Unit 2 Facilitation Skills and Using Questions (2-3 hrs)
Learning outcomes
In Unit 1 you gained a basic understanding of academic peer learning approaches, some insight into how PASS operates at UWTSD, and realisation that peer learning is not about teaching, rather the focus is on forming learning communities in which higher-level students support and facilitate the consolidation of learning of lower-level students. This idea of facilitation rather than teaching is central to PASS and will be an important theme throughout the rest of the training and the leader supervision. This unit also aims to provide a brief introduction to key theories of teaching and learning, communication skills and the effective use of questions to draw out knowledge and promote problem solving.
By the end of this unit you should be able to:
1. Describe key factors that that help create safe and productive learning environments. 
2. Explain the key points of difference between teaching and facilitation.
3. Discuss the importance of communication skills, listening skills in particular, and apply to the leader role.
4. List different types of questions, explain the kind of information they might elicit and apply to your own 
5. Apply Bloom’s taxonomy of competencies to your own subject area and critique Bloom’s original taxonomy in relation to a revised version.
Creating Safe learning Environments
An important part of your role as a PASS leader is creating an environment in which lower year students feel comfortable discussing their anxieties about their coursework, as well as their successes, both with you and the other student participants. A safe environment is one in which participants feel they can take risks and try something new without worrying that they will be judged if they get things wrong.
Task 1 Creating safe & productive learning environments (20 mins)
In the following task, we would like you to recall a situation in which you experienced a very positive and productive learning situation – this might have been at school, University or in some other situation such as learning to drive, play an instrument or mastering a sport. 
Write a short description of your chosen learning situation (1-3 sentences).

	My positive learning experience …







Now identify the key aspects of the situation that were positive and helpful to you – for example was it the teachers’ attitude, the way the course was organised, or perhaps the friendliness of the other learners. Write a short summary of these points being as specific as possible (approx. 100-200 words). 
	Aspects that made the learning situation positive…







Finally, follow this with a short paragraph about how you might apply these insights into your PASS leader role (approx. 100 words).
	Relevance of these insights into my PASS leader role…







Teaching vs Facilitation
While many aspects of facilitation and teaching overlap, there are certain crucial distinctions that need to be made. The PASS leader role does not involve teaching in the sense of delivering new material to participants – this is strictly the domain of the lecturer. Therefore, the boundaries of the role need to be understood in order to safeguard both the leaders and participants. The facilitation role, however, has many advantages over a didactic teaching approach, and understanding and learning how to adopt a facilitatory role has many positive applications both in educational, training and workplace settings.  
[bookmark: _Hlk60136853]Task 2 Defining Teaching and Facilitation (20 mins)
Answer the following questions off the top of your head to find out what you already know about the difference between teaching and facilitating.
	Teaching

	Facilitation

	What is teaching?  



	What is facilitation? 


	What are the key characteristics? 



	What are the key characteristics? 


	What are the benefits of teaching? 



	What are the benefits of facilitation? 


	What skills does a teacher need?



	What skills does a facilitator need?

	How is it relevant to PASS? 



	How is it relevant to PASS? 



[bookmark: _Hlk58772818][bookmark: _Hlk524020505] Taken from University of Bath PAL Leader Training Manual 2016-17

Now see if you can match the information in the three columns below to give a correct definition of teaching and facilitation. Cut and paste each of the statements into the correct box under either teaching or facilitation, and match it with the correct skills domain (knowledge, delivery, interaction and relationship). Some boxes will have more than one statement in them.
	
	Teaching

	Facilitation

	Knowledge
	

	

	Delivery
	

	

	Interaction
	

	

	Relationship with learner
	

	


Taken from University of Bath PAL Leader Training Manual 2016-17

Statements:
· This individual is an expert who is expected to have substantial knowledge.
· This person positions themselves as a learner alongside the student.
· A power hierarchy exists between this person and the student.
· In this role, information is usually shared one way.
· This person has good knowledge of learning processes.
· This role is creative, operating through learner participation and small groupwork.
· This person typically uses a lecture format or provides written materials.
· This person is not expected to have deep expertise in the subject area.
· This role emphasises the use of space and processes as much as content.
· This person helps learners draw upon and share their own knowledge, experiences and understanding.
For more information about the differences between teaching and facilitation click on the following link: Enhancing understanding through Teaching and Facilitation | Mapping Complex Information. Theory and Practice (sheilapontis.com)

