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ANSWER: What are the benefits of codeswitching and teachers’ perceptions of codeswitching in the bilingual classroom? Discuss three benefits of codeswitching by referring to specific studies in the literature.

Theoritical background and  teachers’ perceptions of codeswitching in the bilingual classroom
There are different views of the mother tongue in the second language classroom. Since the 1960s, the linguistics community has been controversial about whether codeswitching should be used in foreign language classroom teaching. There are three main views: First, the use of the mother tongue in classroom teaching is prohibited, and any form of codeswitching is discouraged. Krashen & Terrell (1983) insisted that the teaching of nature should use the target language in the communication process and should not resort to the mother tongue. When teaching the target language, using the mother tongue will affect the naturalness of classroom communication and damage the effectiveness of classroom teaching. Cummins (2003) also advocated that in immersive bilingual teaching, teachers should use the target language completely, avoid translation, and strictly distinguish the target language from the mother tongue. The second is that teachers can use language codeswitching, but requires that the codeswitching should be systematic. Ellis (1984) believes that teachers should use their mother tongue as little as possible, and increase second language input to the maximum. Harbord (1992) also insists on the principle of minimizing the use of mother tongue. Teachers should not use mother tongue for teaching activities in order to save time. Similarly, Nizegorodcew (2007) advocates that second language teachers should use target language to communicate with students, unless emotional factors or a specific teaching environment prompt him to occasionally use his mother tongue. The third is to regard codeswitching as an effective foreign language teaching strategy and encourage teachers to actively use it in teaching. It is believed that the use of mother tongue is a normal teaching strategy in foreign language classrooms and will not impair teaching effectiveness. If blindly excluding the use of mother tongue is not only impractical, but also deprives the learner of an important learning tool (Macaro, 2001), (Cook, 2001) It is also recommended that teachers explain grammar, assign tasks, manage students, and perform tests when the mother tongue is used, it is pointed out that when the mother tongue of both teachers and students is the same, it is a natural phenomenon for teachers to use codeswitching, which is an effective teaching strategy for second language learning. The practice of completely excluding mother tongue will restrict or even restrict language teaching and hinder students' language acquisition. Blackledge &Creese (2010) insist that language codeswitching is a bilingual strategy that can be effectively applied to Chinese classes in the UK. 

The different positions of researchers on the use of mother tongues stem from their support for different theoretical frameworks. Communicative theory emphasizes that learners need to get the maximum input of second language; from the perspective of social cultural theory, mother tongue is regarded as an effective cognitive tool, which will promote the language output of second language learners and the development of personal speech. Motivation theory also believes that using mother tongue can reduce learners' anxiety in the classroom and enhance their confidence. Faced with such diverse views, we should pay attention to the occasions where teachers use their mother tongue, the purpose, and the relationship between teachers' views on the use of mother tongue and actual usage (Ellis, 2015). For a long time in the past, most of the mainstream teaching methods (such as immersive teaching method, direct teaching method, natural teaching method) have been affected by Krashen ’s input hypothesis theory, which advocates the maximum limitation of mother tongue in second language classroom usage. Krashen believes that there is a certain inevitable relationship between the language level of second language learners and the intelligible input of the target language, that is, the best language learning effect can be achieved only when the learner hears or reads the target language subconsciously (Krashen, 1985). Some scholars compared the process of language learners' mastering of mother tongue and foreign language, and further pointed out that the use rate of mother tongue should be minimized to create a monolingual environment to imitate and simulate the process of children's mother tongue learning (Cook, 2001). In addition, Behavioral learning theory believes that in the process of foreign language learning, external language stimuli are indispensable. These stimuli mainly include various language materials, such as foreign language books, audiovisual materials, etc. For learners, only when external factors reach a level that can make a positive response, and then corresponding language behavior be formed. In addition, the theory also emphasizes the importance of imitation, which is the basis for learners to make appropriate responses. Therefore, it is proposed that in foreign language teaching, teachers should use pure target language to teach students to learn and get used to target language thinking (Richards, 2001). 

