[bookmark: _GoBack]This assignment looks at a specific contemporary issue within the 11-18 curriculum in Wales. It will focus on strategies used to address a specific issue in relation to the School Improvement Plan (see Appendix 1) and the Departmental Improvement Plan (see Appendix 2). The school I will base this on is from my first Geography teaching experience of PTE 1 which will be classified as ‘School X’. This school is a mixed gender school for pupils age 11-19 and it currently has 1,252 pupils and is located within a suburb in Cardiff. This essay will give an overview of the DIP; how literacy relates to the SIP; the importance of strategic planning; followed by the current progress of School X in relation to literacy and; recommendations on how literacy can be further improved in the school in relation to current literature before concluding with a summary.

With the current proposed changes to the education system in Wales, it has been noted by the Chief Inspector of Estyn (2018) that “schools must prepare for the new curriculum... to help self-evaluation and improvement planning” (2018:1). Therefore, with the changes discussed by Donaldson through Successful Futures, schools need to continue to prepare for the change and adapt new ways of planning and improving all aspects of the curriculum under the four purposes to ensure that young people will be ‘ambitious, capable learners’, ‘enterprising, creative contributors’, ‘healthy, confident individuals’ and ‘ethical, informed citizens’, ensuring that it underpins teaching and learning in Wales (Welsh Government, 2015). Further to this, Successful Futures looks at literacy and its responsibility as a cross-curricular skill to be the responsibility of all teachers not just those who teach it as their main subject. 

Literacy within secondary education is something that has been discussed by government agencies; teachers and; the media (Lewis and Wray, 2000), often commenting on the need to improve the reading and writing skills of children in Wales, particularly from Estyn reports and the need to raise poor literacy standards after introducing the Nation Literacy Programme (BBC News, 2012).  

It is an aspect of the curriculum that has been integrated through the Literacy and Numeracy Framework (LNF) since 2014, which focuses specifically on oracy, reading and writing across the curriculum as well as organising ideas, writing accurately and locating, selecting and using information (Learning Wales, 2014). It has been noted by Estyn, that literacy and its progression is essential throughout each Key Stage and encourages subjects and departments to share good practice (Welsh Government, 2016).  This has been a topic that has been reported, not just in Wales, but in England, by Ofsted (2013). Although there has been less media attention towards the need to raise standards, there have been recent government plans for ‘English hubs’ to boost children’s literacy skills within education (BBC News, 2018). Within the National Curriculum, the Department of Education (2013) stated that it encourages cross-curricular links – this is similar to Estyn’s report of sharing good practice across departments. It has been noted by academics including Neuman and Dickinson (2001) that the success of education across the curriculum relate to literacy skills and interventions. The view of sharing good practice and encouraging departmental good practice is noted through the DIP.

School X’s improvement plan (see Appendix 1) outlines its main priorities on how to improve the quality of provisions and ensure that the highest standards are provided for all pupils so outstanding outcomes are achieved. The success of these measures can be summarised through the acronym ‘TEAM’. School X believes that the success of these priorities is through an effective team of adults who work collaboratively to support all pupils. The four priorities are ‘Teaching for Learning’, ‘Ethos and Environment’, ‘Achievement and Standards’ and ‘Maximum Opportunities for Staff’ which underpin the ethos of “success is an attitude” (School X, 2018). 

The Geography Improvement Plan was written in 2017 and is in place until 2020. It uses the School Improvement Plan and its four objectives/ improvement priorities to measure the success of the school, and in particular the department, through the effectiveness of staff who work collaboratively to support students. It focuses on providing high quality learning experiences which will lead to outstanding outcomes. The Geography Improvement Plan takes two of the priorities from the School Improvement Plan to focus on within the department - the first being teaching for learning which incorporates a common resource bank for all staff to share to ensure high quality teaching standards, and to have regular departmental meetings to share strategies and effective practice. The second is achievement and standards which focuses on strengthening the standard of achievement at all key stages to place School X in the top 25% of similar schools and above family, local and national averages. 

The department will know if it has been successful within these priorities as the ‘Five Principles of Excellence’ will be seen across each subject and the quality of learning experiences will lead to high quality outcomes across the entire school. It will also lead to students developing high quality skills and teaching within the department will challenge students to reach their full potential. To summarise, the focus is on pupils succeeding within the subject and reaching their grades or pushing themselves to achieve their best.

