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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning

This research study took place in a primary school in South West Wales. The school is a union of three primary schools that emerged together in 2017. The school has a large number of pupils enrolled aged 3-11 years. There are nineteen classes including a nursery, nurture class and two additional learning resource centres. There are few pupils that come from ethnic minority backgrounds, the average proportion of pupils receiving free school meals is approximately 26% and 24% of pupils are identified as having additional learning needs. The main language spoken at home is English, resulting in an importance to promote the Welsh language (Estyn, 2019). The school has only recently become partnered with Yr Athrofa. 
All research was gathered from a year 1 class. There are 26 pupils on the register, two children being in the ethnic minority and three having additional learning needs. All children within the class portrayed different interests and characteristics. The class was separated into ability groupings, however, throughout the time spent on placement, we slowly implemented mixed ability groupings in literacy. The child chosen for observation was aged 6. He had a lot of friends within his class, however, he would become withdrawn academically and socially within the classroom. Child A has a good, supportive family background with his mother encouraging his progress in areas within the curriculum. Nevertheless, the main focus was aimed at personal, social and emotional development as this was the area identified, after many observations, as having limitations and struggles.  
Data collection 
It is important to ensure the pupils voice is considered and listened to within enquiry (Clark and Moss, 2011). The main method of data collection used in this research study was the mosaic approach. As researchers, this allows us to appreciate a child’s perspective and be analytical when understanding how they think they learn best, their thoughts and opinions, and how to replicate it in their learning. Valentine (2006) suggests this supports Reggio Emilia’s (1994) view as Emilia stated a child is driven by their own imagination and curiosity. He includes a child who takes responsibility for their own learning, a child who is listened to and listens, all key attributes that become fundamental when releasing their absolute potential. The mosaic approach allows all this to occur whilst making the child feel valued, endorsing many strengths and abilities. The mosaic approach is a method that contains many elements, such as; observations, map making, photographs, interviews and pupil led feedback. This results in qualitative data that can be examined effectively to fit an all-inclusive representation of the study. According to Conroy (2009) qualitative data is relevant in gaining greater capacity in order to achieve a more in-depth meaning based on a child’s individuality and experiences, along with the beliefs and feelings a child associates with their learning. Though, contradicting this, Mcloed (2017) claims the time needed for this data collection and analysis is lengthy. A concern is that the researcher must have an expertise of knowledge in order to interpret the data with great care ensuring that no important and relevant information is missed. Nevertheless, the main priority of this study was to guarantee the child was able to freely speak and voice an opinion, thought or idea without judgement or boundaries. Therefore, when deciding upon the best approach to take, it became clear that this form of data collection was best. DeFranzo (2011) states, when selecting a methodology, it must represent the study in the best way possible. Qualitative research through the mosaic approach allows this as it uncovers trends in thought permitting the researcher to delve into a problem or information uninhibited. The mosaic approach will be measured against Nottingham’s (2013), The ASK model. This theory analyses the attitudes, skills and knowledge of the learner and how they can be developed further through the interests and information gathered from the different mosaic data collection methods. 
Benefits and limitations
One of the main benefits of the mosaic approach is it aims to be inclusive, allowing all children from various backgrounds and abilities to contribute. It is a multi-method approach that allows the child’s voice to be heard in different ways; for example, through body language, images and the words they use (Clark, 2001). The approach enables children to become experts in their own lives and focuses on their everyday experiences. Though, Solberg (1996) states a limitation within this approach, insinuating adults have difficulty in ‘obtaining the necessary distance to reflect on adult ways of conceptualizing children and childhood’. Hill (1997), Fine and Sandstorm (1988, p53) agree with this, suggesting the approach relies heavily on participant observation due to adults not being able to fully participate in a child’s social world as they cannot become children again. Being an adult, we fail to recall or unlearn elements of our childhood. It is important that we, as adults, strive to abandon the opinion that we hold superior knowledge than that of children (Alderson and Goodney, 1996).
Ethical Considerations
As this study was predominantly focused on a young child and his development, ethical considerations were deliberated beforehand. It was important to recognise a child can become vulnerable in this situation. Therefore, a general consent form was sent out by the researcher to the child’s parents and guardians. A school permission letter was also signed by the deputy head teacher to allow the research to take place (see appendix A and B for permission letters). These letters contained information about the studies aims and why the child was to be observed. It noted the child would be identified as ‘child A’ to ensure anonymity, as well as protecting the school’s credentials. No harm came to the child or any other participants during and in result of this study. Child A was also informed that he could withdraw from the research at any time.
