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Introduction
This review will focus on the purpose, process and practice of supervision, leadership and management within youth work. It will include three reflective accounts of supervision, followed by a reflective essay evaluating the role and function of supervision, then moving on to a critical review of leadership and management linking them with youth work, all of which will be supported by relevant theory and practice.

Supervision Practice Record
Session 1
Katie attended our supervision session to discuss a situation that occurred during her previous group session. A young person, referred to as Laura for the purpose of this reflection arrived but refused to leave the car. Recognising that this was unusual behaviour for Laura, Katie went outside to speak with her and explore why she did not want to participate. Katie soon established that Laura was experiencing difficulties with another young person from a different group, who had been spreading rumours alleging that Laura had sexually assaulted another boy. Laura denied the accusation. After approximately ten minutes of supportive conversation, Katie was able to encourage Laura to join the group.
For this supervision session, I used Gibbs’ Reflective Cycle, which Main (2023) describes as a widely used and approved model for promoting professional and personal development. Main (2023) emphasises that the cycle requires completion of six distinct stages to achieve a clear reflective purpose.
The first stage, being the description, was provided by Katie, and we discussed not only the events but also her emotional response to the situation. We then moved to evaluation, identifying what Katie felt had gone well, such as successfully supporting Laura to participate. Katie also highlighted what was less effective, including needing to spend the first ten minutes outside the group and leaving the other worker to start the session alone.
During the analysis stage, we discussed what could be learned from the situation. Katie acknowledged that she initially believed Laura’s account without considering all perspectives, but through our conversation, she recognised the importance of acknowledging that there may be additional information or viewpoints to consider. We also explored the possibility of bringing in external organisations to deliver a workshop for the young people on this topic.
Following the session, Katie contacted Laura’s parents to check on her well-being and to determine whether there had been any further developments, at that time, there had not. However, Laura had begun to self-harm since the rumours emerged. Referrals were subsequently made to appropriate services to ensure she received further support. On reflection, Katie noted that Laura presented differently on the day of the incident, wearing long-sleeved clothing that covered her hands, which was unusual for her. Katie recognised that this might have been an early indicator of self-harm and stated she will now be more attentive to similar signs in Laura and other young people.
I explored the topic of self-harm further. The Mental Health Foundation (nd)) suggests that self-harm can function as a coping mechanism for distressing, overwhelming, anxious, or angry feelings. They identify contributing factors such as mental health difficulties and experiences within the care system. They also highlight triggers including friendship issues, bullying, anxiety, and low self-esteem. Woodley et al. (2020) similarly describe self-harm as a response to emotional dysregulation, often linked to experiences of trauma or disrupted attachment, acting as a means of releasing intense emotional states.
Throughout the supervision session, I ensured I engaged in active listening. According to Jonsdottir and Kristinsson (2020), active listening supports deeper understanding of what is being communicated and enables more effective responses.
The importance of reflecting on this incident relates directly to safeguarding practice and highlights the need for early recognition and timely intervention. As outlined by the National Occupational Standards (NOS), safeguarding involves taking all reasonable measures to minimise the risk of harm to children, young people, and vulnerable adults. It also requires that, when concerns about welfare arise, all agencies respond appropriately by following agreed local policies and procedures and working collaboratively with partner organisations to ensure effective protection. 

Session 2
Katie came to our next session with a more personal feeling. In group, a few of the young people were engaging in conversation about suicide without awareness or sensitivity of others, which Katie felt slightly triggered by, due to previous experiences. Again, I used the Gibbs Reflective Cycle to discuss this with Katie. However, I used a Restorative Function of supervision, which explained by HCPC (2025) is a structured method to supervision that provides a supportive environment where supervisees can reflect on their experiences, thoughts, and emotions related to their professional practice. It helps them process the emotional impact of their work, manage stress or trauma that may arise, and develop greater self-awareness, resilience, and professional growth, ultimately promoting more positive and effective practice. I guided Katie to her workplace manual to see if support could be offered, and we located a policy for well-being assistance. Mind (nd) expresses how it is essential to have clear policies in order to promote well-being for staff, which should include tackling work-related problems, which could then lead on to mental health issues. Katie arranged for a telephone meeting with the wellbeing support staff in her organisation for the following day. I then made a diary note to contact Katie after this meeting to check in on her, which would be duty of care and in order to maintain the offer of support for Katie.

