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Introduction to Module 
An intervention is a program that children attend in addition to their normal learning, in order to either learn and improve a known skill or to encourage a child to apply a skill in different situations (Wright 2012). Interventions are a key feature of schooling within Wales as support and motivation is required in education to help progress children to reach their potential and succeed, many children are working below average and educationalists need to be aware of how they can use interventions to improve their attainment and well-being (Ofsted 2009).  On the back of exploring research in to this, as a Year 1 Primary School Teacher in Wales I felt that it would be beneficial to attend a university module that would improve my knowledge of effective practice within school and enhance my personal and professional development.  The module titled ‘The Principles of Progression and Progress’ looks at the key themes in children’s education including poverty, transition and children's rights, as well as the role of stakeholders, well-being, and the affects they have on children's progression.  The overall outcome and assessment of the module requires research into an intervention that could be implemented within a school within Wales, as well an individual video presentation based on the chosen intervention.
Therefore, a 10-minute video presentation about the potential intervention has been proposed to governors of the school, and my script of the speech can be found in appendix 1.   This file is the supporting document to my research and includes an exploration of the key themes in background research, annotations, theory that supports, as well as an overall evaluation of the module.    










School Background - School A. 
The school that the intervention will be proposed in is an English-Medium school that is under the Swansea Local Authority. Located on the eastern side of the city the school is in an area of high deprivation with around 39% of pupils are eligible for free school meals, which is well above the national average.  It is a smaller scale school with around 220 pupils on roll, including 54 pupils who attend the nursery on a part time basis.  Around 90% of pupils are of white British ethnicity with a few from other ethnic backgrounds. A few pupils speak English as an additional language and no pupils come from homes where Welsh is the first language. The school identifies that about 38% of pupils have additional learning needs, which is well above the average for Wales which is supported with two specialist teaching facility classes at the school for pupils in the Foundation Phase and in Key Stage 2, these are for pupils with moderate to severe learning difficulties. Many of the pupils in these classes come from outside the school’s local catchment area.  A few pupils have statements of special educational needs, and very few pupils are looked after by the local authority. The individual school budget per pupil for the school in 2017-2018 means that the budget is £3,990 per pupil. The maximum per pupil in the primary schools in Swansea is £7,839 and the minimum is £2,665. The most recent Estyn report published highlighted many adequate areas and suggested key recommendations that needed to be met within the school to ensure improvement, including attainment in boys, quality of standards writing and long-term planning of the curriculum. 












The Intervention Linked to Background Reading. 

The rationale behind the intervention stems from analysis of key documentations that influence decisions within education. Welsh Government (2017) and Donaldson (2015) highlight the need for higher standards of literacy in education with it being a main priority for the future curriculum, while Welsh Government (2019) highlight that literacy is at the heart of the curriculum as it is required to facilitate all other areas of learning and experience. Moreover, Estyn (2008) states that there is also the need to focus on improving boys’ literacy in school as the attainment gap between boys’ and girls’ is an increasing problem,  and children are not reaching their potential through-out education.  Feedback from school A’s most recent Estyn report (2015 p.4) states the key recommendations for the school are to “improve boys’ outcomes” and “improve the quality and standards of pupils writing.”  This suggests the school needs to implement an effective intervention to meet the recommendations and support the children’s learning. Therefore, the main focus for this intervention is to improve boys’ outcomes by improving the creative writing opportunities, these points have been clearly set out in the School Development Plan (SDP) (Appendix 2), which is a working document that set objectives for improving learning and teaching within the school.  

