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Element 3 – Developing my role as a professional practitioner in teaching

Introduction
My development as a teaching practitioner has been shaped by continuous reflection and engagement with evidence‑informed practice. Teaching within an environment such as Policing has required me to make dynamic adaptations in my approaches between subject areas and refine my view on Pedagogy.
Reflective practice has been key in this process, as it has enabled me to analyse the decisions I make and justify subsequent informed improvements I make on reflection (Schön, 1983). During this evaluation, I will draw upon Schön’s concepts of reflection‑in‑action and reflection‑on‑action, as well as utilise Gibbs’ reflective cycle, which highlights the significance of evaluating experiences to inform future practice (Gibbs, 1988). 
The purpose of this reflection is to recognise my strengths, acknowledge areas for development, and outline framework for leadership and professional learning opportunities that will support my future progression and promotion. Pedagogical teaching is a profession that demands continual growth. Whilst I thrive in situations that demand CPD, I recognise that any development in my teaching must be intentional, evidence‑based, and aligned with learner needs, my progression and the forces’ priorities.

Strengths in My Teaching Practice 
A strength of mine, is my ability to build positive, trusting relationships with learners. Given the subject areas I am responsible for, this is a skill of much importance. Research highlights the importance of teacher‑learner relationships in promoting engagement, motivation, and behaviours (Hattie, 2009). For this reason, I prioritise creating environments where learners feel valued, respected and safe to take risks, make mistakes and share the raw emotions the subject areas invoke in them. Through consistent well-being checks, positive reinforcement, and deep conversations, I can build strong rapport with my learners. This has been particularly beneficial with groups who initially displayed low confidence or fear of engaging with policing topics outside their current arenas of investigation, for example Infant Deaths. This approach aligns with Rogers’ (2015) emphasis on respectful interactions as the foundation of effective teaching and rapport building.
Another strength I possess is my ability to deliver clear, structured instructions. Rosenshine’s (2012) “Principles of Instruction” highlights the importance of modelling, scaffolding, and guided practice to support learner understanding. Over the past two years I have developed a strong ability to break down complex concepts into manageable and “bite-size” segments. During a recent observation, my mentor noted the clarity of my modelling and the way I anticipated misconceptions. This skill is particularly effective when teach mixed‑ability groups on ‘Force Training Days’, as it ensures that all learners have access to the core content before moving on to more challenging areas of learning and more testing tasks as the lesson progresses. My planning and delivery reflects an understanding of cognitive load theory, ensuring that my learners are not overwhelmed with unnecessary information. This approach allows me to walk learners through a concept, rather than the learners left feeling as if they are sinking in redundant detail (Sweller, 2011).

Areas for Development
While I have made meaningful progress over the course of my PGCE studies, I recognise several areas where further development is needed. One key area I have identified is my need to enhance my knowledge of Additional Learning Needs. Tomlinson (2014) argues that to be effective, practitioners must proactively plan varied approaches to the content and products they deliver. Although I take great pride in adapting my resources and tasks to include all ALN and Neurodiverse learners, I want to deepen my understanding of how to personalise learning more effectively. Improving this aspect of my practice will help ensure that all learners are appropriately supported and challenged. Whether this be for ALN, or, for those who require more challenging content due to being classed as “advanced” in their learning.
I have identified assessment as an area in which I would benefit from further development. Through self‑reflection and feedback from colleagues, I have recognised that while I use assessment regularly in my teaching, my approach to vocational‑specific assessment is not yet as robust or as systematic as it could be. Black and Wiliam (1998) emphasize the powerful role of formative assessment in steering learning. Reflecting on this has made me aware that my current practice does not always maximise its potential within assessing and Quality Assurance contexts. This gap has an impact on the information I gather about learners’ practical skills. At times, this means I have relied more heavily on impressions, general observations, or informal checks rather than structured, vocationally aligned assessment methods. Therefore, I have enrolled on a TAQA Qualification and am one-third the way through completion of this course in college. I am hoping by undertaking these studies I will be able to provide clearer, more targeted feedback and ensure that my assessment practice aligns with both pedagogical best practice and policing expectations as Brookfield (1995) suggests.
A further development area is improving my use of data to inform planning. Although I regularly check understanding during lessons, I want to become more confident in analysing assessment data at a deeper level to identify trends and patterns. Data‑informed practice is essential for effective pedagogy and leadership (Mujis et al., 2014). Developing this competency will support my readiness for future leadership responsibilities and possible promotion. Strengthening my data literacy will also enable me to contribute more effectively to departmental planning, force planning and future proofing of Heddlu Gwent Police.
Finally, I want to continue developing my confidence with pedological technology. While I use digital platforms daily for basic tasks, I recognise that technology can significantly enhance engagement, accessibility, and assessment. Being literate in Microsoft Excel, PowerPoint and Word will no longer suffice in 2026. Research indicates that purposeful integration of technology can support personalised learning and in turn improve outcomes (Higgins et al., 2012). Exploring new platforms and integrating them intentionally into my lessons will help me create more dynamic and inclusive learning experiences. This will be discussed in greater detail in “Element 5” of this submission, where I “Evaluate the Innovative Role of HYDRA Simulation Suites in Enhancing Learner Immersion, Decision‑Making, and Knowledge Transfer within Pedagogical Contexts”

