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[bookmark: _GoBack]Assessment Component two – Literature review
The success of the classroom experience depends upon the progression of tasks. Engagement with such tasks has a detrimental effect upon classroom life and learning, thus challenging or hindering learners’ education (Watkins, 2005). When creating a lesson plan or scheme of work, referring to pedagogical literature is essential to the progression of both the teacher and pupils’ learning. Investing in a wide range of pedagogical criticism and discussion allows for the successful teacher to provide challenging material for pupils. Pupils who find themselves outside the zone of proximal development often lose focus and fail to contribute within lessons (Paul Black, 2005). Thus, differentiation is an essential aspect to consider when devising lesson plans and resource materials. Additionally, group work must be appropriate to the pupils’ level of understanding. This essay will highlight key features of my scheme of work, focussing primarily upon differentiation, group work and literacy.  
Differentiation is a key factor to include when writing schemes of work and lesson plans as it allows for an improved learning experience. Similarly it has a fundamental impact on classroom management as well as affecting individual understanding. Effective differentiation is a challenging task. When writing lesson plans and schemes of work teachers must take account for pupils’ culture, expectation, knowledge and experience differences. (Capel, et al., 2005) Therefore, it is crucial to have an in-depth knowledge of your school’s community to effectively differentiate. The National Curriculum for Wales states that enhanced access to scheme of work increases physical improvements as well as encouraging learners to participate in all areas of education by supplying learners with appropriate formats. (Department for Children, Education, Lifelong Learning and Skills, 2008) Schools are expected to provide learners with resources that are appropriately suited to their ability (Department for Children, Education, Lifelong Learning and Skills, 2008) which upholds a high expectation and encourages constant improvement. Capel states that each pupil is an individual and therefore responds to the curriculum in diverse ways. (Capel, et al., 2005) Without differentiation in lessons not all learners are reached and therefore cannot enter the zone of proximal development. This is fundamental with mixed ability sets as most of the pupils are at different levels, resulting in a need for an array of teaching techniques. Lack of differentiation in lessons, hinders progression therefore showing that progression and differentiation are one in the same. (Capel, et al., 2005) Throughout my scheme of work differentiation has been shown through the aid of resources and group work. Additional resources were created for those who needed prompt; these included key word sheets and sentence starters for comprehension work. The purpose of approaching differentiation is to maximise the potential of all learners and to increase knowledge intake by addressing the pupils’ needs. (Capel, et al., 2005) Effective learning environments require their teachers to be highly tailored to pupils’ motivations and play a key role in identifying emotions in order to produce achievement. Teachers need to show sensitivity to the individuals in their care and identify differences between each individual; including recognising their prior subject knowledge. (Organisation for Economic Co-operation and Development, 2013)