The children chosen to take part in the intervention will start in Year 2 and include boys who are identified as those who are under-attaining in literacy. The rationale for this is due to these children not reaching their expected outcomes at the end of Foundation, which in turn is also causing a poor transition for them into Key Stage 2 (KS2).   UCL Institute of Health (2015) highlights how teachers need to be aware that children with lower academic attainment or disengagement from an area of learning are more likely to struggle during school transitions.  Symonds (2015) suggests that a way to help support transitions is by engaging parents, she highlights how parents have a key role in their children's transition stage, as children require support and positive influences.  By bringing family into school to support children’s learning it is creating a stronger link between home and school environments.  Bronfenbrenner’s Ecological Systems Theory (1979) suggests how different aspects of a children's environment can affect and influence their development.  He highlights how in a child's microsystem the way in which their immediate relations interact with the child and each other will affect their growth, therefore this intervention aims to create a supportive interaction for the children to help their progression. In addition, Estyn (2018, p.1) also emphasises that “parental support can have a significant impact on pupils' achievement”.  Therefore, the proposed intervention is called ‘Lads and Dads’ and utilises the involvement of the boys male role models including Dads, Uncles, Brothers, Grandads etc. to improve boys’ writing in an engaging, creative way.  

However, the successfulness of the intervention depends on attendance and participation from the male role models.  Estyn (2017) and Estyn (2015b) highlight that fathers often struggle to participate in their child's education, as research highlights that this is often due to schools communicating with mothers more so than fathers  in many instances, which in turn is excluding them from engaging in school life.  One of the main factors that affects male parental participation is their lack of confidence as many can feel uncomfortable and out of place as activities are often held by female teachers and “are mainly attended by women” (Welsh Government 2016 p.29).   Taking this point into consideration, it would be more beneficial for a male teacher to take the intervention as opposed to female, this is to ensure the session is more welcoming and relatable for the male role models to make them more comfortable and improve participation.  Nevertheless, there are other limitations to the intervention as Campbell (2011) highlights further barriers when trying to include male parental involvement, such as absent father or fathers who only see their children on weekends.   In Year 2 in school A there are no children who do not have a male role model in their life, however if this intervention was to be progressed into other year groups the well-being of children who do not have a male role model would need to be considered as the intervention would not be as effective if the child’s well-being was not supported. 

The nature of the sessions will involve the ‘lads’ and their ‘dads’ completing engaging project based activities together e.g. survival skills.  The session will also include a writing task that links to the writing type being taught that term e.g. instructions on how to make fire.  Research highlights that boys lack the positive mindset about their writings importance and as a result do not enjoy it, having less engagement and motivation (Estyn 2008).  Therefore, the hope is by giving the boys first-hand experiences it will improve their attitudes and inspire their writing when back in class.  Corbett and Strong (2011) highlight that children need an exciting and interesting experience to be able to write about, as it gives them better knowledge and understanding which allows them to produce good quality writing.  This is supported by Cremin (2009, p.69) who states that children need “interactive contexts” with “opportunities to write in playful context.” The sessions will also take place in the school's outdoor area, as allowing children to go outside also gives them the opportunity to be eager learners, not only improving their ability to learn but also their confidence and self-esteem in the learning (Constable 2017).   Fiennes et al (2015) and Dillion et al (2005) suggest that outdoor learning has a positive effect on many aspects of a child's development including personal and social skills, academic skills and attitudes; therefore this engaging intervention encourages boys to develop positive attitudes on their writing and be able to produce good quality work. Grigg and Lewis (2016) highlight that if the out of classroom activities enhance understanding, it will encourage creative learning and aid long term memory.  Another way this intervention aims to engage boys’ learning is by including the voice of the pupils, therefore activities will be based on personal interests that have been discussed with the children attending the sessions as Estyn (2008, p.5) highlight that schools that have successfully raised standards in boys writing, have ensured to give them “greater choice”.  Estyn (2016a) further this by stating that giving pupils greater participation in their learning allows for greater progression and better performance.  This is a key aspect of this intervention, as if you want a child to improve it is the role of the teacher to let that child voice their opinion on what will help them achieve that (Grigg 2015).  Most importantly it is the right of the child, the UNCRC state how every child should have the right to express what they think and be listened to by the teacher.  

