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Element 1
Evaluating 2 models of reflection
[bookmark: section6.2][bookmark: section6.3]Rolfe’s 2001 Model of reflection is quite simple making it easy for everyone to use. This model would be useful if you wanted to do a quick reflection, or if you wanted to introduce practitioners to reflective practice. By asking the 3 simple questions ‘what? so what? and now what?’ they can begin to scrutinize their experiences and learn from them (Open university, no date). 
New practitioners may not be aware of their actions, so by reflecting on events they become conscious of their actions, experiences, memories and emotions (Stedmon, 2009). Practitioners self-reflecting are encouraged to give thought, make informed judgement about their strengths and consider plans for change that will bring about improvements (Lindon, 2012).
As Rolfe’s model is quite straight forward, allowing new practitioners to reflect on their own. By writing and reflecting on their practice they become more conscious of how they think, feel, and respond to various conditions (Johns, 2013). This encourages them to model positive behaviour which according to EPPE (2004) leads to better cognitive achievements for children, it also means that by adults demonstrating positive actions and attitudes the children observe these and will imitate them (Bandoura, 1971), therefore encouraging positive behaviour from the children. 
Even though there are a substantial number of practitioners that are not qualified, by encouraging them to reflect on their practice, they will see that they need to gain knowledge and ascertain what skills are needed, therefore be motivated to take up training and want to better themselves (Cambridge Assessment International Education, no date). It is by ensuring that practitioners reflect and attend ongoing professional development, that high standards of quality provision in children’s educations and care are established according to Bleach (2014).
To be professional, individuals need to have knowledge, skills, attitudes, and values relevant to their responsibilities and role within their setting. They must also engage in ongoing professional development and regularly reflect upon their practice (Bleach, 2014). Rolfe’s model enables and motivates less qualified and experienced practitioners to aim towards being professional.
Reflection helps resolving conflict between practice and one’s vision. By practitioners using Rolfe’s model they can begin to show commitment to realising their vision and understand why things are as they are, they can acquire new understanding into their self and be empowered to react more professional in future situations (Johns, 2013).
It is through reflection that lifelong learning take place, by knowing their own thinking and reflection, practitioners can establish factors that determine their own thinking (Cavilla, 2017). This is achievable with Rolfe’s model as even unqualified and skilled practitioners can use it, however this model does not give any depth so practitioners will not necessarily explore all of their thoughts, feeling, options and developments (Open university, no date). In fact, it will only give a very brief outline of thought.
The more experienced practitioner may extend those questions them-selves by asking things like; what was I trying to achieve?, what feelings did it evoke in myself or others? or what was going through my mind as I acted? (University of Cumbria, 2016) but practitioners new to reflections may not ask these questions therefore not scrutinise their practice efficiently.

