Element 1
As suggested by North Yorkshire County Council (2017), reflection is an occurrence of everyday life. This is supported by University of Cambridge (2021) who state that reflection may take place at any moment, however a common instance is to recall on experiences that have unfolded throughout the day, consequently considering other actions and approaches for future occurrences. Boud, Keogh and Waler note that “Reflection is an important human activity in which people recapture their experience, think about it, mull over and evaluate it” (1985, cited in Shum, Sandor, Goldsmith and McWilliams ,2017, p.59). Furthermore, reflection encourages positive future development.
Reed and Canning (2010) suggest that reflective practice is an essential role for Early Years Practitioners. This is agreed with by Craft and Paige- Smith (2011) who note of the significance of reflective practice upon a practitioner’s professional advancement and quality of work.
[bookmark: _Hlk69075070]South Cross University (2021) states that there are a range of different models of reflection to support and aid reflective practice. Bergsteiner, Avery and Neumann (2010) note of Kolb’s (1984) experiential learning model in which knowledge is gained from experience as opposed to instruction.  
This coincides with Lindon and Trodd (2016) who suggest that reflective practice is continuous learning and should not cease once training is completed. As stated by Facione (2015) enhanced learning is acquired when time is taken to stop and reflect on experiences. Furthermore, critical thinking skills will then be applied to come to a rational conclusion enabling the practitioner to provide a higher quality service for children.
However, University of Cambridge (2021) state that the model is simple and is used by children for basic learning. This could signify that the model is too elementary and superficial for the use of early years practitioners and their reflective practice progression. In addition, a simplified model may prohibit the use of critical thinking skills therefore, not supporting high quality practice. 
Kolb and Kolb (2018) discuss that learning takes place after a direct concrete experience which is then reflected upon. Reflecting after an event has occurred is valuable to the progression of an early years practitioner’s development as they can build on their strengths and improve on their weaknesses. They can also expand their knowledge by reconsidering their actions and practice during the day, considering alternative conduct for future experiences (Hallet, 2016). However, as an early years practitioner, there may be situations within the setting in which reflection may be needed as a situation unfolds quickly, such as during play. This is agreed with by Schon (1983) who suggests that reflection does not only transpire once an experience has happened and can occur during the experience as reflection in action. 
Howbeit, reflection in action may result in a lack of critical analysis in significant detail as it must be responded to immediately. Agreed with by Schon (1987) who suggests that this could produce limitations to early years practitioners when there is an immediate significance for action (Schon 1987). Furthermore, University of Leicester (No Date) the model requires making time and halting tasks to review in depth what has been experienced although this may prove difficult due to limited time in a busy early year setting. In addition, Turesky and Wood (2010) note that Kolb’s reflective model is not required for reflection in action. Agreed with by Lifelong learning with OT (2016) who suggest that this model could be useful for recently qualified practitioners as a basic starter module to assist with reflective practice.
Additionally, University of Leicester (No Date) discuss the importance of communication and asking questions to query opinions to encourage the development of reflective practice and quality of work. This is agreed with by Mitchell, Riley and Loughran (2010) who state that collaboration among practitioners and reflection on their practice enables the exchange of knowledge gained to improve and support practice. Therefore, taking the time to achieve this is significant in supporting this model efficiently.
[bookmark: _Hlk69162952]Reflective practice provides a common goal for professionals working across agencies in early childhood (Melbourne Graduate School of Education 2010). This is supported by Welsh Government (2013) who state that practitioners working together through reflective practice contributes to the improvement of professional standards, performance and development. This coincides with Siraj-Blatchford et al (2002) in which sustained shared thinking amongst practitioners results in a better standard of work and enhanced development. Therefore, Kolb’s model could be useful in supporting the development of high quality practice, however other models may offer a more thorough collaboration in supporting reflective practice.
Unlike Kolb’s four stage model, Gibbs’ reflective cycle (1988) includes six stages. University of Cambridge (2021) suggests that multiple stages result in the model being considered as complex, however practitioners may prefer the extended stages for reassurance of a more thorough reflection process. University of Edinburgh (2021) states that reminiscent of Kolb’s model, Gibbs’ model is a reflection on action in which repeated experiences inspire learning through reflective practice and knowledge for future situations. This is supported by Ginsburg and Opper (2016) who discuss Piaget’s belief that repetition of experiences enables assimilation and comprehension for future situations, thus encouraging a higher quality of service by practitioners.
According to Skills you need (2011-2021) reflection of feelings and emotions from experiences is essential to comprehend and fully understand situations in order to advance and progress in reflect practice. However, as stated by Johns (2013) the use and exploration of feelings within the model may provoke intense feelings and negative emotions for practitioners which may result in superficial reflections, thus obstructing the potential of further development.
According to Husebø, O’Regan and Nestel (2015) the inclusion of questions in Gibbs’ model enables debriefing and provides structure to the model.  Cheng et al (2014) states that positive learning outcomes can be supported by structured debriefing. This is agreed with by Bass, Fenwick and Sidebotham (2017) who state that utilising structured models of reflection establish sustained use of reflective practice and critical thinking in order to become a continuous, everyday practice.
