This essay will analyse two models of reflection, these are Schon and Kolb. The essay will evaluate upon how both of the models can have a positive or negative effect on children and their families whilst being used in Early Years settings. It will focus upon the importance of reflection and evaluation.  
According to (Waller, 2009), reflection is child centred and looks at all aspects of learning, includes children of all abilities, and working in partnership with families and other agencies. (Wenger, 1998), mirrors the words of Waller (2009). He explains that reflection is a thinking process completed by professionals in order to develop the outcomes for children. Reflection is looking back at something you have done or are currently doing. It is critiquing something so that personal and professional standards are kept high, maintaining quality practice. It is about learning from something you have done and preparing for the future in a different manner. It may be that practitioners look for areas to improve, or areas in which practitioners feel are going well. It is important to reflect when there has been an inspection, a complaint or concern from a parent, however it is good practice to reflect regularly. Reflecting should not be seen as a negative approach to learning, but a positive. Although practitioners may feel nervous when reflecting upon themselves or another member of staff, management should encourage and promote it in a positive manner. It is about having the skill to be non-judgemental and providing equality and fairness to all. It is important that practitioners are able to apply a different attitude towards something, whilst understanding and remembering that children must benefit from the outcome of the change. Reflection provides children with better opportunities to learn and thrive. Being able to reflect and understand that change is good, is a valued skill for practitioners to have (Cole, 2002). Reflection is a never-ending learning curve as there is always room for improvement (Wenger,1998). It allows practitioners to stay up to date with the latest legislation and training. Looking at the CSSIW inspection framework, it focusses on leadership and management and how effective the self-evaluation plan is (Wales, 2017). This states the importance of reflection. It is a brilliant way to set goals and targets, consider the viewpoints of others and demonstrate practitioners understanding (Elder, I. and Paul, R. 2010). Reflection is about understanding that a negative experience can put a stop to children wanting to learn. When starting out as a professional, it is often deemed the norm to want to fit in and be the same as your peers, however this is not always the best scenario for the children in the setting. Reflecting upon other professionals allows you to weigh up how children react in circumstances, and if you performed something yourself, it would benefit the children and or how they would react. Reflecting on what and how practitioners teach assists how they become more thoughtful, positive and effective in our settings each day (Ttacnews.vcu.edu, 2017).

Donald Schon was influenced by Dewey (1933). Dewey’s model stated that the essential reflective qualities to have were open-mindedness, having responsibility and having whole heartedness. (Bolton, 2014). Schon’s created this model following on from Dewey’s model. It was split into two sections – reflection in action and reflection on action (Infed.org, 2017). 
Schon’s reflection- in action simply means during or at present, it’s happening now. It is when a practitioner experiences something and reacts to it as it is happening. They make a change because of an action that has just happened. In an Early Years situation this could be the children taking part in an activity, however one child is not engaged. Following Schon’s model, the practitioner would reflect upon this and make a change. The practitioner would reflect on the spot as to why the child is not engaged and ask themselves, why. It could be because he or she does not understand or because they cannot see the activity clearly or maybe even they are not interested. Whatever the reasoning, the practitioner is thinking on the spot of ways in which to get the child involved. This could be getting all the children on their feet or using actions to engage the mind. He or she is critically evaluating the situation as the activity progresses. 
What Schon meant by on action, was reflecting after the event. It allows practitioners to go back to an event and make sense of it. On action gives time to reflect in a deeper understanding. It allows professionals to look back and think about the way in which the target audience focussed, how much they understood or whether the lesson went to plan (Loughran, 1996). Applying this to an Early Years scenario could be that a child is misbehaving and during the session the practitioner removes him from the area as he is distracting other children. Reflecting to this situation using Schon’s on action method, the practitioner may deal with the situation in a different manner so that the child learns from the negative experience. For instance, the child may feel like misbehaving was an easy way out of not listening and the child may consider doing it again, however due to the practitioner reflecting they are prepared for the situation if it were to happen again, and have come up with a different strategy to deal with it. This model is good for a busy classroom as during an activity you don’t necessary think about how you do something or how to react to a situation, its instant reaction. Having the time to look back and reflect limits the chances of the situation arising again (Loughran, 1996).  
Kolb was also influenced by Dewey (infed.org, 2017). According to Nicole Brown, (2017) Kolb’s reflective model is about learning from your own experience, looking back at it and pulling it apart for ways in which you could improve, or in ways practitioners have excelled. The model is split into 4 parts – the Concrete Experience, the Reflective Observation, Abstract Conceptualisations and Active Experimentation. 
Kolb’s Concrete Experience is where practitioners experience a scenario first hand. It is the incline or need for reflection, in order to take something away from the experience. During this stage of the model the practitioner makes a note of what is they would like to reflect upon, describing what they see or what they think is happening. 
Reflective Observation follows on from the Concrete Experience. It involves reflecting upon the situation in a more detailed manner, explaining exactly what has happened. Reflective practitioners must question themselves as to what went well, what didn’t work, how did the situation happen and how and why did the audience react to it. 
Abstract conceptualisation is the questions in which practitioners ask themselves. How could they have completed that exercise differently? Could they make it better? It is important to look for other strategies that could be used if this scenario were to arise in the future. At this point of the model is where practitioners may seek help and guidance from other members of staff. It is where practitioners critique others so that the practitioner reflecting, can do so from another person’s perspective. This leaves practitioners with a different view to the situation allowing them to reflect deeper. 
The final stage of this model is Active Experimentation. This is where practitioners are able to put in place and use the reflection findings in order to gain a better understanding of the situation. It is a learning curve for practitioners as some methods will work smoothly, and others may not. This is where Kolb’s cycle starts again, and the experience become a Concrete Experience (Nicola Brown, 2017). 
This model suggests that learning is a conflict-filled process where skills are developed due to a negative situation that has been experienced. With these four parts to Kolb’s model, practitioners are feeling the situation through first hand experience. Practitioners make sense and reflect upon the situation themselves after the event as it allows them to do so in an in-depth manner (Kolb, 1984). Looking at Kolb’s theory in an Early Years setting it could be that a child with additional needs is being challenging and the practitioner is finding it difficult to deal with their behaviour as well as keeping the rest of the class on task. Following Kolb’s model, the practitioner has made a note of it and is reflecting. They could be thinking, they didn’t raise their voice, which is a positive. Moving on to abstract, the practitioner asks herself, could I have ignored the negative behaviour and praised the children who were sitting and listening. What would my colleagues have done in this situation? Whilst the situation is happening, it is important for the practitioner to remain calm. Shouting at a child lets the child know the practitioner has lost control (Jenny Mosley Education Training and Resources, 2017). 
 Finally, the active experimentation, where the child’s behaviour is again difficult, however this time the practitioner is prepared for it and has a strategy to try to keep the rest of the class on task. Another member of staff will assist the child with additional needs so that the class do not miss out or witness the negative behaviour. It is important that practitioners have support from other practitioners and that both are aiming for the same goal – the child’s benefit. If one is not onboard children do not have consistency (Abbott and Moylett, 1997).

