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From a global perspective and referring to local and global policies, critically discuss barriers to engagement in education for children in one country of your choice. Compare your findings to the situation for children in the UK.

This report will identify and demonstrate a critical understanding of the barriers to engagement
education and the role of governments and international organisations in seeking to overcome these. The writer will demonstrate a critical appreciation of the value of a sustainable global education community, why this topic is important and outline the barriers to engagement in education for children in Australia. Comparisons will be made to the situation for children in the UK, particularly in Wales. Focus will be given to the barriers that Aboriginal children face in Australia with reference to supporting evidence including national and global policy frameworks. 
Australia is considered a high-income country as is Wales, but there is a high proportion of poverty witnessed in both countries along with minority groups facing barriers to accessing education. Comparisons will be made to the Aboriginal families in Western Australia and the farming and traveller families in rural south west Wales, UK.  This report will look at the characteristics of poverty, giving focus to children from a low-economic background, how poverty can create barriers to accessing education and the critical analysis of interventions sought to overcome these barriers. The author of this essay will discuss article 28 of the United Nations Convention on the Rights of the Child (UNCRC), the aspects that contribute to particular groups or individuals facing exclusion and the various acts and polices that have been put in place on a global level to address the reversal in addition to underpinning the principles for inclusion and how richer countries must help poorer countries to achieve this. (Unicef, 1990). 

Article 28 of the United Nations Convention on the Rights of the Child (UNCRC) states (Unicef, 1990): 
‘Every child has the right to an education. Primary education must be free. Secondary education must be available to every child. Discipline in schools must respect children’s dignity. Richer countries must help poorer countries achieve this.’

Education for all is a global problem making it a very complex area to study. In 1994 more than 92 government's and 25 international organisations met to discuss the objectives of a global education for all framework and the considerations needed to implement and serve all children, particularly those with additional learning needs. The outcome of the three-day summit saw the agreement and implementation of the Salamanca statement on principles policy and practice and a framework for action (UNESCO, 1994). From this world leaders have adopted and implemented acts of law to cement key principles. Each year the United Nations Educational Scientific and Cultural Organisation (UNESCO) produces a global education monitoring report that presents accountability for education and the meeting of commitments made by governments in line with article 28. The latest report for 2017/18 sets out the 2030 agenda for sustainable development and highlights that there are still over 200 million children worldwide who are not attending school (UNESCO, 2017). The report focuses on accountability to improve processes and place responsibility for the ‘right to education’ and the commitments made by government's around the world (ibid, 2017, p. 8). However, the writer draws attention that while policies are necessary they can only be implemented if there is funding to do so. A 2015 policy paper discusses the Pricing of Education (UNESCO, 2015) and financial deficit of around 39 billion dollars, putting at risk reaching the targets of universal education in lower and lower-middle income countries. The paper acknowledges that spending per student will need to increase and that higher income countries must provide aid as a crucial source of finance for lower income countries. To achieve this, cuts may have to be made elsewhere in other budgets and with a lack of adequate resources this poses significant obstacles to achieving global ‘Education for All’ goals by 2030. 
The Education Act (2011) performed an assessment of children's rights to education and looked at gender, ethnicity, additional needs and poverty to ensure all children achieve high standards and are not unfairly impacted by ‘inequality of opportunity’ (Education Act, 2011). Article 28 refers to discipline and dignity and the education act allows a greater strength in teacher’s powers to be able to discipline disruptive behaviour, but it also places responsibility onto the schools to ensure suitable alternative provision is provided should a pupil face exclusion. A more recent review was carried out by Professor Graham Donaldson in his report on current curriculum and assessment arrangements in Wales (Donaldson, 2015). The Successful Futures paper provides an independent review of current practices in Welsh education and sets out a vision for proposed curriculum changes, however, it does highlight and include the context of the United Nations Convention of the Rights of the Child as one of the ten key principles. In the report Donaldson draws attention to the Welsh government's commitment to the UNCRC that underpins all Welsh government policy decisions for children and young people. Statistics show approximately 200,000 children in Wales are living in poverty and therefore at a higher risk of not attending school and potential inequality of opportunities (Chamberlain, R. and Mullineux, R., 2012). The Welsh Assembly Government aims to reduce this figure by 2020. Achieving this target will be complex, although significant progress has been made according to Save the Children (Chamberlain, R. and Mullineux, R., 2012) and quote that the target is more likely achievable by 2027. The Save the Children charity works in partnership with families and schools together (FAST) to promote education as a recognised route out of the poverty cycle, through an eight-week programme that is evidenced based and works to build better relationships between schools and parents. This aims to give the child a greater chance of succeeding in school and stronger long-term prospects. Definitions of poverty are defined as (Pierson, 2010),
Absolute Poverty – A condition characterised by severe deprivation of basic human needs, including food, safe drinking water, sanitation facilities, shelter, education and information. It depends not only on income but also on access to services.
Relative Poverty – persons, families or groups whose resources (material, cultural and social) are so limited as to exclude them from the minimum acceptable way of life of the member state in which they live. 
The Australian government department of the prime minister and cabinet indigenous affairs strategy aims to close the poverty gap between indigenous and non-indigenous Australians. According to the education areas of focus (Australian Government, 2017) at ‘higher levels of education there is virtually no employment gap between indigenous and non-indigenous Australians’ however those with low educational attainment have poorer health outcomes, lower incomes and reduced employment prospects. On average aboriginal students tend to achieve lower educational outcomes than their non-indigenous peers, therefore, the Australian government has introduced a range of packages and strategies to increase and improve educational outcomes from early childhood and schooling through to higher education (Australian Government, 2017). The correlation between a parent’s level of education and a child’s proficiency in school is dependent on the parents being able to access support to improve themselves to support their children. Pugh and Statham (2006) advocate for a whole school approach to increase self-esteem, self-awareness and self-confidence of vulnerable pupils. Schools in Wales have strong links with the county youth worker, educational psychologist, and school nurse to explore, understand and deal with the challenge of reversing the trend between poverty and low educational attainment. This compares similarly to the Australian government remote school attendance strategy (Australian Government, 2015) which aims to increase school attendance using school attendance officers working with schools, families, parents and the wider community and other multi-agency organisations to ensure higher numbers of children attend school every day. Getting children to school is one of the government's priorities for aboriginal children and their families. The remote school attendance strategy began in 2014 and help local people to ensure a developed community plan to ensure all children in the community go to school everyday day. The attendance officers can talk to the families about the importance of regular school attendance they work with families to find out why the children are not attending and what can be done to help them to get to school or support whilst in school. They offer practical support such as driving children to school or help organising school lunches, uniforms, homework, or out of school care. They work with the school to monitor attendance and follow-up on student absences and they celebrate and reward improved attendance. These initiatives are very similar to those observed in Wales with school attendance teams actively working with children and families to ensure regular attendance targets are achieved and maintained (Estyn 2017).  

