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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of Bridge 2, I researched four Assessment for Learning (AFL) strategies; sharing criteria with others, quality of questioning/quality of talk, quality and use of feedback, peer and self-assessment. After researching AFL strategies, I implemented 4 different strategies within my lessons on placement. I focused on quality of questioning, peer and self-assessment, and quality of talk.  The strategies I tested out were mini-whiteboards (self and peer-assessment), coloured lollipop sticks traffic light system (self and peer-assessment), think-pair-share (quality of talk), and blooms taxonomy (quality of questioning). 
Throughout two weeks, I utilised these 4 strategies within the classroom and incorporated them into my teaching practice. I was able to quickly understand the importance of having AFL strategies in place within the classroom, and I was able to witness the impact it had on the pupils also. Pupils enjoyed the coloured lollipop sticks AFL strategy and the mini-whiteboards strategies. Within the lollipop sticks strategy, pupils were guided to use red/yellow/green sticks to self-assess their work. Pupils were given directions on when to hold each colour up, and they did this throughout their lesson. The pupils engaged in this self-assessment well, and in the end, their confidence and resilience improved greatly. The pupils also engaged with peer assessment by using mini whiteboards within their phonics task. The task was for pupils to write out -ue phonic words on the whiteboard and pupils were then encouraged to peer-assess others work to ensure their peers' work was correct. I incorporated blooms taxonomy within my teaching practice which allowed more room for pupils' voices and was used to encourage different pupils to engage within classroom activities. Think-pair-share was a useful AFL strategy to ensure all pupils were engaging, discussing, and learning. This strategy is also built on student-student relationships. 
I undertook this test phase to understand the importance of including AFL within my teaching practice, and in doing so I have been able to understand which AFL strategies I would like to integrate into my classroom. 

	What have you learned?

	I have learnt the importance of the four elements of AFL, and how I can include these into my teaching practice. I was able to see the positive impact the strategies I tested out had on the pupils. Pupils were more engaged in classroom activities, with their learning, and with each other when these AFL strategies were being used. There was a positive impact on their confidence with each other and within the classroom, and I noticed that the pupils who didn’t normally participate were participating more – especially when I focused on the quality of questioning. I also learnt the importance of adapting the AFL strategy to suit the needs of the pupils.
However, throughout this test phase, I was able to understand the limitations as well. Some of these limitations were school resources, ALN pupils within the classroom, and having the time and the staff. I also faced a limitation as my placement school asked for none of the AFL strategies to be placed in pupils books as they were yet to decide on their AFL strategies as a whole school so this meant that it was difficult for me to gather evidence. For example, with the coloured lollipop sticks, this worked well as a whole however I did notice that the ALN students weren’t accessing this method as well as I hoped.  

	What next?

	I will continue to work on this pedagogical principle, and by doing so that will support my Continual Professional Development (CPD). As for AFL strategies, I will continue to research strategies and incorporate these into my teaching practice. I will also adapt certain strategies to ensure they reflect on what my pupils need, and in doing so I can utilise them regularly within my classroom.  Understanding the importance of AFL within the classroom will allow me to ensure that the pupils are being provided with the best education, and this will allow me to meet the four purposes.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?

