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Written response - A proposal for a school community project
The purpose of this assignment is to discuss and evaluate a proposal for a school community project, with the fundamental focus on looking at how strong parent interaction and engagement can benefit a child’s reading skills. This will be accomplished by developing a project that involves the school collaboratively working with parents and librarians  in order to gain success. The project will be centred around a whole school approach as this helps to concentrate on the responsibilities of every individual within the school community. This will aim to ensure that all students have the same opportunities in order to maximise their learning experience and to assist with their ability to make reasoned decisions . A whole-school philosophy may promote strategic direction and thus the school community knows exactly what is expected of them. ‘’Knowledge of the various educational philosophies and theories can also help educators analyse and solve current educational issues, challenges and problems’’ (Tan,2006, p.39). I will refer to the term ‘parents’ throughout the essay but I have taken into consideration every child’s situation and therefore all caregivers are being accounted for. 
Williams (2015) states that we should generate school-friendly homes and parent-friendly schools. A school friendly home can concentrate on reinforcing the school’s values and visions whereas a parent friendly school can be responsible for creating an inclusive environment that is committed to ensuring that parents are full partners in their child’s learning process. 
My community link is based on my previous PTE, which was in an urban school, with roughly 300 pupils, located in the region of South Wales. In School A, the majority of pupils are of white British ethnicity and come from families where English is the first language. However, very few pupils speak Welsh at home. Approximately 8% of pupils are eligible for free school meals. (Estyn, 2016) The school’s mission statement is to ‘’happily learn together in a fair and caring school community, achieving our best at all times’’.  Accompanying this, one of the school’s aims is to ‘’educate every child to become a responsible member of society, especially the community in which he or she lives.’’ It is noteworthy to realise that the community is a key part of the school’s mission, but more importantly vision too (School A, 2020,p.1). 
The idea for the project became apparent when low attainment levels for reading were highlighted as a target on the school’s development plan (SDP). Here, the idea was to target parents in order for them to motivate and influence their child’s love for reading. The idea of a ‘bedtime stories’ night was created that would take place after school. The evening would promote the development of reading through a number of different aspects. During the evening, parents will also have the opportunity to sign up to the local library. This may help their child enhance their reading skills as they could have the opportunity to choose a book that they will enjoy reading. Peat (2018) states that one in eight disadvantaged children in the UK do not even own a single book, with one in 10 parents stating that they would like the opportunity to have more available access to free books. 
The mantle of the expert approach is going to be used in order to create imaginary contexts that assist in generating engaging and purposeful learning. The planned proposal includes the teachers coming to life as characters from the story book in order to create an atmosphere full of drama and excitement whilst creating a learning community. (Aitken, 2013) This can allow the children to have an exploration of many viewpoints in order to ‘step into the shoes’ of the character.  To consolidate the learning, this event takes place at night, where the children can attend in their pyjamas. It will enable the parents to be attentive whilst positively engaging with both the children and teachers. The community link will be carried out by building positive relationships and creating strong links with parents, carers, and guardians in order to work collaboratively. The project will be critically evaluated in order to assess the intended impact. A SWOT analysis will be carried out which will also assist with testing the effectiveness of the project and I will engage with how different schools in Wales meet the needs of their communities through researching good practice. (please see appendix) 
Some factors that have influenced my choice of focus and the reasons for the proposal include increasing welsh language skills, educating and building confidence for parents and exploring the links between parental engagement and reading. Levy et al (2018) states that for many parents, the construct of reading has changed dramatically from the ways in which reading had previously been defined and taught. Shared reading can also be seen as a shared social opportunity between both child and parents where they are able to teach their child to foster a positive attitude towards reading. It also helps to enrich language exposure, but most importantly helps develop vocabulary, spelling and listening skills. (Merga, 2017) 
