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Leadership
According to George et al. (2007), there are several styles of leadership, due to people working in various ways, and if everyone were to share the same morals and values in the work place, then there would be no one to come out on top as a leader. Being a leader is based on being unique, working based on passion, and practicing their values and principles (George et al. 2007). Rodd (2006) as cited by Hallet (2013) states that to be an efficient leader, it is essential to put government policies into practice in the work place. 
Pedagogical Leadership
The Department for Education (2015) states that the meaning of the term pedagogy, involves the interaction between the child and practitioner in the early years settings, and how these children learn, by applying learning techniques and certain skills through teaching. Synthesising with this term, Stephen (2010) states that the term pedagogy is in relation to the ways in which the teacher or practitioner is a role model to the young children and their tactics in teaching and the methods in which they use. 
Coughlin and Baird (2013) states that many people in an early years setting could take on the role as a pedagogical leadership due to their amount of knowledge and understanding. Roscommon County Childcare Committee (2016) states that a pedagogical leader has a duty to provide a positive environment not only for children but for other staff too, to provide as best quality environment for the children to learn in. 
The importance of being a pedagogical leader is the collaborative process between the community, teachers and the learners (Male and Palaiologou, 2012). Sergiovanni (1998) and MacNeill et al. (2004) as cited by Siraj-Blatchford and Manni (2015) states that the term pedagogical leadership includes various responsibilities such as encouraging schools to become more caring and interpreting the thoughts of other teachers, who all work together, which is also known as a ‘community of practice’. Synthesising with this, Matthews (No Date) suggests that one of the main factors of being a leader is to incorporate the whole school approach. According to the Department of Education (2009), the whole school approach is where the community comes together in order to work in the best interests of the children to improve learning, wellbeing and attitudes. Male and Palaiologou (2012) further states that the whole school approach is beneficial within the school as it seeks to overcome barriers such as policies, gender, religion and race. Pedagogical leadership is also focused on the progress of learning within the practitioners and the community, not just the children in the settings (Male and Palaiologou, 2012). 
According to Day and Sammons (2016) pedagogical leadership is four times more effective than transformational leadership in a setting, due to the main focus of pedagogical leaders to aim towards high quality of provision amongst teaching staff in contrast to transformational leadership which focuses highly on relationships between team members. According to Roscommon County Childcare Committee (2016), there are various ways in which the quality of provision can be improved in the workplace from the pedagogical leader, allowing everyone to grow as a practitioner, this can be done by having team meetings, one on one meetings, through reflective practice, and even partnerships with parents. 
Webb (2005) states that pedagogical leadership offers more opportunities for students and teachers due to the focus on the promotion of learning, and this is in contrast to the instructional leadership which highly focuses on the curriculum standards and assessments within the criteria, aiming for high achievement figures, this is stated by Southwest Educational Development Laboratory (2005). Webb (2005) further states that instructional leadership minimises teachers’ expression of creativity and does not solely focus on the teaching methods used and quality of provision, unlike pedagogical leadership, which is suggested to be more beneficial in a school setting and for the achievement of children. 
According to O’Sullivan (2009) it is crucial for a pedagogical leader to have the ability to adapt to new changes and practices against some pedagogical practices such as the theories of Froebel, Steiner, the Reggio Emilia and Montessori approaches. Synthesising with this point, Maughan et al. (2012) argues that due to the media and the technological input in schools, this creates some obstacles for the teachers to follow such theories and approaches in this day and age, therefore leaders have to have the ability to adapt to changes. 
According to Spreeuwenberg (2016) the Reggio Emilia approach is interpreted in many settings, allowing links to be formed between pedagogical leaders in various settings. To incorporate the Reggio Emilia approach, the practitioner does not need to be a pedagogical leader, the practitioner must have beliefs and show passion on the Reggio Emilia approach (Spreeuwenberg, 2016). Learning and Teaching Scotland (2006) state that the Reggio Emilia approach focuses on the teaching methods and by the importance of valuing the child as an individual, by incorporating the parent-teacher relationship. Also, the Reggio Emilia approach looks at the environment in which enriches the children’s learning, and the way in which practitioners are still learners in the setting (Learning and Teaching Scotland, 2006).