Session 3
In Katie’s third session she wished to discuss an incident which occurred at the end of the group session. Katie began to clear up and sweep up some mess that had been made. She then placed the broom she was using against a wall. Shortly after this, a young person became dysregulated and attempted to strike Katie’s colleague with the broom across the head. Fortunately, the worker wasn’t hit and managed the situation. The parent was present, and the worker involved and the parent dealt with the situation. Katie was quite distressed about this as she felt it was her fault for leaving out the broom. Using Gibbs Reflective Cycle, we discussed the situation using evaluation and analysis. Katie felt the session had gone well, but then this situation made her feel differently. We discussed what she could have done differently, and from this we established that she needed to revisit the young people’s personal plans. On obtaining this young person’s plan, we realised he can become violent and lash out using items as weapons. Had Katie reviewed the development plan prior to the session, she may have been more aware not to leave an item within his reach. HCPC (2023) explores formative supervision as a function to positively impact the supervisee’s development, which can assist in them being able to identify opportunities to develop and learn, and enable them to have an improved awareness of their practice, which can lead to a safer and more effective practice, which in this case could have stopped this situation from arising. On concluding this session, Katie and I formed an action plan, which involved her reviewing the young people’s personal plans and their profiles. From doing this Katie fed back to me that she located information that this young person had been diagnosed with Insecure Disorganised Attachment. I suggested myself and Katie studied further in regards to this diagnosis and we discovered from Bath and North East Somerset Council (2014) this attachment style will often show in young people who have grown up in unsafe, abusive and neglectful environments and may show sudden or extreme behaviours, such as anger and struggle to trust adults, even though they may been seen as their safe adult. I followed up with Katie in regard to how she was feeling and she expressed she was still affected by this situation, due to it then causing a further situation to arise. This being another young person, had witnessed this occurrence and was heavily affected by it. This young person was now saying they didn’t wish to come to session anymore. Katie visited this young person’s development plan and from there realised they can become very upset in situations of violence and would now be likely to be concerned as to the welfare of the support worker who was the victim. It was established this young person had various Adverse Childhood Experiences (ACEs) which according to Ace Hub Wales (2022) are experiences that occur through childhood either physically or within their environment, which can be stressful and traumatic. On reflection of this, I suggested a follow up with young person or their parents after an event, as whilst it was seen as the young person who attempted to strike the broom and the support worker being the only ones involved, it was clear that anyone else witnessing the event was also in need of support. This became another aspect of the formative function, and it was suggested that we revisit Laura’s group session which was our initial supervision just to check in on the other young people from that group as they potentially noticed Laura was upset during that session. It was also suggested that Katie investigate to see if her organisation offers any Trauma Informed Training.

