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Introduction 

There has been a key development for some time in school’s leadership, leadership that has assumed such high performance and importance in the minds and values of policy- makers as well as practitioners and researchers (Brundrett, M et al 2003). When looking at educational leaders we mainly think of headteachers, deputy heads and subject coordinators. However, the most influential leadership in education are those outside of the schools, the policy writers in government. These people are the ones who make the decisions on what goes on in schools, they make the decisions about the curriculum, and also, they decide whether or not a child is meeting the expected standard or not for their age. For a successful education in Wales you have to reach the standards set by the government in order to be set in a high rating of children once you move from primary to secondary, and once you reach secondary you have to reach the standard in order to achieve university level of education. The curriculum and the standards as they now stand don’t correctly portray a child’s knowledge or ability. The standards do not take the whole child into consideration. The pressure children face because of all the standardised test from seven years old is unrealistic and for some children really stressful and hard on them emotionally. 

This is why the educational change initiative that will be spoken about in this assignment is that of the new successful futures curriculum by Prof Graham Donaldson. The welsh government wish for all schools to begin implementing the new curriculum by 2020 and have pilot schools already in place, where other schools can come and visit and observe how the new curriculum will be imbedded within our schools. The change of the new welsh curriculum has come at the right time for wales, whereas before we started to implement the change, education in wales had become very ineffective and also was stuck with an old style and topics of teaching. 

Those involved in change, can come to understand what it is that should change, and how its best to be accomplished, while realising how and the what constantly reshapes and interacts with one-another (Fullan, M and Stiegelbauer 1991). The government are the ones who decide on what changes should be made, and this is a big responsibility on them, as whether the decision they make is positive or not will be affecting a large number of students for a foreseeable future. However, shouldn’t teachers have a more involved approach to the decisions made by the government as they are the ones in schools everyday, and are able to see what works in a classroom and also what doesn’t. they have an understanding on the workings of a school, which gives the question, why doesn’t the government work closer with the ones who know the environment the most.  

The change of a new curriculum is absolutely vital for welsh education and the timing couldn’t have been better. The emphasis now is on educational achievement, access to jobs, social mobility and the ability to compete globally (Ward, S and Eden, C 2009). Moreover, it’s important for teachers and educators to be more creative in the way they teach and how they teach, and the new curriculum will give them the opportunity to try new things in the classroom and also take on a new and exciting role of inspiring the way in which we teach. 

The curriculum involves skills which are transferable and effect personal development, and to an extent the curriculum should be relevant to the modern world and to the children’s lives (Cullingford, C and Oliver, P 2001). Also, Donaldson, G (2015) explains how Wales is not unusual in its desire to ensure that all its children and young people benefit from relevant education of the highest quality. 

According to Hargreaves (1999), deliberation and collaborative decision- making are not optional but essential for educational organizations in the twenty-first century. Cuban (1988) provided one of the clearest distinctions between leadership and management. He links leadership with change while management is seen as a maintenance activity. He also stresses the importance of both in an educational setting. 