Lotan and Cohen state that group work is an exclusive technique for gaining a more focused understanding of principles and ideas. It also enhances the ability to solve more creative problems and develop scholastic language. (Lotan & Cohen , 2014) The scheme of work was created to fit in with a mixed ability set, therefor from research I devised a series of lessons that relied upon group work. The main activity of the micro-teach involved group and partner work; this allowed learners of higher ability to support those who were less able to comprehend the information. Learning from peers proves to have a positive effect on pupils as they are able to ask questions they would usually restrain from asking. It also allows pupils to build upon their strengths, and help peers build upon their weaknesses, all combining their skills to create a high standard of work.
Vygotzky states that working within a group rouses a variety of development processes that only operate when a young person interacts and cooperates with his peers in a relatable environment. Group work also assists with customary classroom management such as keeping students on task and interested in their work. (Lotan & Cohen , 2014) An activity with a constant flow discourages learners from getting side tracked and hindering the behaviour of the lesson. Also, group work that proves to be productive within learners enhances content knowledge and the development of accurate language, constructing an equitable learning environment. Having a greater understanding of historical language increases the grade boundaries and allows students to reach a greater understanding of the subject. Sharing this knowledge and skill with peers broadens understanding and allows the use of historical language to come common within the classroom. The micro teach lesson allowed for learners to collaborate ideas and construct a more efficient and detailed answer.  However, other studies show that teachers with insubstantial experience of teaching mixed ability groups commonly used whole class methods that are inappropriate to mix ability groupings. Resulting in teachers retaining largely fixed views of ability and intelligence. (Harlen, 1997) Similarly, Rogers promotes that flexibility in grouping presents opportunities for every able pupil to increase social and educational skills by working with their peers, but states that ability grouping without differentiation has little or no effect. (Rogers, 1991)
In order to meet the national curriculum standards of Key Stage Three History, the scheme of work covers the Noman conquest and how it affected Wales and Britain from 1000 to 1500. (Department for Children, Education, Lifelong Learning and Skills, 2008) According to the Literacy and Numeracy framework devised by the Welsh Government, learners need to develop skills that aid in the understanding of the written or spoken word. Learners should be able to draw conclusions from evidence and should fluently, cogently and persuasively communicate.  (Welsh Government , 2013) Throughout my scheme of work learners can constantly develop literacy skills through challenging activities. This is supported through differentiated work within tasks which allow pupils to enter the zone of proximal development. (Vygotzky cited by By Elizabeth G. Cohen, 2014) The micro-teach lesson uses a range of literacy skills in conjunction to the literacy framework set out by the Welsh Government. Learners read information from which they had to draw conclusions, write their conclusions detailing why they have gathered this and discuss their answers with peers. Each lesson my scheme of work seeks to cover the desired expectations of lessons set out by the Welsh Government. Throughout these task learners become accomplished in oracy, reading and writing which is expected across the curriculum. (Welsh Government , 2013) These expected outcomes stipulated in the Literacy and Numeracy framework are designed to stretch pupils and, raise the standard in this sense. (National Assembly for Wales , 2013)
After addressing a multitude of literature while preparing for the micro-teach it has proven to be fundamentally important to keep an up to date record of readings to ensure that I am producing an impeccable standard of teaching. Group work is argued to be effective with in the class room only when correctly demonstrated. Nevertheless, it is important to know each individual learner and differentiate accordingly. Differentiation is an element of pedagogy that I will continue to employ throughout my training as it overlaps a series of classroom elements. Differentiation not only allows pupils to be challenged appropriately but enables them to work within the zone of proximal development. (Vygotzky cited by By Elizabeth G. Cohen, 2014) Classroom management and behaviour are affected if learners are not properly challenge. As the literacy and numeracy framework outlines learners must be able to communicate orally, therefore group work initiatives oral communication and enhances social communitive skills. Also during the micro-teach reading was the initial task underpinning the lesson, in conjunction with the literacy framework the scheme of work relies on the taking of information and expressing it in a relatable way. Converting information in groups stretches pupils’ development as they convers their finding using a more scholarly language. 
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Part Bii
Since working in an educational environment, I have been able to identify multiple challenges within my lesson plan. From observing and participating in teaching I am able to highlight areas to adapt my approach. During the micro-teach the starter task had a powerful effect; integrating sound into the initial task gained the full attention of the learners. However, the sound was overpowering when I began to speak, taking the focus away from my instructions. This resulted in the class losing focus, which consequently hindered the progress of the following task. To resolve this, I will put a timer on the sound or make this silent before I begin to direct the lesson. Sasson states that the most important part of a lesson occurs during the first five minutes. If the activity engages students right away, you know there will be enough enthusiasm and concentration to allow the rest of the lesson to flow  coherently, thus making the job of the teacher relatively easy (Sasson, 2018). Using a sound instantly intrigues learners and creates a high level of focus as it overpowers any other distractions. Using Initial Stimulus Material allows a teacher to understand the prior knowledge of their students and is thus an instrumental aspect to utilise within the classroom when beginning a new topic (Roberts Phillips, 2002). As there are no direct questions to be considered, learners are able to devise their own questions and debate between themselves regarding the purpose of the sound, where is it from and what it represents. This enables learners to work independently which can challenge pupils’ ability to problem solve. The starter task also allows students to share their ideas and interpretations with each other. Working and sharing ideas with peers has a powerful impact on learning as it enables learners to build on their own concepts.  From working in a learning environment, I can conclude that this would not only cause hindrance to the first task but also hinder the progress of the duration of the lesson. It could also result in unwanted behavioural issues as the focus would drift from my instructions. 
Moving beyond the start task, I chose to use the cursive font throughout the presentation with the aim of making it appear aesthetically pleasing. Whilst the design presented during the micro-teach did not affect any of the learners, from recent experience the cursive font on the PowerPoint would affect the behaviour and focus of the class. If a learner is unable to process the written instruction it could result in miscommunication and disruption. If a learner does not understand what is being asked of them they are not being challenged. Learners who are not appropriately challenged may potentially create a disruptive atmosphere. Similarly, the font choice could present difficulties for those in ALN classes or those who have a visual impairment as the letters are closely linked. Accessibility and design are thus two key areas that have been reconsidered when creating lesson resources as both features can have a fundamental impact on learning and behaviour. Using a clear and bold font throughout presentations enables learners to focus, follow instructions and to be challenged efficiently. 