Leadership and Developmental Opportunities
As a DC Crime Trainer, I am increasingly motivated to develop my leadership capabilities and contribute more strategically to the wider learning culture within my organisation. Looking ahead, I aspire to progress into roles such as “Curriculum Lead”. I am already referred to as the Subject Matter Expert in force for ‘Achieving Best Evidence’. However, I wish to expand my skill sets into Specialist Lead for other areas of vulnerability. These leadership pathways appeal to me because they build upon my strengths while allowing me to influence training quality on a broader scale.
There are several developmental opportunities within the force that I intend to pursue over the next two years. Internal CPD programmes, particularly those focused on leadership would strengthen my confidence. I was previously booked onto a Leadership Development Course in November of 2025, however, due to staff resourcing, I was required to backfill sickness within my own team, meaning I could not attend. That course runs annually, and I hope to attend later this year.
Engaging in leadership is not just about career progression, It is central to improving organisational performance. Effective leadership in training directly influences investigative standards, learner confidence, and ultimately public outcomes and victim satisfaction rates. Developing my leadership identity will enable me to contribute more meaningfully to a culture of continuous improvement and support colleagues by delivering consistently high‑quality crime training.

Strategy for Accessing and Engaging with Opportunities

To progress effectively, I need a clear and actionable strategy which is structured using the SMART framework (Specific, Measurable, Achievable, Relevant, Time‑bound)

In the short term (next 3–6 months), I plan to complete my TAQA Qualification. Kolb’s (1984) experiential learning cycle emphasises the importance of applying new learning in practice, reflecting on outcomes, and refining approaches, and I intend to use this framework to guide my development in the content of assessments and quality assurance.

In the mid term (6–12 months), I aim to take on small leadership responsibilities, such as contributing to curriculum planning or leading a short‑term project within my department. I also plan to join professional networks to broaden my understanding of best practice beyond my immediate setting. Engaging in collaborative professional learning will help me develop confidence in leading these discussions.

In the longer term (1–3 years), I hope to work towards a promotion into a formal leadership role. Ideally securing a Sergeants role within the Learning and Development Department. To prepare for this, I will begin studying for my Sergeants exam in the summertime. I will also begin building a portfolio of evidence ready for a Sergeant Board Interview. I also intend on undertaking a PhD within the next few years, to deepen my understanding of Crime and Criminal Justice as improve my analytical, research and evaluation skills.

Throughout this process, I will monitor my progress through regular self‑reflection, feedback from colleagues, and analysis of learner outcomes. Maintaining a healthy work–life balance will also be essential to sustaining long‑term professional growth.

Conclusion 
Reflecting on my development as a teaching practitioner has highlighted both the progress I have made and the areas where further growth is required. My strengths have provided a strong foundation for my practice to build upon. However, I recognise the need to enhance my skills within ALN and increase my skill set in regard to technology. By engaging with leadership opportunities, participating in continuous professional development, and by following a structured development plan, I can progress in my career and contribute positively to education officers in Gwent. 
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