Loughran (2008) states that research has found that positive partnerships with parents proves beneficial to all, especially the child involved. According to Keyes (No Date), the partnerships between parents allows the focus to be on improving the child’s school achievements, by communicating what can contribute to the progress, and allows the child to see a healthy positive relationship, allowing the child to feel comfortable with both parents and the practitioners within the settings, so the child can reach their full potential. Roscommon County Childcare Committee (2016) suggests that being a pedagogical leader in the early years setting, involves bringing people together to become a team, allowing all the staff to work hard together, which allows each team member to become a leader in the setting. Also bringing the practitioners and parents together is important, allowing them to work together to improve the quality of practice and work in the best interests of the child (Roscommon County Childcare Committee, 2016). 
According to Mitchell et al. (2006) in some New Zealand settings, it allows parents the opportunities to participate within the setting during activities, and results have found that the parents had more of an understanding of pedagogy and what it is like to be a pedagogical leader. Within these settings, it is viewed that allowing the participation of parents increases the quality of practice (Mitchell et al., 2006). In Researching Effective Pedagogy in the Early Years (REPEY) by Siraj-Blatchford et al. (2002) it mentions that evidence suggests in some private settings, although do not follow all the pedagogical principles, that partnerships with parents prove effective in improving children’s academic achievements, as the shared values between practitioners and parents encourages the parent to be a pedagogical leader within the home environment. This is due to the effect the parent would have in teaching their child, who would learn and gain knowledge within the home rather than just in the setting, therefore a parent being a pedagogical leader in their own home (Male and Palaiologou, 2012). 
There is an example of pedagogical leadership in Montessori schools (Isaacs, 2012). Goodwin (2017) further states that in the Montessori settings, it focuses solely on the environment and ways in which the children’s surroundings can give many opportunities for children to learn and discover. The Children’s Garden Day Nursery (2018) states that from some experience, working in a Montessori setting allows the pedagogical leader to distinguish the ways in which a child may learn best, and have a great understanding of why parent partnerships are essential. Holmes (2016) suggests that it is important in a Montessori setting to allow the child to feel comfortable and allow them to explore as they wish, and pedagogical leaders are to encourage teacher and pupil learning (Webb, 2005). However, Holmes (2016) states that within Montessori nurseries, the practitioner is seen as a facilitator, to guide children through their learning, rather than to teach them, which is what Lahtinen (2017) would argue against and further state that pedagogical leadership is all about the methods and skills of teaching young children, not just to guide them. 
Distributed Leadership
According to Hodder Education (2013), distributed leadership means to share the leadership amongst others. Timperley (2006) states that distributed leadership within the early years settings means that team members can share the role of being a leader, other than the manager. Smith (2017) suggests that without leadership in early years settings, some settings may not have achieved some of the changes and standards they have reached. Leithwood et al. (2009) would suggest that distributed leadership can also be seen as ‘democratic’, which is a term used to allow input from everyone and decisions to be made by everyone involved. According to Dewey (1975) as cited by Natsiopoulou and Gioroukakis (2010), distributed leadership prepares children for democracy, showing them that working together with the same morals and principles has beneficial outcomes as a school, and for achievement. 
However, according to Halttunen (2016), distributed leadership is rather vague, because it is not stated in depth how it can be undertaken in each early years setting, and also because of the fact there are heads and managers in every setting. Harris (2014) mentions that distributed leadership focuses on the practice, rather than on certain roles and responsibilities the practitioner may hold. However, Smith (2017) states that all members of staff must have a good understanding on distributed leadership and where they stand as a practitioner or teacher, or this may cause confusion on the roles and responsibilities between team members in the setting. 
Halttunen (2016) states there are many issues related to distributed leadership in the early years settings, firstly the issue that not everyone in the setting may want to be or can be a leader or lead other team members. Sinha (2015) would synthesise this issue, with the lack of confusion with the practitioners based on roles and responsibilities. Siraj-Blatchford and Manni (2015) suggest that distributed leadership may cause problems in settings such as if the responsibility was shared out between practitioners, whom of which would be between highly skilled and qualified, and others who could be unexperienced and have less qualifications, this may create issues, due to everyone having different experiences and views on various topics. However, Hodder Education (2013) states that distributed leadership can be beneficial to those who are less experienced, due to the amount of responsibility, this can help the progression of professionalism, creativity and skills. Smith (2017) suggests that this type of leadership can motivate each team member and allows room for reflection to improve quality of practice. 