Task 3 Communication skills (15 mins)
Central to the facilitation role are communication skills. Communicating with others is a skill that tends to come with practice and since we are all different, assessing where we are with our own skills is important. Complete the following ‘self-test’ to establish your perception of your own communication skills: 
	Aspect of Communication 
	How Expert are you? 
(Aware? Competent? Expert?) 
	How frequently do you use these? (At least: every day? Weekly? Monthly?) 

	Understand and apply good interpersonal communication and active listening 
	 
	 

	Establish rapport with those you come into contact with 
	 
	 

	Use of non-verbal body language 
	 
	 

	Giving constructive feedback 
	 
	 

	Recognising and managing conflict 
	 
	 

	Challenging other’s beliefs and views constructively 
	 
	 

	Interpersonal skills: influencing, assertiveness, facilitation 
	 
	 

	Knowing when to maintain confidentiality and knowing when to pass on information
	 


	 

	Recognising when others require help 
	 
	 

	Write a few sentences in the adjoining box about what aspect of communication you feel you need to work on most and what aspects you feel confident about.
	


[bookmark: _Hlk524819076]Table amended from Chambers, R. et al, 2004. 

Perhaps, unsurprisingly, one of the most important of these communication skills is active listening. While we might associate the teaching role with lecturing and speaking a lot, both good teachers and facilitators listen carefully to what learners have to say and use questions to help draw out the students’ knowledge and develop their ideas. Indeed, a good facilitator may talk much less than the participants in the group. Central to this role are listening skills, using questions appropriately to draw out pre-existing knowledge within participants and helping them to think critically and creatively about the subject area they are exploring.
[bookmark: _Toc19427757]
Listening Skills

	Hearing is the response to a sound and is passive. 
Listening is paying careful attention to what someone is saying and is active.



As a PASS leader you will be required to listen to the students you are working with for the relationship to work effectively. Listening is a skill we take for granted in everyday life but active listening is a key part of facilitation; it takes concentration, energy and thought. It involves listening actively to the words a person says and the non-verbal communication they may express.  Read the following section from the PASS Handbook and complete the task at the end.
 
TIP: Make sure when you listen you are empathetic. Students will not just ask academic questions but may also want to talk about personal issues. You may then want to refer/direct them to another service, especially if you feel you cannot help and more ‘professional’ support could be more beneficial. We will cover signposting in Unit 3
10 things to remember: 
1. Don’t mistake not talking for listening 
2. Don’t pretend to listen; don’t fake it 
3. Try not to interrupt needlessly
4. Attempt not to pass judgement too quickly 
5. Don’t turn arguing into an ‘ego trip’ 
6. Don’t ask too many questions 
7. Don’t say ‘I know how you feel’ because you won’t always know 
8. Try not to overreact to emotional words 
9. Endeavour not to give advice 

All of the above contribute towards developing and engaging active listening skills, which is a vital part of your PASS leader role. Active listening can be learned and practiced. 
To explain with the more ‘practical’ elements of active listening, the acronym LISTEN below may help: 
Look: eye contact (but don’t stare and be aware that some people find eye contact uncomfortable)
Interest: stay focused 
Stay on track: stick to their agenda 
Test your understanding: clarify & reflect 	 
Empathise and Encourage 
Neutralise your prejudices 

Adapted from Bournemouth University PAL Guide 2016-17

Task 4 Active listening skills (30 mins)
In non-Covid times you would have opportunity to practice your listening skills in the participatory group work exercises that form part of the training, but in the current situation we have to improvise. In this task we would like you to listen to the YouTube video about listening skills below:
How To Improve Your Listening Skills - YouTube  
Having now listened to this video, we would like you to use the skills described in the video during the very next conversation you have with someone, whether it be your flat mate, relative, or friend, be it face to face or over the phone. Try and listen to that person without interrupting for 5 minutes. If that was easy, see if you can stretch to 10 minutes. This doesn’t mean you have to be completely silent all the way through; you can nod, smile, say a word or make a short comment that shows you have listened to them, or even ask a short question to encourage them to tell you more. What you should avoid is changing the subject or jumping in with your opinions and analysis. 
Once you have tried this listening exercise, write a short reflection on what you noticed, below. We have included some questions to help you.
	Reflection on listening exercise…


Trigger questions:
How did you feel while the other person was talking?
To what extent were you able to keep focus on what the person was saying?
How aware were you of body language, yours and the other person’s, including tone of voice?
Did the other person comment on how you were listening?
To what extent did listening like affect how you felt towards the person?