The activity takes place once a term for a whole afternoon, Dowson (2000) research does suggest that children have better recall of information learnt when asked to recap in the afternoon as opposed to the morning and therefore supports the implementation of an intervention in the afternoon.  Nevertheless, the main basis for this time stems from a recent questionnaire completed by parents (Appendix 3). The feedback from this highlighted that parents would prefer parental engagement sessions to take place in the afternoon and therefore best time to have it to ensure good attendance and participation.  However, considerations for parents who are not available through-out the day also needs to be considered as many fathers work through the day (Campbell 2011).  The hope of including extended male family members into the intervention should hopefully help overcome this, but by also informing parents at the start of term what date the session will be on, should give parents plenty of time to book time off or make other arrangements.   The intervention will be held in the middle of term to allow the children to apply what they have learnt  in class to the session.  Bushnell and Waugh (2017) suggest that children need to be aware of how they can apply their writing in different contexts and for different purposes. During the intervention it is the role of the teacher to support the learning and reassure the role models on how they can support their children, Estyn (2017, p.19) state that “only half of Primary school parents report that the school is effective in helping them support their child’s learning” suggesting the need for more interventions that involve parents in their child's learning.  After the session the children need the opportunity to review their work, Graham and Kelly (2010, p89) highlights how as a teacher you must give children time to “take control of the writing process and monitor their own work.” Therefore, after the session the children will be able to have time to reflect on what they did it with further support from a teacher.  

Overall, the intervention aims to increase boy's attainment in literacy and transition into KS2 by using parental engagement and exciting real-life, hands on experiences outside the classroom that involve the voice of the pupils.  Nevertheless, the intervention also encourages  ‘dads’ to become more involved in school life, increasing male parental engagement, which seems to be a consistent problem within many  schools. 











Overview of Research 

Overall, there is a general consensus from research that suggests parental engagement has a positive effect on children's learning and has a major impact on a children’s progression, Symonds (2015) highlights that the parents can improve attendance, attainment and transitions when embedded in schools effectively.  Engaging parents allows a better relationship between school and home life, it can reduce negative views of the school and give parents a greater understanding of their child's learning in order to help them progress (Welsh Government 2016).  It can also help the child’s development as it builds stronger connections between their micro and mesosystems (Bronfenbrenner 1979). However, research also suggests that receiving effective parental engagement can also be difficult; Campbell (2011) states that there are many parents who are hard to reach in school life such as dads, full-time working parents or low-income families and therefore it is the role of the school leaders to build a mutual understandings and create a welcoming school ethos.  Estyn (2018, p.1) suggest that to be successful schools need to have “well-planned approaches that meet the needs of all parents” and take in to account the range of parent preferences. Overall, the writer believes Epstein (2001) model for parental involvement is a key place for schools to start to improve engagement, it suggests 6 key factors that schools should aim to embed into their school to encourage more parental engagement to enhance their children’s progression.
 
In regard to children's writing and literacy progression, research highlights that learning should include, hands on real life experiences that allow children to use writing in creative, meaningful contexts (Estyn 2014) and (Cremin 2009).  Estyn (2008) suggest that if this is not done, boys in particular will become disengaged and lack enjoyment in their writing, therefore schools need to ensure to use effective strategies to engage learners.  Outdoor learning stimulating learning environments is one strategy that seems to be used often, due to the vast amount of positive effects it has on children's progression, Constable (2017) suggests it improves independence, confidence and gives something for children learning to thrive on, while Grigg and Lewis (2016) emphasise its effects on children's self-esteem and cognitive development, which is important in ensuring good quality memorable work is produced.  However the problem is that the concept can become very basic and doesn’t actually give children the opportunity to explore as activities are very rigid and over planned (Dillon et al 2005). 