As previously discussed, very little children within the school talk welsh at home. This proposal can help to encourage the welsh language through being bilingual in both the school and the home. The Welsh Government (2012, p.12) believe that the Welsh language should be “used in the home and through wider social and cultural activities” because learning welsh at school alone is not sufficient. Donaldson (2015), in Successful Futures, also states that there should be a strong commitment to the Welsh language and bilingualism within schools. It has also become more apparent that within the language, Literacy and Communication Area of Learning, children need to have an increasing capacity and confidence to converse about a wide range of topics using the welsh language (WG,2020). From this statement, you can see the importance of the welsh language being integrated within the new curriculum and therefore it would be beneficial for parents to be educated and to feel more confident in the language in order to support their children’s learning. 
The new curriculum’s four key purposes can be integrated throughout the proposal and it is important to realise how the curriculum design needs to meet not only the school, but the community too. This project will meet the needs of healthy, confident individuals as children might build and develop stronger and positive relationships with parents through reading. They should also aim to be ambitious, capable learners who thrive to succeed and do well. Schools should take into consideration parents’ personal beliefs and how these beliefs may affect a child’s learning. Finally, children and young people should try to be enterprising, creative contributors who identify and grasp opportunities when given to them. Teachers can develop this purpose by creating initiatives and learning opportunities that are available to not only the school, but the community too (Donaldson, 2015). 
The Mathew affect highlights the significance of reading to children in the early stages of their life. One believes that children who fail to learn to read therefore read less and become less fluent which leads to the gap increasing. The theory suggests that as a child increases in age, the poor readers improve at a slow pace and good readers improve at a faster pace. The Mathew affect highlights the importance of the parental role in order to motivate a child from very early in age to have a love for reading. Research indicates that when parents are involved in early childhood learning it can provide significant gains. (Lazer,1986) However, Meade (1995) challenges this  theory and states that researchers are still unclear as to how parental involvement actually provides an advantage to children when they are in a nursery setting due to being so youthful. 
Previously, parents have responded well to previous projects that have taken place within the school with high attendance throughout. The Education Endowment Foundation (EEF) highlight the importance of parental engagement with reading and state that promoting shared book reading should be a central component of any parental engagement approach for young children (EEF,2018). Bunbury (1995) believes that some parents may assume that it is the teacher’s role to encourage reading but conversely teachers may assume it is the role of the parents to provide continued encouragement for reading in the home. 
Vygotsky’s theory believes that the role of other people is essential for a child’s learning to be successful. He calls this theory the ‘more knowledgeable other’ (MKO). This theory of cognitive development believes that children learn best through social interaction that includes collaborative dialogue with someone that is more skilful.  (Vygotsky, 1978) Bruner also supports the social constructivist theory and he was inspired by Vygotsky’s work. Bruner believes in an additional person supporting a child’s learning which he calls ‘scaffolding’. He states that scaffolding refers to the steps taken to reduce the degrees of freedom in undertaking a task so that the child can concentrate on the difficult skill (Bruner,1978). An example of scaffolding within the project could be that the parents start by reading a story out loud to their child. Here, they are able to explain the meaning of the text, pronounce words correctly and define unfamiliar vocabulary.
 Merga (2017) highlights that when parents read aloud to children it is also beneficial for their cognitive development. Parent to child reading helps to activate brain areas related to mental imagery narrative comprehension. But Merga (2017) does go on to state that not all children find shared reading experiences delightful. Some children described having poor quality experiences of being read to and they did not enjoy reading to overly critical parents. In some situations, parents would lack concentration which would cause frustration to the child, and even sometimes pass the responsibility onto another sibling. After the parents have modelled effective reading skills, it would enable the child to have a go with scaffolding if needed. As they gain more confidence and independence, they may be able to read more fluently, with less reliance of their MKO or parent. 
Bandura (1986) refers to the term ‘self-efficacy’ which is used to define self-esteem but in the sense of self-belief. Parents need to believe that they have the ability to make a strong and positive contribution to their child’s learning in order to make changes. Parents who have a strong self-efficacy are more likely and willing to assist in becoming involved with their child’s education (Melhuish et al, 2008). 