Strategic objective one ‘teaching and learning’ focuses on making the best use of strategies that lead to students developing high quality skills across the curriculum both in the SIP and DIP. In particular, the DIP focuses on Key Stage 3 and ensuring there are maximum opportunities to include age appropriate literacy which concentrates on reading, thinking and oracy skills. This objective and focus on Key Stage 3 relates to the SIP and the improvement priorities set as it explores the need and desire to provide opportunities for all departments to contribute to the curriculum in line with the Literacy and Numeracy Framework and ensure that all departments fully address the LNF in a meaningful way. The overarching focus is on improving performance levels at Key Stage 3 and 4 and ensuring that the school is of a high standard.

Literacy is also discussed through the strategic objective 3: achievement and standards, focusing on achieving “excellent” standard at all key stage. Opportunities for Key Stage 4 pupils to engage within literacy and improve through support sessions of literacy has been one improvement suggested to ensure the strategic objective three is achieved. Furthermore, monitoring sessions through ‘Super Core’ meetings, intense sessions for targeted students, and supporting material for parents with literacy are all suggestions and plans put in place to ensure higher literacy standards. For Key Stage 3, the focus has been to plan reading interventions strategies for students eFSM (Eligible for Free School Meals) in Key Stage 3, whilst creating resources to support families and identifying those students who would benefit from increased English lessons. 

Overall, within the Departmental Improvement Plan, it focuses on the same aspects of the School Improvement Plan and tries to incorporate it within Geography and the skills that pupils can learn and use within the subject. It builds upon the School Improvement Plan and ensures that the strategic approach to help improve the quality of provision leads to the highest standards. 

Strategic planning is displayed in both the DIP and SIP and is crucial to secure improvement and allow School X to drive to success and the direction they want to go. Strategic planning is used to set priorities; ensure that all staff members are working towards a common goal and; assess the direction in which the school is heading (BSI Strategy Management Group, 2017). School X use ‘TEAM’ so all staff working with pupils know the goal they are working towards and the priorities needed to ensure this. It is the idea of knowing where you currently are, where you want to go and how you are going to get there through a plan and a strategy to meet that plan. Often, it can be argued that strategic planning establishes a long-term future goal and is a process that moves a school in an appropriate direction to success (Bell, 2002). Therefore, the role of strategic planning to secure improvement within school is important to establish a path to success and improvement in results.

Davies and Ellison (2003) explore key frameworks for school improvement planning and emphasises the point that schools won’t be able to improve unless the focus of the school is towards a strategic nature of planning and development. This is supported by Rutherford (2009) who argues that there are three different phases to adapt to plans and achieve school improvement. Phase One is the institutional phase is where innovation or change implemented becomes part of the routinised behaviour, building on the idea of Davies and Ellison (2003) and the ability to improve with a focus on planning and development. Phase Two looks at the initiation phase and examines the capacity to change and the readiness to engage in change, and phase three is the implementation phase that explores transition from planning to execution of strategies and are clear about the level of commitments required to change. To summarise this, Rutherford (2009) reiterates the importance of change and how within strategic planning, this is essential for securing improvement.

On the other hand, some argue that strategic planning is not important to securing improvement. Evans (2007) discusses that more planning and/ or improving the strategic planning process is not going to help schools achieve their goals and get where they want to. Similarly, Honig (2017) further supports this idea and comments that there has been little evidence to suggest that strategic planning leads to success of improvement. Furthermore, strategic planning often assumes that schools can respond in a rational way (Bell, 2002) which could argue to be a limitation in the role of strategic planning to secure improvement. 

Similarly, Berman and McLaughlin (1976) discuss the reasoning behind strategic planning and how a change process affects the success of implantation and outcome of innovation, which identifies the need for a whole school approach and for all to be on board with the change. Slavin (1998) builds on this idea and identifies a classification of schools; seed, brick and sand. ‘Seed’ schools translate the vision they have into a reality and involve all staff which is supported by Curee (2016) and the idea of a need for a whole school participation. Whereas a ‘brick’ school engages within the reform process and ‘sand’ schools are complacent and least ready for change and such changes are fundamental. 

The School Effectiveness Framework published by Welsh Government (2008) discusses the need to plan and prepare for Successful Futures in 2020. It explores that successful schools need to strategically plan for leadership; working with others; teaching and the curriculum; intervention and; improvement and accountability. Schools also need to adapt and ensure that central to strategic planning has to be the pupil’s improved learning and well-being (Welsh Government, 2008). This supports the idea that effective strategic planning and their direction needs to be clear and precise so staff within a school understand what the aim and long-term goal is. 