I compiled a range of resources to aid this session which proved to be effective. However, these may provide some difficulties when utilised in the classroom. The language used on the Battle Tattle information sheets was not formal English, potentially hindering literacy development. Whilst creating these resources I did consider adapting my approach. I created an alternative resource that presented the previous information in an alternative format; the mock newspaper became a blog to accurately represent the casual language used. The learners responded positively towards the blog layout as it was more relatable. I included space for learners to consider individual strengths and weaknesses when reflecting upon the exercise. I included this feature on the resource to eliminate disturbance if books were forgotten. On reflection, however, the space allocated for writing was limited and provided no space for learners to appropriately consider their reflections. In light of my recent teaching experience, I have discovered that allowing pupils the appropriate amount of space to reflect upon the lesson is essential to level progression. If the reflection task is not appropriately formatted, pupils are unable to track their progress and understand any required improvements. In future lessons I will create an additional resource sheets which enables learners to fully comply with their feedback and improve their work. This encourages active learning and effective communication. During my teacher training I have developed a more in-depth understanding of assessment and feedback, as it is crucial to produce feedback that pupils can reflect upon. 
The Top Trump card that accompanies the Battle Tattle sheet worked well during the micro-teach. The titles in each section guided learners towards the information they needed to extract from the text. This activity allowed learners to take charge of their own work. It also permitted immediate observation and individual feedback, which encouraged a higher standard of work.  This proved to be effective as the high level of interaction made pupils focus exclusively on the task. From observation, this exercise allowed less-able learners to extract information independently but did not challenge more advanced pupils. When teaching a mixed ability set it is vital to differentiate work to determine that all learners are being challenged appropriately.  To overcome this issue, I will modify the set task depending on ability. I will give higher-ability learners a blank Top Trump card and encourage them to work in groups to discuss the information they need to extract. This enables all learners to enter the zone of proximal development and challenge their ability to debate and discuss within groups. If pupils are not always working within the zone of proximal development, they are more likely to exhibit behavioural issues and thus cause disturbance. Additionally, pupils who are not being challenged appropriately within the classroom will leave with an insufficient knowledge intake.
For the micro-teach session I randomly grouped pupils by using a number system on the back of their Top Trump card. I used this system to make the transition from group work to pair work flow more coherently. On reflection, however, even though this method worked, when addressing a mixed ability class, it could hinder the learning process. For less-able learners this approach could have a negative effect, as the standard of work produced could be limited. It could also be detrimental to classroom management as two learners who are unable to focus could cause disturbance.  Alternatively, if a less-able learner was paired with a more advanced student the quality of work would be significantly better. This approach would consistently challenge each pupil by encouraging the sharing of individual talents. Both self-directed and co-operative learning can be incorporated into the classroom as learning strategies that encourage student-led education (The Teaching and Learning Process, Education and Early Childhood Development, Canada: https://www.ed.gov.nl.ca/edu/k12/curriculum/guides/health/elementary/process.pdf [date accessed: 21/11/2018). As such, Canadian Government have implemented self-taught strategies within the classroom with positive results. Therefore, the Welsh Government initiative to encourage independent learning in the classroom is a step towards improving Qualified Teacher Status standards. Group work and pair work can have an encouraging effect on learning within a classroom. However, from observing and participating in this type of classroom activity it is vital to know your learners and group them appropriately. 
Timing is an area that requires some improvement within my class room. During the micro-teach session I was very conscious of the time, therefore resulting in an unclear explanation of tasks and parts of the lesson being missed. I attempted to return to my planned points but discovered that this tactic disturbed the lesson flow and increased confusion. When conducting full-length lessons, I am mindful of the lesson schedule and allow extra time for class collaboration. Having a physical copy of the PowerPoint presentation available to hand allows for the lesson to run smoothly and ensure class focus is maintained. Additionally, using less detailed PowerPoint presentation challenges pupils as they must gather information independently. Moving forward, presentations will be appropriate to the students’ level of understanding and adaptable to a variety of classes and their changing abilities. I will make sure to 
From these sessions I discovered that the successful teacher is capable of understanding a complex range of learner needs as well as thoroughly knowing the lesson plan. These two aspects work together to form a strong partnership, thus ensuring that learners are suitably challenged. Moving forward, this will allow me to identify multiple access points within the curriculum to increase engagement and produce a high standard of success. Identifying problematic areas for students and subsequently building lesson plans from this information will help to improve the communication in the classroom and build upon individual strengths. 
During my training I have discovered that it is vital to refer to the Qualified Teachers Status Standards (QTS Standards) when creating schemes of working and lesson plans. Applying these standards enables learners to be challenged to their complete potential. When creating new lessons, I have made sure to refer to the literacy and numeracy framework as often as possible. Reflecting on micro teach I have been able to identify areas that would allow for the Literacy and Numeracy framework to have a deeper impact. During the compare task learners could use basic numeracy skills to determine the difference in army power which would allow for a more advanced answer. Literacy is a common skill throughout the lesson, however to improve on their skills learners could analyse the Battle Tattle sheets and devise their own questions. Learners could improve their skimming and scanning skills and utilise the information they collect to create an addition revision resource.  Additionally, this could be differentiated within the mixed ability class, using different skills such as divide and take away to answer the question. To, involve digital competency within the micro-teach session leaners could make their own Top Trump card by following a step by step guide. This activity would also heighten their skills in instruction following and supportive communication skills. However, it is difficult to add certain aspects such as Curriculum Cymreig into the Norman Conquest. The developing Curriculum Cymreig document states that schools need to plan their lesson carefully to ensure that all pupils progress. Pupils must build on prior knowledge and use every opportunity to refer to Welsh culture. (Qualifications, Curriculum and Assessment Authroity for Wales , 2003). Using local land marks to help leaners understand certain aspects of the Conquest, such as marching length helps aid their development in local association. It is important for learners to understanding how their lives and people in their communities have been shaped by historical influence. Through learning about the history of Wales pupils are able to attach political, economic, social and cultural aspects to their own communities. (Qualifications, Curriculum and Assessment Authroity for Wales , 2003). During the duration of my teacher training I will take the QTS Standards into serious consideration as it is fundamental for learners progress. 
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OBJECTIVES
	