However, the above viewpoints are also questioned by researchers who support the use of mother tongue: There are large differences in intelligence, memory capacity, and social development between young children and adults, and second language learners have a more flexible way of thinking And can make reasonable predictions of foreign languages ​​through the mother tongue (Singleton, 2002). From a cognitive perspective, adequate target language input does not directly promote positive output, and absorption plays a decisive role in the process of second language acquisition. Therefore, compared with simply using the target language, the use of the mother tongue can improve learners' meta-language awareness, that is, their ability to think and reflect on language features and operations. By establishing a link between known concepts and new knowledge, the mother tongue can deepen students ’understanding of the target language and their perception of the differences. (Ellis, 1994) On the other hand, in recent years, although most schools have advocated immersive English teaching methods, in the actual teaching process, the use of mother tongue is still very common. The study of language teaching by Chinese and foreign scholars also shows that the use of mother tongue in foreign language teaching classes has a certain positive effect. (Krashens, 1985) In view of the above differences, scholars have also conducted a lot of empirical research. Although there are obvious differences in the actual use of the mother tongue, most of the teachers and students showed a positive attitude.

In the 21st century, foreign classroom codeswitching research has made great progress, with the introduction of emerging theoretical frameworks or research perspectives (Leeming, 2011; DiCamilla, 2012; Moore, 2013), research questions are more specific (Tian, 2012; Lee 2013).
Classroom codeswitching involves the language switching between teachers and students between the target language in the classroom and their common mother tongue. It is similar to the codeswitching in a bilingual society, that is, it involves the systematic use of two languages ​​in the same turn or the process of language variation, but it has its special features (Liebscher, 2005). First, classroom codeswitching involves the target language of classroom teaching and the mother tongue shared by teachers and students. The conversion is affected by a series of factors such as second language acquisition theory, education policies, and teachers' cognition. On the one hand, the use of mother tongue in foreign language classrooms has become an unavoidable objective reality (Cook, 2001); on the other hand, affected by the core concepts of information processing theory, such as input, output, and interaction, language classrooms need to provide students with maximum understandable target language input, increase target language output and interaction opportunities. Therefore, the target language is usually defaulted as the official language of the foreign language classroom. The target language is not only the medium of instruction in the foreign language classroom, but also the language that students will eventually master. The codeswitching in the foreign language classroom will be more complicated (Qian, 2009). Secondly, the subject identity of the participants in the classroom codeswitching is clear, which is teachers and students. They complete classroom teaching through interactive links such as questioning, consultation, and feedback. Therefore, classroom discourse involves teacher student interactive discourse and student-student interactive discourse in addition to teacher discourse. The external environment of classroom codeswitching is classroom, which is a specific "social" environment and the social dimension of classroom codeswitching research. It contains specific activities involving classroom code conversion, teacher-student, student-student interactions and roles, and the psychological or identity of teachers and students in codeswitching. Learning involves multiple factors such as teachers, students, tasks, and learning environment. The study of classroom codeswitching needs to further clarify the interrelationship among various factors, deepen the study of second language acquisition in the classroom, and strengthen the practice of foreign language education and teaching reform especially at the basic stage. 