Therefore, all though some argue against strategic planning and its role within school, it is seen as an important role to secure improvement. It allows staff to be on-board with changes that may arise along the way and know what they are working towards, but most importantly all members of staff know where they currently are, where they want to go and how the school is going to get there through a plan and priorities. This is something that School X have implemented within their School Improvement Plan – a key vision on where to go, and ensures all staff are on board with the changes.

There is a large interest concerning literacy in secondary education from the teaching profession, government agencies and the media (Lewis and Wray, 2000) which suggests that it is an essential part of a pupil’s education. Goodwyn and Findlay (2003) further comment on this idea by discussing that there are many issues with literacy in all education systems. MacMahon (2014) supports this idea and comments that pupil’s need to be literate in a range of contexts across the curriculum. 

Therefore, schools need to give greater consideration to supporting the literacy development (Lewis and Wray, 2000) as traditional methods of support for pupil’s with poor literacy skills are through withdrawal and focusing attention by specialists outside the classroom (Eivers et al, 2005, 2010; Fitzpatrick, 2000; Shiel et al, 1996). The Department of Education and Skills (2011) further comment and support this idea of poor literacy skills and how a lack of skills can lead to consequences for pupils to participate fully in education. Therefore, supporting Moss’ (2011) idea of knowing and monitoring performance data will support Nasen’s (2014) report and the need for a range of support strategies based on the individual’s needs.

Often it is noted that, literacy initiatives are more likely to succeed where it is integrated into a permanent strategy within teaching and learning (Curee, 2016) and be a focus for the whole school rather than in individual departments (Estyn, 2015;Welsh Government, 2016). It needs to be a multi-stranded approach and focus on specific teaching within English, be cross curricular and have the support of all departments and have an awareness that concentrates on a positive ethos for literacy (Lewis and Wray, 2000).  However, incorporating change in a secondary school is complex, as teacher’s ability to adapt and change their attitudes towards integrating literacy and pedagogy and ensuring a positive influence is somewhat difficult (May, 2007). This highlights the importance of strategic planning and how every school needs to ensure there is a vision and a direction. Schools that have been successful are often those that that Slavin (1998) identifies as a “seed” school who involve all staff and are able to translate a vision into a reality. Taylor et al (2005) discusses that schools that run as resilient learning communities and where staff engage are more likely to succeed.

Despite this, the engagement of improving literacy will depend on the support available and the willingness of pupils to engage with reading and writing. Such support is often seen through a government policy or strategy, for example, the introduction of the National Literacy Strategy. This strategy was introduced in 2003 and had a large ambition to “transform” literacy within education and embed it within the curriculum early on in a pupil’s education, to ensure that the important aspect of literacy is incorporated from a young age (Department for Education and Employment, 2001)
`
Following this, the introduction of the National Framework saw the educational reform of English has been driven by the collection and monitoring of performance data (Moss, 2011). Yet incorporating the Literacy and Numeracy Framework into teaching and learning has led to some teachers discussing that they don’t have the skills required to engage in effective literacy (Sulzer et al, 2002). Curee (2016) identifies a different perspective on teaching and learning, by commenting that it needs to be a consistent agenda and good practice needs to be shared across the school and with family schools. 

Since the statutory requirement of the Literacy and Numeracy Framework in 2013 which focused on oracy, reading and writing across the curriculum, the Welsh Government (2016) initiated a National Literacy and Numeracy Programme which provided priorities for schools to focus on. These included ensuring progress, supporting staff to become excellent teachers of literacy and numeracy and focusing specifically on the learner. The programme provides Initial Teacher Education and Training (ITET) centres to place literacy at the heart of its programmes, providing examples and clear guidance of how to incorporate literacy in planning and teaching. The Welsh Government (2017) supports ITET centres and ensures that training teachers in Wales has a focus on the teaching of early literacy, and in relation to that, responding to additional learning needs. Following this, the National Literacy and Numeracy Programme priority identified that the background of learners must not limit their achievements and all teachers and support staff need to support learners to reach their potential (Welsh Government, 2016). Neuman and Dickinson (2001) further support the idea from the Welsh Government that literacy skills have been linked with educational success across the curriculum. 

