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	Module Learning Outcomes 
(from module syllabus)

	
· critically reflect upon the purposes and functions of assessment in Physical Education 
· synthesise information from a range of sources to make judgements on learning and performance and identify aspects of progression
· analyse the underlying principles relating to assessment, recording and reporting approaches within Physical Education





	
TASK DESCRIPTION




Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process, you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed self-assessment). 
3. Having used the rubric to assess a pupil (i.e., yourself), a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.





Newton and Bowler (2010) write that “Assessment is integral to learning and teaching and thus is an essential part of your role as a PE teacher”. When assessing, strengths and weaknesses are picked up within pupils so that the teacher and pupil can work together to discuss their needs. I created a summative assessment rubric where I was able to assess the pupils learning and where they are at now, so I am able to pass the information onto the new teacher, so they have an idea of the next steps they need to take. “the purpose of assessment of learning or summative assessment is to record attainment at a particular time, usually at the end of a unit, term or year… assessment of learning maybe carried out for evaluation, grading, prediction, selection or formal reporting” (Newton and Bowler, 2010). The assessment rubric was created so I could record the pupil’s level and where they are at now for reporting. When creating the rubric, I thought about Lockwood and Newton’s (2004) 4 key points to be effective at assessing “Thorough subject knowledge, ability to set appropriate criteria, ability to observe and ability to make judgements about what pupils have done in respect of criteria”. 
I decided to assess and create the rubric around the 4 domains of learning as I feel they assess a variety of different areas rather than just the pupil’s physical ability. I also found that the domains of learning were mentioned in the curriculum often and that is extremely important as it should be fit for purpose. 
When creating the cognitive domain, I found that in the National Curriculum of Wales (2008) it says, “Learners develop their thinking across the curriculum through the processes of planning, developing and reflecting”. I decided to include specific points in my rubric where the pupils were able to use their knowledge and understanding to “apply skills and tactics” and “make sound decisions” (Appendix A). According to Pintrich and Schrauben (1992), “students’ cognitive engagement represents a motivated behaviour associated with their persistence on difficult tasks and the usage of cognitive strategies”. If you are scored high in the cognitive domain then it may mean you have more motivation and enthusiasm to be committed to the task. In the level 5 section of my rubric students are assessed on “taking responsibility for their own learning and ask relevant questions in order to extend and improve performance” (Appendix A). Asking relevant questions and taking responsibility shows that the individual is highly motivated and is engaged in the task. “Learning tasks that ask students to describe a fact or recall information require low-order cognitive information processing, while learning tasks asking students to relate relevant concepts or construct a reasoning argument tend to require high-order cognitive processing” (Wang, 2017). This point can be related to another 2 assessment factors in my rubric “1. They analyse and find alternative strategies used in different activities that might be available, 2. Can suggest how complex tactics can be applied to games”. (Appendix A). To score highly in this domain the students need to use their knowledge and understanding to show that they know where and how tactics can be placed into a game situation. 
