Literature Review on an Aspect of Teaching, Learning and Pedagogy in the Secondary Sector
This document will review numerous literatures related to the subject of classroom management. From the analysis of these literatures, I aim to offer you, as the reader, a conclusive opinion, generated from the vast collections of documented studies and research carried out. According to a recent study published in 2017, it was demonstrated that the achievement of ordered classroom management, can maximise the attentiveness of pupils and thus only an effective practitioner has such power (Muijs, 2017). So, throughout this literature review, we will consider an effective teacher in the classroom.
It is suggested by (McManus, 1989), teaching is considered as more than the sum of its parts and like the four rules in basic arithmetic, classroom management can be seen as a similar concept. Described by (ToscanyAcademy, 2012) through the use of research and observations, classroom management can be summed up by using four rules, and like McManus’ idea of the four rules in basic Maths, once these rules are put to practice, they can be used in many different classrooms.
Rule 1
The first rule is to get the class into the classroom effectively (ToscanyAcademy, 2012), it is important to consider how to do this and why. The lesson must start promptly to limit the case of difficulties arising if pupils are not engaged in an activity, as learning must begin when they walk into the room (Tanner, 2003). Which is why the conveyor belt of getting the pupils in, consists of three sections, the greeting, the seating and the starting (Laslett, 2002). In my experience, this is effectively met when you greet every pupil with ‘good morning’ or ‘good afternoon’, tell them to get books and equipment out and or needing to take provisions from the front of the class, then last before least, they should start on the starter activity. 
The starter activity has its benefits, as is suggested in (Tanner, 2003); it sets the scene for the lesson and starts the pupils thinking about Maths. Like Wragg but with Maths (Wragg, 1989), I, as a teacher aim to create an atmosphere where they can all start science as soon as they come through the door, since they rarely arrive at the same time. From a classroom management perspective, it enables the teacher to settle the noisy pupils as soon as they come in (Tanner, 2003). Upon entry into the classroom, eye contact is made, along with a smile and occasionally a name in the greeting process (Tanner, 2003); this shows the effectiveness of the authority status at the front upon entry and shows the teacher is in charge and ready to start the lesson.
In the process of getting to the classroom, the teacher or novice teacher must establish the role of host receiving the class (ToscanyAcademy, 2012). The teacher would be in charge quicker if they decided when and how the pupils are to be invited to enter the room. As a novice teacher, this can be tricky since the distances between classrooms can be lengthy (Tanner, 2003). However, in the first lesson, the teacher can state that at the start of the lesson, they would like the class to wait for her outside the room (Kaswell, Sep 8, 2015).
Establishing the rules and procedures for how you as a teacher begin and end your time with students is vital in getting the most instructional time out of the class period (Marzano, 2005). Not only does it reinforce the structure of the classroom, but it is key in creating consistency in the classroom, whilst letting them know the classroom is an environment for learning. Thus, learning the school policy would be useful if a punishment should become necessary to give out (Tanner, 2003). By asking the class teacher on how to implement the school policy into your lessons can be a useful trick (Mathematics, 2017).
In my experience, these routinely procedures are stated at the beginning of the lesson, then if necessary, to certain individuals, during the lesson. The planning for student teachers is vital in keeping track on when to monitor the class’ behaviour (Tanner, 2003) and how often, to inevitably aim for the skill to become habit for when they are fully qualified (Kyriacou, 1998). Having the timings wrote down on the plan, along with the duration on each activity, allows the teacher to include behaviour management in the plan (Kyriacou, 1998), like counting down in English or Welsh when wanting silence. 
Rule 2
The second rule aims for the effective teacher to think about getting the pupils out of the classroom. Accordingly, the next most vulnerable time providing opportunities for trouble making is at the end of the lesson (ToscanyAcademy, 2012). The structure at the end of the lesson can be too easily lost in a sigh of relief which can express it’s nearly over (Gray, 1988). Which is why us teachers need to consider the ending of every lesson, as it is noted, it is just as important as the beginning (Tanner, 2003). We as teachers need to put in just as much effort into the performance as well as the planning since the lesson is from the minute they walk into the room until they walk out. Like it says in (Laslett, 2002), the developing relationship between teacher and class can be spoilt if the productive session dissolves into a noisy, chaotic and stressful finale. The two ‘phases’ of the ending of the lesson; the conclusion of the lesson and the dismissal of the class need to be thought of. Either lining the children up, having them stand behind their chairs, or even asking for silence, just to create the sense of being in control until the final minute (Kyriacou, 1998). To limit end of lesson chatter, time correctly when the class stops working and consolidates their learning (Robertson, 1996). By giving out prior warnings, lets the children know when these transitions are going to happen. Like tidying the classroom at the end is vital, there needs to be a system and the timings needs to be exact such that enough time is given to revise the material taught in the lesson (Laslett, 2002). However, in the literature, the end of lesson summary or plenaries, are more likely to be shortened or cut out due to timing (Muijs, 2017).