Task 5 Open and closed questions (20 mins)
As already stated, appropriate use of questions is a central plank of your leader skill-set. We often think of questions being directed to the teacher because we tend to see imparting knowledge as their role. Yet we often know more than we realise about a subject, and articulating and sharing what we do know is a great way to start developing that knowledge further. This is the basic approach of academic peer mentoring programmes such as PASS.
Find out how much you already know about closed and open questions (also known as convergent and divergent questions) by completing the empty sections in the box below. If you feel you don’t know anything, try educated guessing before seeking out more information. 

	
	Closed Questions
	Open Questions


	Give a brief description or definition.

	
	

	List the advantages of each.

	
	

	List the disadvantages of each

	
	

	Give at least two examples of each type of question. 

	
	



Please now read the extract on open and closed questions on pages 42-43 from the book Small Group Teaching written by Exley and Dennick (2004). You will find the article in the documents and resources Tile 5 on the PASS Training Moodle page. You can then add more to your answers in the box above.

Questions and Yet More Questions
This section offers a general overview of the types of questions you might find useful to ask of students to encourage learning and communication within the group. Please read through and then complete the task at the end. 
	An essential part of any facilitation activity, including PASS, is the appropriate use of questions. The key to encouraging discussion is to ask participant students questions that make them do the thinking and talking – and then actively listen to their responses.  Questions test the students’ knowledge, clarify information, and stimulate expression of ideas and arguments.  However, during your early sessions, students may expect you to provide answers to their questions and there are times when it is appropriate to do this, especially in matters that relate to settling into University etc.  

Effective communication is a blend of key skills – listening, observing, asking open and closed questions, checking understanding, clarifying and responding. Open questions are the most effective when phrased in a non-judgmental way, intended to help the listener reflect and think before responding. Closed questions, where the answer is simply yes or no, also have an important role to play in clarifying and checking understanding, e.g. ‘What I think I heard you say is…’ (example of reflecting back). ‘Is that correct?’ (closed question).

[bookmark: _Toc19427767]Open questions: an invitation to talk  
Use open questions as much as possible. Open questions allow the other person to elaborate on information of their choice. A closed question, on the other hand, emphasises content and can often be answered in a few words or with a yes or no. Open questions are preferred to stimulate conversation as they allow the person to whom you are listening to ‘lead’ the conversation. For instance, ‘Did you understand the main points of the first lecture on International Development?’ is a closed question. An open equivalent might be ‘Could you explain to me what you thought the most important features of the lecture were?’ ‘How’, ‘where’, ‘why’, ‘what’, ‘who’, ‘which’, ‘can you…’ etc. are all useful ways of starting an open question.  

[bookmark: _Toc19427768]Encouraging and probing questions
The task of the PASS leader is to help students to begin to process information beyond the superficial level of delivering the 'right' answer. This will happen when students genuinely begin to interact with the material by clarifying it, thinking critically about it, putting it in their own words and relating it to other knowledge.
Examples:
· What makes you think that?
· Why do you think that?
· Can you tell me how you arrived at that answer?
· What makes you think theories about… explain the role of…?
· What had you planned to do next?
· What do you think would happen if…?
· Do you think that will work?
· Can you suggest another way to think about this?
· When have you done something like this before?    
                                                                                                                                                                                    