Moreover, research regarding the effect pupil voice has on learning is becoming an increasingly popular concept, as inevitably it is the right of the child, UNCRC emphasis how children should be listened to and given the chance to share opinions on their learning.  Affective learning opportunities can be planned by the teacher but Estyn (2016a) and Estyn (2016b) highlights that by increasing pupil participation in their learning it improves engagement and progression.  However for this to be the case, likewise to parental engagement, the idea needs to be part of the school ethos and vision.  Participation from pupils needs to affect decision making in their learning and should not be seen as tokenistic comments. The writer believes Harts (1992) Ladder of Peoples Participation is a useful model for schools to see how well they incorporate pupil voice in to their learning and improve engagement.  
 

















Evaluation of Module 
Overall, this module has enabled me to acquire greater knowledge about children’s learning and the factors that affect their education such as progression, transition and well-being; it has been very insightful for my career and has allowed me to develop many personal and teaching skills.   By researching effective ways to intervene and support these key themes, it has allowed me to develop many teaching standards as I am beginning to “take account of the varying interests, experiences and achievements of all those they teach to help learners make good progress” as well as developing the ability to “understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential” (Education Wales 2009).  
By complete the assessment of the module, (generating and applying an intervention into a school), it first allowed me to improve my personal research skills, developing my ability to collect, analyse and evaluate supporting documents and theory, while also ensuring that the research was reliable and creditable.  I believe I did this well, as I researched and annotated many relevant background readings that influenced my intervention.  To improve I believe I could have looked into more pedagogical theory to support, as a lot of documentation I explored was from best practice government documents; nevertheless, I felt this research to be more beneficial to the intervention chosen. 

By creating a ten-minute video presentation to governors, it not only allowed me to develop my personal confidence but also helped me improve my ‘professional standard and values’ strand of QTS.  Although it did not actually happen, it has given me the chance and experience to have a go at something that wouldn’t be possible without a research based module like this. By preparing and presenting a speech for a purposeful audience it gave me a much better understanding of what it would be like if I really had to do it in my future career, giving me a better idea of what is good practice.  I believe my presentation was successful as I used appropriate and clear language to get my point across, however to improve I believe I could have produced a supporting presentation and spoke slightly slower to engage the audience more.  To conclude, I feel that I now have a much greater understanding of factors that affect children’s learning, I feel I now know how to intervene effectively when necessary to ensure all children are supported to achieve their potential and progress through school well.
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Appendix 1- Script
 
Prynhawn Da a Creoso, Good afternoon and welcome.  For those of you who do not know, I am Miss Ford the Year 1 Teacher and Foundation Phase Lead, I would firstly like to thank you all for taking time out of your afternoon to come here today and listen to the proposal of a new intervention that I believe would be beneficial to implement within the school.  As many of us are aware one of the Welsh Government priorities is to ensure that there is a significant focus on higher standards of literacy skills within education, In addition, Estyn also highlight an importance in education is the need to close the attainment gap between boys and girl.  However, after reviewing our most recent Estyn report, our main recommendations were the need to improve literacy skills and improve outcomes for boys.  Therefore, after the publication of the report I arranged a meeting with Mr Jones the headteacher to discuss the matter and propose the need for a new intervention to try to meet these recommendations.  During our meeting, we discussed how the report focuses literacy on improvement in standards of boys writing more so than reading and oracy.  The attainment gap between boys and girls writing has always been an issue within our school, our girls are outperforming the boys and Estyn suggests in many annual reports that this is due to boys lacking engagement, motivation and enjoyment in their writing.  As a result, boys are not reaching their expected outcomes at the end of Foundation Phase and this in in turn is causing a poor transition as writing is inevitably a priority in KS2.  While in KS2 their progression and attainment is continuing issue, and the gap is increasing further behind due to lack of early intervention.  Therefore, this problem needs to be addressed as there is currently little support in place within the school to support these children.
 