Gibbs Model of reflection
This model has got depth and is therefore, beneficial for the more experienced staff and for senior practitioners to use with other team members (Cambridge University, 2020). It can be used for meetings or reviewing how systems are working, as well as by experienced staff themselves. By discussing activities and events with all practitioners and you are gaining more knowledge and skills but social interaction, engagement and trust are essential to this kind of reflection as it can be awkward at times (Miler-Young, 2016). This is why it is challenging when settings have a high turnover of staff, because it takes time to build that trust and feel comfortable to share one’s feelings. Vygotsky suggested that ideas could be drawn from other people’s Understanding. Therefore, we can draw from this that understanding others can be as important as our own views, which becomes incorporated into our own cognitive structures (Miller-Young, 2016).
It is by practitioners reflecting together and listening to each other’s points of view without judgment staff will feel respected and heard, hopefully encouraging them to stay in the setting (Venninen et al. 2012) Gibbs model gains more information making it easier to understand other people points of view. Sharing observations can achieve new insight when assessed all together. Documentation can produce visible and solid evidence for reflection especially as a group (Venninen et al. 2012). Developing shared relationships with colleagues in the community is important to supporting early childhood inclusion. Community workings need to engage in mutual analyse of each other’s observations and experiences to further their knowledge (Staempfi, 2016). Information to reflect upon can be gathered in various ways such as written records, discussions, and reflective journals (McFarland, 2009). It is vital that information is shared and reflected upon to assist the child while adhering to the confidentiality policies, (REPEY) Researching Effective Pedagogy in the Early Years (2002) report states that settings that shared information were the most effective. Gibbs model helps practitioners give serious thought and constructive critical analysis of current practice (Lindon, 2012), however this can be time consuming which practitioners. 
Gibbs Model encourages you to focus on your feelings (Cambridge university, 2020), this could be tricky in meetings as everyone will have different feelings and could cause conflict but if you use Edward De Bono’s Six Thinking Hat system then everyone’s opinions are listened to without so much conflict. Instead of everyone, arguing and trying to make sense of everything all at once, using the Six Thinking Hat system the different modes of thinking are separated and dealt with one at a time for example; when professionals metaphorically wears the white hat they can only give facts, with the black hat they may only state risks or problems, and with the red hat, professional are free to express their feelings. So you can see that by separating the different modes of thinking, all professional should come away from the meeting feeling satisfied and respected as they have all had a chance to express their thoughts and ideas but in a controlled and keep time efficient manner (Optima Training, 2015). 
Even though Gibbs model is more in depth it still leaves opportunity for you to be brief at the end for example ‘next time I would not change anything’, this is not an in-depth conclusion (Open University, no date) but experienced practitioners could extend their thoughts. 
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A reflective practitioner is someone who evaluates and reviews their work (Daly et al. 2004). One of the main aims of reflection is to continuously improve practice for the wellbeing of children and their families. Another aim of reflective practice is to ensure that your automatic reactions are the best option. Thinking back is the way to reflect on what has happened and to pinpoint what you, or other practitioners, can learn (Lindon, 2012).
Part of reflecting is working with members of the team to share ideas and rectify problems and issues (Lindon, 2012). Reflective practice entails procedures that allows us to see things in a different way (Stedmon, 2009). Self-reﬂection provides practitioners opportunities to set goals for particular positive guidance, practices and strategies, to review their progress, and to make adjustments to their practices as needed (McFarland, 2009).
Reflective practice should not be seen as self-assessment instead it must be viewed is an aid to performance and motivation (Cavilla, 2017). It is through reflecting that we able to establish our assets and developmental needs.
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Rolfe’s Model of Reflection (Pearson, 2019)
When practitioners reflect it assists them to think and recognise their efforts, ambitions, and abilities (Cavilla, 2017). Additionally, reflecting assists us to identify where improvements could be made or changed, along with highlighting the areas of success (Lindon, 2012). Reflection help you to solve problems and be confident in your work (Cambridge Assessment International Education, no date).
Another benefit of reflecting is that it allows practitioners an outlet for their emotions, that can reduce stress and frustration. By writing we release some frustrations, organise thoughts and considerably expand our grasp on activities (Cavilla, 2017). When practitioners write and reflect on their practice they learn to focus and notice their actions within the setting. They become more intentional, inquisitive, and aware of their thinking, feelings and how they respond to situations (Johns, 2013).
It is by reflecting on our work that we maintain good quality service (Lindon, 2012). By reflecting we move from novice to expert (Tarrant, 2013). Reflective practise and continued professional development for practitioners are considered essential to establishing high standards of quality care (Bleach, 2014). High quality provisions are essential to the development of children and future generations. High quality pre-school care is linked to greater intellectual and social/behavioural development for children. Children in settings that have staff with higher qualifications make better progress according to the Effective Provision of Pre-school Education (2004) report. Professionalism entails evaluation of practice and training to develop new insights (Wesley, 2001). Self-reflection can be beneficial in assisting practitioners to meet children’s individual needs (McFarland 2016).
Willingness to reflect on our own adult behaviour and contribution to what happens, can guide children’s behaviour (Lindon, 2012 and Miller-Young, 2016). Modelling appropriate behaviour is vital for children’s development. Bandura (1971) believed that most human behaviour is learned through imitation, therefore, reflecting and being aware of our behaviour is essential.

Challenges When working with children you cannot just stop everything and find some where quiet to sit and think about what actions you could take, or what just happened (Lindon, 2012). This is what makes the job difficult, trying to find the time to reflect on the day and activities is a challenge but with thought and good time management it is possible and could make the working day run smoothly (Daly, 2004). Another challenge is that some practitioners may not want change, they may think things are fine as the children are happy for example; enjoying story time, but the children could benefit much more if we added in puppets to the story (Lindon, 2012). Holding regular meeting and supervisions could help spark enthusiasm and motivation. Remember even the best training cannot equip a practitioner forever as policies, good practise, ideas etcetera are always being updated or changing (Johns, 2013).