Levy et al (2018) suggests that in order to be successful in encouraging families to embed shared reading activities within their day to day lives, we must begin with schools understanding the factors that both motivate and discourage parents from different ethnic, cultural and socio-economic backgrounds from reading with their children. Clark and Hawkins (2010) also noted from their study that nearly twice as many children who see their parents read a lot, also read outside of school every day. Perhaps, this can highlight the influence that parents actually have on their children and therefore parents acting as a role model can be fundamentally crucial to a child’s development. If parents do not assist with their child’s learning, the gap will continue to increase and therefore the child may fall further behind. 
As previously mentioned, the school’s philosophy very much integrates the community within their terminology. When both schools and community’s work together to support learning, it provides a benefit to everyone. Partnerships can serve to support, strengthen and even transform individuals. This can result in an improved quality of program, more efficient and effective use of resources and better alignment of curriculum and goals. (Harvard Family Research Project, 2010). Bojuwoye (2009) shares a similar opinion and states that when both parents and schools work closely together, they are able to share information among themselves. This sharing of  information allows families to have a better understanding of the schools and it allows the schools to have a better understanding of the families.
There are three aims that underpin the focus of the project. Aim one focuses on parents working collaboratively with the school in order to not only develop their children's reading skills but increase their confidence and development too. Aim two concentrates on how the children will benefit from the collaboration in order to develop their confidence and love for reading.  Finally, aim three highlights that the school should successfully promote bilingual learning throughout the school and in the home.  Parents are the targeted audience within the community and the project will take place in the school during the evening. Due to this project being a whole school approach, the project will first be targeting the Foundation Phase. This will be done as a small-scale project which will then be further assessed in order to devise a plan that helps to predetermine a success for Key Stage 2. The children can attend in their pyjamas and bring along a teddy so they can have their own personal comforts. The classrooms will be adapted to create a subdued lighting that will make a night-time affect. This environment should be calm and inviting to the children in order to help them relax. The Reggio Emilia approach centres its importance on the role of the environment that surrounds the child. The approach refers to the environment as the third teacher and therefore an atmosphere should be created that is motivating and engaging, which allows the child to act curious without feeling institutional (Hendrick, 1997).
The activities will consist of mainly teacher-led stories showing how simple it can be to effectively recite the story. Once the first story has been read, the children will be directed to the hall where they will receive a hot chocolate and biscuits. This will allow the parents to have the opportunity to ask any questions or as previously mentioned to sign up the local library. During the second half of the evening, the children and parents will continue to rotate and will receive their second story. The success criteria requires both parents to receive two stories bilingually.
The importance of bedtime reading to children has been highlighted through many different ideas created by celebrities and government initiatives in order to raise reading awareness. In 2016, the BBC held a ‘love to read’ weekend that campaigned to raise awareness of reading for pleasure and to inspire the nation with programmes about famous authors. Throughout the weekend, the BBC were encouraging individuals through celebrity campaigns to put aside some time to sit down and read. (NLC, 2016) Banduras (1977) social learning theory looks at how behaviour is imitated through observational learning. Children can observe people around them in various ways, whether it being positive or negative. These individuals act as models are can be very influential on children. Celebrities can act as a role model, and by promoting reading, children can be more inclined to reiterate what they have observed. 
When looking at parental engagement with reading, it may be important to realise the factors and barriers that influence them from not engaging effectively with their child’s learning. Compton-Lilly (2006) states that influences that may contribute to the formation of reading identities for children may include privilege, access, race, class gender and opportunities. The identity that individuals then form, can shape the individual’s literacy skills. Studies also show that children with enriched reading resources and a generous number of reading activities at home were more likely to become better and stronger readers which thus allows them to achieve higher in school than those lacking such a home literacy environment.(Sénéchal and LeFevre,2002). In contrast, Flouri and Buchanan (2004) have an opposing view and believe that parent’s involvement is more of a powerful force than other background variables, including family size, social class, and the level of parental education. Ho et al (2018) also echoes this thinking  when carrying out a study. One emphasised that family socio-economic background did not have a strong impact on enjoyment of reading and reading diversity. 