The sociocultural theory involved in codeswitching mainly refers to Vygotsky ’s cultural-historical psychology, which is an important part of the socialist theoretical system in the field of second language acquisition. Cultural and historical psychology was founded by Soviet psychologist Vygotsky (1978) and initially focused on children ’s psychological cognition development. It emphasizes the influence of social and cultural environment on individual development, and pays attention to the process of development and change. In 1985, Flawley & Lantof published an article called Second Language Discourse: A Vygotskian Perspective in Applied Linguistics magazine, marking the application of social cultural theory in the field of second language acquisition. It is different from the traditional second language acquisition theory. It focuses on the development of human's logical memory, conceptual thinking and other advanced psychological functions. It emphasizes the social, historical and cultural roots of development and the basis of interaction. It believes that the common activities of students and teachers or peers are developed the decisive factor (Gao Ying, Zhang Shaojie, 2010) believes that second language / foreign language teaching should not be limited to rules and forms, but should focus on speech as a mode of regulation and social practical learning activities (Qin Lili, 2015). Therefore, research on second language acquisition based on sociocultural theory should focus on how learners use symbol systems to adjust their communication and psychology; how learners develop new symbol systems (Liu Lei, 2017). Interactionist Theory (Gass 1997, 2003) and Mackey & Philp (1998) Acquisition requires interactional opportunities between learners and others to relate form and function, meaningful conversational input leads to acquisition of grammar & vocabulary. Modification and conversational feedback can lead to noticing and acquisition.  Teachability, Pienemann (1988, 1989) explicit teaching can speed up acquisition, but learner must be ready and teaching pitched one step above level of ability. Learners go through stages of learning and processing procedure levels. Teaching ineffective & acquisition cannot occur if the learner is not at the right stage or does not have the processing capability. Effects of instruction can be curtailed by processing development. All these hypotheses focus on the effective classroom teaching. Codeswitching is an effective and helpful way or the classroom interaction and the cognitive process of the learners. It is important to be aware of how pupils are progressing in their acquisition of the target language and to determine whether a problem is one of language or concept. Interlanguage is a term first used by Selinker (1972) for the way people speak when they are learning a language, and use what they already know of it to try to communicate. It is neither the L1 or L2 but may contain elements of both. This can be an imaginative use of everything at the learner’s command. Code-switching is the term used to describe the subtle and purposeful way in which bilinguals switch between their two languages. Bilinguals often code-switch because they simply do not know a word or a phrase in one language or to express more effectively in L2. Languages is not used as separate systems in a bilingual person. It posits that bilinguals have one linguistic repertoire from which they select features strategically to communicate effectively. It highlights the language practices of bilingual people as the norm and places the speakers at the heart of the interaction. 

Benefits of Codeswitching 

Codeswitching benefits the Cognitive development of the learners 
To Switch code or not? This is a dilemma for many bilingual language teachers. In this study (Sun, Yussof, Vijayakumar, Lai, O'Brien, Ong, 2020), the effects of teacher CS on the language and cognitive development of bilingual children in the Singapore Heritage Language (HL) class Checking it up. Specifically, within 20 pre-school HL classrooms (10 Mandarin, 6 Malay, 4 Tamil), children's language output, vocabulary development, and cognitive flexibility of teachers' CS behavior in the classroom Examine the relationship. Teacher and child utterances were recorded, transcribed, and analyzed for CS frequency and type (ie, between sentences, within sentences). 173 students were evaluated for receptive vocabulary and dimension card sorting tasks, and vocabulary and cognitive switch scores were evaluated using correlation and mixed effects analysis. The results show that inter- and intra-sentence CS frequency is clearly and significantly related to children's intra-sentence frequency. Overall, the findings revealed that teachers switch code more habitually than for educational purposes. Neither inter-sentence nor intra-sentence CS is significantly associated with child development in the HL vocabulary, and intra-sentence CS is positively and significantly associated with children's growth in cognitive flexibility. all right. These findings reveal the multifaceted impact of teacher CS on early child development.