In comparison both Kolb and Schon’s models they both state the importance of reflection. Reflection allows practitioners to focus on areas of improvements for both themselves, children and families to gain a more positive environment. It allows time for strategies to be put in place for the chances of negative scenarios to be reduced. Having more positive behaviour benefits the children in the setting. However, looking at the models a negative effect on the child would be that practitioners do not give a true reaction to a situation at the time of the incident, unless they are following the Schon, in action theory. 
To develop my understanding of the Schon approach, in action, I will use a personal scenario that I have been in. A child was not engaged in the activity and was distracting another during small group work sessions, I reflected upon this on action by finding a way in which he would be engaged. I knew that if I got out a ball he would want to join in. Having other props and changing the learning environment to a more hands on approach allows all children to feel different emotions. Reflecting upon this on action, I knew that the method of learning was not beneficial to the child in question. I noted that he needed a more hands on way of learning rather than sitting and listening. As a reflective practitioner I was able to take away the negative and replace it with a positive. The next time I completed that activity more children seemed engaged and wanted to listen due to a change that I had made.   
Kolb’s model in my experience is a more challenging one to use in an Early Years setting due to the requirement of going back to a scenario. With lots of busy children around practitioners may forget things that have happened and are not always able to make written notes. Both models are important for the practitioners benefit as they are able to work out the best way in dealing with a situation. Some practitioners may feel that Schon’s on action works best for them, however it is useful to reflect upon on the situation after it has finished as practitioners are able to reflect and see the situation from the child’s perspective. Reflective practitioners in an Early Years setting would benefit from this model more than Kolb’s as it is more in-depth. In an Early Years setting there is not always the time to be an in-depth thinker. It seems that Kolb’s model of reflection has no objective in a child based setting.

Reflection enhances services for children as it shows a good support network. Although reflection seems to be a positive approach to learning, there are like anything else, barriers. It is a time-consuming process which desires a vast amount of motivation and positive thoughts. Practitioners may deem it as being a stressful time however, it could open up concerns about assessments for children who may have additional needs (Ehlt.flinders.edu.au, 2017). This bringing us on to early intervention.   
Having better interventions allows the children to understand that practitioners want the best for them. Early childhood interventions help and encourage positive behaviour, education and attainment (Rand.org, 2017). 
Early intervention is crucial where a child is in need. This can be providing support for a child, their families or both. Reflecting allows this to happen and can minimalize the additional support that they may require in later years (Www3.uakron.edu, 2017). 
There has been slight thought about whether reflection does make practitioners better. Few professionals have asked whether those who reflect more are classified as better teachers (Thomas and Farrell, 2008).
Teachers that regularly reflect have a more in-depth understanding of their way of teaching, allowing them to assess their teaching standards, and become more confident in their teaching. It could be deemed as unreasonable to expect all practitioners to reflection upon their actions at every activity completed. However, certain activities can enhance teachers learning (Thomas and Farrell, 2008). Practitioners should feel reassured and supported where reflection is involved. They should be encouraged to do so with evidence suggesting it benefits Early Years Services. Sustained shared thinking involves keeping and developing the ideas of children. It is about practitioners working together to resolve a situation. It is working alongside one another with good communication skills. Whilst doing so, it is important to motivate the child (Nurseryworld.co.uk, 2017). 

In conclusion to this I understand the importance of reflection. I agree that nothing is perfect, and things can always be improved. Being able to take criticism is a good skill to have in a workplace. Professionals must understand that peers are not being rude, they are trying to improve their colleagues’ performance as practitioners. Having the skill of reflection benefits not only the way in which the children learn, but also how the practitioner and their peers learn. Having researched both of these reflection models it has provided me with the knowledge I need to further my career. For me to achieve my goal and become a qualified teacher, I must learn the skill to be a reflective practitioner. Practitioners may benefit from keeping a regular diary, focussing on situations that may not have gone well, things that went well, how they feel about the circumstances whilst taking into consideration the responses of others. Reflection can provide more opportunities for professionals to learn from their colleagues and peers. It is about having an open mind in doing so. Both Kolb and Schon reflect by asking other practitioners how they would react in the situation in which they are reflecting upon. They both look at a scenario after the event in a more in-depth manner. This is good as professionals have had time to think about what has happened and how they feel they dealt with it and how they should have dealt with it. Both models focus on how to manage in the situation again if it were to arise. This should leave practitioners feeling positive about the situation in the fact that they are well prepared for the future. 
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