Article 28 states that secondary education must be available for every child. It does not stipulate that it must be free as with primary education. In both Australia and the UK, secondary education is compulsory and free, however, governments recognise that there is still a cost in attending school for families and it can be difficult to afford necessities such as uniform, equipment and lunches. In Wales the Welsh government provides a pupil deprivation grant and school effectiveness grant as a means of financial support to reduce the impact of poverty on educational attainment. There is strict guidance on what the pupil deprivation grant must be used for. It must benefit pupils who are entitled to free school meals and pupils in looked after care arrangements to limit barriers to engagement in education that these learners from disadvantaged backgrounds face (Welsh Government, 2013). In comparison, Australia introduced the indigenous advancement strategy which made a significant priority to which the Australian government funds and delivers a range of programmes to benefit aboriginal people. First introduced in 2014 the indigenous advancement strategy has bought together more than one hundred and fifty individual programs under one umbrella to provide a flexible, broad range of programs and activities to positively impact jobs, economy children and schooling safety and wellbeing. The targets aim to have a positive impact on education and the future success of indigenous children to have better life outcomes, improving employment and economic development and growing up in a healthy and safe environment (Australian Government, 2014). 
Poverty and its consequences can have developmental consequences (NPI, 2016) and has been shown to change the brain functioning in early childhood which subsequently can become a pervasive developmental disorder (Kendall and Comer, 2010, p. p45). This can cause barriers to education, communication and social interaction. The New Policy Institute (NPI, 2016) estimates the South Wales valleys to have the highest local area poverty in the UK and Welsh schools take the situation very seriously making best use of the pupil deprivation grant awarded to carry out the organisation’s ‘statutory duty to safeguard and promote the welfare of children and young people’, resulting in numerous interventions being put into place to tackle and minimise the impact of poverty. Comparatively, the Australian Indigenous Affairs programme initiated a set of targets in 2008 aimed at reducing the gap in educational outcomes between indigenous and non-indigenous Australians. Their targets set to improve school attendance and ensure 95% of all indigenous children enrolled in early childhood education by 2025. Targets have also been set to halve the gap in reading, writing and arithmetic achievements for indigenous children, by 2018 (Australian Government, 2018). According to the Prime Minister’s tenth annual progress statement, approximately 14,700 Aboriginal children are now enrolled in early childhood education which is around 91% of the target (ibid, 2018). The statement also mentions that there have been improvements in literacy and numeracy, but that the target of halving the gap is not on track, although improvements have been made. 

