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[bookmark: _GoBack]Article 28 of the United Nations Convention on the Rights of the Child (UNCRC 1989) recognises the right of a child to an education. Education in England and Wales is compulsory and it can be provided at schools ‘or otherwise’ as stated in Section 7 of The Education Act (1996). Parents and carers have the responsibility for the provision of their child’s education along with a duty to ensure that it is ‘efficient, full time and suitable’ (Badman, 2009 ). Whilst the aforementioned terms are not defined by law, the case of R v Secretary of State for Education and Science ex parte Talmud Torah Machzihei Hadass School April (1985) described ‘efficient’ as ‘that which it sets out to achieve’ and ‘suitable’ as one which ‘primarily equips a child for life within the community of which he is a member…as long as it doesn’t foreclose the child’s options in later years of life’ (Shropshire Council, 2015:2).
Parents and carers are therefore legally entitled to elect to educate their child at home (EHE) without involvement from any third party or under any jurisdiction from the Local Authority unless they are in receipt of a Statement of Special Educational Needs. 
Arora (2006) explains that EHE is used specifically to describe children who are educated outside of a school environment in which parents and carers are fully accountable for their child’s education. In most cases of EHE no funding is secured from Local Authorities and therefore it remains the parental responsibility to provide resources to support the child’s educational programme. This is emphasised by Boddison (2017) who claimed that while home education may be in the best interests of some children, that this is certainly not the case for all. He advises that the reason for electing home education for a pupil should be based on their individual needs and circumstances rather than a parental decision based on a lack of provision and/or a school’s inability to meet their child’s additional needs.
According to an article by the BBC EHE is a continuing trend. More specifically the number of children with special educational needs and disabilities (SEND) known to be home educated appears to have increased by 57% in the last five years, with a further 1000 children awaiting a school place in England, Wales and Northern Ireland (BBC, 2017). This is synthesised one year later by Issimdar (2018) who advises that EHE has risen by 40 per cent in the three year period from 2014 and reports that there are in excess of 48000 children being taught at home. Of the reasons given for this shift in thinking Additional Learning Needs (ALN) and accountability pressures on schools are prevalent. Whitaker cited in Busby (2018) suggest that the pressure that schools feel that they are under results in some making suggestions that home education may be the best option for a child and, with this in mind, there is question as to whether elective home education really is elective at all.
Such a theory is compounded by Maxwell et al (2018) who advise that there are a number of contributory factors in the rise of EHE not least the increasing budgetary pressures on schools resulting in inadequacies in resources to sufficiently support children. This coupled with a drive to evidence academic results through league tables and school inspections creates an increased pressure on educators. 
Expanding on this Weale (2018) investigated the practice of ‘off- rolling’ children, removing those children from the school roll who would adversely affect academic results. Kendall and Taylor (2016) however, advise that removing a child with ALN is not a decision taken lightly by parents and carers but is often as a result of a lack of faith in educators to be able to meet their child’s social, emotional and educational needs. 
Taking this plethora of information into account this research seeks to examine the internal and external factors and decision - making processes involved which led parents and carers of children with Additional Learning Needs (ALN) to home educate. 
The researcher’s role within the Additional Learning Needs department is as Lead Family Liaison Officer. Managing a small team of staff who act as a point of contact for families of children with additional learning needs. As part of this role officers accompany parents and carers of children with ALN to schools, explain processes, provision and resources and endeavour to reach satisfactory outcomes for children, parents and carers and also schools in getting their educational placement and provision established. Through contact with parents and carers and outside agencies it has been  noticed that more recently there appears to be a shift in thinking and an increase in parents and carers enquiring about the practicalities of educating their children at home. The team has been introduced to a number of small groups of parents and carers in the Swansea area who have all removed their children from traditional schooling and elected to educate their children other than at school. Many of the children in these groups have been identified as having additional learning needs. 
The aim of this study was to investigate the circumstances, both internal and external, and decision - making processes of parents and carers of electively home educated children (EHE). Since this study was investigative and did not use experimental design no hypotheses were proposed or tested. It is a small scale pilot study. The conclusions and the recommendations made as a result of this research are likely to have implications for future investigation. 
This section will explain appropriate methods for ethical research, to critically evaluate pertinent options and to provide informed justification for implementation.
