


LI: To learn about what a 

'changing of stance' means 

and how it could affect your 

teaching and learning.



By the end of the session you will have...

• considered what a 'changing of stance' looks like when 

starting PTE3

• reflected on your action plan

• explored Rosenshine's Principles of Instruction in reference 

to effective teacher strategies

• discussed the importance of 'checking for understanding'



Croeso nôl i BA3

Welcome back to BA3



Networks

Parklands Network

Network Lead Professional Tutor Curriculum Tutor

Catrin Parton 
PartonC@hwbcymru.net

Roberta Tucker
R.Tucker@uwtsd.ac.uk

Lilian Martin 
L.martin@uwtsd.ac.uk

Pontarddulais Network

Network Lead Professional Tutor Curriculum Tutor

Gareth Davies, Hayley Thomas and Emma John. 
DaviesG429@hwbcymru.net
Phillipsh77@hwbcymru.net
Johne170@hwbcymru.net

Roberta Tucker
r.tucker@uwtsd.ac.uk

Lisa Regan
l.regan@uwtsd.ac.uk

Treorchy Network

Network Lead Professional Tutor Curriculum Tutor

Steph Evans
STSParr1@treorchycomp.org.uk

Hilary Chivers
Hilary.chivers@uwtsd.ac.uk

Daisy Wilson
d.wilson@uwtsd.ac.uk
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Networks

Pembroke Dock Network

Network Lead Professional Tutor Curriculum Tutor

Katie Crockford-Morris 
Morrisk111@hwbmail.net

Diane Thomas
D.B.Thomas@uwtsd.ac.uk

TomCox
t.cox@uwtsd.ac.uk

St.Thomas Network

Network Lead Professional Tutor Curriculum Tutor

Rebecca Taylor 
TaylorR175@hwbcymru.ne
t

Helen Williams
h.williams1@uwtsd.ac.uk

Laura Emmanuel
Laura.emmanuel@uwtsd.ac.uk

Cadle Network

Network Lead Professional Tutor Curriculum Tutor

Jamie Davies
DaviesJ302@hwbcymru.net

Diane Thomas
d.b.thomas@uwtsd.ac.uk

Jessica Roberts 
jessica.roberts@uwtsd.ac.uk
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Networks

Cwm Brombil Network

Maes Yr Haul Network

Network Lead Professional Tutor Curriculum Tutor

Liz Curson
Cursone@hwbmail.net

Helen Williams
h.williams1@uwtsd.ac.uk

Alison Evans
Alison.evans2@uwtsd.ac.uk

Network Lead Professional Tutor Curriculum Tutor

Joanna Kenifick
Joanna.kenifick@maesyr
haulps.bridgend.cymru

Kathryn Edwards
Kathryn.edwards@uwtsd.ac.uk

Rachel Bendall
Rachel.bendall@uwtsd.ac.uk

mailto:Cursone@hwbmail.net
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Networks

Cadoxton Network

Fitzalan Network

Network Lead Professional Tutor Curriculum Tutor

Louise Williams
WilliamsL@hwbmail.net

Laurence Thomas
Laurence.Thomas@uwtsd.ac.uk

Laurence Thomas
Laurence.Thomas@uwtsd.ac.uk

Network Lead Professional Tutor Curriculum Tutor

Bethan Spencer
Bsp@fitzalan.cardiff.sch.uk

Hilary Chivers
Kathryn.edwards@uwtsd.ac.uk

Ishmael Lewis
Ishmael.lewis@uwtsd.ac.uk

mailto:WilliamsL@hwbmail.net
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Email Communication

Please help us to recognise you clearly by using:

NAME / STUDENT NUMBER

BA3

NETWORK

Personal Tutor



Networks – What school will I attend on PTE?

When will I 
know which 
school I am 
placed in?



Beginning 
teaching

Supervised 
teaching

From 
teaching to 

learning

Autonomous 
teaching

Furlong & Maynard (1995 p.181) Stages of student development

Focus on rules, rituals 
and routines; 

establishing authority

Focus on teaching 
competencies

Focus on 
understanding pupil 

learning; 
developing 

effective teaching

Focus on 
investigating the 

grounds for 
practice

Mentor -
Model

Mentor -
Coach

Mentor – 
Critical friend

Mentor –
Co-enquirer



Previous guidance

Anchoring 
thinking

Clear focused 
intentions

Hooks Developing
Language



"work is 
not 

sinking in"

"pupils have 
forgotten it 

all"

"I have taught it, but have they learnt it?"

