and concentrate more in class, there will be an effect of the remaining children in the class with a lack of distraction from Child A.

Parents/guardians will be included with Child A’s progression through this mindfulness intervention but also can be brought into the team to help Child A. The parents/guardians of the child will also be able to carry out mindfulness practices with their child. The opportunity of involvement would be the same for all parents if every child in the school carried out this intervention.

This intervention could be rolled out around the school. My personal experience of mindfulness in a school on placement included the whole class participating in a mindfulness session daily after lunch. The session was mainly used to calm the children after having an excitable and energetic lunchtime. Mindfulness gave the children time to be calm and ready to concentrate on the learning that was to follow in the lessons planned for the afternoon. On the days where there was not enough time for mindfulness, the children were unsettled during learning time. There was a visible noticeable difference to the behaviour of the children when they had all completed 10 minutes of mindfulness before starting the learning. If mindfulness was rolled out around the school where every child took part in a daily session, Child A could be used as an MKO. It would give Child A experience of having more responsibility and help increase her self-esteem which may be currently suffering due to her emotional instabilities. There is an opportunity for teaching staff to have more mindfulness training if needed or wanted through many different organisations. These organisations have been mentioned throughout when referring to the benefits, limitations and definitions of mindfulness. However, training is not always required as, from personal experience, many videos made by professionals, which are widely available on the internet, were used.
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