Analysis of learner 
Well-Being
As adults working with young children it is important to consider all areas of development. One area stressed and highlighted in the successful futures report by Donaldson (2015) is a child’s well-being. We strive to reinforce positive relationships within our classrooms and build a bond with every individual we cater learning experiences for. Evans and Evans (2018) states having strong relationships assists our understanding on a deeper level about each child. Therefore, this allows us to identify a change in mood and the nuances in their personalities. It is made clear when using the varied mosaic approaches in every aspect of child A’s learning, the personal, social and emotional development (PSD) has its limitations and is a struggle for him. As an example, Child A was observed on building relationships with peers during break times; child A would often play with the same group of friends which resulted in the boys pushing, grabbing and hitting one another. It would be chasing and rough play rather than communicating through a game. Child A would often demonstrate little self-control in playing rough and would sometimes initiate the rough play outside. He would also display little support if a friend was sad or upset by the actions and choices made during this game. Outcome 4 in the foundation phase framework (2015) shows these are skills the child should equip in year 1. When compared to the ASK model (2013), child A identified a struggle in displaying awareness to PSD skills, such as appropriate behaviour, respect, an awareness on how others are feeling and showing care and affection out on the playground. This provided an opportunity for structures to be put into place that allowed him to develop respect for others and mature his social skills. 
Additionally, to start building a relationship and to understand child A’s relationships with his peers better, there was a discussion on ‘getting to know you’ in which a profile was built based on himself (See appendix C for the profile). Child A was shy and quiet when in discussion but happy to continue talking and answering questions. When asked who his best friend was, child A struggled to answer the question. He looked unsure and concerned, a few names from the class were mentioned, but he shook his head and repeatedly said “no”. He then mentioned a boy’s name that wasn’t recognised and said “he’s older than me, I play with him at home”. This could indicate that child A is struggling to build secure relationships with peers, and he doesn’t feel confident and strongly about the friendship groups he has made in class. Whereas at home, he feels more settled and secure. A section of the “getting to know you” profile reinforces this notion as child A stated his favourite place is to be was at home with his mum playing football. This proves a secure and sensitive attachment has been made for Child A. Kelly (2008) recognises that emotional well-being plays a fundamental role in the relationships children make and that children are then able to apply those skills to communicate with others. Yet, even though a positive and loving relationship is displayed it contradicts Lavis (2016) declaration that children who are securely attached are able to relate and communicate with others better and ensure they are able to manage their own feelings. It is noted that parents are the primary educator for children as they copy actions, habits, the language used and behaviour. This meaning that child A could possibly replicate the behaviour that his parents display. On gaining permission from the mother, when the permission slip was returned, PSD was an area that Mum was concerned about and mentioned for recording. Mum indicated that she herself is very quiet and shy and she sees the same traits within Child A, in turn this has been revealed in many learning experiences throughout the data collection of the study. The data evidenced supports Bronfenbrenner’s social theory (1979) that a child’s own biology is at the centre of their development. He believes the microsystem that the child has the most direct contact with provides the most influence in behaviour and development of skills, attitudes and characteristics (Gray and Macblain, 2012).