Caviglioni, O

weak model of the learning process



Caviglioni, O

Appreciating the working memory



Building capacity in the 
working memory

Building a strong schemata in the 
long term memory

Cognitive Load Theory (Sweller, 1988, 2011)



How do we become more 'RESPONSIVE' 
and seek out evidence of this learning?

This Learning is 'Hidden' 

It happens in our students' brains.



Rosenshine's Principles of Instruction

1.Daily Review

2.Present new material using small steps

3.Ask questions

4.Provide models

5.Guide student practice

6.Check for understanding

7.Obtain a high success rate

8.Provide scaffolds for difficult tasks

9.Independent practice

10.Weekly and monthly review

Sherrington's Simplified Four Strands

Sequencing concepts and modelling
2.Present new material using small steps
4.Provide models
8.Provide scaffolds for difficult tasks

Questioning
3.Ask questions
6.Check for understanding

Reviewing material
1.Daily review
10.Weekly and monthly review

Stages of practice
5.Guide student practice
7.Obtain a high success rate
9.Independent practice



  Sherrington's (2019) Strand 1 – Sequencing concepts and modelling

• break down concepts and procedures into small steps.

• ensure students have the opportunity to practise each of the steps.

• provide good instructional support.

• will be able to narrate the decisions and choices they make.



Task:

I would like you to learn 

the 'Salsa.' In pairs, please 

practice the steps and you 

can perform it at the end 

of the lecture.

I have provided the 

instructions here for you.



Would this be useful?

Why?



Would this be even better?  Why?



TACIT 
KNOWLEDGE

TASK: What is implicit and 
explicit in the images?

'We don't always 

know what we know' 

(Sherrington, 2019)

Can you give your own 
examples of implicit and 
explicit in the classroom?



Teachers need to invest time in analysing their 

curriculum material to see how it can be broken down. 

They need a clear understanding of what the learning 

steps might look like.

You need to map this out explicitly for our novice 

learners – narrate your decisions for your learners



            Sherrington's (2019) Strand 2 - Questioning

• ask more questions to 'check for understanding'

• take time to explain, clarify and provide systematic feedback and 
corrections.

• involve more students in questioning and check responses from all.



How would you 'check for 
understanding'?

High Risk
Activity



Misconceptions of understanding

Only ask a few 
questions

Call on a few volunteers

Assume the whole class 
now understands as they 

have listened to the 
volunteered answers

Ask 'Are there any 
questions?' and 

assume understanding 
if there aren't any.

Assume repeating 
points is enough to 

create understanding

Use rhetorical self-report 
questions

Change the question:

Have you understood? vs What have you understood?



         Sherrington's (2019) Strand 3 – Reviewing material

• encourage their students to explore their prior understanding rather 
than just remembering it.

• routinely engage students in a variety of forms of retrieval practice.

• View learning as a 'generative process' to build fluency and identify 
areas of uncertainty.

Caviglioni, O



'It's on the 
tip of my 

tongue....'

Can we build 'fluency of recall' by asking our 
pupils to generate their own version of 
information from memory?

Task: How can we encourage our pupils to explore their prior 

knowledge rather than 'simply' remember it?



Can you tell the story of a water 

molecule, starting in the sea?

In pairs, interrogate your story.

How does this happen? 
Why did that happen?

Task: the memory-building power of narrative structures.



          Sherrington's (2019) Strand 4 – Stages of practice

• give more time for guided practice in order to build a 'strong schema'.

• provide students with the tools for independent practice.

• set questions and task with sufficient practice to achieve a 
high  success rate.

Caviglioni, O



GUIDED PRACTICE TOOLS INDEPENDENT PRACTICE

Rephrasing
Elaborating
Modelling
Corrective feedback
Affirmative feedback
Self-monitor learning
Teach creative thinking

Choral repetition
Quick-fire questioning
Number bonds
Vocabulary practice
Self-evaluation
Set your own goals
Collaborative learning

Perform tasks by themselves
Tell a story
Making an argument
Play music
Perform
New vocabulary
Growth mindset



'I Do It'

'We Do it'

'You Do it'



Discuss action 
plans  - are 
you ready to 
share with 
your 
mentors?

Have you decided what your Areas of 
Development are?

Share your progress within your 
group and discuss what you have 
identified as your priorities.

Is there any help you need 
with the development of your Action 
Plan?



BY WHEN MUST I 

COMPLETE 

MY PLP?

Review points throughout the 
programme in-line with reporting on 
student-teachers’ progress

Final, summative QTS review window

BA3: 13/05/24 - 24/05/24

PLP to be completed by

BA3: 09/05/24 9.00am
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