Codeswitching Improves the efficiency of classroom teaching 
Bilingual teaching is a popular teaching mode in colleges and universities. In this mode, codeswitching is undoubtedly an important means to improve the fluency of classroom teaching. In fact, the application of codeswitching in classroom teaching in universities can not only promote students' second foreign language, but also help teachers complete the teaching content with high quality, and even promote teacher-student communication. Of course, code-switching is not a panacea, we should selectively and moderately conduct code-switching teaching according to the characteristics of the course, the characteristics of teachers and students, so as to comply with the teaching psychology of the teachers and the students' language level.
[bookmark: _GoBack]Codeswitching is conducive to promoting students to master language learning. In the process of English classroom learning, teachers consciously intensive teaching in all English languages, while actively reducing the use of mother tongue  language insertion, although it can guarantee students from the input and can be influenced by the maximum subtlety, but not from learning judging from the objective reality of students, this effect is not particularly complete. The main reason for the analysis can be concluded that the foundation of L2 is relatively weak, if the whole L2 is used in class teaching in English is difficult for the learners and the effect of English learning cannot be guaranteed. Combined with the above actual situation, under the premise of this kind of learning, use part of L1 appropriately conversion can help students master L2  more quickly and improve general knowledge, and greatly ease the pressure of students on learning strength, speeding up the pace of learning, more conducive to students mastering L2. Codeswitching can explain the idea more clearly. It is difficult for teachers to use only one language in the reading and writing classroom to explain the teaching content. It is necessary to build a bridge between the two languages ​​through continuous codeswitching. When explaining new words, unfamiliar concepts or explaining grammar, teachers’ codeswitching allows students to understand and understand the difficulties. Teachers often use their mother tongue to translate, explain, and clarify difficult points. Most English teachers are usually accustomed to use English to explain some knowledge or grammar in the classroom, but when the students do not get a response or when the students are difficult to understand, the teacher needs appropriate codeswitching. This codeswitching method not only allows students to better understand the content in the classroom, but also allows students to learn more English knowledge. Codeswitching can emphasize the key points. Teachers use the method of codeswitching in English reading and writing classrooms. One important role is to highlight the key points in the classroom. When the teacher is explaining the meaning or usage of a certain word or phrase in a sentence, through continuous codeswitching and repeated emphasis, students can gradually understand its meaning and become familiar with its usage so as to highlight it Importance.
Codeswitching is conducive to strengthening communication and stimulating the subjective initiative of learning. Take the research example in Chinese settings. In the process of college English learning in China, there is a lack of foreign languages context.  Some college students lack of English language learning lack of interest, with no motivation to learn, which leads to subjective learning of English. There are great difficulties in it, and gradually formed a fear of learning. In this severe situation, if the language used in the classroom is completely English, indoctrination may cause most students to fail to fully grasp classroom knowledge and become more unwilling to learn English spontaneously and actively. And then formed a vicious circle, and lost the initiative to learn English. Therefore, in the process of English learning, teachers can use the appropriate codeswitching, use Chinese language to dial, so can facilitate communication with students and make teachers and students interact in the classroom communication becomes more adequate, avoiding the single boring content of classroom teaching. Codeswitching can continue to stimulate students' enthusiasm for learning English and gradually develop harmony. The harmonious classroom atmosphere makes students' English learning more active.
Codeswitching is conducive to inheriting cultural traditions and promoting the integration of different cultures. Under the current specific social and cultural exchange situation, different inheritance corresponds to different language application contexts, so in the classroom, teachers are proficient in using the code-switching mode, using its implications. The general consciousness can express another kind of meaning or concept of the language is more conducive to two different languages. The mutual integration between the two can promote the mutual penetration of the two cultures, so as to play the role of inheriting cultural traditions. Especially teachers when the language vocabulary peculiar to the English language is used, the necessary transcoding change, and insert the corresponding part of the corresponding Chinese explanation, these are all related to the respective national cultures are closely linked together in other languages. 
Codeswitching can make up for teachers' lack of language ability. Although many teachers have strong teaching abilities and high English professional standards, their language expression ability may be relatively insufficient, or there may be a less flexible phenomenon in the conversion process between English and Chinese, which reflects the importance of code conversion. Teachers must have flexible codeswitching capabilities. If a certain sentence is difficult for the teacher to express clearly in Chinese, they can use codeswitching to convert words that cannot be expressed into English to express, which not only allows students to understand more intuitively in addition to the meaning of the teacher, it can also train students' ability to accept. The most important thing is to make up for the shortcomings of teachers in language expression.
Code-switching can communicate the emotions between teachers and students. When analyzing the text, when it comes to real life, especially when reviewing things that are similar in age to the students, teachers will use their mother tongue to express their emotions and encourage students. In the teaching process, teachers need to pay close attention to student participation and correct students’ bad learning behavior. At this time, teachers often use mother tongue because they feel that using English is not enough to allow students to clearly understand their own problems. 

