Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children - including professional values, communication, multiagency work, observations, planning and the UNCRC.
[bookmark: _Hlk149481151][bookmark: _Hlk149329363]According to Brock, A. (2006), professional practise ‘is not just about meeting standards; it’s about attitude, ideology and passion.’ There are many aspects to professional practice which are important to meeting the individual and inclusive needs of children. Each area aims to support children in their development, can help to inform future practise to ensure a skilled and professional workforce and on a wider scale can help to inform and develop policy, regulations, and legislation. 

The United Nations Convention for the Rights of the Child developed a list of 54 Articles that apply to children up to the age of 18. This convention has been signed by all but one country to ensure that children are protected and have the ability to thrive despite their circumstances. In 2011, Wales went a step further and indoctrinated the UNCRC into Law through the development of the Rights of Children and Young People (2011) Measure (Williams, J. 2013) which ensures that children’s rights are at the forefront of all decisions. This legislation ensures that children should be considered in all decisions, for example applicants of planning permission for a new housing estate would need to have addressed Article 31 which is children have the right to rest, play, culture and arts (UNICEF, 2019) with the developers needing to provide opportunity for all children to play through open space, structured parks or buildings with play being ‘essential to the social, emotional, cognitive, and physical well-being of children beginning in early childhood.’ (Rm and Kr, 2012).  To fulfil and support the individual and inclusive play needs of each child, the Play Sufficiency assessment, which is a statutory responsibility across every Welsh local authority to assess play provision across each policy and strategy area, was developed. (Ministerial Review of Play Prepared by Play Wales for the Ministerial Review of Play Steering Group, n.d.) The Play Sufficiency Assessment reports provide the information to support the development of required provision and inform ongoing practise.

The Professional Association for Childcare and Early Years (Pacey.org.uk, 2015) have developed their Code of Ethics which includes professional values, principles and behaviour expected of the Early Years workforce with each of their members having agreed to adhere to this code. Included in section 2; Follow and Promote the Values of the Childrens Workforce is the importance of recognising, valuing, and celebrating individuality, difference, and diversity with each member having a responsibility to use the Code to guide their professional practise. Under the Code of Ethics, PACEY also provide a list of ethics for its members that could also be seen as personal and professional values which include but are not limited to integrity, honesty, reliability, accountability, and lawfulness. Abiding by the regulations and laws that govern Early Years settings such as The Child Minding and Day Care (Inspection and Information for Local Authorities) (Wales) Regulations 2010 (National Minimum Standards for Regulated Childcare for children up to the age of 12 years, 2016) is essential for the ongoing availability of professional settings that meet the required minimum standards with ongoing inspections and accountability to ensure they provide the highest level and quality of care expected to meet the needs of the children that they care for (National Minimum Standards for Regulated Childcare for children up to the age of 12 years, 2016).

Professional communication can be described as disseminating information through all communicative channels, including but not limited to face to face, email, or telephone communications, all in a professional manner. Virmani et al. (2020) argues that a professional’s social emotional competence is essential in understanding a child’s emotions, supporting the child to be emotionally literate with good communication skills, and the professional’s ability to read a child’s emotional cues in order to form positive relationships with them. These attachments are essential for children, with Corrine Rees (2007) arguing ‘attachment-related difficulties centre broadly around use of relationships, communication, awareness of the ‘inner world’, coping with the outside world, and stress regulation.’ Developing a professional and honest relationship with open, two-way communication with a child’s care givers will encourage trust for the professional to not only provide care for the child but to advocate for the child’s needs, putting them at the centre of discussion and keeping their needs as paramount in ongoing planning. For example, with care experienced children. Communication doesn’t just refer to providing information but to listening in an empathetic, non-judgemental way.

Multiagency working refers to the professional relationships developed around the child to work holistically to ensure the best outcomes available. Having good professional relationships with good communication is essential in collaborating within a multiagency team ensuring that duplication of services or support is kept to a minimum. Each member of the team should feel valued with clear guidelines and responsibilities on the sharing of information available to ensure that the team is fully informed in order to be able to best plan next steps and be clear about the possible outcomes and goals. In 2018 the Department for Education (England) created their document entitled Working Together to Safeguard Others which states that through this guidance practitioners ‘will be clear about what is required of them individually, and how they need to work together in partnership with others.’ This guide points out that every agency who has contact with children has a responsibility to work together to safeguard children. Practitioners should meet regularly to ensure that they have the same priorities and have had access to the same information to effectively plan ongoing actions in order to meet the individual and inclusive needs of children in their care. Developing the good working relationships early on will ensure that good working practise is an ongoing occurrence with strategists being able to indoctrinate this into their working policies. 

All practitioners will complete an element of observation to inform their practise as well as to assess the abilities and levels of children. This refers to watching and listening to children to gain a bigger picture of them as individuals or in a collective, depending on the observation reasoning. Pacey (2016) in their guide Child Observations and Learning Journeys states ‘Observation is an essential part of your practice that supports you to understand the individual needs of each child in your care.’ Observation will allow the practitioner to get to know the child, their likes, and dislikes as well as their behaviours. This can support the planning process to tailor the learning to each individual based on these observations. Reflecting over the observations in a group can provide additional perspectives and alongside solo reflection can inform ongoing practise. There are different ways to observe children, spontaneous or planned, for example, which can achieve different observational outcomes; however, they all have shared elements such as looking, listening, recording and being objective. Each of these are a skill in themselves that a practitioner will need to hone for the observation to be informative of the ongoing educational, developmental, or social-emotional planning for the needs of the individual child.

[bookmark: _Hlk149478550]The Curriculum for Funded Non-Maintained Settings (Early Years Wales, 2020) has been developed to support planning to ensure a setting provides the best opportunities for children as per a child’s right to an education (Article 28 of the UNCRC). They stated that there are five areas which need to be addressed to support the individual and inclusive needs of children which include, belonging, communication, exploration, physical development, and wellbeing. The OAP cycle (Birth to 5 Matters, n.d.) which suggests that there are three elements to effective planning for children: observation - where professionals learn about a child through their play or interactions, assessment - where professionals reflect over their observations of the child/children, and planning - where professionals make decisions, based on the previous two steps, on how best to move forward to meet the identified needs of the child/children. The Curriculum and the OAP Cycle can be combined to ensure a child centred approach. Planning can also underpin outcomes in multiagency working to ensure that all professionals are working with set goals in mind.

The UNCRC state under Articles 12 and 13 that children have the right to talk freely and be listened to as well as be consulted on that which affects them. These should be taken into consideration when planning for and with children. Effective communication with children, their families and their professional support networks will inform good professional practise as well ensure that any actions are in the best interests of the child as per their basic right under Article 3 of the UNCRC. (UNICEF, 2019). Each element of professional practise combines to create a framework to which all professionals should adhere to ensure the best outcomes for children are aspired for a child to thrive. ‘Effective Practice is about ensuring that all children get optimum benefit from their experiences in the EYFS. This apparently simple outcome can only be achieved when adults work together to get to know the children so that they can support their play, development and learning’. (Early Years Matters, n.d.)
