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	[bookmark: _GoBack]Produce a resource and instruction leaflet for practitioners aimed at a client group with a specific language/communication need in your chosen setting.
The resource that has been used within this piece of work is a one-page profile on a child with Autism Spectrum Disorder that has language and communication difficulties. This one-page profile is provided to show what the best way to support the child is and how to encourage language and communication skills within a school setting.
The information is gathered for a one-page profile by practitioners working closely with children to gather the right information. This is usually done by the practitioner finding out what the child is most interested in then using the interests to find out more things that they would like to know about the child. This is a way of getting their attention and to keep them interested in the conversation. For example, if a child’s favourite thing was dinosaurs the practitioners will base questions on dinosaurs and include dinosaurs in any possible way whilst gathering information.  Often, parent will speak on behalf of a child therefore it is important for a practitioner to see and hear for themselves (Collett, 2017).
One-page profiles are useful as they include a lot of information on the child. The information is given in bullet points, this makes it easier for staff members to remember than having to read paragraphs on the child where the important information may be missed or forgotten (Grayson et al., 2017). A one-page profile will enable staff to give children person centred care and support and help to improve their language and communication skills. It is very important to remember each of the points that are stated on a child’s one-page profile to ensure that they have the best outcome from their education at school. (Stirk & Sanderson, 2012).
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Autism Spectrum Disorder (ASD) is defined as the following by the National Autistic Society: ‘Autism is a lifelong developmental disability that affects how people perceive the world and interact with others’. (The National Autistic Society, 2016).
The National Autistic Society (2016) also state that ‘Autistic people see, hear and feel the world differently to other people. If you are autistic, you are autistic for life; autism is not an illness or disease and cannot be 'cured'. Often people feel being autistic is a fundamental aspect of their identity.’ (The National Autistic Society, 2016). 
ASD is a ‘spectrum’ disorder as the condition can vary greatly from one child to another. However, every child with an ASD will have difficulty in social interaction and communication (Ingersoll & Dvortcsak, 2010).
As we can imagine life with ASD can be very difficult and there are many factors which influence the lives of those with an ASD. Therefore, it is important to take a close look at children’s one-page profiles to support them the best way possible and to give them the best experience during their school life (Taylor, 2011). 
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	[image: ]Communicating with children that have an ASD can be very difficult even for those that have had experience in working with a child that has an ASD, due to each child being different and although two children may have the same condition, they could have completely different behaviours and ways of communicating (Hannah, 2004). Children with an ASD may seem like they are not paying attention to what you are saying, this is not always the situation. Always make sure to use the child’s name at the start of every conversation to let them know that you are speaking directly to them. If it is hard to get their attention after this, use something that is of interest to them to engage within the conversation. When speaking, ensure that you are speaking at a steady pace to make sure they can understand you and only give little information at a time to make sure that the child can process what you are saying otherwise it will lead to an ‘overload’ which is when no further information can be processed. If something important is needed to be explained to a child, repeat the key words within the conversation to stress the importance to them (The National Autistic Society, 2016).
Individuals with an ASD often take things literally in a conversation. As individuals with an ASD think visually they will often take things people are saying within a conversation out of context. They also find it very hard to read a person’s body language therefore if someone is telling a joke they will not understand that the person is trying to be funny and they may take the joke seriously (DesJardins, 2014).
 