	I utilised Hwb resources within my lessons to ensure that I was providing a blended learning experience for the pupils. We used hwb in multiple lessons. In one lesson the pupils used the hwb for jit5 tool to create their portrait. Pupils also used hwb to create their graph after asking their peers “beth wyt ti’n hoffi wneud?” within our welsh lesson too.
Within the JIT5 portrait lesson, we began the lesson on the carpet as a whole group and then engaged in a discussion on the importance of portraits throughout the Tudor era, specifically the Elizabeth I reign. Once they understood the importance of portraits, groups were encouraged to get their laptops and create their portrait. This portrait would resemble what they would want to be viewed as if they were king or queen. Pupils used the laptops to sign into their hwb independently and then located the JIT5 tool within their J2E folders. Pupils then took a photo of themselves above the shoulders and were directed on how to use the paint tool to paint over their picture and create their portrait. There was a varied response from pupils throughout this task, and they all created very unique portraits. They used their prior learning to create these portraits i.e. Elizabeth’s white face, jewellery, crown jewels, specific colours. 
Within our Welsh lesson, the pupils were encouraged to use their Welsh language skills and ask their friends “beth wyt ti’n hoffi wneud?”. Following their discussions, pupils recorded the data they collected using the JIT5 Chart tool. Some pupils used the pictograph tool, and others used the bar chart tool. 
This JIT5 software was one that pupils were aware of and had used before, however, they weren’t fully confident with it. I wanted to ensure I was incorporating the Digital Competency Framework (DCF) within my lessons and building the pupils’ DCF skills also.

	What have you learned?

	Upon reflection from the lesson, I learnt that pupils engaged well with using their laptops during learning time, and this is something that I would like to incorporate more into my lessons, and teaching practice, in the future. Pupils were in Year 2 but they are behind with their DCF skills so this lesson was important for them to learn the different tools and resources HWB can offer. At the end of the lessons, pupils significantly improved with their DCF skills, and they were able to use guidance to locate the tools they were searching for, whereas at the start of the lesson more guidance was required for most pupils.
Upon reflection, I have realised the importance of creating blended learning experiences for pupils, and I was able to witness their enjoyment and engagement during these lessons.

	What next?

	I will incorporate more blended learning experiences within my lessons and can do this by utilising electronic resources. This can be done by using laptops, creating videos for learning, or using platforms such as Bug Club and ICT Games. Another way to incorporate a blended learning experience would be to complete an outdoor learning lesson with the pupils.  




	Professional Experience Template 3
	

	Pedagogy Standard
	Real-life authentic contexts 

	What did you do and why?
	I planned an outdoor learning lesson where the whole group walked to the park. This lesson involved pupils using their prior knowledge of their senses (see/touch/smell/hear) to recognise what they saw/heard/smelt/touched on in our lesson. This lesson was to encourage pupils to acknowledge the signs of autumn, which also activate their prior learning on seasons of the year.
We walked to the park as a whole group, and on that walk, we discussed the importance of health and safety during this lesson. We also directed pupils to be aware of their surroundings. Once we arrived at the park, pupils were each given an envelope and they were encouraged to pick up any items they saw that resembled autumn. Pupils collected leaves, twigs, flowers, rocks and other items. They were able to use these within their follow up lesson to recap on their walk. Throughout the lessons, pupils were encouraged to discuss what they could see/hear/touch/smell and how these were a sign of autumn. We also took photos of our trip to the park, and these photos were shown to the class the following morning as a recap of our lesson.
The pupils engaged well with this lesson, and they used their oracy skills to verbally explain and recap what they did. This lesson was then followed up by a Language, Literacy and Communication lesson (LLC) the following day. Pupils activated their prior learning on past tense verbs and wrote a recount text on our walk to the park. Pupils were given prompts to aid them with their sentences, but they were able to use their real-life experience and incorporate that into their learning.  For this task, pupils were set into their differentiated ability groups. The LA group were given visual images and word cut-outs to form sentences, and they used this effectively to create their recount text. The MA and HA groups were given visual word prompts to encourage them to form their sentences. To aid with their learning, within our groups we verbally discussed what we saw/heard/did/felt/smelt and then pupils used those discussions to form their sentences.
This lesson was also a blended learning experience for pupils as we conducted the majority of our learning during our outdoor learning lesson.

	What have you learned?