Therefore, I propose the implementation of a class intervention within the foundation phase that will support boys writing and in turn hopefully improve their attainment and transition into KS2. The intervention will involve utilising male role models to improve boys’ writing skills, it will be called ‘Lads and Dads’ and will encourage male role models including Dads, Uncles, Brothers, Grandads or any other male models to attend a session within school that will support their ‘lads’ learning.   The nature of the session will include outdoor project-based activities, where the children and their role models are set tasks that require them to work together to complete, for example den building, survival skills or problem-solving activities.  The piece of work completed for each session will linked to the type of writing being taught that term, for example if the children were learning about instruction writing the session could involve writing a set of instructions for a man stranded on a island on how to light a fire.   Most importantly will also include the voice of the pupils to make It as engaging as possible.  The activities will be based on personal interests as the hope is that by giving them real life, hands on experiences it will inspire and improve the quality of their writing back in the classroom. The sessions will be held once a term for a whole afternoon, the reasoning behind this is that after responses to a recent questionnaire completed by parents, the majority of them suggested that they felt this was best time for them to be able to attend parental engagement sessions.  As our school is in an area of high deprivation, I am aware that many parents do not work through the day and therefore felt this was the best time for a session to take place as opposed to it being in the morning or after school.  However, taking in to consideration those who do work, a text and letter will ensured to be sent out at the start of term informing parents/carers of the date and time of the session to ensure they have plenty of time to book time off or arrange for someone else in the family to come and support. 

To start, I think it would be beneficial to introduce the intervention into Year 2 class to see if the intervention is successful and has an effect of outcomes at the end of Foundation Phase, if this is the case the session could then progressed down into other foundation phase years or higher into a whole school approach.  The children chosen to take part in this session will be identified as boys who are under-attaining in literacy and need further support with their writing.   The session only requires one teacher to facilitate the learning, therefore, the overall cost of the sessions should not exceed £80.  The main cost will be the need for a supply teacher to cover the class teacher who is taking the sessions for an afternoon, which is standard rate of around £60. However, this cost could be overcome if we were able to swap Miss Davies who is a Higher-Level Teaching Assistant in reception, with Mrs Williams the Teaching Assistant in Year 2 for the afternoon while the session runs.  If this could be done, Mrs Williams can cover the remaining Year 2 children who aren't in the intervention and no cost for supply is needed.  With regards to resources needed, we are very lucky to have a fantastic outdoor area with many resources already available to us, and by speaking to teachers, they have also reassured me that they will would be happy to bring in any props or resources we may need for the sessions. For those items we do not have and require buying I have added £20 to the budget to cover the cost, however in as many instances as possible we will ensure to ask stores for donations and discounts. 

So what is the role of the teacher during this intervention? Prior to the sessions the role of the teaching is to provide the children will the skills needed to be able to produce different text types.  The intervention will take place halfway through the term and as I said previously will be linked to the writing style being taught that term so children can apply what they have learnt during the session.  During the intervention the teacher will firstly set the scene for both children and parents and explain what Is expected of them, while they are then completing the tasks set, it is their job to float around giving advice and recaps to the children on what is required for purposeful writing, while also giving advice to role models on how to support their ‘lads’ if needed.  Post activity the children will then be given the opportunity to reflect on their work completed during the session, they will be given time to improve it with further guidance from the teacher. 

Although this session aims to improve boy's attainment in writing, the session also encourages ‘dads’ to become involved in school life. Our school thrives for effective parental engagement, and we often find that dads struggle to engage with the school and attend activities held.  Therefore, this intervention also allows dads to come into school and spend quality time with their ‘lads’, beginning to appreciate their child's learning journey in a safe, welcoming environment.  However, for this to be the case I believe that it would be more beneficial for a male teacher to take the session as opposed to myself.  A male teacher run intervention should be more approachable and relatable for the male role models, which should therefore be more inviting for them, increasing involvement and participation.  We are lucky enough to already have a Year 2 teaching who is a male, and Mr Hughes has gladly agreed to take the session as he already knows the children and their levels well and has met many of the parents already, this so should make them feel more relaxed and comfortable and want to attend.  