Literacy, Language and Communication
First, it is important to recognise that language and literacy have different elements that all link together for a purpose (Dfe, 2008). The oracy, reading and writing skills are all interconnected and develop together to ensure progress is made. The first observation made on child A was in a read, write, inc (RWI) lesson. The child immediately displayed disengagement as he was pulling faces and fiddling with his shoes during the sound introduction. His attitude (using the ASK model), could indicate a lack of interest and desire in the learning that’s taking place, as well as boredom in the strategies presented by the teacher to engage the children in developing their reading skills further. However, when the teacher asked child A specifically what a sound was, he would immediately tell her the answer with no hesitation, showing that he was able to listen and identify the correct sound. Child A would always answer quietly resulting in the teacher asking him to say it a bit louder so the children could hear his correct sounds. Child A reacted well to praise though it would not prompt him to become more engaged. Moving on to the reading session of RWI, child A was observed doing his second read of the story. He was taking it in turns to be teacher. Child A read well, he was quite slow, using the techniques of sounding out and Fred in the head to work out some words. Teacher would encourage and prompt him to use his big voice as it became difficult to hear exactly what he was reading. At times, he appeared to be disengaged with the book prompting the teacher to reinforce praise. The teacher then partnered child A with a peer, this child was very confident and became child A’s teacher guiding him through the book. He reacted well to his friend; however, he would look back and forth for encouragement and reassurance that he was reading ok, displaying low confidence and disbelief in his capabilities. The teacher read a sentence from the story using different expressions which the children would have to repeat, child A participated in this activity, although he would keep his hand over his mouth when talking. This meant his voice was kept low and you couldn’t hear whether expression was being used. A few questions were asked about the story, every child voiced an opinion and answered the questions asked whilst child A kept quiet and listened. The teacher asked him if he was listening to which he nodded a ‘yes’ in answer. This data shows limitations to developing child A’s oracy skills due to a lack of self-esteem and confidence. Child A displays levels of outcome 2 for oracy and should be aiming for outcome 4 in year 1. He shows signs of struggling in retelling and keeps it simple, he expresses little enjoyment and interest throughout activities and tasks set by the teacher and only just speaks clearly enough to be understood by the teacher and fellow peers when asked (Foundation Phase Framework, 2015, p14). This is working to nursery oracy ability level, two stages below his age group. Child A’s reading ability is good, and he shows awareness of sounds and the skill of being able to blend sounds together to make words. In consideration to the ASK model, he shows intellectual ability, knowledge and understanding of a variety of skills needed to read efficiently. He phonetically decodes words and can correct any mistakes he has made whilst reading. He also has the ability to track print with eyes and finger point at any difficult words he comes across (Foundation Phase Framework, 2015). Child A is able to use his recognition of sounds to support his writing ability and is also working to outcome 4. His writing ability is low, though he is able to correctly form and read his own writing back and tell the teacher a story (see appendix D for writing ability). It is evident to see he is starting to use punctuation and grammar, for example capital letters and full stops although they have been misplaced mid word and in the middle of a sentence meaning further reinforcement and intervention is needed in the development of his writing.
Mathematics and Numeracy
Child A highlighted an interest in mathematics in our learning walk (see appendix E for picture). Initially, when I asked him what learning areas he liked the most it proved quite difficult for him to think and decide. Nonetheless, after a little thought he informed me that mathematics along with the harmony zone and cwtch area were his favourite (See appendix F and G for pictures taken of different areas). The maths area is currently set up as a fruit and vegetable shop with the skills mainly focusing on weighing mass and counting money. The fruit shop provides a stimulating learning experience whilst relating it to a real-life context and child A enlightened me that he has enjoyed doing maths as he goes shopping with mum and helps her with money and paying for items. This provides evidence that there is prior knowledge within child A which will spark a positive attitude and some enthusiasm towards his learning. When I asked child A what he enjoyed most about the fruit shop, he replied “I enjoy using the money to work out challenges”. When looking at the ASK model it shows curiosity is generated throughout these challenges and that knowledge and understanding is being developed further in many areas of mathematics and numeracy (Nottingham, 2013). The Early Years Matters (2019) state having a positive and effective environment plays an essential role in supporting and extending the learning and development of all children. It allows a child to feel comfortable and relaxed and as the child indicates it reminds him of family outings which shows he may feel more comfortable in this area. This may be because he can relate his home experiences to the learning taking place in school. Jerome Bruner (1966) also theorised that children construct an understanding of the world they encounter. So as teachers, we provide meaningful opportunities as much as possible to ensure development and curiosity can take place within. Regarding the evidence collected on child A it shows he is deepening his knowledge and understanding through many tasks, this being in practical money and weighing challenges, continuous provision and through focus group activities (see appendix H for evidence of maths work). Child A was initially working towards outcome 3 but has shown progress over time and is now working to the suggested outcome of 4 (see appendix I for work of progression). He is showing recognition of numbers. He can count, read and write numbers up to 20. He is aware of different coins and the value of them. He can place all coins in order of value. Child A can use a variety of non-standard units to measure mass and can recognise most odd and even numbers (Foundation Phase Framework, 2015). However, number formation is a skill which needs to be improved and reinforced in different activities provided by the teacher.