Furthermore, in conclusion, each reflective model facilitates the development of reflective practice, essential skills and further knowledge for early years practitioner, accordingly, contributing to a higher quality of practice. Each model has beneficial qualities and limitations. As discussed, Kolb may provide a practicable starting point but limits criticality which is essential for high quality service. Gibbs, although providing a more complex approach, could be distressing for practitioners to consider their emotions thoroughly thus obstructing their reflective practice progression and high quality service development. 
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[image: "The more reflective you are, the more effective you are." Quote by Hall & Simoral](The Trainers Training Company, 2009-2021).
Why is reflection important to the early years?
Reflecting on practice underpins the work of an early years practitioner (Reed and Canning, 2010, p1). According to Professional Association for Childcare and Early Years PACEY (2016), the objective for each Early Years Practitioner is to provide optimum care for children within their setting, furthermore, reflective practice enables the opportunity to perpetually enhance the standard of practice. Stremmel (2007) suggests that utilising reflective practice prevents practitioners from functioning in a mechanistic manner, thus enabling deliberation to behaviours, emotions, reactions and thoughts within their work, increasing their skills and knowledge, in turn, improving the lives of the children in the setting.  This is supported by Yeschenko (2017) who notes that the development of goals, skills and knowledge for early years practitioners by way of reflective practice, underpins the development of correlative skills in the young children they care for. This corresponds with Donaldson (2015) who states that positive teaching including monitoring and reflecting will foster the implementation of greater skills and critical and creative thinking in children. In turn, encouraging children to reflect upon their own learning.
Sylva et al (2004) state in The Effective Provision of Pre-School Education (EPPE) Project that children obtain all round better progress in their development from settings and practitioners that provided a high-quality service and a warm interactive relationship with the children. This is agreed with by Siraj-Blatchford et al (2002) in the Researching Effective Pedagogy in the Early Years (REPEY) report in which it is suggested that practitioners who respond and listen to children by regularly undertaking sustained shared thinking encourage children to reflect on their own learning and extend their thinking. This is agreed with by Brodie (2014) in addition to sustained shared thinking supporting a child’s self-esteem and self-confidence, it also allows the child to understand that their thoughts are valued and appreciated. Estyn (2020) agree with this by stating that skilfully enquiring and considering with the children improves their skills and work. This is supported by Article 13 of the United Nations Convention on the Rights of The Child (UNCRC) (Unicef, No Date) in which every child has the right to express their thoughts and opinions.
As suggested by Maynard et al (2010) the underpinning philosophy of The Foundation Phase will be more successful when practitioners consider their practice and implement new strategies and approaches through using reflective practice; Subsequently providing a high-quality service for children and positive outcomes. This coincides with Donaldson (2015) and the Successful Futures Framework in which practitioners and teachers will be encouraged to use their own judgements, knowledge and skills to determine the appropriate methods of teaching, thus leading to positive outcomes for the children’s future. This is supported by Article 29 of the UNCRC which states that education must develop every child’s personality, talents and abilities to the full.
Continuous Professional Development (CPD)
Reflective practice is the ability to reflect on one's actions so as to engage in a process of continuous learning (Schon, cited in University of Cambridge, 2021). 
As stated by Owen and Fletcher (No Date) reflection allows practitioners to comprehend what they have learned and why they have gained that knowledge. It provides an understanding that there is a larger viewpoint to learning and that deeper understanding can be gained by continuous professional development. As stated by London School of Business and Finance (2019) CPD is independent and personal to practitioners and is a process of continually developing their professional skills and knowledge to improve on their capabilities. This is supported by Bleach (2014) who suggests that practitioners’ knowledge and skills can be expanded and improved through reflection. This is agreed with be PACEY (2009-2021) who note that CPD is an ongoing process throughout employment within the early years sector which allows the practitioner to continually learn how to better their abilities within their profession. This is supported by Colwell (2019) who suggests that reflective practice is never finished and being a reflective practitioner is not more work but how practitioners go about their work by continuously seeking new information and experiences. Furthermore, providing a better service and enriching experience for children within the setting. No matter how good we become, we should always want to be better (Edward de Bono, 2009).
Benefits of reflective practice.
[bookmark: _Hlk69295260][bookmark: _Hlk69295315]Mint (2017) notes that reflective practice supports you to improve your daily practice and shows that you are striving for excellence within your work. This is supported by Léon-Henri (2021) who states that reflective practice enables practitioners to determine their strengths and weaknesses by performing a comprehensive thought process. Furthermore, acquiring knowledge of the best way to support and educate children. Skills you need (2011-2021) suggest that reflective practice encourages the development of self-awareness and being in control of emotions. As stated by Boddey (2021), this is essential for early years practitioners as they must be adaptable to change and in control of their emotions resulting in a confident practitioner that will instil the sense of self-worth on to the children.
Léon-Henri (2021) suggests that reflective practice also encourages practitioners to solve and cope with problems through the development of problem-solving skills gained by reflecting on past experiences and determining the correct actions to take. Moreover, practitioners will become more resourceful and confident in their abilities and practice by resolving the situation or problem in turn providing a higher quality service for children.