The benefits of Reflection

What makes a good reflective practitioner?
To be a good reflective practitioner you need to be curious, open-minded, responsible and committed, these attitudes deter negative traits such as resistance and defensiveness (Johns, 2013 and Cavilla, 2017). One of the simplest models of reflection is Rolfe’s (see front page). His model is ideal if you are new to reflection or do not have much time. You describe the situation, then reflect on it by asking ‘so what?’, ‘What did you learn from the experience?’, And then you think about what action you will take next because of the experience. Will you try something new or carry on the same? (Cambridge University, 2020).
It is best to view reflective practice as an on-going process of investigating and reinvestigating significant events (Stedmon, 2009). Reflective practice should include strengths as well as opportunities for improvements (Lindon, 2012). Being reflective requires practitioners to consider matters from other points of views, review tasks and look for ways to improve (Daly, 2004). When reflecting it’s a good idea to ask yourself questions such as; 
· ‘How do I change?’   					            
· ‘How might I make a better choice next time?’ (you may
decide that you do not need to change anything and that 
is fine, sometime there is no need to change). 
· ‘What tends to get in my way (mentally and emotionally) 
when I am in the thick of it?’ (Lindon, 2012). 
The more experienced practitioner may want to use Gibbs 
Model of reflection, this is more complex and will guide you to
deeper understanding of your-self and your practice and provide
more professional outcomes. It is a good model to use in meetings 
as there is more depth to it, however you may wish to use Edward 
De Bono’s 6 thinking hats to help separate conflicts.

An important aspect of reflective practice is that your reflection in quieter times, has to inform your actions at very busy times (Lindon, 2012). Observations gain new insights, these and other documentation should be used as tools for developing reflective practice, as they provide concrete and visible evidence for discussing (Venninen, 2012 and Lindon, 2012).
Practitioners that write and reflect on their practice become more aware of their self and how they feel, think and respond to different situations (Johns, 2013). By reflecting they become aware of experiences and understandings that arise during in-the-moment reflective events (Stedmon, 2009). Reflection-in-action is a skill which will help practitioner develop their sustained shared thinking, which according to the REPEY (2001) report was often carried out by highly qualified staff.





















Being curious, the practitioner is not defensive, but open to new possibilities. Every situation becomes an opportunity for learning
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(Cambridge Assessment International Education)










Summary
Reflective practice benefits yourself, the setting, children and families.
Keep a journal this will help you to processes your thoughts and feelings (Open University, no date).
Reflective practice are devices which practitioners can use to challenge their practice and therefore bring new ideas and change to their practice (McFarland 2009).
Ensuring that records are kept, and effective assessments are made, can provide documentation of events which help to support reflective practice (Lindon, 2012).

The Open University has a free course on how to be a reflective practitioner, you can find out more information by visiting: https://www.open.edu/openlearn/education-development/learning-teach-becoming-reflective-practitioner/content-section-0?active-tab=description-tab.
‘Becoming a Reflective Practitioner’ by Christopher Johns 2017 has some helpful tips and advice.
Edward De Bono’s 6 thinking hats (Optima Training 2015) is avalible at: https://www.youtube.com/watch?v=oHiwpz7r4wY
Help and support further reading 










