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Language and literacy in the digital age 
Storytelling benefits children’s language, literacy and digital literacy by giving children rich opportunities to use, create and hear meaningful language. Storytelling helps language development as children are exposed to new vocabulary and clear sentence patterns which strengthens understanding and speaking skills (Giannikas, 2023). Story telling also benefits early literacy as children are exposed to how stories are structured where they can then practice sequencing events and develop stronger comprehension when they listen or retell stories (Maureen et al., 2022). Furthermore, digital storytelling benefits children by allowing them to combine images, sound and text which leads to confidence with multimodal communication and supports first and additional language learning (Veyis et al., 2025). Research also suggests that digital storytelling increases children’s motivation and improves their overall language performance (Encarnacion & Marquez, 2025). Throughout this assignment three storytelling behaviours will be explored pointing, pitch and tone and the use of props.
Pointing during storytelling plays an important role in helping children connect spoken languages with meaning where characters and events are referenced creating shared attention which supports early language learning. This directly supports their early speech, reading and writing development. Research suggests that by using pointing gestures form a foundation for language development where helping children understand meaning and reference in communication (Goldin-Meadow, 2007). Recent research highlights that pointing is a key early communication tool that encourages children to show interest, share focus and begin to form word assossiations (Hurst, 2023). Pointing acts as an early bridge between gesture and speech in which helps children understand how communication works in social contexts (London speech and Feeding practice, 2025).
Pointing play an important role in speech and oral language development before children can produce complex sentences. The children will you gestures such as pointing to express their ideas. Studies further shows that children rely on gestures, such as pointing to track story information, demonstrating pointing supports, early narrative understanding and expressive language (Stites and ozcaliskan, 2017). Children are more likely to attempt new words and label objects when seeing adults point during story telling. Where children will also engage in dialog and strengthening their speaking skills. 
Pointing also supports early reading and writing guiding children's attention, to pictures and story structures, during shared reading pointing encourages children to follow sequences of events, and to understand how stories are organised. This strengthens comprehension and early narrative skills (Zhang et al., 2023). Pointing also helps children track characters and actions, supporting the development of sequencing, and storytelling skills that help later writing quality. (Stites and ozxaliskan, 2017). Pointing helps children stay focused where they can make sense out of story events. 
Vygotsky suggest that children learn through social interaction when an adult point to pictures or print during story telling they help guide the children's focus and help them make meaning. This is an example of scaffolding within the zone of proximal development (ZPD) research suggests that pointing acts as material carries of meaning in sociocultural learnings this aligns with Vygotsky's theory that tools and signs support cognitive development (Rosborough et al., 2024).modern early years guidance also emphasises gesture and joint attention as foundation for communication reflecting Vygotsky's emphasis on shared meaning making (Victorian government, N.D.). 

Pitch and tone shape how young children understand, enjoy, and learn from storytelling because they make spoken language clearer, more meaningful, and emotionally engaging. Varying pitch and tone help children notice sound patterns, rhythm, and emphasis, which strengthens phonological awareness, is a key foundation for early reading. Research suggests tone perception shows that young children rely heavily on vocal cues to interpret meaning and distinguish sounds, supporting early language processing (Singh et al., 2019). Storytelling that uses expressive intonation also aligns with Vygotsky’s view that children learn language through rich, socially shared interactions where adults model how language works (Kaur et al., 2024).
Expressive pitch and tone also support speech development because they highlight stress patterns, intonation, and emotional cues that help children understand how spoken language is structured. Children learn to imitate these patterns, which strengthens their expressive language and narrative skills. Studies show that storytelling improves linguistic, cognitive, and socio‑emotional skills, especially when adults use expressive voice to guide children’s understanding (Mandal, 2022). This reflects Bruner’s theory that adults support language learning through guided participation and joint attention, using expressive communication to help children make sense of stories (Wang, 2021).
Pitch and tone also help children develop reading and writing skills by making story structure clearer and easier to follow. Expressive storytelling helps children track characters, anticipate events, and understand cause and effect skills that directly support reading comprehension and early writing. Modern evidence shows that children’s cognitive and symbolic development is strengthened through interactive, expressive storytelling, echoing Piaget’s view that children build understanding through active engagement with language and symbols (Veraksa et al., 2022). Together, these findings show that pitch and tone are not just performance features they are essential tools that support children’s speech, reading, and writing development through the mechanisms described by major developmental theorists.