It is necessity to monitor local, national and global trends closely to create programmes and policies quickly to limit barriers to engagement. The UK and Australian governments have made substantial improvements to benefit systems to increase income support particularly for low economic areas, as poverty rates of UK children living below the poverty line continues to be unacceptably high in comparison to other EU countries and indigenous Australians continue to be at a higher risk of poverty in Australia. By linking this government incentive with a multiagency approach, educators work closely around the family to support and educate the parents as well as the pupil in promoting positive outcomes in the future (Australian Government, 2016). The barriers to education that many indigenous Australians face are due to culture, lack of provision, remoteness and the fact that there are specific Aboriginal communities. School attendance for Aboriginal children is such an issue in Australia that the Prime Minister has created programmes to address the issues still faced and even with the improvements that have been made, the Australian Government admit there is still much more that needs to be done to create a fully engaged population (Australian Government, 2016). In Western Australia the State University offers a program to keep indigenous students in University. The Australian average indigenous territory education enrollment is around 45%. At the University of Western Australia (UWA), it's closer to 90% (UWA, 2018). The School of Indigenous Studies sponsors Indigenous students, who are in Year 11 and 12 and doing at least 4 Western Australian Certificate of Education
(WACE) subjects, to study at UWA, the students can attend WACE revision courses and receive support to be able to continue their studies and education (UWA, 2018). Student Finance Wales offers a similar scheme to individuals from low income families. Students can claim an education maintenance allowance to assist with the costs of continuing further educational studies, such as travel, or course equipment needs. (Student Finance Wales, 2018). Additionally, university course tuition fee loans and grants are available to students, also through Student Finance Wales. In Australia, local community councils have education awards and scholarships for community members who require financial help to pursue their education studies. The tertiary scholarship scheme aims ‘to increase the capacity for local residents to be able to attend further education.’ (City of Rockingham Administration, 2018).

Australia is in the final stages of introducing a new national curriculum. Previously, each state had independence for creating their own curriculums. The new nation curriculum is threaded with indigenous awareness throughout (Wiltshire and Donnelly, 2015). A report by the Organisation for Economic Cooperation and Development looked at Pisa data and found the performance of Australian students had declined over the past decade and noted significant gaps between states and territories (OCED, 2018). As a result, an evidence for learning toolkit was introduced in Australia developed by the Education Endowment Foundation in the UK. The toolkit is a global database of education research that schools can use to introduce new teaching programs into the classroom. The difference between this tool kit and other educational incentives is that the material is evidence-based and has research to back up its effectiveness within the classroom. It is too early at this stage to know whether this current initiative will close the gap as envisaged and it will be interesting to see developments over the next few years (McGowan, 2017). Wales has also been through a comprehensive curriculum review and is in the process of rolling out new changes from recommendations made by Professor Donaldson in his Successful Futures report (Donaldson, 2015). The report sets out foundations for a curriculum ‘made in Wales’ setting out principles and priorities for Wales as a bilingual nation. The new curriculum will be rolled out with a network of pioneer schools ‘leading and shaping the detailed design and development’ (Welsh Government, 2015, p. 2). Originally the new curriculum was intended to be rolled out in 2018 but that has already been scaled back to a more realistic and achievable phased timescale from 2022 to 2025. Like Australia the curriculum will be evidence based and will be underpinned by four key elements of working in partnership with all agencies and authorities, strong school to school working links, investment and development of leadership teams and building on inclusion, removing barriers to engagement in education (Welsh Government, 2015).

It is imperative that there continues to be an increase in investment of local, national and global strategies from early childhood through to adulthood and schools are best placed to co-ordinate this under a multidisciplinary approach to ensure full participation, provision and protection for the world’s future generations and the future sustainability of global education (Gilbert, et al, 2009). Achieving political globalisation with laws, conventions and policies passed down from the United Nations to the European Union and to the UK and rest of the world creates consistency for cultural globalisation. The Geneva Declaration of the Rights of the Child was first adopted in 1924 and has seen many revisions and updates since its introduction (League of Nations, 1924). Most notably the UNCRC which sets out 54 articles on the rights of the child with only the United States and Somalia not signing the agreement (Unicef, 1990). The writer notes, however, from the 54 articles in the UNCRC there is no mention of any responsibilities from children only their rights. This contrasts with the African convention of the rights of the child, which only has 31 articles of rights but also addresses responsibilities that children have about those rights (OAU, 1990). The writer would like to see amendments made to other world charters to encompass the need for conventions, policies and declarations to protect children’s rights for future generations but with those rights must also come responsibilities to be truly global citizens and appreciate the value of a sustainable global education community. 
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