Element 3
Reflective log
Description 
Bingo (Red Dog, Blue Dog) 
It was agreed to carry out a game of bingo to support the children’s speech and language development. I gathered the resources and grouped together four children aged 3 and 4 years old and the one child aged 2 years old. As this was a small group, I carried out the activity by myself.
Aim/objective of the activity
The main reason for this activity was to assess and help the children pronounce various words and improve their speech. In addition, it was anticipated to boost the children’s self-esteem and confidence by supporting them to talk in a small group. Furthermore, it was expected that the game would reaffirm the children’s knowledge of the objects and colours. 
My role within the activity
My role throughout the activity was to guide the children to take turns, support the children who lacked confidence, reconfirm, or emphasise the pronunciation of words and to observe the children.
Positive aspects. why? How could these be developed in the future?
The activity met its purpose by highlighting the children that needed help with their speech and those that needed help to boost their self-esteem. I encouraged engagement throughout the activity by saying things like ‘ooo what’s tommy going to get now’, the children beamed and quickly turned the card showing their excitement. 
I feel that when I repeated the words slowly and clearly (as recommended by a speech therapist) I was helping the children to see and hear the words.  One child who has problems with his speech was watching my mouth when I repeated the words back to him so I could see he was taking it in. 
I encouraged the children to ask their friends for cards, for example, ‘who has an octopus?’ the purpose was to support them to say the word again and confidently ask their friends. This promoted their speech and confidence because they wanted the card to fill their board.
I reflected in action during the game because when the children started talking about their dog, instead of stopping them and getting on with the game I let them talk for a bit before redirected their focus back to the game. By waiting patiently and sayings ‘it’s a …’ then waiting for the child to complete the sentence, I offered support and encouragement to the child who lacked confidence to say it on his own. This was also a strategy that the speech therapist had recommend for another child. If they still did not ask, I said something silly to encourage them to answer and laugh, for example ‘it’s a red dinosaur’, when it was really a red teddy.
Challenging aspects. Why? Link to your own practice 
The activity was carried out on the floor as it was a quiet time activity, but this meant the children were getting closer and needed to be constantly reminded to move back. The children do not often sit in a circle, so this proved a bit of a challenge.
The main challenge was keeping the children focused on the game, because they often started to talk about the pictures, for example ‘my dog is called Timmy’. I wanted them to talk about their home and interests, however, I did not want to do this during a game because the other children were waiting their turn and would lose interest. 
What knowledge did I demonstrate?
I demonstrated knowledge of speech and language throughout the activity by speaking clearly, slowly, and emphasising words. The local speech therapist had sent an action plan and some tips to support some previous children. Having read these it has enabled me to carry on that support to other children in our setting. I also had a good understanding of supporting children with their speech from when I completed my NNEB years ago and various other courses. 
I demonstrated knowledge of our children, by ensuring that the shy children had time to try saying the words and that other children did not shout out the answer. Also, I encouraged the child who struggles to befriend another child, to sit away from them right from the begining.
What skills did I demonstrate?
I was enthusiastic throughout the activity and I showed understand of children’s needs by ensuring the shy child was supported by holding their hands and/or starting the sentence for them and supervising who’s turn it was next. I showed skill of reflection in action by not being shocked or making a scene that the little girl did not know her colours, but instead told her the colour and moved on, I made a mental note so that late I could write it in her folder. 
Which values did I demonstrate?
Throughout the game I was patient and gave the children time to ask questions and talk. 
The game exposed that a child did not know their colours, which I was not expecting. I spoke to their key worker after the game, as they know the child best and could check it in her folder, this showed my respect towards the key worker. 
When a child did not want to ask their friends, I showed respect for the child by not putting pressure on them to speak. I showed inclusive values by ensuring that all children were supported. Even though one child is not good at sharing I showed inclusiveness and made sure she could join in, I listened and watched to make sure that the other children were being kind.
What could be done differently in the future? Why?
Next time I would give the children a board to share between two of them, so that the game is not as long. I would let the children talk about the pictures first, if they still wanted to just talk, I will abandon the game and just chat. It was quite adult led so I could try letting the children lead the game while I observe and I would use mats to sit on, to help them know where to sit and prevent them moving forward.  








Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Time management 
Find time to set aside for paperwork to be done out of the room for myself and the rest of the team, schedule time to review this.
	Having better time management will enable myself and the setting to be more efficient, and it will reduce my stress levels. Taking the work out of the room will lessen distractions for the children and team. Scheduling time to review this will ensure it is working as previously it did not.
	Ensure that time is set aside to plan the week ahead, and book time for jobs to be done for myself and the team. Designate realistic time to jobs and activities. Ensure staff have time to plan and print resources for following week. Book time to review this every month.
	I will Keep a diary for myself to book in times for various jobs that crop up.  At team at staff meetings and supervisions, write in work diary, what and when jobs need doing. 
	End of each week for me to plan following week and every staff meeting and supervision for staff jobs. Review how this is working every month.

	Delegation 
Improve delegation skills, designate the rights jobs to the correct staff members and committee members. I must improve on following up on actions.
	Having better delegation skills will reduce my workload and stress, therefore enabling me to spend quality time with the children, plan, guiding my team, and support parents. This will make the setting more efficient.
	At staff meetings and supervisions designate tasks to staff members, at committee meetings designate tasks to committee members and ensure they are written on minutes then follow up at the next meeting.
	Decide what tasks need to be completed and assess which staff member/ committee member can do the task, if no one can complete the work then book training to enable them to do so. 
	When tasks arise decide who is the best person to complete the job, then book staff meeting or committee meeting to delegate.

	Computer skills
Improve my skills on excel
	Being better on excel will speed up some tasks I need to carry out.
	Find and book excel course.
	Myself online.
	Over the next couple of months.

	Assertiveness 
I would like to improve this skill, to assist me to delegate to my team more efficiently.  
	Although I feel this is a skill that I have improved on in recent years, I still feel this is a competency I need to develop as it is an essential skill for my job.
	Continue with reflections and try some of the models, do group reflections in meetings and try using the 6 thinking hats system. Look for courses.
	Myself before leave work or when at home, and at meetings
	Ongoing 

	Improve social media skills
	Improving these skills  will enable effective communication with parents and new potential parents.
	Look for courses and ask team members. 
	Team members and I.
	Before September.

	Complete online courses, such as Co-vid 19 and mental health.
	These courses will be beneficial to my job when we return and make me feel more confident about returning. They will enable me to provide support to my team, parents and children.
	Book on virtual college and complete.
	Myself.
	Next couple of weeks.
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