When creating the social domain, I found that in the National Curriculum of Wales (2008) it says, “In physical education, learners communicate through the selection and use of key words related to their activity to help them analyse and improve their own and others' work. They ask questions and communicate their ideas using different forms depending on the audience and purpose of their activity”. I decided to include specific points in my rubric where the students could be assessed on their ability to work as a team, and how much respect they show for their team-mates. “Group work is used in physical education (PE) to encourage student-directed, collaborative learning. Aligned with this aim, group work is expected to shift some power from teacher to students and enable students to make decisions and co-construct meaning on their own” (Barker, 2016). Students are assessed on this in my rubric by following the point of “When working in pairs or in groups, they communicate ideas and information clearly and respond to others' contributions” (Appendix A). The students need to show that they can take responsibility during the lessons by making their own decisions and helping one another within the sessions. The students are also assessed on their “Confidence to lead others by organising and officiating events and activities” (Appendix A). This shows that the lesson is more pupil-led allowing pupils to work with one another. Different Models based approaches (Kirk, 2013) can be used to enhance the social domain such as the Sport Education Model (Siedentop, 1998) and Teaching Games for Understanding (Bunker and Thorpe, 1996). These types of models place the learners at the centre. 
When creating the affective domain, I found that in the National Curriculum of Wales (2008) it says, “engage in a variety of appropriate, different activities that positively affect their health, fitness and feelings about themselves”. The affective domain has been under-looked for many years. This is, perhaps, “because (i) it is often difficult to define” (Hellison, 1987), (ii) “it is complex and difficult to track” (Witt, 2015), and (iii) “effective procedures and practices to support affective learning development are less well-defined” (Bailey et al. 2009). In my rubric I ensured that the affective domain was one of its own and included points such as “Always has a positive attitude towards the activities performed in the lesson and can motivate themselves and their peers to reach their goals and targets” (Appendix A). To improve the affective domain in lessons Dyson (2002) argued that “Cooperative Learning is an effective strategy for promoting affective learning, focusing on social learning outcomes such as cooperation and students’ ability to encourage each other”. 
When creating the physical domain, I found that in National Curriculum of Wales (2008) it says, “Learners should continue to acquire, develop, practise, apply and refine these skills through group and individual tasks in a variety of contexts across the curriculum”. Within my rubric I included points such as “Practise skills in different activities and apply them in activities to achieve exceptionally high levels of performance” (Appendix A). I feel like the physical domain is the most important domain to score highly in as “Young children are leading increasingly sedentary lives, with physical activity frequently displaced by television viewing, Internet surfing, and video gaming” (Myers, Strikmiller, Webber, & Berenson, 1996). If more children are physically literate, then they are more likely to become more motivated and participate in more physical activity. “Research has also shown that without physical literacy, children can withdraw from physical activity and sport. This can lead them to more inactivity and unhealthier choices during their lives” (Kirk, 2005). 
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REPORT