The impact will be measured and assessed in order to fulfil the aims of the project. Drummond (1993) states that assessment is the way in which we observe children’s learning in our everyday practice, strive to understand it and put it to good use. The class teacher will be able to observe the children in the class to see if the project has made a stronger love for reading and to see if it has made individuals more willing to engage with reading within the classroom. One way in which the impact could be measured in Foundation Phase is by seeing how many children choose the book corner during free time. One method a teacher could use in order to monitor a child’s engagement with reading within the class could be tracking observations. This involves following the children’s choice within the setting in order to see what activity is chosen and how well they engage with it. (Neaum,2016) Although, it needs to be taken into consideration that even though you may not catch the required behaviour or phenomenon, it can be time consuming and requires a lot of effort. 
 By not catching the required behaviour does not mean that a child is not more engaged with reading, it could be dependent on what activity they felt like doing on the day. (Cohen and Manion, 2017)  For young children, a simpler way to measure the impact is to ask the children if they enjoy their parents reading with them. This could simply be done using smiley face cards where they can easily express their opinion through a simplistic form. Hill (1997) states that feelings cards can be used to facilitate communication when asking about sensitive issues. This can ensure that you are considering a child’s feelings and emotions and being open to the fact they might not want to discuss a specific topic.  The teacher should consider ethical considerations and talk to the children in an in an age-appropriate way. It is also important to explain that is their decision as to whether they participate or not (Schenk and Williamson, 2005).
Another way of measuring the impact would be to see if the individual’s written work has improved, as well as their reading. Oakley (2010) state that reading helps a child boost their literacy and improve their academic performance, but it also enhances the bond between parent and child and brings them closer together. The link between reading and writing is also highlighted with Oakley’s theory (2010) stating that the more a child reads, the more they understand vocabulary and are then able to relate to the concept in which they are used too. It also helps to improve a child’s knowledge and makes it easier for them to learn more in a short amount of time. 
An electronic questionnaire will be sent out to all parents that participated in the project in order to receive feedback. It is also important to recognise and plan for the ethical considerations before carrying out the questionnaire. This will allow the parents to provide feedback anonymously. Data protection is a contributing factor to being ethical and BERA (2018) state that the researcher should comply with the legal requirements in relation to storage as stipulated by the Data Protection Act (1996). The EEF suggests that if parental engagement is effective then it can benefit learning gains of up to three months during the course of a year. It also highlights that delivering parental engagement initiatives effectively is not always easy due to demands made on parents’ time. This calls attention to the fact that schools need to plan initiatives thoroughly in order to gain success. (EEF,2018) 
A SWOT analysis was carried out to evaluate factors that might influence, arise and negatively affect the planned proposal. Within the threat’s analysis, it was made apparent that some parents might not want to participate in the project. This could be due to many different factors. It may be due to other time commitments or for reasons that they do not want to disclose . These parents can be categorised as ‘hard to reach parents.’ This definition can be expanded into simpler terms which suggests that it targets a mixture of unemployed parents, those with a low income and those who speak English as an additional language Estyn (2018) used this term and stated that parents that are from areas of high deprivation can sometimes be harder to reach. Merga (2017) states that parents may face challenges which can cause a barrier to parental engagement with a school such as low literacy, high workloads leading to home absenteeism, or health conditions that may impact their efficiency to support the transmission of literacy within the home. Frankham (2007) believes that parents who feel that they have been let down by authority need to have these feelings addressed before they can re-engage with schools and the system. A fundamental cause of child poverty is due to a lack of opportunities among parents with a mixture of low skills and qualifications. Such parents are thus less likely to work, and if they do accumulate a low profit. Parents then have the role of balancing their economic demands whilst raising a family. Devoting time to children is a lot harder for those in low-paid jobs with limited power to negotiate working arrangements and therefore do not physically have time to support their child’s learning. (JRF, 2007) 
When projects are being held to work collaboratively with parents in order to develop their child’s learning, the school mainly wants to target poor achievers in order to tackle the issue. The problems that arise for schools are getting parents to commit to after school initiatives. This threat can be transformed into an opportunity by taking into consideration the parents’ viewpoints. Sattes (1985) believes that many low-income parents often do not understand how the school system operates and therefore lack knowledge in this area.  