	The theory of mind is a theory which explains the behaviour and tendencies in individuals with ASD. Individuals with an ASD lack theory of mind, in which they are unable to understand that people have their own thoughts and feelings. Many experiments have been done which prove that individuals with an ASD fail to look at the world from the perspective of others and they do not understand actions of others around them (Bogdashina, 2006). 
Individuals communicating with a child that has an ASD should consider what they are saying and whether it is a figure of speech such as “it’s raining cats and dogs outside”. In this situation a child may go and look outside for the cats and dogs coming from the sky when we would know that this is not possible and it’s just a figure of speech. (Wright & Williams 2007).
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It is very important to encourage children that have Picture Exchange Communication System to use them in all situations, this will have an influence on their communication skills. Several studies have shown that PECS also helps to develop verbal language and increases socialisation in individuals (Autism Resources, 2018). 
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Education is very important for children with his ASD and can have a big influence on their lives. Interventions and high standards of teaching and management will help to develop children’s social, play and communication skills. Children with an ASD may display challenging and aggressive behaviour at times, trying to reduce these behaviours may be successful within the school environment (Hannah, 2004). The Individuals with Disabilities Education Act (2004) makes it law for children with disabilities to have the right to free and inclusive education in the least restrictive environment.  This act ensures that the needs of the children are met in education and any restrictions should be dealt with to make everything appropriate for the child. Therefore, in every situation, a child’s needs should come first, and he should have the best outcome possible during his education (Yefim, 2016).


The SPELL framework was designed by the National Autistic Society to ensure a child with ASD has their needs met and understood by others that are caring for them. The acronym stands for Structure, Positive, Empathy, Low arousal and Links. This approach put an emphasis on the importance of educational planning and intervention for the specific needs of a child as they are different and will all have different needs.  This framework helps staff members to display best practice and individualised support. Practitioners should relate to this framework whilst planning any activities with children that have an ASD (Wilkinson, 2010). 


	An environment which is rich in sensory experience can have a great influence on stimuli. All learning in the brain stems from sensory stimulation, therefore the importance of providing the sensory experiences for children with an ASD is vital. Sensory experience can be a calming experience, exciting and highly motivating. All of this will depend on what type of sensory play they are experiencing. An example of a calming experience for a child would be a ‘dark room’ in a school which consist of a quiet environment with different coloured lights and sensory equipment within the room. An exciting experience for a child would be new sensory experiences that they have never tried before, it is very important to keep trying new sensory ways for them to experience and to see what they like and dislike and to help development (Gascoyne, 2011). Sensory play can help improve their focus especially because children with an ASD can get distracted so easily. By having a sensory enriched environment, it can help children with an ASD to heighten their awareness of surroundings which can have a positive influence on behaviour at school and at home. It can also have an influence on speech and language skills (Edwards, 2018). By giving a child a task whilst they are experiencing sensory such as using their PECS book to point out what they would like to do next, this will encourage communication (Pool, 2012).SENSORY PLAY

Horticultural therapy can develop cognitive development, social skill learning, psychological growth and prevocational work skills.  The opportunity to go outdoors often can help reduce anxieties and reduce the risk of depression (Etherington, 2012).
	A garden setting can be a safe and familiar environment to individuals. Giving children the opportunity to dig into the mud will capture their curiosity and enable them to discover other objects that may come across within the mud. Incorporation of play and motor skills will be needed to do gardening. Digging is good for agitation, mood swings and aggressive tendencies. This is good as it can give children the chance to take their frustration out in the soil and digging will also tire them out. It is important to encourage other children to join in these situations as it will enhance communication skills (Etherington, 2012). 
Jean Piaget is a theorist which believed that learning is influenced by a child’s interaction with their environment. The sensori-motor stage is the first stage within a child’s development up until 2 years old, this includes sensory experiences. By looking at the example one-page profile and relating this to Daniel, it may still be his situation although he is five years old, he is still very engrossed in sensory which is a part of his condition (Gascoyne, 2011). Piaget saw a child as an individual connecting to his or her environment and for him their intelligence came from actions that they took such as play (Andrews, 2012)
Piaget’s stages are recognised by the age of the child beginning with birth to 2 years old as mentioned previously, 2-7 years old, 7-11 years old and 11 years and older. Many authors have questioned Piaget’s theory with his concepts of age, some believe that the ages given within his stages are not entirely accurate which in this situation could relate to the example one page profile of Daniel (Andrews, 2012).
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