	Upon reflection from this lesson, I have learnt the importance of using the pupils’ prior knowledge to activate their learning. I have also learnt the importance of providing real-life authentic contexts within our lessons as pupils engaged, enjoyed and were able to relate to their experiences within our follow up lesson. Through conducting this lesson with a walk to the park, and following it up by recapping that trip, pupils were aware of the expectations of the task, and they engaged well with the learning. I noticed that the pupils who often don’t engage much during LLC lessons were more involved during this lesson and completed their work to high standards.
This lesson also provided me with an experience of organising an outdoor learning lesson, as well as the experience of organising an out of school grounds lesson. This allowed me to understand the health and safety protocol set in place by the school and taught me the importance of knowing, and understanding, such protocols. 

	What next?

	I will ensure I am incorporating real-life authentic contexts within the classroom learning environment. This is an important pedagogical principle to include and doing this will encourage pupils to form individual thoughts and opinions and share those with their peers. I will research different strategies and methods of incorporating this within my practice. By conducting this research, I will be focusing on my Continual Professional Development (CPD) and ensure that I understand different ways to involve this pedagogical principle within my teaching practice. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?

	Following the Curriculum for Wales Guidance (CFW), it is important to ensure that there is an opportunity for all lessons to be cross-curricular. This was something that I needed to focus on during my planning and preparation for lessons. At the start of my lesson planning, I struggled with understanding how to make cross-curricular links within my lessons but as my placement went on, I was able to make those connections.
A good example of where I have incorporated this pedagogical principle is within my topic lessons surrounding the Tudors. One lesson that included cross-curricular themes was the lesson on Queen Elizabeth I and her Trials and Tribulations. This lesson displayed cross-curricular themes as it linked to the progression steps within the Humanities AOLE, as well as links to Language, Literacy and Communication (LLC) AOLE, Health and Wellbeing AOLE (decision making, and social influences), and three of the four purposes. This lesson promoted ambitious and capable learners, healthy and confident individuals and created ethically informed citizens.
I planned this lesson as a debate within the class differentiated groups. To begin our lesson, the whole class sat down in their mixed abilities and were informed of four challenges that Elizabeth I faced during her reign. Then the pupils were split into their differentiated groups, and each group were given a topic to discuss followed by 2 options to choose from. Within their groups, pupils would discuss together which option would be best for Elizabeth I to choose and provide justification as to why they believe this. This linked well with the health and wellbeing AOLE as it promoted decision making, forming your own opinions, and respecting others’ opinions. We videoed each groups choice and justification.



After this, pupils came back onto the carpet as a whole and they all collectively watched and listened to their peers’ choices, and they engaged with each other. This allowed pupils to ask why others made that decision, to compare what they would’ve said, and to play an active role within the whole group discussion.
We then linked each of their choices back to their prior knowledge to decide whether the choice they made was the same as Queen Elizabeth I’s choice.

	What have you learned?

	I have learnt that is important as a student-teacher to engage with the CFW, the Four purposes and understand cross-curricular responsibilities. As previously mentioned, at the start I struggled to understand how to find an appropriate cross-curricular link to every lesson. However, throughout my teaching practice and through my Continual Professional Development (CPD) journey, I have formed an understanding of various cross-curricular links that can be used within my planning. I have ensured that within my planning I am searching for these cross-curricular links, which ultimately allows me to embed the four purposes into my teaching practice, my classroom, and within my CPD.

	What next?

	Upon reflection, I have realised I now hold a deeper understanding of cross-curricular links, and this will enable me to incorporate these more within my lesson planning and within the classroom. Moving forward, I aim to ensure that my lessons display cross-curricular links and follow the Curriculum for Wales 2022 guidance since this curriculum will be the one in place when I become a teacher. I will use my time as a student-teacher to understand the significance of cross-curricular links.





Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Introduction 
Critical reflection is a key component to one’s professional development (Tripp, 2012), and through reflection, I have understood the significance of integrating the pedagogical principles within my pedagogy. I have focused on incorporating these specific four pedagogical principles into my practice: assessment for learning, real-life authentic contexts, blended learning, and cross-curricular themes (Welsh Government, 2017). Upon reflection on my progress in planning, preparing, and teaching lessons I have decided to specifically focus on the pedagogical principle of assessment. According to the Curriculum for Wales, assessment is essential and plays a fundamental role within pedagogy and in an individual’s learning process (Welsh Government, 2020). In addition to this, assessment also provides each learner with the opportunity to progress at their own pace, ensuring they are being challenged as well as receiving the support they require (ibid, p.221). Donaldson outlines the importance of assessment within Successful Futures and states that it is important that teachers use various strategies for assessment, for students to engage in their own assessment, and to ensure the assessments are affiliated with the purposes of learning (Donaldson, 2015, p.74).
Assessment for Learning (AfL) is often referred to as formative assessment by scholars, and it is used to aid the planning of future teaching and learning (Briggs et al, 2008, p.2). It is also argued that formative assessment was created for teaching professionals to establish pupil understanding and assess the pupils' individual needs (Boyle and Charles, 2013). As well as this, AfL provides professionals with the opportunity to gather information on individuals which can be shared with their parents and carers (Briggs et al, 2008). Communication with parents/carers is outlined as an important aspect of assessment within the Curriculum for Wales as it enables parents/carers to understand and support the learner with their progression in learning (Welsh Government, 2020, p.228). Incorporating AfL into planning, preparing, and teaching is important as it allows us as teachers to evaluate and reflect on our practice and aids us with planning for our learning activities, teaching and next steps (Briggs et al, 2008). Briggs et al also argue that AfL provides learners with the motivation to do their best and encourages learners to invest in their own learning, as well as formative assessment becoming a significant factor in enhancing learners’ standards of attainment (ibid, p.9). Black and William support this as they state that “firm evidence shows that formative assessment is an essential component of classroom work and that its development can raise standards of achievement” (Black and William, 1998, p.139). Briggs et al supports this and describe the process of assessment in four steps within their formative assessment cycle: assessing, planning, and teaching learning activities, and evaluating, teaching, and learning (Briggs et al, 2008, p.9). Furthermore, Briggs et al (2008) proclaim that to ensure formative assessment is effective within the classroom it’s important to understand that assessment is to be undertaken and planned during teaching and learning. The formative assessment cycle displays the importance of embedding AfL within the process of teaching and learning for it to be fully effective, and by understanding this as a professional we can further develop this pedagogical principle in our practice (Briggs et al, 2008, p.9). The four key elements of AfL are identified as: “questioning, feedback, sharing criteria, and self and peer assessment” (Black et al, 2003, p.30). Particularly, I will focus on two key elements to understand their significance within teaching and explore how I can develop and integrate these elements into my teaching, and the learning environment: peer assessment and self-assessment.
Literature Review 
	To support my continual professional development (CPD), I will focus on the importance of peer assessment and self-assessment within AfL and evaluate their significance within the classroom environment. This will offer a further understanding of how these can be developed and ultimately incorporated into my teaching practice. Pupils must be engaged with their learning, and through visualising their own learning they can reflect, improve and utilise assessment as a form of learning in itself which is why it is argued that assessment increases pupil achievement (Black and William, 1998, p.30). Both peer assessment and self-assessment provide learners with the opportunity to assess and reflect on their learning. Reinholz (2015) defines peer assessment as an opportunity for pupils to; gain new knowledge or build on existing knowledge, to communicate effectively with their peers and engage in discussions that ultimately support their learning, and to explain their thoughts which will enable peers to gain a different perspective. Panadero and Brown (2016) argue that peer assessment is central to AfL as not only does it allow students to engage with peers’ work, but it allows students to reflect on their own work, and they argue that students may be more receptive to hearing feedback from their peers rather than their