In my experience, I’ve always tried to incorporate different learning resources in order to keep pupils engaged in my lesson through to the end (Tanner, 2003), through the use of mini white boards, verbal quizzes, an interactive white board activity. Thus, ending on a positive note should result in even the least competent pupils feeling that even a difficult subject offers them some possibility of pleasure and joy (Laslett, 2002). Even (Gray, 1988) mentions how important it is to give out positive feedback to the class at the end of every lesson, reassuring those who have struggled this lesson that it will be different next lesson. Therefore, it is vital; the ending of the lesson is planned along with the pace of the lesson (Arends, 1998), since the more effective practitioner will have such methods in place. This effective practitioner will consider the correct time to hand out homework, to give out the rules for leaving the classroom and being exact with their timings such that each person knows how long is left of the lesson (Muijs, 2017). In the dismissal process, you must consider this carefully since different year groups can respond in different ways (ToscanyAcademy, 2012). Furthermore, rules need to be in place to establish the movements each person takes, from inside to outside the classroom, minimising the contact they have with furniture, equipment or each other before they start leaving the room (Laslett, 2002).    
Rule 3
The third rule refers to the pupils getting on with the task at hand (ToscanyAcademy, 2012). How the performance by the teacher about the task, the difficulty of the content and duration of the exposition phase can all have an effect on pupils getting on the with the task (ToscanyAcademy, 2012). These are the avenues we must explore since bad behaviour could arise from one or many of the above factors (Laslett, 2002). Teachers aim to finish their exposition phase to tell the pupils to ‘get on with it’ and for them to successfully get on with the work, however how the pupils feel with regards to their self-esteem and competence, depends on the practitioner’s preparedness to ‘get on with it’ (Tanner, 2003). Also, Muijs adds that minimising the time wasted during transitions from one part of the lesson to the next will maximise the time used on task (Muijs, 2017). Not surprisingly, it is found that if a pupil feels a lesson is irrelevant, uninteresting or at an inappropriate level of difficulty, then they will not put any interest or effort into the lesson (Tanner, 2003). Other ways in which a teacher possess control is by taking a look at pupils’ work (Kyriacou, 1998), this will highlight how well the learner is finding the work, since they have to feel comfortable with the content of the work. I have felt blocking a lesson into smaller chunks has been effective, it keeps pupils engaged and it’s easier in establishing errors sooner rather than later in the lesson (Tanner, 2003). 
Although enforcing the behavioural policy is vital in being in control (McManus, 1989),it is found that having an engaging and challenging lesson, can be more affective on creating that positive learning environment than giving out constant reprimands (Mathematics, 2017). Difficulties in learning can result in problems with behaviour since the material of the lesson fails to partner up with the capacity of the pupils whom the teacher is teaching (Laslett, 2002). If the noise levels increase in an area, it could mean they are finding difficulty in the work (Tanner, 2003). Thus, pitching the lesson at the right level is vital in engaging and challenging the children (Kyriacou, 1998). It has also been found that the best behaviour policies focus on praise and issuing out points for their House (Mathematics, 2017). The scoring system can work wonders on behaviour, since it creates that competition in the classroom. 
Directing questions at pupils, involves them in the class content, keeps them engaged with the work and gives them signals to get re-involved if they are not involved already (Kyriacou, 1998).  Then the teacher bounces questions around the room, keeping the learners ‘on their toes’, such that it is unpredictable who the teacher will choose next. Using a selection of different activities and differentiating a lot in the lesson, can make students more engaged and provides a richer experience (Kaswell, Sep 8, 2015). Selecting certain open style questions, promotes a discussion since it allows more than one correct answer (Kyriacou, 1998), these discussions are controlled and monitored by the class teacher, to limit ‘off-task’ answers and conversations (Tanner, 2003). 