Next Steps
As identified above, child A’s personal, social and emotional development has been identified as needing improvement and attention. Child A struggles to communicate effectively with peers indoors and outdoors even though he seems a popular pupil within the class. He also struggles to communicate with his teachers during work time in the classroom. Every aspect of child A’s PSD development is low in comparison to where he should be, this being; managing behaviour and feelings, forming relationships and his self-confidence and awareness. With this being considered, it is important child A is provided with opportunities to work as part of a team, in small groups, at the same ability level and mixed. This allows for natural engagement to occur with many different children aiming for confidence to grow within child A. Furrer, Skinner and Pitzer (2014) state the quality of the students’ relationships becomes absolutely fundamental in the academic engagement as well as their achievement. Therefore, it is essential that every child is given the opportunities to engage within many situations. Martin and Marsh (2009) previously claim showing Furrer, Skinner and Pitzer (2014) are in agreement that pupil engagement is a precious commodity to enhance along with motivation with all pupils. For that reason, an intervention that would be ideal for child A to begin is the ELSA programme. This is a programme in which teaching assistants (TAs) are trained specifically to support the emotional and social needs of children. It is a twelve-week programme aiming to reinforce progress within particular areas that are in need of further development. Our class TA would be timetabled a specific time and location once a week for 30-45 minutes. As there are a few children in the class who identifies with needing more focused attention in these areas, child A will be taken out with this group of pupils. There will be an aim to establish respectful friendships and provide a space for them where they feel comfortable and secure enough to talk openly to peers as well as their teachers about the way they are feeling. There is a range of activities provided within the programme to promote areas of social and friendship skills. For example, engaging in role-play, games, puppets, arts and crafts. These are all skills and activities which can be implemented into the classroom for the children to engage and associate themselves with other children in the class. When revising the national curriculum, these are all activities that have been identified to enhance development. Miller and Smith (2004) claim role play is an example amongst others that advocates exploration and play for main areas including a child’s social and emotional development. Piaget’s theory (1955) contends play as an activity that acts out imaginary situations, whereas Lev Vygotsky (1933) extends this notion by stating children place themselves in a zone of proximal development which allows a child to progress and advance in real life capabilities (Keenan, 2002). Identifying this literature ensures the many strategies provided in ELSA will further the areas within personal, social and emotional development for child A. It is also important to ensure measurements are taken to monitor the progress made. This will also be identified through co-operative play indoors and outdoors, especially at play times. If child A is able to gain confidence in his communication and social skills it will result in him being able play appropriately in the playground with his class friends. Gorard et al (2015) cite a positive attitude to this intervention by stating it encourages personal and social gain through the mindset of the children towards their learning as well as enhancing self-esteem and confidence which in turn reduces the anxiety held within.
An aspect identified in literacy, language and communication as needing attention for development is oracy skills. This links with the next steps provided above. However, as child A is proving to work at two stages below his expected outcome it was important to put next steps into place through an identified ‘outstanding’ teaching framework. Pie Corbett’s ‘Talk for writing’ intervention is known for raising attainment in all areas of literacy and language. It is a powerful tool based upon the principles of how all children learn. There are three stages of movement; imitation, innovation and independent application. Though, it is important to state each stage can be adapted to meet the needs of every individual. This is a whole class teaching intervention which means child A will not be singled out but will be made a priority throughout the different strategies and observation. This is an approach that moves from dependence to independence, there is shared teaching between the children and the teacher in order to develop capabilities in writing creatively and powerfully as well as reading with purpose within different subjects. A structure is presented through ‘talking the text’ which therefore develops and adopts the language needed. This then enables children to orally develop and imitate the language needed in varied topics. They move on to reading and analysing the text they created on the story, then write their own version. 