teacher. Embedding peer assessment within a safe classroom environment is beneficial to pupils as this will help them build upon transferable everyday skills which will impact them greatly through life (Topping, 2016). Coe et al discuss the importance of creating a supportive environment for pupils throughout their learning, stating that promoting interactions and relationships with peers creates positive student-student relationships, which results in learners becoming more motivated and then it is probable that they will engage in more challenging work and complete it to a higher standard (Coe et al, 2020, p.22). This can be achieved through the implementation of peer assessment within the classroom as it encourages pupils to communicate with each other, and builds on individuals’ confidence and resilience, which will have a positive impact on student-student relationships. The perspective that peer assessment motivates learners to complete their work to a higher standard is supported by Black et al (2003), who debated that pupils are more motivated to work harder when they are aware a peer is marking their work. However, a critique against peer assessment is that it may not support student-student relationships as students may not be as willing to receive criticism from their peers, and Rotsaert et al explore whether utilising anonymity as a scaffold through peer assessment would benefit the pupils. Within their research, Rotsaert et al (2017) claim that when first embedding peer assessment pupils preferred anonymity as that provided them with the opportunity to practice and improve their peer feedback skills, and through the scaffolding of anonymity pupils felt safer and more at ease to provide honest feedback. Sadler and Good (2006) assert that anonymity during the peer-grading process protects the pupil’s privacy, however, they argue that this method isn’t as effective, and if privacy is a concern within the classroom self-grading would be more beneficial. Research studies conducted by Panadero and Brown (2016) conclude that anonymity did not have a correlation with the significance of the peer assessment conducted within school groups, and as a whole pupils were able to gain more knowledge on the topic after discussing and receiving feedback from a peer they trust.
	Peer assessment is beneficial for pupil voice as it allows pupils to communicate their knowledge and methodologies to their peers in a language that is considered more of a norm to them (Black et al, 2003). Pupils can use these interactions to build upon their knowledge and to collaborate with their peers which provides them with the best teaching environment (Boyle and Charles, 2013). Collaboration plays an active role in pupil engagement and learning; however, peer assessment also encourages pupils to collaborate with their teachers and mentors too. Through the act of peer assessment pupils are learning from partaking in the active teacher role, but this can only be constructive and beneficial if the students understand the main intentions of providing their peers with feedback, and how to do so constructively (Black et al, 2003). Welsh Assembly Government (2010, p.27) highlights that for peer assessment to be effective pupils need to understand their success criteria. Black and William (1998) uphold the perspective that peer assessment is effective when definitive aims and success criteria are set and it is important that the teacher models strategies and processes of peer assessment for their learners. An aspect of peer assessment that has been debated amongst scholars is whether it proves beneficial to saving teachers’ time, and Broadfoot et al (1999) state that learners’ engagement in assessment is a method utilised to save time, whereas other scholars would disagree with this perspective. Topping (2016) upholds that to establish effective assessment skills within the class, it requires time to embed it, and time to ensure pupils are understanding of their expectations. Sadler and Good (2006) support Topping’s perspective as they argue that peer assessment can only become a time saver for a teacher if pupils are providing accurate feedback to their peers, and the only way to ensure pupils are providing accurate feedback is through setting clear directions for pupils to follow. One limitation that was discovered within my practice of embedding peer assessment would be the ages of the pupils and the class group this AfL strategy was being delivered too, this greatly impacted the effectiveness of the strategy, and it required a lot of time and differentiation for the pupils to understand and utilise correctly.