To conclude, the most important question to answer here is, what impact will the intervention have? I hope with success this intervention should firstly see a major improve in parental engagement of male figures within school life.  The session should hopefully receive positive feedback from the ‘dads’, as it has allowed them to develop their own confidence to support their child at home and have higher expectations of their work.  If this is the case, we should then also hope to see further engagement of male figures in other parental engagement sessions such as parents evening or family learning, as they should feel happier and more comfortable to have a greater role and involvement in their child's school life.  Regarding pupils learning, the intervention should hopefully begin to slowly close the gap between boys’ and girls’ attainment.  Within the year 2 class, the teacher should be able to see a clear improvement in their writing quality as a result of the firsthand experiences given, as well as an improvement in the boys attitudes to writing, we hope that boys will see the purpose of literacy and enjoy it.  If this is becomes the case, boys should then be working towards reaching their expected outcome at the end of Foundation Phase, which should therefore improve the transition into KS2 as boys should be more equipped with the skills an attitude needed to progress.  

I hope this proposal has been worthwhile and I will be happy to answer any questions anyone may have regarding the intervention.  
Diolch, Thank you. 
Appendix 2
School Development Plan 2018 - 2019  
Summary of Priorities  
Improve the quality and effectiveness of Leaders and Managers Inspection Area 5 - Leadership & Management  

-Develop the roles of senior and middle leaders to embed effective teaching practice and reduce variation throughout the school (5.1, 4.2) 

 -Liaise with partner schools and identify common areas of development (School to School) (5.3, 4.2) Improve Teaching and Learning experiences Inspection  
 
Area 1 - Standards Inspection Area 3 – Teaching & Learning Experiences 
 
- Improve outcomes for individual and groups of learners in Literacy and Numeracy expected and +1 levels (1.1, 1.2, 1.3, 4.1)  

-Improve outcomes for boys in LLC and English.
 
-Develop emergent writing and creative writing opportunities (1.3, 3.2) 

-Improve pupils’ ability to transfer numeracy skills across the curriculum (1.3, 3.3)
 
 -Develop outdoor learning across the school (3.2) 

 -Develop a whole school strategy to improve reading engagement, skills and outcomes (1.3, 3.3) 

 - Develop the Key Stage 2 department as a stimulating and vibrant learning environment (3.2) 

 -Review curriculum planning and provision in preparation for the revised curriculum (3.2)  
 
Inspection Area 2 – Wellbeing & Attitudes to Learning Inspection Area 4 – Care, Support & Guidance Improve the social and emotional wellbeing of children and families  

-Improve attendance to achieve the school’s target of 93.9% (4.3)  

-Review the school’s vision, aims, rules and strategies for promoting positive behaviour (2.1) 

 -Develop a whole school nurturing ethos and promote well-being and mindfulness (2.1, 2.2) 
 
-Develop children’s independence and autonomy in their learning (2.2, 3.1) 
  
Pupil Voice Development Areas 
 
-Areas identified by children through Pupil Voice Groups (2.2) 
Appendix 3- Questionnaire Sample  

Please tick,  

	 
	Excellent 
	 Good 
	Adequate  
	Poor 

	Q1. I feel that my contribution to my child's education is valued.  
	 
	 
	 
	 

	Q2. I know how to help my child outside of school. 
	 
	 
	 
	 

	Q3. My work interferes with my ability to support my child with schoolwork. 
	 
	 
	 
	 

	Q4. I feel comfortable to attend parental engagement sessions. 
	 
	 
	 
	 

	Q5. I feel welcome in my child's classroom.  
	 
	 
	 
	 


 
Please Circle, 

Q6. What time of the day would be best for you to attend a parental engagement session?  
 
Morning                                      Afternoon                                After School 

 
Q7. Do you feel that the school engages with both parents of your child equally (if applicable)? 
 
Yes                                                          No  

 
Q8. If No, could you please tick the changes that you believe could be done to improve. 

 
Two numbers on ‘School to Home’ text system     
     
More parental engagement sessions within the school 

A greater ‘open door’ policy  


Other      ............................................................................................... 