Main Body 

Schools are constantly embroiled in change, whether it’s a small change or a large- scale change for those who are involved within the schools (Fullan, M and Stiegelbauer, S 1991). The complexity of today’s world increases the challenges and the demands that are out on the education system. It’s easy for people who work in education to just see what works, but its important to realise we can’t stay where we are, that we need to always look for ways of improving, developing and bettering our education system for the children. Generally, there has been an awareness for the need of improvement, clearly, no simple, single approach can be applied with the expectation of improvements will be made. 
Change is very unsettling and can be complex and demanding. It is about creating a path of learning and moral goodness. Ultimately, it’s about building a positive relationship with the new people you work with, it’s also seeing your work from another’s point of view and continually building networks of support and action to make those hopes come through (Hargreaves, A and Fullan, M 1998). By having teaches work together and learn from one another is the one resource of education that’s invaluable. On one hand the goal of education is viewed as knowledge passed from teacher to student, on the other hand the goals are to have the teacher as the facilitator to the students learning and self-expression. The first is highly structured and teacher centred, the second is a flexible, child centred, where the children are active participants in the process of learning. When looking at the education system both approaches will be used, however the new curriculum will give the children active participation in what they want to learn and how they want to learn it. 
Continual organisational change, as we have seen in Wales, can lead to considerable staff stress and change fatigue. The curriculum and associated structures in Wales have undergone numerous changes over the last few years and the new Wales curriculum stands to be both the most momentous and the most challenging for staff (Wilson, F and Miller, J 2016). It is well known that stress is a major problem in teaching, with the amount of work and other pressures which affects the health of many. To overcome this stress, the government need to see the effects stress is having on the teachers in the country and they need to be able to come up with a solution in order to address the issue. A question comes to mind with the new curriculum, there’s hope that there will be less stress in terms of assessments. However, as it is difficult to measure staff well-being statistically, staff absences are at a record low according to Mortimore, K (2017) which suggests that the levels of stress are manageable. But this is ever changing, with the amount of work that’s expected to be done, it’s no wonder the amount of stress they endure. 
However, a leader needs to come up with a plan to cope with the stress of the staff, this is where the leaders and staff need to work together to find solutions for their concerns. By allocating time to prioritise and to share the new ideas, this is where giving out responsibilities to other teachers in order to provide support is needed and results in less responsibilities for other teachers and staff. However, by providing training and support for those leaders, on coaching and mentoring skills, this can be used as an advantage of their knowledge and expertise and in turn supports their work. Without the knowledge of change you’re likely to fail. The aim to reach the goal, there must be a leader who has knowledge of change and who are able to develop leadership in others. In addition, knowing something is insufficient, learning by doing, reflecting and redoing will move them forward. There must be a move past superficial knowledge of the main concepts and move towards a more committed approach to developing knowledge, skills, and beliefs in being change leaders while collaboration with others (Fullan, M 2009).
Moreover, while many changes are scary, the leaders of the school can implement good communication skills, to ensure all staff are aware of the schools’ goals that go along with the new curriculum. Communication is essential to help staff adjust to the changes, by providing the staff training and regular communication opportunities. In education, communication is key, by keeping the governors and all staff aware of the happenings within the school, so that the vision is shared in order to achieve a successful development plan. They need to ensure that all staff know that their concerns have been heard, and that action is being taken to address these issues. The best way to achieve this, is for all involved to feel valued by hearing their opinions and what they have to say and to address these concerns in staff meetings, as it’s a perfect opportunity to explain the roles, plans and responsibilities.
With a new curriculum comes an expected change within the schools, leaders need to acknowledge the effort and the time staff give to the new change, and they need to involve the governors in the change too, to celebrate the success of both the leaders and the staff actions. To embrace and think of any mistakes that may be made, as learning opportunities for the new curriculum, there will be many opportunities of trial and error in lesson planning and in the teaching of the lessons. And it’s important to understand that the new curriculum will have some teething problems but with support from other staff, the aims can slowly be meet. 
Moreover Donaldson, G (2015) explains that the curriculum is continuously subject to pressures to change, and the specific form that the curriculum takes will change over time in response to circumstances. These circumstances’, include changes in society, technological improvements and the interests of the pupils.
By prioritise the workload and the demands that the staff are under, it gives them time to ensure the targets are achievable with support in order to maximise the chances of success. With a new curriculum there will be a lot of necessary changes, managing these closely with the needs of the children. While prioritising support across the whole school or key stage areas, for staff to support each other and learn from one another. But also working together to build on their own understanding of what needs to be done.  Prioritise and identify a single-skill path for development, so that all self-evaluation and monitoring that a school requires to function, such as book scrutiny, lesson observation, feedback and marking, now has a focus by what success is evaluated. 
People think that students are the beneficiaries of change, they rarely think of students as the participants of change. It’s the students’ interest’s and hobbies are the things that need to be thought of when thinking of the benefits to suit their futures. The achievement of the results, attitudes and skills and various needs of improvement is for the good of the pupils. Consequently, there is hardly any evidence on what students think about change (Caplan, B 2018). However, Ndimande, B and Lubienski, C (2017) agree that children in particular are relevant in research because it effects the student equity and effectiveness. Its known that anxiety, school absence and mental health problems are affecting pupils (Cope, A 2017). Hence, the need for a new curriculum and hopefully less pressure to be put upon students to succeed in school.  There’s hopes with the new curriculum, that the curriculum will give a fuller and more honest view of the child’s overall successes in school.