A critique of peer assessment is often its reliability and validity concerning peer-marking. Scholars have presented that the process of peer marking causes unnecessary emotional distress and anxiety on students and select studies have found that learners did not find peer marking enjoyable (Wimshurst and Manning, 2013). Cartney (2010) vouches that for peer assessment to be effective its important to understand its complexities. Assessing peers can cause distress for pupils, emotionally and mentally, and professionals need to have an understanding and awareness of these aspects when implementing peer assessment into their practice (ibid, p.561). Wimshurst and Manning focus on the feed-forward peer assessment strategy, and what they found within their research provides a different perspective than that of Cartney’s. Wimshurst and Manning (2013) establish that there was substantial evidence indicating that pupils engaged and enjoyed peer marking, and no participants expressed any emotional distress or anxiety whilst partaking in the assessment. A limitation that occurred within my practice of implementing peer assessment into the classroom was ensuring that I was able to adapt it to the needs of additional learning needs (ALN) pupils. Laveault and Allal (2016) debate the limitations of implementing AfL within learning environments, and state that teachers must guarantee that any application of AfL principles should be adapted to suit the needs of ALN pupils. Differentiation is required within this adaptation of peer assessment strategies to ensure equity within the classroom and to guarantee assessment is taking place with every pupil (ibid, p.29). 
Welsh Assembly Government state that “meaningful self-assessment is a direct by-product of effective peer assessment” (Welsh Assembly Government, 2010, p.27).  Donaldson (2015) describes self-assessment as a significant tool in encouraging pupils from a young age to lead their learning, it is a process of self-reflection and acknowledgement of our strengths and weaknesses and encouraging pupils to partake in this will result in them having a higher responsibility within their learning. Engaging in self-assessment, as well as peer assessment, can directly link to Donaldson’s four purposes of the curriculum as these elements of AfL support young children to become “ambitious, capable learners” and “healthy, confident individuals” (Donaldson, 2015, pp.29-30). In contrast to peer assessment, self-assessment imposes learners with the challenge of self-awareness, and self-regulation and scholars have argued that this is a harder skill to master. Black et al (2003) state that self-assessment plays a crucial role within pupils learning, however, argues that self-assessment is only efficient when pupils are taught the necessary skills to carry it out effectively, and one way to scaffold this would be for pupils to firstly understand how to effectively peer assess before they partake in self-assessing. Topping (2016) supports this perspective within his work as he states a direct benefit of successfully embedding peer assessment within the learning environment is the learners’ increased awareness of assessment, which can then correlate with learners understanding of self-reflection, and ultimately result in a foundation for pupils to understand how to correctly self-assess. Self-assessment provides learners with distinguishing characteristics and skills to assess their own strengths and weaknesses and reflect upon their learning, this provides learners with the opportunity to extend their learning (Boud, 1989). 
Self-assessment often relates to self-grading within research, and many scholars have researched the reliability and accuracy of self-grading. Sadler and Good (2006) conducted a research study that compared self-grading and peer grading through evaluating their accuracy and reliability. Within this research study, Sadler and Good (2006) found that on average when a pupil has engaged in self-grading their grade would closely represent the grade the teacher would give, however when students engaged in peer-grading the grades weren’t as accurate nor were they a clear representation of the actual grade given by the teacher. Nevertheless, it is important to take into consideration that there was a parallel recognised with peer-grading and performance levels. Pupils who had lower attainment levels often under-graded themselves, and pupils with higher attainment levels often over-graded themselves (Sadler and Good, 2006). For effective self-assessment to take place, it is intrinsic that professionals aid their students with building these skills, especially the pupils with low attainment (Black et al, 2003). The purpose of self-assessment is often questioned amongst professionals especially regarding self-grading as many argue that the pupils’ contribution to the grading won’t change the end result, and therefore the importance of this action is questioned. Although the accuracy and reliability of self-grading are questionable, Boud counteracts this with his justification of the importance of self-grading. Boud (1989) argues that although self-grading may not be accurate, encouraging pupils to partake in this provides them with countless benefits. Boud (1989) concludes that self-grading enables pupils to form a different interpretation of their work and based on this interpretation they can use this as a learning moment, and in addition to this, like peer assessment, it teaches pupils transferrable life skills which they can utilise throughout their learning journey, and within adulthood.