Estyn (2016) supported the National Literacy and Numeracy Programme and identified clear progress that was made as a result of the programme. Estyn (2016) reported that it encouraged staff to see links across all subjects and encouraged sharing good practice, this is something that Lewis and Wray (2000) comment on as being one of the important areas of potential development in literacy.  Similarly, to Estyn, Ofsted (2013) have reported that improving literacy in a secondary school is a “shared responsibility” across the National Curriculum with support from the Department of Education discussing that there is a requirement for cross-curricular links and engaging with specific literacy activities including reading. Ofsted (2013) report that some schools have successfully tackled the weaknesses of pupil’s literacy, looking at the long-term planning of literacy rather than a “a quick fix” which has been highlighted in good practice of school libraries and librarians promoting literacy skills through reading competitions, clubs and awards. Encouraging reading time during tutor time and having a paired reading scheme for Key Stage 4 pupils to support weaker readers in Year 7. 

Estyn (2015) identified good practice of literacy-based interventions, although it is still seen as a challenge. One example of good practice is an enrichment skills programme which includes 100 minutes every week dedicated towards pupils learning a range of literacy and thinking skills. This example also identifies that producing literacy targets and initiatives succeed when it is fully integrated into the school (Curee, 2016). Ofsted (2013) further support this idea and report that there is a heavy focus on literacy, in particular reading and interventions in Year 7 and 8. 

Through a critical evaluation of literature on literacy, it can be suggested that this is a contemporary issue faced by many schools as an area of improvement and development. School X outline in their SIP and DIP the desire and need to improve literacy based on many factors. However, School X’s results have displayed a successful achievement, as 92.8% of pupils reaching their expected levels in Key Stage 3 core subjects and with 89.1% achieving level 2 in Key Stage 4 in 2017 (My Local School, 2017). School X have achieved more than the school average in the expected level in Key Stage 3, with 95.4% of pupils achieving this. Similarly, the number of pupils achieving A*- E grades at Key Stage 4 were 2% lower in 2011 than 2017. Despite this increase in achievements of grades, Estyn have still highlighted the need to improve literacy within the school.

Estyn (2014) recommend that literacy should be “well-co-ordinated” across the curriculum to develop pupils’ literacy skills in relation to the Literacy Numeracy Framework. They further suggest that progress of pupil’s literacy against end-of year expectations should be tracked and monitored. These general recommendations have been more specific to School X through a recent Estyn (2018) report whereby it was noted that there ‘outstanding provisions’ of literacy within the curriculum and how there is a need to continue using strategic planning to address exceptional standards within literacy with support from the literacy co-ordinator. Despite this recent report, there is still a need to continue to focus and improve literacy across the curriculum 

It has been noted by the Welsh Government (2013) that the introduction of the LNF has narrowed opportunities for pupils to develop their skills and is something that School X have adapted and begun to respond to the suggestions of literacy interventions within the SIP and more subject-specific within the DIP. The last Estyn (2018) report still comments on the need for interventions and to track progress and achievements of all pupils to ensure that high standards are met. 

As discussed, School X are responding to suggestions of interventions to incorporate literacy, providing opportunities for all departments to contribute to the LNF in a ‘meaningful way’ under strategic objective one. Strategic objective three further responds to comments made by Estyn (2018) and the Welsh Government (2013) to allocate subject specialists with Key Stage 4 pupils to support and improve progress. This links to Nasen’s (2014) idea and the need for a range of strategies to support individual’s needs. Similarly, School X are incorporating priorities of producing supporting material for parents to help with work and revision which further supports the work of Curee (2016) and the focus to be for a whole school and community approach rather than individual departments.

During my placement at School X, it was noticeable that frequent meetings were organised by the department to work together on tracking pupil’s data and to monitor all pupil’s current performance. This allows the department to know their pupils and their needs (Nasen, 2014) and to discuss the relevant interventions in literacy that may be required. These meetings allow for the collaboration of the department which Taylor et al emphasises as strengthening staff relationships through a shared understanding (2005:44)

The Geography department have put relevant strategies in place to develop pupil’s literacy skills and for those who require additional to support to reach their full potential whilst pushing MAT students through ‘take the challenge’ activities during literacy focused lessons. This is supported in literature by Neuman and Dickinson (2001) as a successful strategy to ensure that pupils reach their full potential.

