[bookmark: OLE_LINK2]On the 24th of November I completed a 30-minute micro teach to 5 students on the topic of Visual Hierarchy and making impactful infographics. I received feedback from both peers and the assessing tutor. I created a PowerPoint to support within my teaching and used handouts to aid the students in the practical task. Throughout this essay I aim to reflect on my microteach, considering feedback from my assessing tutor and peers. I will also consider any professional standards that I aligned with throughout my microteach, thinking about how I will evaluate and improve my practice going forward. 
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I started my micro teach by displaying my Power point and handing out the relevant materials. I had feedback from my assessing tutor stating, “Your list of required resources for your lesson is good – you were well prepared for this lesson.” Planning my microteach in advance and creating a PowerPoint gave me confidence throughout. Race (2014) suggests that thorough preparation contributes significantly to the lecturer’s confidence and initial learner engagement, which I felt was true for me. Although, I would like to focus on speaking more freely and try to not rely on my notes as some feedback stated my notes interrupted my flow. “When you go to your notes, you are less fluid.” This aligns with the professional standard “Plan and deliver effective learning, teaching and assessment. 
(Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales, 2023.)


I introduced the objectives clearly, outlining the expectations for the lesson. This was also reflected in my feedback, “Your aims and learning outcomes are clear and concise, they are measurable and achievable.” This links to Biggs and Tang’s constructive alignment theory. (Biggs & Tang, 2011) which emphasizes the importance of transparent outcomes, so learners understand expectations. On reflection, I had too many aims and objectives for a 30-minute lesson so I will create fewer but more focused aims in the future. I then used a question to gauge prior knowledge, which helped tailor the session. This reflects Wallace et al. (2012), who stresses the importance of understanding learners starting points when planning purposeful learning. My feedback noted good engagement throughout, although one area of improvement was occasionally turning my back to the students. I will research teacher presence and see if also not relying on notes will help me to stop turning my back as much.  
Next, I introduced the four rules of visual hierarchy and showed examples. I also did a quick task where the students analysed the reading path of a strong infographic. I incorporated written examples, visuals and q&a to support different learning styles. Reece and Walker (2007) emphasise the importance of using varied teaching methods to support learner engagement and understanding, which aligns with my approach. This aligns to the professional standard “Plan and deliver effective learning, teaching and assessment” as I “created and planned learning environments where learners are active participants as individuals and as members of collaborative groups.” (Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales, 2023.) 
I then included another visual example, which I created myself, showing a strong and weak infographic side by side, helping students compare the effectiveness of the rules in practice. 

After this, I introduced the practical task students had 10 minutes to create their own infographics, applying the four rules of visual hierarchy. I set clear goals and did not make the brief too open to ensure focus. I also provided some topics as I anticipated that some students may struggle with coming up with a topic. This was noted in my feedback as a positive. Whilst the students completed the task, I circled and checked in, offering supportive feedback. My Feedback noted that I used multiple assessment strategies, including peer to peer, which aligns with Race’s (Race, 2014) emphasis on informal, ongoing feedback as a powerful learning tool. When the students were finished with the task, I asked them to display their infographics and stand by someone else’s work. From this I asked two questions - What do you see first? And What hierarchy principle makes that happen? This peer review activity allowed students to reflect on each other’s work whilst receiving feedback from myself. In my feedback it was noted that students were able to identify principles used, showing clear learning. This aligns with the professional standard ‘Enable learners to share responsibility for their own learning and assessment” as I led learners to review their own progress. (Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales, 2023.)
Finally, I wrapped up my lesson by recapping on what we had learned in the lesson, linking this to the objectives at the start. My tutor feedback noted that I should’ve considered asking the students what they learnt instead of telling them, as this would’ve promoted more active learning. This is something I will consider in the future. I finished with 3 minutes and 23 seconds left, another point I could improve on is ensuring I have better time management. It was also noted within my feedback how I didn’t include any Welsh examples or words. Doing so would’ve aligned with the professional standard ‘Understand the importance of the Welsh culture and language as a bilingual nation’ which I will include next time. 
Another critical piece of feedback was that my handouts didn’t include any visual examples, which was an oversight from myself. Reece and Walker (2007) stress the importance of well designed resources to support learner understanding, so including visual and written examples would strengthen this in future.

My key learning from this microteach is that while planning my lesson and creating supporting resources boosts my confidence, I should avoid relying heavily on my notes as it effects my delivery. I also recognise that my subject expertise helps me to engage the learners. Going forward, I plan to use less text, fewer notes, more Welsh, and improved timing. This feedback helps me to directly shape my next microteach and aligns with the professional standard “Critically reflect on own values, knowledge and skills to improve learning” as im “critically appraising my own practice and adapting it in the light of reflection and feedback, including feedback from learners.”
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