Through embedding self-assessment into the learning environment, it encourages pupils to self-regulate which in turn provides a foundation for teachers to understand the actions, and processes, learners use throughout their learning and understanding this has a significant impact on the teacher’s professional development (Panadero et al, 2018). Self-assessment is closely linked to self-regulation which is commonly identified as a quality of proficient disciplinary practice (Reinholz, 2015).  Self-regulation is defined as “the control that students have over their cognition, behaviour, emotions and motivation through the use of personal strategies to achieve the goals they have established” (Panadero and Alonso-Tapia, 2014, pp.450-451). The connection between self-assessment and self-regulated learning comes from the expectation of autonomy from the learner. Boyle and Charles (2013) argue that self-regulation isn’t parallel to self-assessment, and an individual can only comprehend how to self-regulate once they fully comprehend how to self-assess. Similarly, to self-assessment being a by-product of peer-assessment, it is critiqued that self-regulation is also a by-product of self-assessment. The ability to reflect is crucial within self-assessment, and this ability of reflection provides learners with the professional expertise to efficiently regulate their learning (Lew et al, 2010). Panadero et al (2018) conclude that focusing on a pedagogy that encourages self-regulated learning provides young people with significant ever-lasting skills. Autonomy is a key factor in successful self-assessment and incorporating this within my pedagogy requires independence within learners, which needs time to instil, positive relationships within the classroom and a safe environment.
A key component of self-assessment is the need for the learners to understand the criteria, and it is also important to ensure that it isn’t focused on attainment or grades as that isn’t the main objective of self-assessment (Panadero et al, 2018). Black et al (2003) argue that a significant aspect of implementing self-assessment is allowing learners to take responsibility for their education which is arguably fundamental to AfL. In addition to this, pupils taking control of their learning is a vital pedagogical standard because it encourages them to set their own standards and expectations, and it allows them to further engage with their learning (Welsh Government, 2017). Black and William (1998) suggest that pupils can engage in their own self-assessment by creating their own success criteria to pair with the teachers, and pupils can then use this to assess and reflect on their work to understand what improvements could be made to further extend their learning. Boud et al (2013) explore the importance of engaging in self-assessment and confirm within their research that pupils’ judgement and assessment skills improved after the implementation of assessment within their learning environment, and pupils who understood the success criteria made better judgements whilst self-assessing. Despite the critiques on self-assessment, research clearly displays that it has a significant impact on pupil learning when embedded correctly.
Next steps and conclusion
It is evident that assessment plays a vital role within the learning environment, and Coe et al (2020) highlights the importance that as teachers we are maximising the pupils’ opportunities to learn.  It is obvious that the implementation of AfL into our pedagogy as professionals will extend our pupils learning, as well as aid us as professionals with our CPD. Research displays that both peer assessment and self-assessment offer opportunities to maximise pupils learning opportunities. Scholars have highlighted the importance of ensuring pupils understand the purpose of assessment within the classroom and have argued that fundamentally that is a significant factor in the implementation of any assessment strategies (Black and William, 1998). Implementing peer assessment before self-assessment arguably has a profound impact on the pupils learning and understanding of conducting efficient assessments and providing accurate feedback (Black et al, 2003). Therefore, I will ensure that when implementing assessment strategies within my teaching that I scaffold assessment strategies with the use of peer assessment, to begin with, and I will incorporate self-assessment strategies when the learners show an adequate understanding of peer assessment. Black and William (1998) highlight the importance of learners understanding what is expected of them regarding assessment and feedback, therefore an area of development that I will focus on within my pedagogy is ensuring there is a success criterion for pupils to refer to. Utilising a success criterion will enable pupils to understand clearly what is expected of them within their work, and these criteria can be used as a focal point when conducting any self-assessment or peer assessments. To further support my CPD, I will incorporate multiple AfL strategies within my planning, preparing, and teaching and I will adapt these strategies to ensure the needs of every learner is being met. It is transparent that the implementation of AfL within one’s pedagogy is essential for both the professional and the learner. In conclusion, AfL supports the purposes of the Curriculum for Wales, directly meets the four purposes highlighted by Donaldson, correlates with the pedagogical principles outlined in the Professional Teaching Standards, and supports the 4 elements that Coe et al (2020) contend to make a great teacher – which is exactly why it is inherent that assessment is incorporated within one’s pedagogy. 
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