Critical Reflection on the Role of Supervision
National Youth Agency (nd) explains supervision as a way of being able to provide guidance and support to individuals to ensure accountability in work practices. Effective supervision encourages sound decision-making, enhances work quality, and encourages the growth of each staff member’s knowledge, skills, and competencies. National Youth Agency (nd) describes supervision as involving regular, face-to-face meetings between a supervisor and supervisee. These sessions are scheduled in advance at mutually convenient times and take place without interruption. Through supervision, the supervisee receives direction, feedback, and encouragement that promote both professional and personal development. Agreed by Buchroth, I. & Parkin, C. (2010. P 119), supervision is a process within a group or one-to-one that reflects on an action, in order to improve and understand practitioners’ work-based practice. A supervisor will connect with the supervisee, ensuring the focus is on them and is a tool that can help an individual reflect on their existing practices in order to uncover and develop new insights and interpretations and potentially improve their practice. Youngminds (2021-2025) express that supervision is essential within youth work to ensure practitioners are adopting a more therapeutic approach in their practice and are therefore able to support young people more effectively while also attending to their own mental health needs. Youngminds (2021-2025) recognises with the support of supervision youth workers are able to respond to the needs of young people and offer effective support through lived experiences.As stated by Buchroth, I.  & Parkin, C. (2010. P120) supervision employs a variety of methods and tools to reveal and explore the supervisee’s expertise, drawing on theoretical frameworks such as experimental learning as proposed by Kolb (1984), who as explained by Ross, P. (2017) is a process involving learning from experiences and reflecting using a process such as Kolbs Learning Cycle and explaining the importance of reflecting on practice as a major aspect of personal development. From my experience in undertaking the supervision my preferred method was Gibbs’ Reflective Cycle, described by University Of Cumbria (2020) as a structured six-stage model that facilitates experiential learning, usable either once or as a recurring cycle for continuous development. I felt that through using this method, I noticed there was a flow in my supervision sessions, where each component had a defined role and seamlessly transitioned into the following stage and by implementing this method as an ongoing cycle this allowed me to identify and address any follow-up needs effectively. 
Sapin, K. (2013. P222) explains youth work supervision is primarily used as a function to focus on maintaining, supporting and developing professional practice in relation to the values of youth work, these being participation and active involvement, equity, diversity and inclusion, partnership with young people and others and personal, social and political development as stated by Cldstandardscouncilscotland, (2019).
Sapin, K. (2013. P223. Box13.2) explains how supervision portrays three functions, these being professional development, managerial, and professional. The professional development function focuses on supporting learning and ensuring that specific standards and training requirements are achieved. The managerial function relates to accountability, ensuring that duties are completed to the required standard, within agreed timescales, and with appropriate use of resources. The professional function focuses on values to assist in maintaining good practice. In order to demonstrate that I was portraying these functions, I asked a range of open-ended questions to encourage reflection and ensure the supervisee felt supported and comfortable. I aimed to offer reassurance and promote self-care, while also guiding the supervisee to reflect on their sessions — considering what went well, what could have been done differently, and how they might apply these insights in future practice.
Sapin, K. (2013. P223-224) explains the importance of a supervisor preparing for supervision through the concept of ‘location of self’, which involves recognising one’s own hopes, fears, strengths, and barriers. This self-reflection helps ensure that personal values or past experiences do not influence the supervision process. Reflecting on my own location of self, I considered how my experiences and perspectives might affect my approach. This enabled me to identify areas where my own values could shape my communication and decision-making. As a result, I made a conscious effort to provide information that was both relevant and balanced, ensuring that my guidance supported the supervisee’s learning needs rather than reflecting my personal assumptions. When reviewing my supervisees’ reflective accounts, I took the opportunity to explore the underlying reasons why a young person might react or display certain behaviours. This led me to study relevant theories, including attachment theory and the Adverse Childhood Experiences (ACEs) framework, to deepen my understanding of how early relationships and experiences can influence behaviour and emotional responses.
Sapin, K. (2013. P228-229) explores the concept of active listening within supervision sessions, explaining how this skill enables issues to be explored and understood more effectively. The process begins with the supervisee describing their recent experiences, while the supervisor listens attentively and is later able to recall and articulate these experiences. This approach allows the supervisor to gain a comprehensive understanding of the supervisee’s situation, ensuring close attention is paid to both verbal and non-verbal details. I feel I demonstrated active listening skills by ensuring I faced the supervisee and maintained appropriate eye contact throughout the conversation. I nodded occasionally to show understanding and made sure my facial expressions matched the tone of what was being discussed, such as avoiding smiling at times when it could be perceived as inappropriate. I also eliminated potential distractions, such as putting away my mobile phone and closing my laptop, to ensure my full attention was on the supervisee.