Through literacy-based lessons, often ‘good examples’ are used so pupils can visually see the success of writing and allows pupils who require differentiation or even require pushing themselves can see what success is. It allows MAT students to deepen their understanding in successful writing and annotate how they would improve the example provided. This strategy is considered to be successful in an effective learning environment and modelling allows literacy skills to grow (Vygotsky, 1978)

The department are looking to improve and combat issues within the LNF. This is often implemented through end of topic assessments which allows the department to see the progression and success of literacy skills. This allows pupils to use the skills outlined in the LNF through a writing task to consolidate learning and knowledge after a series of lessons. Through Key Stage 4 lessons observations, often engaging with a good example and highlighting and annotating the successful aspects of an exam answer was a way of structuring future exams and revision techniques. This is often through essay structures, and a check list for pupils to keep on track and push themselves to succeed. 

These are a few of the strategies used to implement literacy within the department. However, after reading around literature and other documents, there would be other recommendations to School X that could be suggested and improve literacy further within the Geography department and the wider school which has been commented on by Ofsted (2013) as literacy being a ‘shared responsibility’. 

One recommendation would be to implement literacy activities at the start or end of each lesson which has been described as an effective strategy to incorporate literacy (Ministry of Education, 2004) within any subject, and provides an subject-specific rich environment. This would raise pupil’s consciousness of awareness of words around a classroom and activities could be through a word wall, matching up definitions, spellings or unscrambling key words (Ruddell and Shearer, 2002). Furthermore, such activities should introduce, develop and embed skills from the LNF for all pupils. 

Other recommendations include teachers and their relationship with literacy which is an important factor to determine what learners take from a lesson (Ausbel, 1968). This suggests that having a literacy co-ordinator and regular meetings to discuss literacy strategies to implement in the classroom as essential for pupil’s learning and understanding more about the skills being used within literacy. It implies that having a strong relationship with literacy and portraying an enthusiasm towards such skills is essential to success across the curriculum (Medwell et al, 1998)

Building upon this idea, teachers should work collaboratively within their individual departments, but also across faculties and the whole school to create targets for individual pupils based on their literacy within each subject, allowing literacy to be integrated based on their learning needs. This is supported by literature and the idea of a ‘learning goal orientation’ where pupils want to improve their literacy skills when they know how to and how they can progress within each subject (Ames, 1992; Nicholls et al, 1979)

Despite actions already in place for targeted interventions for pupils, this needs to progress further and allocate more time, for example this could be through allocated reading time in English lessons or registration. Yet, class teaching may not be enough for those who struggle to read, and specialist interventions may be required (Brooks, 2007; Singleton, 2009) such as more interventions in lessons or more support through scaffolding. 

In conclusion, this assignment has explored the contemporary issue of literacy within secondary education. It has been based on a school in Wales who face the priority to improve literacy within schools. It can be argued that the school has been successful in implementing and building on strategic planning, of which Slavin (1998) classified as a “seed” school who adapt to such change and are willing to. School X’s SIP and DIP work collaboratively together to allow literacy to be shared and implemented across the department and school as they share the same priorities. 

Yet, literacy can sometimes be difficult to implement and not all teachers are willing to include these changes. Ofsted (2013) promote this idea of being a “shared responsibility” which has been highlighted through School X and their progress with literacy in the curriculum. There are still changes to be made and improvements to develop to ensure that improvement in pupil’s literacy skills is at a high standard and to ensure that the use of the ‘TEAM’ acronym and its priorities to support the role of strategic planning and its importance in securing improvement, making school X to be within the top 25% of similar schools in Wales.

The recommendations suggested would allow teachers and pupils to embed more literacy into lessons and improve skills for all abilities and support those who require extra help which would help drive the literacy initiative further. This would allow teachers to prepare pupils to prepare themselves for their future lives and jobs that have not been created yet (Donaldson, 2015)

Both the DIP and SIP highlighted through the four priorities that literacy is a priority that needs to be improved. The DIP uses two of the priorities from the SIP and focuses it towards the department and how they can specifically improve the use of literacy within lessons. I have provided recommendations on how literacy can be used and implemented within lessons, backed up by evidence and examples to improve monitoring of literacy skills within education and to share ideas and practice on how this can be done.

To summarise, research suggests that literacy is essential to incorporate into secondary school education in order for teachers today to prepare for the curriculum changes over the next few years and to prepare pupils for future jobs that have not been made yet (Donaldson, 2015).  The Welsh Government have provided reports on ways to improve literacy, as have Ofsted. Both have discussed the idea of literacy being cross-curricular and a ‘shared responsibility’ for all staff within schools. 
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