A baseline will be provided by an initial focused assessment – a cold task. This is to show the teacher what the children are capable of by drawing on prior knowledge and learning. Targets are then set for each individual and helps the teacher group the children in preparation for the model text plan. This is to certify it matches the child’s ability level. The children are then measured at the end through a hot task which shows the improvement and progress made. It is ensured a good stimulus is provided to keep the children motivated and engaged throughout the learning process. The imitation stage provides many opportunities for child A to engage orally in reading the text, this being independently, in pairs or groups and whole class. The children rehearse the story through imitation watching the teacher, using pictures and actions repeatedly until they are able to enact the story on their own. This stage is a chance for children to engage in language at a deeper level and gain an understanding of what the story means, including tricky vocabulary. Innovation allows a child to retell the story changing specific parts such as the characters and the setting. This stage allows the children to express their own ideas and voice an opinion of change in the story whilst also choosing actions and enacting it out in groupings. The independent stage focuses more on the writing ability, developing formation, comprehension, grammar and punctuation skills. Alexander (2008) claims oracy is developed by learning through talk. He extends this by stating it deepens a child’s understanding through dialogue being developed with the teacher and fellow peers. In relation to talk for writing, this is the exact aim it bases itself on. There is an importance that the teacher and children collaboratively involve one another and think carefully about the language being spoken and used. There are many positive elements to this learning process, Pinto, Tarchi and Bigozzi (2015) cite the process deliberates ‘oral and written narratives from a discourse analysis perspective suggests three primary types of relationships, or standards of narrative competence: Cohesion, coherence, and structure’. This suggesting that development in literacy, language and communication is united together to ensure development occurs in all areas. This meaning all skills learn in sync with one another. However, a limitation highlighted throughout research is time. There is a concern that each stage must allow enough time to ensure progress is made in every child. Each stage is time consuming which in effect could restrict the progress being made orally and academically. Nevertheless, a timetable will be implemented to cater the needs of this programme as well as other areas and subjects to be taught within the curriculum.
The final area noted for development is in mathematics. It became evident that child A struggles with his number formation. When learning to write numbers it essential to recognise writing numbers correctly is a key skill that lays the foundation for handwriting as well as being able to form letters correctly. It also aids the learning and development for mathematics abilities in later life (Ipatenco, 2017). To help promote child A’s skills in this area I will set out personal targets for him to complete during teacher focus time and independent challenge time weekly. Initially, I will work by showing and modelling techniques such as; writing numbers in the air. Child A will then in hope be able to familiarise himself with the exact shape each number holds. I will say the number as I’m writing it and ensure my finger is kept straight and shown clearly. Once the child feels comfortable and is able to show and say to me each number up to 10. I will give him many challenges focusing on number formation. For example, he will practice writing in foam, rice, sand, soil, using a pen, pencil, chalk and a paintbrush. This will allow child A to experience writing numbers in many different ways ensuring there is engagement using different tools and in different areas within the classroom.
Conclusion 
In conclusion, a main strength of the approaches used within this study was that Child A was able to voice an opinion. He highlighted his favoured way of learning and in turn aided me as a teacher to reflect and apply methods that will become of interest to him. As a teacher, it is essential we get to know the interests and likes of the child so we can prompt his learning to become more successful. It is noted that I was able to identify Mathematics as an enjoyable learning area through discussion and mind mapping our learning walk. Family was identified as extremely important to child A and when he was able to relate his learning to home experiences, he felt he was accomplishing a learning task. In relation to providing awareness of holistic development it is proved within the new curriculum that the child is placed at the centre of its learning. With outcome levels being scraped and replaced with progression steps it shows an all-inclusive curriculum that suits the needs of all children in Wales which the new steps can easily adhere to. It is important to recognise where a child is struggling and needs focus. Therefore, progression is identified as dynamic and multi-dimensional which affiliates the developmental milestones already set in place. Consequently, the routes compliment the children’s natural development along with each child matters statements whilst also connecting with a criterion of skills that need to be encountered. I feel the progression steps reinforce the voice of the child and allows them to take some control of their learning through a cross-curricular educational system allowing the next steps to focus primarily on key areas for every individual. 
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Appendix A: Permission letter signed by Deputy Head.
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Appendix B: Permission letter signed by Parent/Guardian.
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Appendix C: The get to know you profile made by child A.
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Appendix D: Data collected of Language and Literacy to show writing capability.







Appendix E: Area of enjoyment – Maths: Fruit and vegetable shop.
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Appendix F: The harmony zone identified as an area of enjoyment and relaxation.










Appendix G: The cwtch area child A enjoyed independent planning time. He enjoyed planning with an iPad and relax amongst all the cushions in peace and quiet.
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Appendix I: Data to show progress in Maths – working to outcome 4 in the national framework.
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