ACTIONS TO BE TAKEN
	
SUCCESS CRITERIA
	
TARGET DATE

	
To improve behaviour management in lessons
	
(i) 	Develop a deeper understanding of St Cenydds behaviour policy and follow the correct procedures for bad behaviour. 
(ii) 	Observe and seek advice from teachers with  effective practice.
(iii) 	Build relationships with students to know them individually. Target any behavioural issues following the schools’ policy.

	
· Improved classroom management
· Learners knew what was expected of them and understood the procedure.
· Good standards of pupil behaviour in lessons observed by Mentor
	 10th November  


	
To frequently introduce student lead activities  
	
(i) 	Read article/books on how to introduce more student lead teaching. 
(ii) 	Start by introducing to higher set learners and building on the activities for lower sets
(iii) 	Seek advice and understanding from my mentor and peers.
	
· Stronger pupil participation in activities.
· Higher standard of work produced.
· Mentor able to note the change of method and point out the positive influence.

	
25th November 

	
Set challenging and understandable objectives 
	
(i) 	To use Blooms taxonomy to introduce stronger and more challenging lesson objectives 
(ii)    differentiate learning objectives for more able learners and less able. 
(iii)   use the National curriculum as an influence 
	
· Learners present accurate understanding during the lesson and through assessment. 
· Constantly challenging all abilities. 
· Abiding by National Curriculum standards and expectations.
· Differentiating objectives allowing learners to enter the zone of proximal development. 

	
10th December 
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