Codeswitching enhances the pragmatic function of communication
Most teachers and students have a positive attitude towards proper codeswitching inside and outside the classroom, which shows that codeswitching plays an important role in the learning and life of college students. (Manying Jiang, 2015) From this perspective, the codeswitching must have a special pragmatic function, the following code-switching that occur on the university campus are explained from the perspectives of pragmatics such as linguistics, psychology, and sociology.From the perspective of linguistics, the codeswitching on the university campus is to realize its communicative function. On the university campus, in order to achieve the purpose of communication, college students often perform codeswitching in their daily life and learning. This phenomenon shows that codeswitching has a communicative function. From the perspective of linguistics, it is mainly reflected in the filling of language gaps and the use of language. The other function is the convenient and taboo functions. Language carries culture. When a code cannot properly express the special connotation given by the culture, language vacancy appears. The codeswitching function is convenient to use. In the daily study on the university campus, when students talk about topics related to their majors, they often use professional terminology instead of Mandarin. In the conversation, the use of Chinese-English codeswitching by the talker makes the communication between students more convenient, and at the same time easier to understand.There are some topics in campus communication that are not suitable to be discussed in the public, but in order to communicate smoothly, we must try to avoid those embarrassing words and use codeswitching to achieve the effect of taboo.
From the perspective of psychology, the language codeswitching has the function of adjusting the psychological distance between the two parties. Face is the embodiment of a person's dignity and self-image. Social psychologist Goffman (1995) put forward the "face behavior theory". He believes that face-saving is a positive social value and self-embodiment that people effectively earn for themselves in social interaction. The Chinese are also very good face, in order to maintain a good relationship with the communicator, they must maintain each other's face. The conformity does not want to be abandoned. It is a psychological phenomenon. In order to seek a sense of belonging, people psychologically have the psychological need to be accepted by a group. In order to be accepted, the speaker must convert the code mandarin into a buzzword to make it conform to the language requirements of the conversation group, so as to narrow his psychological distance from others in the group to meet the psychological needs. Language is the carrier of thinking. People ’s thoughts and feelings are generally expressed through language. According to words following theoretical model, there are two cases of codeswitching: language closeness and language deviation (Gile, Smith, 1979). The former refers to the speaker deliberately adjusting his language to be the same as the other party's language, in order to narrow the psychological distance from the other party; the latter refers to the speaker intending to adjust his language to a language that is inconsistent with the other party, to expand the other party's language psychological distance. In other words, people change their language through codeswitching, so that they produce the psychology of converging or separating from their communicative objects.
From a sociological point of view, the codeswitching has the function of cross-cultural communication. Language is the carrier of culture and the embodiment of the culture and spirit of various nationalities in the world. The university campus has students from many ethnic groups, as well as international students from all over the world. Multiculturalism coexists on the campus, and the communication topics are rich and diverse. Codeswitching realizes the communication between Chinese and foreign cultures. With the rapid development of the Internet and the strong language innovation, acceptance, use and communication ability of college students, popular words are frequently converted on campus with other language codes. This is a unique cultural phenomenon on campus and is also a cross-cultural exchange. Codeswitching is a dynamic process. Multi-dimensional thinking of code-switching on university campuses from the perspective of pragmatics helps to make a more reasonable and comprehensive explanation of the complex codeswitching phenomenon on campus. At the same time, codeswitching is a communicative strategy. When using it, try to avoid pragmatic errors to achieve the best communicative effect.
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