What is reflection?
Claxton (2017) notes that reflection is considering what you are doing and how you are doing it. McMillan and Weyers (2013) state that reflection is the process of evaluating an experience in order to achieve a deeper understanding and conclusion of how to approach future situations. This is agreed with by Tarrant (2013) who suggests that through reflection we become aware of our developmental needs, strengths and weaknesses. Hayes et al (2014) suggests that reflection requires a thought process of past and future experiences in order to identify learning points in need of improvement and develop a better understanding for the future.
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Conclusion 
To conclude, the ability to reflect contributes greatly to the education and care that children receive and to the continuous development for practitioners. The new curriculum in Wales will grant practitioners and teachers the freedom to decide how and what the children in their class will be taught, therefore a practitioner that is able to decipher experiences that function well in comparison to those that do not is essential for children and their development. Practitioners must find solutions to overcome barriers that may hinder their reflective practice in order to progress in their development and provide children with the high-quality service that they are entitled to. There are many reflective models that can assist practitioners in their reflective practice.
Edward De Bono’s Six Thinking Hats
University of Southampton (No Date) states that the six thinking hats model is favoured by groups or teams of people as it enables and encourages the same thought process from each individual in order to solve a problem, make an important decision or debate an issue. Edward de Bono (2009) suggests that this method of reflection allows people to think differently to their habitual process and acknowledge the perspectives of others. This can be useful in early years setting to bring in new ideas to encourage the development of children.
NHS Improvement (No Date) agree with this by stating that to in order to make improvements habitual practice must change and new ideas brought forward with the help of six thinking hats. 
Challenges and barriers
According to Lindon and Trodd (2016) there are possible barriers to becoming a reflective practitioner. 
Limerick Institute of Technology (2020) notes that a common barrier to reflective practice is the worry of limited time in doing so. In a busy early years setting it may seem that there are time constraints on being able to reflect on practice, however setting time aside to regularly reflect will produce habitual habits and be beneficial to practice. It would be productive to use time management skills, as suggested by Skills you need (2011-2021) to use time efficiently and productively in order to incorporate reflection in to practice.
Oluwatoyin (2015) suggests that another barrier is that some practitioners may feel uncomfortable with reflecting on their own. Moreover, the recognition of individual learning styles will help support reflective practice and overcome barriers and lack of confidence. The six thinking hats model is useful for practitioners that lack confidence in reflecting individually. Creating minds (2002-2015) agrees with this by suggesting that the model encourages less confident practitioners to feel empowered as their perspectives are acknowledged by others. Porter (2017) suggest that practitioners should choose a reflection method that they prefer. This could include writing or talking to assist in their reflection.
University of Cambridge (2021) suggests that a lack of skill or experience may cause challenges to reflect practice, however there are many models of reflection that can assist with deciding which process is best for you. As suggested by Porter (2017), practitioners that lack skill or experience with reflection should ask for help from others. 