[bookmark: _Toc19427769]Clarification
Clarification questions are used when a student's answer is vague or unclear. The leader asks the student for meaning or more information.  Often the simple process of telling you about the problem will make it clear to the group where they went wrong. It’s important to listen carefully and check your own understanding   Examples:
· What do you mean by…?
· Could you explain that in a little more detail?
· Can you be a bit clearer about that?
· How would you explain that in an essay or exam?
· Anything else you would like to add?
· Can you be more specific?
· In what way?
· You used the word ‘dialogic’ there. What do you mean by that?
· Could you explain the idea of functional knowledge domains in some more detail?
· In what way would you use Java to display this information?
· Are you saying that…?
· 
[bookmark: _Toc19427770]Critical awareness questions
These questions are used when the leader suspects the student does not fully understand or wants the student to reflect on an answer.  
Examples:
· What are you assuming here?
· Could you give an example of that?
· Do you have any evidence to support that?
· How could you investigate the truth of that?
· How would you do that?
· Are you sure?
· What do we need to know in order to solve the problem?
· How might someone argue against that point?
· What makes you think that?
· How have you come to that conclusion?
· Can you give an example of how X works?
· Are you sure … is relevant in this instance? Why? How might someone argue against that point?
· What makes you think X is a good strategy?
· 
[bookmark: _Toc19427771]Refocusing questions
Another way to clarify student ideas is to use refocusing questions. These encourage the student to see a concept from another perspective by focusing on relationships.  
Examples:
How is that related to…?
How does that tie into …?
How does that compare with …?
If that is true, then what would happen if …?

[bookmark: _Toc19427773]Socratic questioning
This type of questioning can be a useful tool to lead students to correct answers. This is where the PASS facilitator uses open questions to break down difficult concepts into small chunks of information that students can answer more easily. Instead of asking “How do we address this whole problem?”, ask first “What is the first thing we need to do to understand this?” It is much more effective to spend a session closely dissecting a lecture or exercise bit by bit than trying to answer the big question at the start.  

The suggestions so far are ideas to help sessions run smoothly - don't worry too much about whether you are asking the perfect questions. Theory is all very well, but what is more important is that everyone engages in lively and helpful discussion that you all enjoy.




[bookmark: _Toc19427772]Task 6 Using questions in practice (20 mins)
Thinking about your course subject area:

1. What specific questions might foundation or first year students want to ask of PASS leaders in your course programme (think back to your own first year and the questions you wanted to ask to help you come up with examples)? List 2-3 examples
	
1.


2.


3.






2. In what ways do you think you might be able to assist those students in your role as a PASS leader if students were to ask you those sorts of questions? How might you respond to get them to find their own answers?
	







3. What sorts of questions do you think would be most helpful to encourage discussion and problem solving for your subject area? Give examples.
	








4. Finally, we want you to try out your questioning skills on the PASS Training Moodle forum. Ask a question of one of your trainee leader colleagues in your subject area regarding an area of the course you are finding difficult at the moment so that they can have a go at practising using questions and encouraging you to problem solve rather than simply telling you what to do. Similarly, when a trainee leader asks you a question, have a go at trying out different questions to see what sorts of responses are helpful.

Bloom’s Taxonomy of Competencies 
In 1956, the American educational psychologist Benjamin Bloom created a taxonomy to help us think about the level of abstraction or intellectual challenge presented by a question. This taxonomy is still considered to be a fundamental tool in all forms of education today and it provides a useful structure for categorising types of questions.
Below is a summary of Bloom’s taxonomy. Read this carefully. Some of the question examples should now be familiar to you from reading the previous section. What this taxonomy adds to our previous review of questions, however, is a framework for understanding what sort of knowledge and understanding a particular question can elicit or demonstrate and how this relates to a hierarchy of competencies.
You can find a more detailed colour coded chart showing Bloom’s taxonomy with example questions in the list of resources on Tile 5 of the Moodle page.
To complete this section on questions, we want you to consider the summary of Bloom’s Taxonomy below and answer the questions that follow: 

	
Competence
	
Skills Demonstrated

	1.Knowledge
	· observation and recall of information
· knowledge of dates, events, places, major ideas
· mastery of subject matter
· Question Cues: list, define, tell, describe, identify, show, label, collect, examine, tabulate, quote, name, who, when, where, etc.

