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Part 1
In Iceland and many other countries around the world they recognise the importance of children playing and learning outdoors. It is stated in the curriculum guidelines that it would help to give children a better understanding of the world.  Not only does it have great health benefits it also expands their minds.(Noradahl and Johannesson,2013). This emphasis of outdoor learning has been in practice for a long time in Iceland and children ages 1-6 play outside every day, however children ages 6-16 only go outside for a limited period. Teachers across the world are adapting their own style of outside learning and factor it in to their school day.
In Reyjkavik, the capital of Iceland ,70% of schools have adopted the outdoors policy and now teach outside on a regular basis, Iceland are showing signs of change and are also slowly adopting outdoor play. (oladottir,2008).

Adapted from:
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Part 2a
This essay is about Forest Schools. A definition of Forest Schools has been made by the Forest School Network, stating it is an inspirational process that offers children and adults opportunities to achieve and develop confidence and build their self-esteem “through hands on learning experiences in a woodland environment” (Murray and Obrien,2006).There are concerns that children do not get to enjoy green and woodland areas due to parents fears of something happening to the child. (Murrey and Obrien,2006).
Research shows that a child is less likely to venture outdoors as an adult if they do not experience the physical and emotional benefits of nature in their early years. (Ward Thompson,2004.)
The Welsh Assembly Government are encouraging teacher in the foundation phase to adopt the Forest Schools approach to teaching. (Welsh Assembly Government,2009).
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Part 2b
· If you fail to acknowledge the source in your information in academic writing you could be accused of plagiarism, to avoid this you must make sure that any piece of information you write must have evidence to back it up, without this you could be accused of passing off someone else’s work as your own. If you want to use any piece of work written by someone you must always reference it. 


· Only having to reference when using direct quotation is false,
There are many specific ways of referencing depending on how you have sourced your information.


· Wikipedia is not the best resource of information, it cannot be used in an academic assignment.

· Start a new paragraph, leave space between paragraph, you are not required to use quotation marks, always use in-text citation.

· The first thing I would do is identify the topic, think about the question itself then would begin to gather evidence using journals and newspaper articles, books, internet, legal and government publications, and reports and guidelines.

Part 3
This is a critical response to an article about Teaching Assistants’ experience of inclusion, Yes but …': rhetoric, reality and resistance in teaching assistant’ experiences of inclusive education (Mackenzie, 2009).  In this article the writer highlights the tensions between the policy and institutional frameworks of inclusion, it also explains how the teaching assistants fit in to this role. The writer has interviewed Teaching Assistants, some individual and some in focus groups that all working in the area of east London and has gathered various information on each one as they explain how their back round experiences can bring empathy, inside knowledge and understand of the day to day needs of the child. Teaching Assistant feel like the teachers are not supporting them when they try and practice inclusion in a class room setting when dealing with special needs. There seems to be a lack of shared understanding between teachers and teaching assistants when it comes to inclusion, also there was clear tention between the idea of inclusion and their own understandings of inclusion as in Croll and Moses (2000, cited in Mackenzie,2009, p.66).
 The writer seems to focus her attentions on how Teaching Assistant roles have changed over the years and how it is having a detrimental effect on their wellbeing and that of  the learner, Many  children who find it difficult to socialise look upon their one to one Teaching assistant as their mums and feel safe that they have someone to go to when they do not understand what is required of them, it seems Teaching Assistants no longer only look after and support special educational needs, they are now expected to take on more responsibilities. In the past Ten years teaching assistant roles have dramatically changed and many employees are unsure what their actual role is (GROOM, 2006).  Teaching Assistants were looked upon as housekeepers of the classroom, some feel they are pushed from pillar to post and have no structure to their day, mainly acting like nursery nurses, may feel they are used dinner ladies and playground assistants (Clayton, 1993)  because of school cut backs many classrooms are so under staffed and they rely on volunteers and all the help they can get, this means Teaching Assistants are working more of a longer day and are now expected to plan for and lead a class whilst receiving insufficient training and not being payed. Due to Government funding cuts head teachers are struggling to balance their books and have had to reduce their staffing body often letting go of much needed teaching assistants (UNISON National, 2018). 
 However, it seems that Teachers and Teaching Assistant are unsure how to practice inclusion, as the guidelines are not clear (Sikes, Lawson and Parker, 2007).  The role of a Teaching Assistant it to give extra support to children who struggle in certain areas of learning and to assist with integration in a class room setting using experience and knowledge to work with children with special needs, (Moran and Abbott, 2002).
Research shows that teaching assistants have a huge impact within the class room setting and between 1992 and 1994 the number of Teaching Assistants in class rooms rose by 56 %. However, this also highlighted that more training was needed for this changing role. (Groom and Rose, 2005). 
Many teaching assistants did not have the adequate training and felt this had a huge impact on the tension in the class room setting having felt teachers were not taking their roles in inclusive education.
This report by (MACKENZIE, 2011) seems to mainly highlight a negative outlook and  on  further investigation it seems the Teaching assistants interviewed in this article were from south London schools and  were only working as volunteers which explains why they feel  unappreciated having to work  alongside members of staff doing the same work as them knowing that they are being paid, also it seems they are not being included in staff meetings about children they work with and feel they should know what is going on with them as they have an emotional bond and expert knowledge on every child they support. They seem to have a very negative attitude when the discuss their relationship with the teachers and their roles within education however it seems they all have a passion for the jobs and all teaching assistants interviewed are enrolled on a part time university degree and would all love to become teachers eventually.
After reading this article and analysing all the evidence it is apparent that the writer's intentions are to highlight the fact that the teaching assistants felt unappreciated in their role and undermined, however all the teaching assistant were  volunteers and had enrolled on a part time degree at the writer's university, although the evidence gathered was rather negative it is believed the teaching assistants did  enjoy  their roles and want to educate themselves further to become teachers, I suggest that teachers and teaching assistants have planning time at the beginning of each day to discuss the agenda.
 In my setting it is very positive experience, and all teaching assistants and teachers always have a wonderful working relationship and share information, all volunteers are sent on training courses and many have NVQ diploma's level 2 upwards to full degrees. 

References
CLAYTON, T. (1993). From domestic helper to ‘assistant teacher’ ‐ the changing role of the British classroom assistant. European Journal of Special Needs Education, 8(1), pp.32-44
DOWNES, E. (2018). Referencing Handbook Harvard. 1st ed. CARDIFF.
GROOM, B. (2006). Building relationships for learning: the developing role of the teaching assistant. Support for Learning, 21(4), pp.199-203.
GROOM, B. and ROSE, R. (2005). Supporting the inclusion of pupils with social, emotional and behavioural difficulties in the primary school: the role of teaching assistants. Journal of Research in Special Educational Needs, 5(1), pp.20-30.

MACKENZIE, S. (2011). ‘Yes, but. . .’: rhetoric, reality and resistance in teaching assistants' experiences of inclusive education. Support for Learning, 26(2), pp.64-71.
MORGAN, A. and ABBOTT, L. (2002). Developing inclusive schools: the pivotal role of teaching assistants in promoting inclusion in special and mainstream schools in Northern Ireland. European Journal of Special Needs Education, 17(2), pp.161-173.
SIKES, P., LAWSON, H. and PARKER, M. (2007). Voices on: teachers and teaching assistants talk about inclusion. International Journal of Inclusive Education, 11(3), pp.355-370.
UNISON National. (2018). Cuts in education services | Key issues | UNISON National. [online] Available at: https://www.unison.org.uk/at-work/education-services/key-issues/cuts-in-education-services/ [Accessed 24 Oct. 2018].











	
	
	