Porter 2017
[bookmark: top]

Critical thinking
Skills you need (2011-2021) notes that reflective practice encourages the development of critical thinking skills when time taken to reflects allows the practitioner to think rationally and comprehend logical connections to experiences and ideas. This is agreed with by Tilley et al (2010) who state that critical thinking is a necessary skill for practitioner in order to respond appropriately to experiences and situations. This is supported Lok (2021) who suggest that it is problematic for critical thinking to be ignored resulting in the loss of a well-formed conclusion during reflection. Cottrell (2011) agrees with this by stating that by utilising critical thinking skills, practitioners are able to remain calm and logically review the opinion of other which may differ to their own. Tilley et al (2010) suggests that without reflective and critical thinking practitioners will not be able to gain a deeper understanding of experiences in order to improve their development and quality of work. This coincides with the theory of Dewey (1933) in which reflective practice begins when practitioners are encountered with a difficult situation or experience and then attempt to understand and solve the dilemma. Furthermore, enabling the practitioners to learn from experience.
Rockitfish (No Date)
[bookmark: _Hlk69244576]Schön’s Model of Reflection
[bookmark: _Hlk69304590]Manti, Henderson and Watkinson (2011) state that the concept of a reflective practitioner was initiated by Schön (1983) in which reflective practice is at the centre of professional learning, knowledge and development. Sellars (2017) suggests that Schön’s (1983, 1987, 1991) model of reflection is popular among practitioners and other professionals by suggesting two types of reflection: reflection in action and reflection on action.
La Trobe University (2020) notes that reflection in action takes place during an experience or situation and is similar to ‘thinking on your feet’. Observing and analysing during the experience in order to gain a new perspective and problem solve. As stated by Iqbal (2017) reflection in action enables practitioners to become more self-aware and identify and solve their errors during practice. Furthermore, developing a deeper understanding of their work to provide a better service and higher standard of care for children. 
Reflection on action, as stated by Schön (1991) cited in Learn Higher (2010), takes place after an experience has transpired, allowing the practitioner time to think about what happened and how successful actions were and if alternative actions could occasion different outcomes.  Colwell (2019) suggests that recording information is beneficial for early years practitioners as a way of recollecting the experience when they have sufficient time to reflect on practice and improve quality of work.
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[bookmark: cysill]Element 3 
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	Nursery rhyme singing activity with musical instruments with five 2-3 year old children and 5 adults in the family centre. Singing Mi welais Jac y Do, Wind the bobbin up, Five little specked frogs and Sleeping bunnies. 

	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	Provide children with the opportunity to experience music, foster musical skills and discover ways to make different music and sound.
Develop responses to different stimuli and creative movement skills.
Encourage the development of learning and communications skills by singing along.
Encourage the development of mathematical skills and an understanding of rhythm, pattern and counting.
Support multilingualism skills, language and literacy development by singing in Welsh and English.
Support wellbeing by involving children in singalong sessions with others.
Develop social skills by singing along with other children.
For the children to enjoy and have fun. 

	Eich rôl chi                                                                   Your role

	To prepare resources and lead a nursery rhyme singing session.


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	I ensured that I prepared well as I organised a suitable area within the family centre to conduct the activity. I cleared an area for the children to dance and to made room for the sleeping and jumping action in the Sleeping Bunnies song. This was also to ensure the safety of the children during the activity. I ensured that all instruments were in the music box ready for the children to make their own choice of which instrument they wanted to play. I regularly work with these children therefore I have a good understanding of their developmental levels and of the types of instruments and songs they like, however I used appropriate communication and language skills to inform the children of the activity. Appropriate language was also used to prompt and question the children about their choice of musical instruments and the sounds they made. To develop this further I could ask the children to compare different sounds from different instruments and discuss their thoughts and feelings to the sounds.
I have learnt the actions and moves to the nursery rhymes by training with another play worker within the setting, therefore when I sang Five little speckled frogs with the children, I showed the numbers with my fingers. This encouraged the development of mathematical skills for the children as they were counting in sequence whilst singing.
I also sang in Welsh to the children. I slowed the pace of the song and sang clearly to encourage the children’s Welsh language development and multilingual skills as I know that not all of the children speak and understand Welsh.