One of the new aims of the successful futures curriculum are for children to understand how to be healthy. While having the ability to understand the importance of health and their own well- being is a very important part of education, so that children are able to understand how to keep themselves physically and emotionally fit and healthy in everyday life. Another aim is for children to stay safe and being able to have the ability to understand their own rights is essential. Another important aspect is that the children understand right from wrong, and that if something is upsetting them, they are able to speak to someone who will be able to help them. In addition, enjoying and achieving in school is key, especially if children can learn a subject in a cross- curricular way to achieve their goals, without realising that they’re learning, because the lesson is made to be enjoyable and creative. Having children make a positive contribution in school and outside school, by taking part in extra -curricular activities that gives children the confidence and experiences of different activities that school or the home environment might not be able to provide for them. Also achieving economic well -being is the aim that children will be able to go forward in the future, to any job they wish and being able to achieve their own goals in life (Ward, S and Eden, C 2009).

Donaldson, G (2015) agrees how our children and young people only have a relatively short time at school. So that time must be used judiciously and productively to help each one of them to grow as a capable, healthy, well-rounded individual who can thrive in the face of unknown future challenges. 

External factors have become more obvious in recent years, because of technology innovation, individuals and societies globalisation and social trends. The demands on young people to have improvement of levels of literacy, numeracy and wider skills including critically thinking, creativity and the ability to problem solve. A new curriculum that gives greater emphasis to the development of skills (Donaldson, G 2015). The curriculum is highly structures to understand what skills the children will need for their own futures. The children’s futures will likely be very technology based, therefore the curriculum needs to feature the use of technology as a main focus of what they learn from schools. Moreover, it’s the decision then of the school’s leaders and staff how much technology is purchased in order to support the use of technology in schools. 

In the wider context of education beyond schools with a focus on increasing attainment levels, again at a cost both to the curriculum and to the learning process. The government are seeking growing control on quality of key school’s processes and have laid down strict rules and requirements (Preedy, M et al 2003). The trend towards a narrower curriculum and an increasing emphasis on the outcomes of the school, coincides with an age where digital literacy is becoming ever more important and where advances in technology changes the learning environment. These types of changes encourages the development of collaborative space where the learners, teachers, parents, community and government come together to work as co-constructors of knowledge with the vision to build a better learning community (Male, T and Palaiogou, I 2011).

The foundation phase was intended to have a wide range of impacts on pupils and their learning, including attainment, attendance, classroom wellbeing and involvement and benefits for teachers, parents and children themselves. This important process of implementation, using pilot schools and settings to develop a deeper understanding of the curriculum and pedagogies of the Foundation Phase (Taylor, C., Rhys, M and Waldron, S 2016). In addition, the new welsh curriculum will give the whole schools a sense of the foundation phase up to year 6, where the children will have certain activities to do throughout the day, but also extra tasks and game’s they can play to further develop their learning. Giving all children the freedom to play and develop skills through exploring is essential. Also, by giving the children the freedom to decide what they want to learn, the teacher becomes the facilitator and gives the children the opportunity to discover and enquire the information on the chosen subject. This gives much more freedom in how this information is required whether from books or the internet, the facilitator gives the children the opportunity to use and supply a range of resources and ways to learn. 

How then do leaders decide what role is best to take in helping deal with the change? How do leaders now what the schools need from them in order to function correctly with the new curriculum change? School leaders will need to develop a capacity of understanding of the kind of leadership the schools will need once the new curriculum is implemented in the schools. They need to have an understanding of the different kinds of roles they can take as a leader. Also have the ability to understand the value of their decisions, in helping develop the curriculum in the schools. Leadership is about taking risks and doing something that otherwise would not be done. Leadership isn’t a skill that can be acquired, leaders need to recognise that they can achieve much more than that (Cameron, E and Green, M 2008).

One method of leadership in education is hierarchical. When issues need to be resolved plans come from the government at national level and then communicated down to local school level. Educational leadership at every level, however, is full of many issues and challenges. The rapid changes bring many challenges to the surface that are unimaginable, resulting in many staff leaving the profession. The responsibilities that educational leaders face is dramatic, they influence the feelings, behaviours and thoughts of the school level management, while addressing the most important issues. With the thought of closing gaps in mind, academic or otherwise, in educational context hold major educational significands at every level. Identifying, recruiting, developing and sustaining educational leaders are complicated under any circumstances. It’s difficult to find individuals who are able to provide successful leadership, successful management who can take them in the right direction and are able to see a clear vision while under the pressure of constant change and educational crisis (Santamaria, L.J and Santamaria, A.P 2012). 

However, leadership roles in education are shifting in response to this rapid change. But the role of educational leaders is forever changing due to working in such diverse school settings, whether it’s from reception up until university level (Santamaria, L.J and Santamaria, A.P 2012).  Firstly, teachers work closely with students and are the ones responsible for any change in the classroom, hence why teachers’ voices should be heard in this particular context.