It is suggested that behaviour management, which stems from classroom management, is a result of teaching and creating a comfortable learning environment (Tanner, 2003). Since behaviour management in the classroom can be dealt with if the teacher is consistent and reasonable, creating an effective seating plan ensures there is that comfortable atmosphere in the classroom (Mathematics, 2017). But of course, the layout of the plan depends on the teaching style and children’s needs of the class (McManus, 1989). These needs being, some children may be more disruptive next to certain individuals. The most common seating plans I’ve experienced in classrooms are group work and the traditional pairs seating plans (Mathematics, 2017). It is suggested by (Tanner, 2003) that an effective way of learning is through collaboration, by placing learners into specific groups, aids their learning in the classroom and results in them sharing their answers collectively as a group. These group tasks could be set up for one another to support each other. They can either be set up according to ability or mixed to differentiate in the classroom (Tanner, 2003), another classroom management technique aimed to keep students engaged in the task. 
Since the control of the teacher is established through exercising your right to arrange the class and move pupils where you see fit (Robertson, 1996), if you find pupils work better in another part of the classroom, you will move them accordingly. Communication with the class teacher is vital (Tanner, 2003) such that you place or separate certain children correctly to minimise classroom disruption. The plan is a powerful tool, it helps learners feel valued, since you know their name and seat, plus making them understand putting them in that seat, makes them work to their best potential (Mathematics, 2017). Learning the seating plan is key, since it is suggested by (Kounin, 1970) that named questioning is a very powerful tool with regards to classroom management and keeping learners on task. Thus, in the classroom, I would use this to my advantage, since it helps keep learners on task, I would use it as an aid in questioning and to issue out instructions and or reprimands.
Although the teacher’s first protocol to misbehaviour would be non-verbal warnings in order to avoid drawing class attention to the incident (McManus, 1989), being mindful and carefully monitoring behaviour throughout the lesson is one of the main strategies to pre-empt misbehaviour (Kyriacou, 1998). Teachers must monitor their class periodically and at specific times in order to successfully keep tabs on the progress of the misbehaviour during a lesson, it’s all too easy to get distracted. It’s too easy to individually help a pupil, then to recognise someone disrupting someone else’s work ethic, and so be it forget to sanction that pupil (Kyriacou, 1998). We as teachers, must reinforce these rules and procedures to pupils and give the reason why they exist to pupils (Muijs, 2017). For instance, if a pupil does shout out the answer, the teacher must issue out a reprimand and remind them she expects better from them (Tanner, 2003). Other rules need to be repeated like what to do when they arrive late and how to ask for help (Muijs, 2017). These need to be enforced to create the sense of order from pupil to teacher and vice versa.
Encouraging learning through a positive classroom ethos has proven to be quite an effective strategy concerning classroom control, in creating an environment where learners want to learn (Tanner, 2003). An example of this would be encouraging all learners to answer, and no answer should be laughed at, so the classroom is made to feel like a comfortable environment to learn in. But every teacher accepts different levels of noise in the classroom and it seems, as long as pupils have an understanding of the teachers expectations, then there should not be any question about being unreasonable when the teacher comments the noise levels are too high (Kyriacou, 1998). Another study suggests that the level of disruptive behaviour tended to be higher with pupils who valued ability and the thought of doing better over others than the pupils actually learning, understanding and improving from previous lessons (Kyriacou, 1998).
Low level disruption could ripple through the classroom, if not dealt with as soon as possible, to prevent it from developing further, thus the teacher must immediately deal with it (Arends, 1998). This important skill which (Kounin, 1970) describes as being ‘with it’, which is the ability to determine misbehaviour quickly and accurately and to correctly identify the guilty pupil. Overreacting is one of the main things not to do to correct misbehaviour, but a solution would be to use a method of ‘overlappingness’ which refers to deal with misbehaviour in an unobtrusive way (Muijs, 2017). Any emerging problems could be spotted through the method of ‘scanning’ the classroom, to nip any problems in the bud sooner rather than later (Muijs, 2017). Since circulating and having ‘eyes at the back of your head’ (Marzano, 2005) shows you are keen to assist others as well as being mindful you have a classroom of students. 