Social
As seen in the radar graph above Ffion achieved a level 5 when assessed on the social domain of learning. This is quite low compared to the level she should be at so improvements will need to be made. Due to the lack of social domain, Ffion has little confidence working with others and does not show a variety of leadership or communication skills. For Ffion to move up a level there are a variety of different teaching methods/forms of feedback and assessment that can be incorporated into the PE lessons: 
· Reciprocal Teaching Method- so Ffion can gain confidence in working with others providing and receiving feedback.
· Peer Assessment- where Ffion is able to work in pairs or small groups to provide feedback to one another and will learn how to observe and assess. 
· Authentic Assessments (such as performance checklists) – GPAI (Games Performance Assessment Instrument) can be used by the pupils as a way of assessing one another and providing information on their partners strengths, weaknesses, and areas of improvement. This type of assessment assesses other aspects of physical education also such as communication, support and team work rather than just skill level, so it will be a good way to recognize if any improvements have been made in the social domain by Ffion. 
It is important to not push Ffion too much into involvement with others as it may put her out of her comfort zone and may cause a step backwards rather than forwards. By slowly motivating her into becoming more social she will feel more self-determined and intrinsically motivated to interact and become more immersed. 

Cognitive
As seen in the radar graph above Ffion scores a high level 7 in the cognitive domain. Ffion shows she has the development of knowledge and intellectual skills and knows how to make the correct decisions during a game situation by transferring that knowledge and understanding. Teaching and learning in the cognitive domain are essential to allow the pupils to develop the rules and responsibilities required for an activity. It allows the pupils to understand ‘why’ and get them thinking and developing tactics and strategies to solve specific problems. While assessing Ffion in the cognitive domain, she showed a range of different skills such as: 
· Creativity
· Problem Solving
· Evaluation Skills
· Analysis
· Mental Skills
To develop these skills further and for Ffion to stay in level 7 or even push to level 8 different activities can take place during the lessons. 
-Teaching Games for Understanding: Within this model, pupils need to have subject knowledge to be able to transfer techniques into tactics during a game situation. As well as this they need good decision making and problem-solving skills. Once the pupils understand the basic concept behind keeping possession of an object in a territory game it will help them in a variety of different territory games whose tactics can be applied to related sports. 
-Reflective diary/blog: Having a reflective diary or blog can allow the pupils to evaluate on their performance and critique and detect their strengths and weaknesses and what they can apply next time to make a better decision. They can also justify why they made particular decisions and summarize how they thought their performance went. 
Affective 
As seen in the radar graph Ffion also received a level 7 in the affective domain. When assessing this domain Ffion showed confidence and enthusiasm within the activities. She showed high levels of effort and a willingness to take part and fair play and sportsmanship. At the end of each lesson Ffion would self-assess to reflect on her own behaviour. By doing this she was receiving constant feedback and she was able to set goals for her own improvement. Types of Self-Assessment included: 
· Journals
· Checklist
· W.W.W
· 2 Stars and a Wish
I believe Ffion has the ability to push to a level 8 with the help of new teachers and peers I think she is able to do this. 
Physical
From the radar graph above Ffion scored a 6 in the Physical Domain. When assessing Ffion on this domain she showed high levels of physical competence, fundamental motor skills and health related fitness. I feel Ffion is more than capable to reach a level 7 within this domain and there is a variety of different methods that can be used to improve this. 
· Developing Physical Literacy- physical literacy is known for developing physical competence within an individual. If physical literacy is improved, Ffion will have more motivation and competence to perform different movement skills allowing her to develop in the physical domain. 
· Sport Education Model- this model not only provides development in the physical domain but development in the cognitive, social, and affective domains also. It allows pupils to work in teams, to develop their knowledge and understanding in rules and roles, to motivate one another and develop skills and tactical play. 
To reassess Ffion in the physical domain or to evaluate her performance there are a variety of different resources that can be used:
· Video Analysis
· Tests
· Score Card
· Fitness Testing























Assessment is defined as “the process of gathering, recording, interpreting, using and reporting information about a child’s progress and achievements in developing knowledge, skills and attitudes” (National Council for Curriculum and Assessment, 2007). This is exactly what needed to be done to provide a level for the pupil which could be passed onto the new school where they are able to use their knowledge and skills to improve on this level. To be effective in my assessment planning I had to consider a wide range of topics that related to physical education. Choosing the four domains of learning allowed me to assess not only the physical aspect of Physical Education, but the knowledge and understanding, communication and support and thoughts and feelings also. I always made sure I referred back to the national guidelines and the National Curriculum for Wales when devising this assessment. I also followed each step that Hamblin (2014) proposed “Presumption of capability for improvement, maintenance of high expectations, a focused curriculum with appropriate depth, tangible learning objectives, constructive feedback for all pupils, valuing of effort and resolute commitment to essential knowledge for all’. I believe every activity that has been included in my lessons throughout the year has made an impact on Ffion’s positioning in my rubric and if these are continued in Ffion’s new school then more improvements will be made. “there are three types of comparison usually associated with assessment:
· Comparison with the attainment of others (Norm-referenced assessment).
· Measurement against predetermined criteria (Criterion-referenced assessment). 
· Comparison with a previous attainment in the same activity or task (Ipsative assessment).” 