Halttunen (2016) mentions that although distributed leadership is shared amongst staff, it allows each practitioner to work together but also individually. Heikka (2014) synthesises with this statement and further suggests that when practitioners are highly knowledgeable and experienced, this can prove beneficial during decision making, allowing the practitioner to step up as a leader based on this. Heikka (2014) further suggests that distributed leadership is closely linked to pedagogical leadership, due to the fact it is more suitable in an early childhood education setting. However, according to Siraj-Blatchford and Manni (2015), if leadership and roles and responsibilities are shared out equally, this may cause problems for two people who may have conflict on certain aspects, therefore creating issues within the setting, amongst other practitioners and amongst the ways in which may have an impact on the teaching of the young children. 
According to Leithwood et al. (2009), participative leadership is rather similar to distributed leadership, due to the reason that all members get to be involved as a leader at one point, and also that the two styles of leadership have similar positive and negative consequences to them. However, Leithwood et al. (2009), further suggests that participative is slightly different as this leadership style is much more limiting, allowing distributed leadership to allow everyone a chance in decision making and being a leader. 
Aubrey (2007) as cited by Hodder Education (2013), created a study and found that there were some issues relating to working in an environment where there is distributed leadership. The main cause of concern involves the decision making process, as this would be a democratic decision, there is an issue of conflict that can arise between practitioners, therefore there would be great difficulty on coming to a compromise, and who would actually make the final decision, as this would make the person who made the final decision a greater leader than anyone else, therefore how would distributed leadership work in situations like this (Aubrey, 2007 as cited by Hodder Education, 2013)?
Kanithra Naidu (2015) states the many positive aspects to distributed leadership within settings, firstly, it allows problem solving to be shared amongst all the team, making issues possibly less difficult to solve. Also, this leadership style allows less weight to be on one persons shoulders, allowing less stress and less authority held onto one person, making their career slightly less stressful (Kanithra Naidu, 2015). Similarly, according to Coleman and Earley (2005), people who work together in the leadership style of distribution, tend to feel more positive about their job as everyone would treat their colleagues equally, and are more trusting of others, and all shared the same values and principles, therefore would agree on these terms. 
Bush and Middlewood (2005) further mention the positives of distributed leadership, such as that it is very similar to teamwork, and this would be beneficial to improving the school system, again based on the shared morals, skills and principles. Also, in a school setting, the head teacher would be a leader, then the teachers would all be distributed leaders, therefore they must all share the same principles, and consider the policies and procedures when coming to a final decision (Bush and Middlewood, 2005). Synthesising with this, Heikka (2014) suggests that distributed leadership should work well within a setting if all the practitioners had the same desired outcomes and hopes for the children and for the school. 
An example of distributed leadership is in one particular school, some science teachers had argued for creating a new laboratory for the students, however some teachers argued against this, this was mentioned by Natsiopoulou and Giouroukakis (2010). Despite all this, there was a vote within the school, which resulted in the laboratory being built, and students and teachers chosen for the committee, allowing the children to experience democracy and contributing to the school (Natsiopoulou and Giouroukakis, 2010). This resulted in the school winning first place in a competition, which was a big achievement within the school (Natsiopoulou and Giouroukakis, 2010). According to Estyn (2012), in relation to this example, distributed leadership in schools encourages teachers to work together with shared values, improving the teachers’ confidence and skills, allowing them to work better together, which evidently proves to improve the progress of the school and the achievement of the children also. Ray (No Date) states that teaching democracy to young children helps them to become more responsible, participative and proves to them that working together can reach great achievements, as shown from the example of Natsiopoulou and Giouroukakis (2010), by including a group vote which turned out to be a great achievement for the school, and for the teachers to pushed to have the laboratory in the first place. 
Transformational Leadership
According to Northouse and Lee (2016), the term transformational leadership is of those who are leaders and aim to help others reach their potential and their goals, hence the term ‘transform’, to change the practitioner for the best they can be. Stanley (2016) should have the personality traits such as being a good communicator, good listener and people skills. Similarly, Lindon et al. (2016) states that the main aim for the transformational leader is to make room for improvement for the setting and for the staff involved. Lindon et al. (2016) further states that the transformational process is to change the follower into a leader. 