Day et al (2010) argues that successful leaders are sensitive to context and that strategic actions are being implemented simultaneously to broaden and deepen the powerful impact on student outcomes. In addition, leaders need to be prepared to provide quality learning and teaching outcomes, identify the problems they may face because of the curriculum and lead practical solutions to solve the problem (Hofmeyer, A et al 2015).

In addition, there are many different leadership paradigms in education. One of the most seen approaches is the hierarchical model which is a teacher centred approach which tends to be from the top down. It’s also suggested that this approach is unsuitable and isn’t productive when managing challenges in education (Black, S 2015). The expectation is for teachers to make the shift that’s required in their roles as classroom managers, then the school as an organisation needs to make a similar shift, and then the headteacher needs to take leadership of this process. Meaning what students expect of teachers, in turn, teachers expect of their heads (Thompson, C nd).

Today, school leaders must have the tools to respond with alacrity and dexterity to the emerging trends and policy changes like the new curriculum. These leaders must be trained not only in decision making, but in effective communication, analysis and networking (Lynch, M 2012). Networking can positively influence so many issues in education, by teachers learning from each other, it’s an essential thing they are able to do, so easily.

The changes in the national policy has an impact on school ‘identity’ and structures, and then consider how these changes are affecting the careers of the students and their sense of self as a learner (Hughes, M 1996). When children are embedded in change, will the education of the children, for a while, be worse as the teachers come to terms with the new structure. The question that arises is, will the education that is given to the children who are the centre of this big change, be negatively affected by the new curriculum because there will be many trial and errors occurring at this early stage. But doesn’t error occur with every new beginning of change. 

It’s known that students learn through interactions; effective collaboration is an integral part of leadership and necessary for student success. It takes staff leadership skills to promote collaboration in the classroom activities and projects that relate directly to the content of the course. Collaborations helps encourage interaction among learners and is necessary in the classroom (Pachler, N and Daly, C 2011).

Avolio, B.J and Yammarino, F.J (2013) explain how some progress has been made in terms of examining the personality of such leaders, life experiences, moral perspective, problem solving capabilities, emotions, attitudes and implicit models of leadership. But clearly states that more research is needed on these topics.  Leaders must educate their students by promoting positive values, integrity, compassion and fairness, love and lifelong learning. These outcomes are important as an outcome of successful leadership. (Day, C and Sammons, P 2010)

Another form of leadership is transactional leadership, which tends to give the leadership responsibility to the system instead of the leader. Transactional leaders use structure as motivators, relying on the effect that performance is what produces the rewards. However, transformational leadership places emphasis on the relationship between the leader and the follower. They place worth on the individuals and their interests, it’s beyond the leader’s self- interests. Transformational leaders may strengthen the hierarchal structure by working and building new policies and leaving old ones (Shelton, E.J 2012).

Including all participants in decision making is called democratic leadership. Although the leader typically has the final say the teachers all get an active part of the process (Lewin, K et al 1939). Democratic leadership is seen as the opposite of autocratic, or authoritarian leadership (Smith, A 2016). An authoritarian style leader is recognised by having a cold character, punitive actions and restrictive behaviours. And usually, students do not have any voice in the learning environment as they usually have a tight classroom setting (Baumrind, D 1971). However, distributed leadership offers a powerful representation of leadership which is well suited for complex and changing environments.