It is suggested, (Tanner, 2003) that non-verbal messages can be the powerful ones in the classroom, remaining relaxed and have a confident posture can also have a massive impact. Teachers must also remember to remove feelings of nerves and anxiety in order to establish that level of authority in the classroom (McManus, 1989). Then when they begin the lesson, teachers must have the pupils’ focus and carefully consider their tone and facial expressions while they speak (Laslett, 2002), therefore eliminating the risk of creating anxiety or fear in the pupils.
Rule 4
The fourth rule would be getting on with the pupils themselves (ToscanyAcademy, 2012). It goes hand in hand, that an effective teacher possess the skill to have a positive classroom climate, and thus, achieve positive relationships with the pupils (Kyriacou, 1998). Using the seating plan to your advantage would help you as a practitioner, to build these such relationships (Tanner, 2003). Kyriacou also states how important it is to create an effective classroom climate since it has an effect on pupils’ attitudes and motivational inspiration towards learning (Kyriacou, 1998). This is evident when the teacher invokes praise at students and encourages students to answer aloud in the class. Whilst circulating the classroom, catching students being good can be powerful in building those positive teacher-student relationships and helps the flow of a teacher’s ability of ‘withitness’ (Marzano, 2005), since the children would have faith in their teacher. I’ve felt using positive feedback and praise an effective tool, since students feel a sense of achievement and feel proud that that’ve successfully done what I’ve asked them to do and behaved the way I want them to behave. Pupils may like the thought of rewards they will obtain from its successful completion, thus will be motivated in working for the teacher (Tanner, 2003). Some rewards might consist of ‘ticks’ or of a ‘merit’ or even a good grade in the upcoming examination. I like the thought of pupils’ being motivated in doing work in my lesson from my teaching stimulating their interest and where my teaching has provoked their curiosity (Tanner, 2003). To help motivate pupils in the lessons, cartoon conflicts can be used since they not only cover misconceptions in the topic, but research shows that they find a way of connecting material to pupils in a meaningful way to keep them inspired. It invites them in rather than making maths intimidating and dreary (Mead, 01.04.2019).
In order for this relationship between pupil and teacher to be truly effective, the teacher needs to consider every pupil as an individual and to be mindful of knowing who’s who and making note of what is going on throughout the lesson (Laslett, 2002). I’ve heard from my peers that there are plenary activities you can use which can help you remember names faster. Other useful systems in remembering names in the class, would be adding personal comments in their books, or to get to know them outside the classroom, like seeing them on the playground (Laslett, 2002). Experienced teachers arrange themselves such that they have a clear view of every pupil, which is important when wanting everyone’s attention (Tanner, 2003). In my experience, positioning yourself in the middle of the aisle of the classroom, made a difference to the control I gained, opposed to positioning myself behind the teachers’ desk. For a teacher to build bonds, they must resist the temptation of being ‘desk-bound’, by over-reliance of teaching from behind the desk (Laslett, 2002). Teaching from the desk can show cowardly (Tanner, 2003), since you are hiding behind the monitor screen.
To conclude, these four rules alone do not provide the methodology in trouble-free teaching (ToscanyAcademy, 2012) but puts across the baseline in classroom management. Combining productive relationships in learning between both teacher and pupils (Tanner, 2003) with the other rules, I feel a teacher would be in full control of the class. Although the best resource in a classroom is a teacher, I feel classroom management is an important part of teaching and learning in the classroom (Tanner, 2003).  It shapes the lesson and the research shows, the only way of effectively combatting poor classroom management is by following the four main rules (ToscanyAcademy, 2012). This is by considering how you get the pupils into the classroom, considering how they get on with the task, considering how to build relationships with them and considering how they leave the classroom. Once those considerations are thought of in the teachers plan, and acted out in practice, in theory, classroom management would be dealt with in one way or another (Kyriacou, 1998). In my opinion, being the effective teacher, would involve reflecting on the strategies used in the process, evaluating on what worked and what didn’t work, to improve for next time (Tanner, 2003). The research and literatures studied, have moulded this literature review, where only an effective teacher can adequately manage a classroom (Muijs, 2017), thus, to create that positive teaching and learning environment.
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