Gavin Wedell (2012) suggests there are four particular ways to follow in order to become a transformational leader, which are: creativity, authenticity, growth mindset and vision. Langston (No Date) elaborates the point in which the transformational leader must be authentic, by showing how passionate they are about motivating other practitioners and boosting moral in the work place. Similarly, Khalili (2016) states that creativity is important for a transformational leader, allowing them to show other practitioners how to be creative in what they do, but also to provide them with creative ways in which to improve as a leader in the early years settings. Management Study Guide (No Date) suggest that a leader is also visionary, a risk taker, however has a very deep thought process. To be visionary allows the leader to create goals and aims for the setting but also for the practitioners, in order to do this must keep everyone motivated (Management Study Guide, No Date). 
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As seen in Figure 1, Maslow’s hierarchy of needs suggests that to come out on top, it is essential to have all their needs to be put first. According to Hay (2006) Maslow’s hierarchy of needs links closely to the work of a transformational leader, due to the encouragement and motivation they give to other practitioners, hoping for them to reach the top of the pyramid, which would be the peak in their career, with the aim of the practitioner to become a leader. Asares (2010) states that in an educational setting, the higher needs would apply to the transformational leader, due to their authenticity, communication skills, morale and self-esteem. Asares (2010) suggests that the hierarchy of needs has influenced the transformational leader to be what they are today. However, transactional leadership contrasts with transformational leadership, due to the concept that transactional leadership is based on the transactions between the leader and other practitioners, they focus on the relationship between the two, and also focus highly on rewarding and punishing team members, and this is stated by Surbhi (2015). Odumeru and Ogbonna (2013) synthesises this point, and further suggests that although transactional and transformational contrast, they can both link to Maslow’s hierarchy of needs. Transactional leadership fits more towards the bottom of the hierarchy, which are the basic needs (Odumeru and Ogbonna, 2013), unlike transformational which fits towards the top of the pyramid (Asares, 2010). However, according to Bass and Bass (2008) as cited by Langston (No Date), it is suggested that both transformational and transactional leadership can both be used in one setting, allowing two different styles of leaders in the work place. 
Lee (2014) states that one criticism of transformational leadership is that it can be interpreted in different ways, one in which views that the leader is autocratic, and therefore there are expectations of the followers to make big contributions towards the setting, but nothing is to be expected off the leaders, and this is going against Bass’ theory. Bass (No Date) suggests that transformational leaders must show charisma and enthusiasm when inspiring their followers on their progression. Bass (No Date) further suggests that transformational leaders are aiming towards organisational achievement, and achievement amongst other practitioners. 
Lee (2014) mentions another criticism is that there is an issue with transformational leaders who may be over ambitious, and the practitioners may not reach the expectations of the leader, therefore creating issues in the workplace. McClesky (2014) further states that transformational leadership is unclear and that there is not efficient research into how well it works in the early years settings. Also, according to McClesky (2014) transformational leadership is seen as outdated and would not work as effectively in an early years setting today. 
Suresh and Rajini (2013) suggests that this form of leadership is undemocratic and there have been historical examples such as the holocaust, due to the fact that there is one aim to reach and this leadership style can be easily abused. Another critique of transformational leadership is that it is seen as too complicated in early years settings, due to the various amounts of leadership that may already be applied in the setting, this can occur when there are people of different experiences and values and see leadership in different styles (Suresh and Rajini, 2013).  Similarly, Tafvelin (2013) states that to be a transformational leader it may just be a personality trait rather than a system which would work in a setting. This is because the leader must have certain characteristics such as being charismatic, a good communicator and being inspirational (Tafvelin, 2013).
One example of transformational leadership is by Andrews (2013), and this is based on a Children’s centre, where the transformational leader is the development worker. Andrews (2013) elaborates on their experience stating that in the setting they support families and carers, especially those of a younger age. There are many support groups available from this centre for younger families and due to the image that was placed on young families, the transformational leader decided to do something about this stigma (Andrews, 2013). Andrews (2013) further states they gathered the team and support workers and created some aims to achieve to help support these young families. By undertaking research through informal interviews, it allowed the setting to understand what the issues were between families and the setting (Andrews, 2013). To conclude, Andrews (2013) used these issues shared by the young families and the stigma that was placed on them, and created some aims for the leader and the practitioners to achieve, and for the transformational leader to guide the practitioners to become leaders themselves and feel the need to achieve these goals through a purpose.
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