In order to ensure that curriculum leaders have the right skills sets to manage the curriculum, a number of professional development opportunities will need to be implemented (Brundrett, M et al 2010). While school leadership is strong, they need to improve communication skills and implement strong bottom up structures that allow the voices of all involved to be heard (Lynch, M 2012).
Schools will have some flexibility in determining how and when they begin first teaching of the new curriculum. It would be expected for some schools to be ready to start this transition very quickly after the new curriculum is made available, others will want to take a little longer (Welsh Government 2015). Moreover, this decision would be up to the leaders of the school as well as the staff, in order to make the transition smoothly as possible, it might need to take extra time to ensure different methods and ideas are done correctly and for the lessons to be exciting and are able to hold the student’s attention.  
As Donaldson also helped with the new Scottish curriculum, its essential to look at the new curriculum for excellence and how the government and schools in Scotland dealt with the change.  
The curriculum for excellence (2008) focuses on collaborative leadership at all levels to develop a shared vision for change and improvement which is meaningful and relevant to the context of the school within its community. Planning for continuous improvement should be evidence-based and linked to effective self-evaluation. Senior leaders should ensure the need for change is well understood and that the pace of change is appropriate to ensure the desired positive impact for learners. We are committed to ensuring that they achieve the highest possible standards and success for all learners. All staff show commitment to shared educational values and professional standards. Senior leaders provide strong leadership which has enabled their school and wider community to develop, promote and sustain an aspirational vision which underpins our continuous improvement. Senior leaders create conditions where staff feel confident to initiate well-informed change and are committed to collective responsibility in the process of change. They’ll ensure that the proposed changes demonstrate the interconnectedness of the school and community in improving the learning and outcomes for children and young people. Practitioner enquiry and creative approaches are integral to the thinking and practice of staff, pupils and partners (Education Scotland 2015). 
The Scottish government saw the importance of the work that is taken forward through a partnership approach to deliver a broad range of opportunities for children and young people, including opportunities to contextualise learning by making links with the world of work and providing opportunities to place learning within a practical context. Such approaches must be developed as part of an integrated learning experience. Moreover, they explain how to design and deliver learning opportunities which enable children and young people to develop, demonstrate and apply a broad range of skills. This will include both subject specific and cross-cutting skills. They realised the importance of sharing the information and also establishing an affective working relationship with all partners to support children and young people’s skills development. Establishing good communication links, sharing information about progress and expectations and building a shared understanding (Scottish Government 2009).  
If wales are able to take a responsibility over the importance of the curriculum and are successful in the beginning to use of the new curriculum. There will be many positive changes within schools, specifically, there will be less pressure on the students in the future as they will be looked at as a whole, rather than just have an assessment view of them. As for the leaders of the curriculum, if the headteacher’s are able to delegate and give responsibility to staff members, the process will be much smoother by having everybody involved and having everyone understand the importance of what needs to be done, and how it needs to be done correctly.  










Conclusion 

To conclude, there seems to be little research on how the old curriculum impacted primary education in wales (Daugherty, R et al 2000). Therefore, Donaldson’s report began an exciting and dynamic new phase in history of welsh education. Those who work in the pioneer schools have high expectations of its success (Newton, N 2018). Which emphasises that every child deserves to feel like they’ve had a good education, with the hopes of leaving schools being able to read, write and do maths that they will need in their day to day life. To develop a good understanding of technology, to develop their creativity and to be able to critically think about what they hear (Price, D 2017). As a cultural initiative within the welsh curriculum its intended to promote both a sense of welshness and belonging as an essential quality of welsh schools (Smith, K 2006).

Leithwood et al (2008) argues that leadership only influences 5-7% of pupil learning and achievement. Therefore, it’s the other factors of education that influence the pupils the most, such as the environment itself and the teachers. Showing that there are so many external factors to consider while considering the importance of the influence of leadership. 

Curriculum improvement needs to be carefully planned, managed and implemented and schools need to use the resources of other schools to help them in the development of the new curriculum (Preedy, M et al 2003). Moreover, some possible approaches are that education leaders including headteachers and the school’s governors must work to educate the community on the current school’s issues and engage the community in the development of what the community expects from the schools. Ideally, when a community supports the schools, the schools are able to use the resources from the community to help support the children’s learning and development. 

Therefore, partnerships need to be developed with community organisations such as local businesses, the local council, all schools in the surrounding area including secondary and the public services including police, firefighters and the ambulance service. By doing this the relationship will provide ample resources at hand. Thus, developing a greater partnership and educational outcomes in schools. Its key to show them how education effects the entire community. They can show the members how achievement is not only something that affects the children, teachers and headteachers but also has a much greater effect on the businesses and culture of the community. 

Young people of today, therefore, will be entering an adult world that is substantially different from that occupied and managed by the previous generation. This future world is ill defined: the pace of scientific and technological advance is such that at present its potential may only be estimated (Male, T and Palaiogou, I 2011). In addition, the new curriculum demonstrates and understands the importance of technology and its future. In roughly twenty years, when the students who are involved in the new curriculum, their jobs will be very technology based, that’s how the future looks for their jobs. Meaning, that the curriculum is planned for the future needs of the students. 

The government, parents and schools are the ones who are responsible for children’s education and they are the ones who should be held responsible for the outcomes of the new curriculum, whether successful or not as they are the ones who have implemented and decided to update the curriculum from how it’s been over the last decade or so. 
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