	2.Comprehension
	· understanding information
· grasp meaning
· translate knowledge into new context
· interpret facts, compare, contrast
· order, group, infer causes
· predict consequences
· Question Cues: summarise, describe, interpret, contrast, predict, associate, distinguish, estimate,
differentiate, discuss, extend

	3.Application
	· apply information
· use methods, concepts, theories in new situations
· solve problems using required skills or knowledge
· Questions Cues: apply, demonstrate, calculate, complete, illustrate, show, solve, examine, modify, relate, change, classify, experiment, discover

	4.Analysis
	· seeing patterns and organisation of parts
· recognition of hidden meanings
· identification of components
· Question Cues: analyse, separate, order, explain, connect, classify, arrange, divide, compare, select, explain, infer
	

	5.Synthesis
	· use old ideas to create new ones
· generalise from given facts
· relate knowledge from several areas
· predict, draw conclusions
· Question Cues: combine, integrate, modify, rearrange, substitute, plan, create, design, invent, what if?, compose, formulate, prepare, generalise, rewrite
	

	6.Evaluation
	· compare and discriminate between ideas
· assess value of theories, presentations
· make choices based on reasoned argument
· verify value of evidence
· recognise subjectivity
· Question Cues: assess, decide, rank, grade, test, measure, recommend, convince, select, judge, explain, discriminate, support, conclude, compare, summarise
	



Bloom’s taxonomy was revised in 2001 by a group of educationalists who argued that a new category of ‘creating’, labelled ‘synthesis’ in Bloom’s original taxonomy, should be considered the highest level of intellectual achievement, rather than ‘evaluation’. You can access this article via the link below.

Caring-Safely-Professional-Program-Course-Development.pdf

Task 7 Applying Bloom’s Taxonomy to your subject area (20 minutes)
Thinking about your subject area, choose two competencies from the left-hand column in Bloom’s table (or the revised table if you prefer) that you think are the most important to your subject area and discuss why. If you feel that neither table captures some aspect of intellectual, emotional or creative intelligence essential for your subject area, make your own suggestions as to what sort of questions or activities might reflect this skill.

	1. Top two competencies for your subject area:




2. Why are these competencies important to you?




3. Do you think Bloom was right to order the competencies as a hierarchy? Explain your answer to this question.




4. Are there any missing competencies in your opinion? What about emotional intelligence or interpersonal skills? Does Bloom’s taxonomy capture these domains?














Directing Discussion Gack to the group and Wait-Time
There will be times, especially in early sessions, when students will expect you to provide direct answers to their questions and there may be situations when it is appropriate for you to answer questions. However, in general, students should be discouraged from taking the easy option of being told what they want to know.  If the leader simply answers all the questions, then PASS will quickly be reduced to a question-and-answer session with the leader re-teaching course material. If the level of direct questioning becomes a problem, it may be worth reminding the group that the purpose of a PASS session is for students to discuss course material, and that your job is to help them do this.

Redirecting questions involves the PASS leader resisting answering a question and posing another question to redirect it back to the group. It is based on the assumption that we all learn better when we have to explain something to someone else. 
Common phrases include: 
· Does anyone know the answer to that question? 
· Can anyone find that answer in their notes? 
· What do you think about that? 
· Can you be more specific? 
· Are you sure? 
· Can you give us an example? 
· What do you mean by that? 
· Can anybody help X answer that question?
· What was said in the lecture about this?
· What information would you need to answer that?
· Let's try and work that out together

Other useful challenging process questions
· What are we trying to find out here?
· What do you need to do next?
· Can you suggest another way to think about this?
· Could anyone add something to this?
· What kind of exam question might come from that lecture? 
· What is it? (i.e. definition)
· What is its purpose? 
· When would you use it?
· When have you done something like this before?
· Would you like to add something to this answer?
Some of the above has been adapted from Group Facilitation Skills for Student Leaders (1998) by J.E. Brooks-Harris & K.G. Shollenberger. University of Hawaii website, http://www2.hawaii.edu/~jharris/facilitation.htm  and from materials at www.peerlearning.ac.uk 
Wait-Time
A key aspect of effective questioning is Wait-Time which refers to the period of time someone needs to think, process information and come up with an answer. Never panic if, on asking a question, students don’t answer immediately. Count to 5 (at least) in your head before re-phrasing or asking the question again – 10 seconds is even better. Don’t be afraid of the silence and be too quick to give the answer. However, try not to stare at people while you are awaiting a response; look around the room or at the board, or take a sip of a drink. Wait-time is an important part of your role so really do try to get used to the silence. 
 