	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	I provided the children with a box of musical instruments in order for them to choose which instrument they wanted to use. However, I had left the box of instruments near our activity, which distracted the children from the activity as they wanted to inspect the other instruments.  I know that children can be easily distracted, therefore I should have moved it out of the immediate environment. I should have been more aware of distractions within our immediate environment to avoid disruption and lack of focus and progression for the children.
Two out of the five children participating in the activity did not speak or understand the Welsh language. I sang a Welsh song to encourage their development. I know that attention and listening is enhanced through visual aids however I did not prepare or take the time to acquire a prop or visual aid with words used within the song that would strengthen their understanding and development of the language.
My personal lack of confidence and self-esteem with singing in public was a challenge to the activity. I worry about what others think of me and allowed it to affect my practice. I permitted the presence of 5 adults to discourage my enthusiasm and enjoyment of the activity, thus resulting in a lower quality service for the children, which could have affected their liking of the activity and development of skills gained through singing. 


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	I conducted observations throughout the activity to monitor the children’s development and assess progress for future activities. As a fluent Welsh speaker and from completing the multilingualism module, I understand the importance of encouraging children to learn more than one language and of the beneficial qualities that bilingualism has for cognitive development and future success. Therefore, I sang a welsh song to aid this progression. 
I organised the room as I know the health and safety policies of the setting and the importance of providing children with an enabling play environment to help their development.
I also trained with another play worker in order to learn the actions for the songs in which I was able to engage with the children and encourage the learning of patterns and repetition in accordance with the Foundation Phase and mathematical concepts of the age group. This was also acknowledged in my singing of Five little speckled frogs. I also encouraged sustained shared thinking by allowing the children to decide as a group on the songs to sing. This was also linked with my knowledge of the UNCRC and children’s right to express their opinions. 

	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	Good communication and skills were used throughout the activity by using appropriate language in order for the children to understand what was being said. This was also used when questioning and prompting the children by engaging in conversation about the music and instruments.
Evaluating skills were also used within the activity by observing how the children interacted and considering improvements for future activities.
Creative skills were also used to prepare the activity and replay the actions of the songs for the children. 


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	Each child present in the family centre at the time of the activity was included and encouraged to take part. The children were able to choose the songs and instruments they wished to use and were provided with a safe area to dance and enjoy. I respected these decisions and repeated the songs when the children requested.


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	For future activities distractions should be removed from the area in order for the children to fully engage with the activity. Visual aids and props should be used to enhance the understanding of the songs and language. I must develop and overcome my confidence issues in order to fully involve myself in the activity without worrying. This can be done by spending more time observing and training with other play workers. More instruments and songs could be included in the activity to introduce a new range of sounds and words to enhance developmental skills. 




Element 4 

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	First aid training in order to assist and help if an emergency arises. To gain qualifications to add to my CV and confidence in knowing that I have the knowledge and qualification to provide first aid care.
	In August 2019 I attended a defibrillator training course, however I have not attended a first aid training course since 2012. I want to gain as much knowledge as possible to be able to help in emergency situations. Also, as an early year’s student and mother of 2 children, it is important that I know how to respond and help in a case of emergency in settings and with my family. Therefore, I need to acquire first aid training. On completion I will achieve the Level 3 Award in Paediatric First Aid (QCF) which I can include on my cv. 
	During the current COVID-19 pandemic it is difficult to book a public course due to restrictions. Therefore, I shall attend an online first aid training course that is ideal for parents and early years practitioners. I will ensure that the course I attend will be CPD Certification Service approved, meets the National Minimum Standards for Regulated Childcare in Wales
and is accredited by Association of First Aiders. I will book a practical course when able to further develop my knowledge and provide hands on experience.



	I will book an online course with High Speed Training via Paediatric First Aid Training | Online Course & Certification (highspeedtraining.co.uk).
The course will cost £25 to complete, and I will then be provided with a certificate of completion. 
When available, I will book a practical course with Proactive First Aid Solution via First Aid at Work (FAW) - First Aid Training Wales (proactivefirstaid.co.uk) at the cost of £199. This company works throughout Wales. I will monitor their site to book when restrictions are lifted.
	The online course is a total duration of 2-3 hours. Therefore, I will book this course for a time when my children are in school and on a day that I do not have a lecture. I will monitor the Proactive First Aid Solutions site to book when restrictions are lifted. However, this is a 3 day course, therefore, I will have to arrange childcare if it takes place on a weekend. 