One opportunity that was identified within the SWOT analysis was that the project will allow stronger relationships between the school and community. The focus then within the community was engagement with parents. Epstein (2001) developed a theory which recognises the three major contexts in which children grow and learn: the school, the family, and the community. Below, you can see one’s ‘overlapping spheres of influence’. 
Figure One 
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Esptein  (2001) puts the child at the centre of the model with the other three factors based around the child. He states that the community, family, and the school cannot simply produce successful students. One believes that partnership activities are designed to engage, guide, energise and motivate a student in order to produce their own successes.
 Similarly, Bronfenbrenner (2005) also developed a theory that explained how the surrounding environment of a child affects the way they grow and developed. The ecological systems theory had similar aspects to Epstein’s theory. However, both theories have some contrasting viewpoints. You could suggest that Epstein focuses solely on parental engagement with the focus on school life and work whereas Bronfenbrenner focuses on how parents actually shape their child in order to gain success.   
With regards to the next steps for the future development of the project, measuring the impact of the welsh language development will be first on the agenda in terms of progression. Within the current proposal, the welsh language is very much cardinal, but the significant focus is very much centred around parental engagement. With future developments, a thorough plan will need to be devised in order to measure impact but within the current project, the focus is about starting to integrate the language ready for the exciting changes within the curriculum that very much treasures the welsh language. 
The principle finding of this proposal is that if parents have a strong involvement in a child's learning, it can influence their ability to read. There are many different factors that can affect the relationship between the school and community but also between the child and parents. The school should consider these factors and ensure that initiatives are in place, so parents feel welcomed and appreciated. Estyn (2018) states that schools should effectively consult with parents about their preferred communication and engagement needs in order to review their approaches accordingly to enhance an effective two-way communication. It is important to realise that studies show that children who frequently engage with reading at an early age are then able to start school with a larger range of vocabulary and more advanced comprehension skills which can already put them at an excellent start in terms of literacy. (Mol & Bus,2011) Fan and Chen (2011) support this by highlighting that parental involvement in a child’s learning can positively affect a child’s performance at school.
 From the proposal, it is apparent that schools need to think about how to collaboratively work with parents in order to develop a strong parental engagement with reading. However, the key point here is that barriers need to be overcome in order to succeed and to successfully meet the SDP. Schools need to think of ways of engaging all parents, through approaches that suit and target everyone’s needs.  Dewey (1998) states that what the wisest and best parents want for their child, should be what is desired for all children within a community. Perhaps, you could suggest that the term ‘wisest and best parents’ refer to those who have a strong engagement and ambition for their child to succeed.  
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Appendix 1 
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Potential increase in literacy skills for children 

· Children more willing to engage with reading in school 

· Parents gaining knowledge and experience of how to demonstrate reading effectively 

· Higher attainment levels of reading throughout the school 

· Target of SDP potentially being met 

· Promotion of welsh language skills through reading

· Teachers model pronunciation and language to parents 







	Weaknesses

· Due to it being a whole school approach, it required a lot of thought and planning. 

· Parents cannot attend due to busy schedules and other commitments. 

· Children tired due to evening sessions and therefore lack concentration.

· Teachers having to give up evening to participate in project

	EXTERNAL 
(outside the school)
	Opportunities

· Stronger relationship between school and community

· - Library and parents collaborating to encourage reading outside of school 

· More opportunities to read in the home 

· Parents have more engagement in their children’s learning. 

	Threats

· Lack of parental engagement 

· Parents have no spare time to carry out reading in the home 
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partnership activities may be designed to engage, guide, energise and motivate students to produce their -
own successes. The assumption is that if children feel cared for and encouraged to work hard, they are more
likely to succeed educationally.

Figure 1: Three contexts for children’s learning
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Source: Epstein, 2001

Fnctoin (2001) anec

H P Type here to search