Leadership and Management Theory Review
Brown, W (2025) explains that management theory can be various structured frameworks, which can assist and support managers in solving problems and boosting overall productivity, by focusing on structure, efficiency and employee motivation. They can be divided into various approaches, such as classical, behavioural and modern, with each one of these offering unique principles. Brown, W (2025) explains Human Relations Theory as one that promotes supportive leadership, effective communication and a workplace culture centred on people. Agreed by Tyler, M. et al (2009. P. 50) all individuals need to feel supported within the workplace, and whilst support is different from supervision, it should still be part of a supervisor’s approach. While a line manager can provide support, it is not considered solely their responsibility. However, they should ensure that staff have access to the support they need to perform their jobs effectively. Tyler, M et al (2009. P24-25) also concur effective communication is important, due to It highlighting that being a professional youth worker often involves working with both frontline staff and senior managers, acting a key point of communication and also a buffer,  This role can be challenging, especially during periods of change, and constant communication is essential, even if it is simply to say that you do not yet have all the answers. Doing so helps prevent staff from feeling uninformed, which is a common concern. Regular meetings are recommended as effective opportunities for open and clear communication. They provide a space for two-way conversations, help staff understand current organisational expectations, and allow teams to review, plan, and share challenges as well as examples of good practice. Tyler, M et al (2009. P60) discover how many youth workers do not enjoy the elements of the role that involve managing finances and often prefer direct work with young people. However, without effective management of resources, face-to-face youth work would be unable to take place. Approaching this responsibility positively can significantly improve both the amount of provision available and the quality of young people’s experiences.
Reflecting on my own practice, I have been able to support budget management. Although it is important to ensure funds are used wisely, there has been sufficient flexibility to broaden the range of activities offered to young people. This has helped ensure that participation and active involvement, which are core values of youth work as highlighted by CldstandardscouncilScotland, (2019)  can remain central to our approach. It has also reinforced the importance of upholding the rights of every child as outlined in the United Convention on Rights of a Child (UNCRC). UNICEF (n.d.) describes this as a legally binding agreement that sets out children’s fundamental rights, including Article 31, which grants the right to rest and play. By encouraging meaningful participation from young people, attendance at sessions has increased dramatically. At the start of the year, some sessions could not run due to low numbers, whereas more recently they have been full or close to capacity. This growth would not have been possible without careful and consistent budget management. Administrative Management Theory can be applied, as explained by Brown, W (2025), controlling, organising and planning of tasks such as remuneration are aspects of the functions and principles required to run an organisation efficiently. Brown, W (2025) suggest that businesses perform best when all their components are interconnected and aligned. It emphasises transparent management, clear objectives, and a shared sense of purpose among employees. This approach highlights ongoing learning and adaptation, encouraging teamwork, open information sharing, and empowering people at every level. Tyler, M et al (2009. P 55) recognise that youth work managers are connected to several teams. Their immediate team is the most obvious, but they are also likely to be part of a corporate or senior management team. Effective teams demonstrate strong collaborative characteristics, such as having clear and shared objectives, understanding each other’s roles, offering support, communicating well, making use of one another’s strengths, and resolving differences constructively. Reflecting on my own practice, there is consistent evidence of effective teamwork, particularly through observing how individuals support one another. The Wales team meets monthly to discuss progress within our respective roles. On one occasion, a colleague explained that she was experiencing difficulties with a series of Teams meetings she delivered to schools and asked for volunteers to assist. I took the opportunity to help her, which not only supported my colleague but also provided a valuable learning experience for me. I gained insight into an aspect of her role, and the experience was highly educational and can be implemented within my practice. 

To conclude
This portfolio has explored the purpose, process and practice of supervision, leadership and management within youth work. Through three reflective accounts of supervision, followed by a reflective essay evaluating the role and function of supervision and a critical review of leadership and management, it has demonstrated the importance of effective supervision, along with essential management and leadership to enable impactful youth work practice.
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