(Newton and Bowler, 2010). 
When creating assessments or tasks in my lessons I try and stick to using either criterion or ipsative assessment rather than normative referenced. “Norm referenced assessment, or 'grading on the curve' as it is commonly known, places groups of students into predetermined bands of achievements” (Dunn, 2002). Each student is judged in relation to each other. This type of assessment can demotivate the students and can have a loss of self-esteem. This may lead to lower marks each time they are being assessed due to lack of competence. For criterion referenced assessment “Students are measured against identified standards of achievement rather than being ranked against each other” (Dunn, 2002). For example, GCSE’S have a grading criterion that pupils get assessed off. This type of assessment is fairer and more accountable as students can work towards and achieve their grade without others knowing around them. The assessment rubric I created is a type of criterion referenced assessment as Ffion is assessed on a specific type of criteria that I have to created to give her a level which she is able to work on. Whitehead (2013) defines Ipsative assessment as “measuring yourself against yourself, which means using yourself as the norm against which to measure something, e.g. your present performance against your past performance rather than the performance of others”. This type of assessment allows you to progress and make improvements. As comparison is made to their own scores only, they may feel more confident in trying to reach their target and better their score. Ffion now has her levels for each of her domains. She can improve on these domains in each of her PE lessons and create goals and targets for when she is assessed again. 
[bookmark: _Hlk67040789]There are different types of formative assessment that can be used to create goals and targets for summative assessments. Formative assessment (Assessment for Learning) “is defined as frequent, interactive assessments of student progress and understanding to identify learning needs and adjust teaching appropriately’ (Centre for Educational Research and Innovation, 2005). Summative assessment (Assessment of Learning) “is often separate from the teaching and learning process and falls within a measurement paradigm which focuses on more formal external examinations” (Torrance and Pryer 1998). GPAI is a type of assessment format that I use within my PE lessons. “The GPAI provides teachers and researchers with a means of observing and coding performance behaviours (eg., making decisions, moving appropriately, and executing skills) that are linked to solving tactical problems” (Oslin and Mitchell, 1998). I would measure individual components of game performance, as well as overall game involvement. I like this idea of assessing as it is assessing not only the physical aspects but cognitive, social, and affective also. It can be used in a variety of different sport settings and it allows strengths and weaknesses to be highlighted so targets and goals can be set. Unlike other instruments “the GPAI includes components to assess game performance off-the-ball, such as support and adjust” (Oslin and Mitchell, 1998). The only downfalls of the GPAI is that it can be motivating for individuals if their scores are compared to others and sometimes “it is quite hard to realize which action is appropriate or inappropriate, especially when coding the off-the-ball game performance behaviours” (Memmert and Harvey, 2008). I ensure that the definitions of each behaviours are straightforward so that it makes it easier for myself or my colleagues to assess each one. Another form of assessment I like to use within my PE lessons is Self and Peer assessment. “Self-assessment is an essential component of formative assessment if it is to be used to improve student learning” (William and Black, 1998). “Peer assessments used as formative evaluations are especially useful with group instruction and can both enhance the learning experience and positively influence student achievement” (Johnson, 2004). Types of peer and self-assessments I use include journals, W.W.W and 2 stars and a wish. Kahoot is also used for group and individual discussions at the end of each session and performance checklists are filled out individually every week so the students can create goals and targets for themselves and to see if any improvements have been made. Performance checklists specifically improve the cognitive domain as the pupils are using their own knowledge and understanding to assess themselves. Sometimes fairness may not be obtained in these types of assessments, but I ensure I keep an eye of the students and give them help when needed. By using self and peer assessment each week the students are learning how to observe and assess by analysing their observations. I tend to use fitness testing once a year with the students as I feel like it is a good way to assess the physical domain. “Advocates claim that fitness testing in schools promotes healthy lifestyles and physical activity, motivates young people to maintain or enhance their physical fitness or physical activity levels, facilitates goal setting, self-monitoring and self-testing skills, promotes positive attitudes and enhances cognitive and affective learning” (Whitehead et al, 1990). Fitness testing can be a complicated subject area within PE and there have been many debates surrounding it. “Issues debated most commonly consistently relate to concerns with respect to the type, validity and reliability of fitness tests and to the ethics and value or purpose of testing” (Cale and Harris, 2009). Choosing performance-based tests and practicing the protocol over should help prevent unreliable and invalid tests from occurring. Physical literacy is seen as “the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life” (IPLA, 2017). Physical literacy is another important aspect I believe that should be assessed in physical education. My assessment rubric could be a way of assessing physical literacy as social, physical, affective, and cognitive all fall under the different categories in the definition. Another form of assessment that I use to assess physical literacy is “A Passport for Life” (PHE Canada, 2016). It is an online physical literacy assessment programme for teachers to assess four primary components of physical literacy they are: Active participation, Living skills, Fitness skills and movement skills. “Teachers can record the student’s assessment results immediately on an iPad/Computer or via a printable handout”. (Robinson and Randall, 2016). From this assessment type students will improve their awareness about Physical literacy, awareness of their own active participation and living, fitness and movement skills and the ability to set and meet individualised goals to enhance their physical literacy levels. 
Appendix A 
Level 5 - 


	
Social
	
Physical

	Work in co-operative and competitive activities with others.  