When adults use varied pitch and tone in digital storybooks, audio stories, or multimedia storytelling apps, children learn to interpret vocal cues alongside images, animations, and text. Research shows that expressive narration in digital stories improves children’s comprehension, attention, and vocabulary because it highlights key information and supports multimodal meaning‑making (Reich et al., 2021). Digital storytelling with an expressive voice also supports speech development, because children imitate the intonation patterns they hear in audio stories and interactive apps. Studies show that digital stories with rich vocal expression improve children’s oral language, narrative skills, and expressive vocabulary (Neumann & Neumann, 2022). This reflects Bruner’s idea of the Language Acquisition Support System (LASS), where adults and now digital tools guide children’s attention and help them understand how language works through structured, expressive interactions (Wang, 2021).
Using props during storytelling supports young children’s speech, reading, writing, and digital language because it turns abstract ideas into concrete, meaningful experiences. Props such as puppets, objects, or story bags help children connect words to real items, strengthening vocabulary and comprehension. Research shows that object‑based storytelling increases engagement, supports memory, and helps children understand story events more clearly (Flewitt, Messer & Kucirkova, 2020). This reflects Vygotsky’s sociocultural theory, where learning happens through shared interaction and the use of mediating tools that help children make sense of language (Kaur, Singh & Dhillon, 2024). Props act as these tools, supporting joint attention and scaffolding children’s understanding during storytelling.
Props also support speech and oral language development because they encourage children to talk, describe, and role‑play. Handling puppets or objects prompts children to use expressive language, practise new vocabulary, and take part in dialogue. Studies show that multimodal storytelling combining speech, gesture, and objects improves children’s narrative skills and expressive language (Neumann & Neumann, 2022).
Props also strengthen reading, writing, and digital language by helping children understand story structure, sequence events, and retell narratives. Manipulating objects supports sequencing and symbolic thinking, both essential for early literacy. Research shows that children who engage in object‑based storytelling demonstrate stronger story comprehension and retelling skills, which predict later reading and writing success (Takacs & Bus, 2018). In digital contexts, props can be paired with digital storytelling apps, helping children connect physical objects with digital images, animations, and recorded speech. Digital storytelling with physical props enhances multimodal meaning‑making and supports early digital literacy (Reich, Yau & Warschauer, 2021). This reflects Piaget’s view that children build symbolic understanding through active, hands‑on exploration, whether physical or digital (Veraksa, Sheridan & Pramling, 2022).
Storytelling techniques such as pointing, pitch and tone and props all support children’s literacy, but they do it in different ways. Pointing helps children connect spoken words to objects, pictures and events, strengthening joint attention and early vocabulary (Hurst, 2023). In contrast pitch and tone supports children’s understanding of how language sounds by highlighting rhythm, stress and emotion which builds phonological awareness (Singh et al., 2019). Props offer a more physical and imaginative form of support, allowing children to manipulate objects and act out stories which then encourages expressive language and narrative talk (Neumann & Neumann, 2022). While all three techniques support speech development, pointing focuses on word–object links, pitch and tone develop sound awareness and props promote expressive and creative language use.
These techniques also differ in how they support the children’s reading and writing. Pointing helps children track print, follow story sequence, and understand narrative structure, which strengthens comprehension (Zhang et al., 2023). Pitch and tone help children interpret character emotions and the stories plot, supporting deeper comprehension and story retelling (Mandal, 2022). Props however are most effective for sequencing and retelling as children physically act out the events of the story and encourages strengthening early writing skills (Takacs & Bus, 2018). All three contribute to literacy but in distinct ways. pointing builds print awareness, pitch and tone support comprehension and props strengthen narrative structure.
The techniques also reflect different theoretical perspectives. Vygotsky’s sociocultural theory aligns strongly with pointing and props, as they both rely on shared interaction and adult scaffolding (Kaur et al., 2024). Bruner’s LASS framework is mostly found in pointing and expressive voice, which create joint attention and guide understanding (Wang, 2021). Piaget’s constructivist theory aligns closely with props as hands‑on exploration supports symbolic thinking (Veraksa et al., 2022). Together these comparisons show that while all three techniques support literacy, they do so through different cognitive and social pathways.
Throughout this paper there have been several sources used, that have been informative in writing this paper. Flewitt, Messer & Kucirkova (2020) is a respected peer-reviewed journal published in journal of Early Childhood Literacy. This source had a strong focus on multimodal storytelling, which directly supports the information about props and engagement. Through using this source, it was found to have limitations as the source focuses more on digital and multimodal storytelling than physical props specifically. Although the source was relevant for linking props to engagement and multimodal learning. 
Giannikas (2023) was a useful source as the source provides strong up to date insights into digital storytelling and language development which was vital for this paper. The source was also useful as it was reliable due to being published by Cambridge University Press which is a highly reputable academic publisher. 
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