When asking questions, avoid sounding too critical. Be aware of your tone of voice and how it sounds. Use your body language to show you are curious and confident.  
There are two types of wait-time:
· The time the leader waits after a question
· The time the leader waits after a response
Extensive research has demonstrated that the quality and quantity of students’ verbal responses increases significantly if teachers and facilitators regularly use at least three seconds of wait-time. Wait-time after a response seems to be even more significant than wait-time after a question. So, if you can resist the natural temptation to jump in too quickly to answer or rephrase, student learning improves. Increased wait-time probably allows the brain more opportunity to consolidate information and deeper processing of information. 
Research suggests that the outcomes of increased wait-time are:
· More student answers and more accurate answers.
· Answers are more elaborate, reasoned and supported
· Students listen to each other more
· More speculative responses
· More questions and participation from students
You may worry about what to do if no-one responds. After waiting 5-10 seconds with no responses you could try one of the following:
· Repeat the question
· Rephrase the question
· Simplify the question
· Ask a student participant to attempt to rephrase the question
· Break down the question into component parts
· Make the question more specific
· Ask students what it is about the question that they don’t understand 
After each alternative, wait 5-10 seconds.

Watch the video below. It’s a clip from the film Ferris Bueller’s Day Off which demonstrates, very humorously, how lack of wait-time leads to student boredom and disengagement.
Boring Economics Teacher - YouTube

Now watch the video produced by Manchester Met Uni about Wait-Time for their PAL (Peer Assisted Learning) Leaders.
PAL Leader Techniques - Wait time - mmutube

Task 8 The benefits of wait-time (20 mins)

	List as many advantages to the PASS participants as you can find or think of for a leader waiting after they have asked a question.

	List as many advantages to the PASS participants as you can find or think of for the leader waiting after a response has been given by a student. 

	
 




	





[bookmark: _Toc19427778]Checking for Understanding
The learning strategies and activities that PASS leaders use in their sessions are designed to promote student-to-student interactions. However, it is important not to assume that students are gaining understanding just because they are interacting with each other. Instead, leaders need to check for understanding by asking the students to confirm what they have learnt.

It is important for students to be able to explain concepts and ideas in their own words so that the leader knows that students have understood before moving on. The leader should make sure that the students get a chance to demonstrate their understanding so that demonstrating understanding becomes just as much a part of PASS as solving problems.

If you ask a closed question like, ‘Do you understand?’ you are likely to just get a yes or no answer. This is not very effective because students are sometimes uncomfortable admitting if they don’t understand something. Instead, try to ask open-ended questions that require students to think and demonstrate their understanding.


Methods to check for understanding
· Keep some eye contact with students. This can help you see when a student is becoming confused
· Ask a volunteer to summarise a concept that has been covered. If they struggle, ask others at the PASS session to help them
· Ask for a volunteer to write the main points of discussion on the board
· Ask a question that requires understanding to answer it correctly
· Ask the students to rephrase the question that you originally asked, or a summary that another student gave
· Ask for real life examples or applications of a concept
· Ask for a similar problem, metaphor or analogy

The video below sets out approaches for checking for understanding and also provides a nice recap on Bloom’s Taxonomy.

PAL Leader Techniques - Checking for Understanding - mmutube


Well done! You have now completed the learning for Unit 2. 

This unit has focused very much on the appropriate use of questions and active listening as a central pillar of your PASS leader role. At the beginning of your time as a leader you may find that participants want to ask you a lot of questions, and it may be appropriate for you to answer. But as you and the participating students all get to know one another and feel more comfortable, you can start to redirect questions back to the group and use questions to get the participant students talking to one another. Remember to leave time at the end of your session to check for understanding.

In the next unit we will consider diversity and learning styles, aspects of group work, and ensure that you feel confident signposting students to other services within the Uni. Finally, we will discuss the importance of maintaining your own wellbeing as a PAS leader.

Remember to submit your completed word documented to your PASS supervisor via email.