They listen carefully to what others say about their work and use their observations to improve the quality of their own and others’ performances.  

Communicate and collaborate with confidence whilst taking part in activities. 


	Apply simple tactics to games.

Modify skills whilst performing in an activity to suit changing situations to have a positive effect. 

Aware of how to apply fundamental movement skills in activities.
 

	
Cognitive
	
Affective

	[bookmark: _Hlk67167556]They take responsibility for their own learning and ask relevant questions in order to extend and improve performance. 

Aware of how simple tactics can be applied to games.  

	Have good confidence and interest in a range of physical activities.  

Have a positive attitude that affects their health, fitness, and feelings about themselves.  






Level 6 - 
	
Social
	
Physical

	Work co-operatively and lead others, with support, by organising and officiating events and activities.  

[bookmark: _Hlk67169193]When working in pairs or in groups, they communicate ideas and information clearly and respond to others' contributions.  

 Show respect and support for fellow participants.  





	Can adapt skills and techniques in different activities confidently leading to a successful performance. 

Practice skills in a range of activities and apply them in selected activities to achieve good levels of performance. 

Is able to apply fundamental movement skills inro activities and can perform them well. 

They make decisions, selecting appropriate skills and strategies and applying these effectively and safely in a variety of challenging situations.

	
Cognitive
	
Affective

	Acquire new knowledge well and are developing an understanding of a range of PE and sport activities including rules and skills 

They recognise how different activities might affect their fitness and how appropriate training and nutrition can improve performance.  
Can suggest how tactics can be applied to games. 

	Have an interest and commitment to a range of competitive and cooperative physical activities. 


Have a positive attitude towards the activities in the lesson and can motivate themselves to reach goals and targets. 


Level 7
	
Social
	
Physical

	Lead others by organising and officiating events and activities.  

They listen to the responses of others and the consequences of action, adapting their own performances and suggesting alternative approaches.  

Motivate and instil sporting attitudes in others.


	Practice skills in a wide range of activities and apply them in selected activities to achieve very good levels of performance.

Can modify skills to suit challenging situations to have a positive effect in competitive situations. 

Can execute fundamental movement skills well and can perform them with competence and confidence.


	
Cognitive
	
Affective

	Acquire new knowledge very well and have developed an understanding of a range of PE and sport activities including the rules and skills of activities. 

Transfer their knowledge and skill of one activity to the development of another, working with others towards identified targets for improvement.

More aware of how complex tactics can be applied to games.  



	Have an enthusiasm for and a commitment to a range of physical activities.  

[bookmark: _Hlk67394454]Always has a positive attitude towards the activities performed in the lesson and can motivate themselves and their peers to reach their goals and targets. 




Level 8 
	
Social
	
Physical

	[bookmark: _Hlk67169313]Confident to lead others by organising and officiating events and activities.  

They communicate ideas through more complex work. 

Motivate and inspire excellent sporting attitudes in others.




	Practice skills in different activities and apply them in activities to achieve exceptionally high levels of performance.

Can modify skills to suit challenging situations to have a very positive effect in competitive situations. 

Evaluate their performances compared to previous ones and demonstrate improvement across a range of physical activities to achieve their personal best.  
 

	
Cognitive
	
Affective

	Acquire new knowledge exceptionally well and develop an in-depth understanding of a wide range of PE and sport activities including the rules and skills. 

[bookmark: _Hlk67167895]They analyse and find alternative strategies used in different activities that might be available.

Can suggest how complex tactics can be applied to games. 


	Have a passion for and a commitment to a wide range of activities.  

Make informed choices about regular and safe exercise and manage the demands of different activities and healthy lifestyles.  
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