	Learn to drive to no longer have to rely upon public transport or lifts from family and friends and to help toward my career progression as I can travel further.
	With the ability to drive I would be able to travel further for potential jobs and would not have to rely on public transport which may make me late. This would help with my time management skills and future job prospects. 
	I will enquire locally about potential driving instructors and research reviews and opinions to determine which instructor would be best for me. I will also purchase revision material and book the theory test.
	I will purchase books to revise and practice the theory test on Learner Driver UK. When I feel confident with my knowledge I will then book the theory test via
Book your theory test - GOV.UK (www.gov.uk) at the cost of £23.
I will book with a driving instructor once I have researched and compared costs. Introductory Driver Learner Offers | RED Driving School is £18 a lesson.
I will ask family members or friends to provide childcare for my children when I attend a lesson and sit the theory test.
	I will arrange booking driving lessons and theory during July 2021 as I will have will be on a break from university and will have no assignments to work through. Therefore, I will be able to concentrate completely on learning how to drive to be able to better my future. 

	Improve on my current GCSE Mathematics result to increase future career prospects and acceptance to alternative courses.
	I am unsure of the career path I wish to take after completing the early years education and care degree. However, I am drawn to lecturing or teaching. Therefore, I must improve upon the mathematics GCSE grade I received in 2007 in order to progress with either career choice and a better future for myself and my family. 
	I have researched on the UWTSD website and read about the equivalency test offered to students.via Equivalency Tests | UWTSD.
I will email UWTSD via TeacherEd@uwtsd.ac.uk to enquire about the equivalency test and I will speak to Student Services by emailing studentservices@uwtsd.ac.uk to acquire additional information.
I will revise and enhance my knowledge in mathematics in order to achieve the highest grade that I can.
	Once I have received the information on how to improve upon my mathematics GCSE I will apply to do so through the correct avenues. All course materials will be provided therefore I will not need to purchase any resources. The workshops are included in the fees therefore I will not need to apply an initial payment for the course. I will also arrange to speak to Mark Thomas in the careers service of UWTSD for information on courses suited to my career choices and read the university prospectus.
	I will apply for the correct test to improve on my GCSE mathematics result as soon as possible as I will need the qualification to progress with my studies in university.


	Improve presentation skills to produce a high-quality service in future careers, improve in assignments and reach my full potential.
	In past assignments I have lost marks due to my presenting skills. I am very nervous when I present and speak too quickly. I would receive higher marks if I had better presenting skills therefore, I need to improve upon them. I will also need to have excellent presenting skills for careers in lecturing or teaching.
	I will ensure that I practice as much as possible to become more comfortable with presenting. I will watch tutorial and help videos such as (370) Presentation skills - How to improve your presentations - YouTube to aid my learning and confidence with presenting. I will also book a session with UWTSD study skills support via Study Skills Support | UWTSD. 
	I will ask friends and family to act as an audience whilst I present to assist in my confidence and development of presenting in front of people. It is free to watch videos on YouTube, therefore I will watch as many as possible to support my development. I will email  studyskillsdistance@uwtsd.ac.uk to book a place for support with my skills.
	I will book for study skills support in UWTSD when the availability sessions are updated online. I will watch the videos regularly to help me.


	Update CV to remain on top of qualifications I have gained in order for prospective employers to view and to secure an occupation that I am qualified for.
	Updating my CV regularly will allow me to respond to job advertisements quickly and efficiently which may lead to employment. A CV is the first contact with potential employers; therefore, it is important that it is up to date and appealing. Securing employment will provide a better future for my family and I.
	I will keep a record of each qualification gained and skill developed. I will add this information onto my CV. I will then upload my CV to a job search database. I will continue to update with each qualification I gain. 
	I will upload my CV to job search database websites such as Job Search | Indeed. This will allow my credentials to be viewed by potential employers.
	I will update my CV as soon as I have completed my second year in university in May 2021. Moreover, I will be able to include the level 5 qualification that I will achieve.   
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