Due to the small scale of this research there was a leaning towards the qualitative, naturalistic interpretive approaches of Hitchcock and Hughes (cited in Cohen et al.,2017). This was refined using Marshall and Rossman (2016) as the focus on the lived experiences of individuals was deemed a phenomenological approach. This is expanded upon by Garfinkel who advise that ‘like phenomenology, ethnomethodology is concerned with the world of everyday life, studying participants circumstances, thoughts and commonplace daily lives as worthy of empirical study.’ (Garfinkel, 1967; Cited in Cohen et al 2017:21). Here ‘indexicality’ was used to relate actions and statements to the social contexts which produced them. 
Many had proposed criticisms of this qualitative approach. Bernstein (1974) suggested subjective reports may be incomplete and misleading whilst Argyle (1978) had been concerned about bias and inaccuracies of social surveys.
This highlighted the need for an insight into the ethical considerations of the research including personal perspectives on the subject area, which had to be examined to minimise personal bias before and during the research. As Sikes (2006,  cited in Cohen et al., 2017:111) notes ‘ethics touch researchers and their research choices, research topics, methodologies and methods, and in writing styles’. 
In conducting this research initial contact was made by letter to 5 home education groups within the geographical remit of Swansea Local Authority who were home educating their children. I requested that I meet with them to discuss my research proposal. Contact was made via letter outlining the proposal and requesting that a representative from the group contact me if any of the group members expressed an interest in participating in the study.(see Appendix A)
Out of the 5 groups contacted 3 responded expressing and interest, 1 declined participation and 1 did not respond to the letter.
This had been a primary, voluntary, data collection from individuals. There had to be a guarantee of anonymity and strictest confidence (except for legal obligations) and of data security. A preliminary risk assessment was carried out to avoid foreseeable risks of harm to self and others involved and ensure transparency and fairness. (Social Research Association, 2003)  Risks were minimised as the researcher chose a public location to conduct the initial meeting. All members of the group were made aware by the group leader that the researcher would be visiting. The meeting took place at the end of the home education session allowing those who did not wish to be part of the research project to leave the premises without identifying themselves. Should the researcher have elected to conduct research in the home environment then this would have needed a large number of risk assessments.
In research, questionnaires can be considered as a cost effective, reliable and valid sources of data collection. Its purpose it to supply information without the presence of the researcher and can be reasonably straightforward to analyse (Cohen et al., 2018; Sharp, 2014).  
In order to conduct this research project consideration was given to a number of different research tools. As the focus of the research is to identify individual responses and attitudes it was decided that the research would be carried out initially using a questionnaire with a random sample selected for further research via interview. Before administering questionnaire to participants explanation was given to group members with regard to the purpose of the research project, consent and data storage. A letter outlining the purpose was given to all which contained a consent form to be completed (see Appendix B)
In constructing the questionnaire (Appendix C) consideration was made of the Welsh Government (2017) ‘Guidance for Local Authorities  for Elective Home Education’. In its preface this document purports to set guidelines for both Local Authorities and parents and carers with an aim to ‘build on that common ground and sets a new context for developing positive relationships and mutual respect between LAs and the home-educating community, and the provision of advice and support’ (Welsh Government, 2017:2) 
Welsh Government (2017) further explains the methods that may be adopted in delivering home education, breaking them down into three main approaches; structured, autonomous and unstructured. Structured can be viewed as being akin to a school in terms of the delivery of lessons plans and timetables; autonomous, whereby parents and carers facilitate learning which is engaged in by the learner and unstructured which follows no format and the parental role is the facilitate access rather than to guide learning. This simplistic categorisation contrasts with Morton (2010:45) who claims that ‘home educators are not a homogenous group’ and methods of delivering home education are at the discretion of those who are involved in it. He does, however, believe that the decision to embark on an EHE program can be simplified into three choice streams; natural, social and no choice. Investigation into this will take place as part of this research project.
The questionnaire is split into two sections, the first section sets out to determine the details about the child and the family. It uses a number of different types of questions to ‘set the scene’ for the research project. These types of questions will be used to analyse the age and needs of the child as per Section 7 of The Education Act (1996) 

Cohen at al., (2017:91) explain that ‘the essence of anonymity is that information provided by participants should in no way reveal their identity’. Privacy may be viewed as a human right (Oppenheim, 2000) therefore it is important for researchers and participants to protect this in as far as is possible. In conducting research there may be a need for participants to divulge personal or private information. There is a responsibility on the researcher to ensure that this is respected and protected by ensuring that responses are not able to be traced back to the respondent, particularly if the research content is of a confidential nature or contains sensitive information (Miller et al., 2012). Hammersley and Traianou (2012) expand on this by explaining that anonymity is question of degree not definition and that when conducting research the more open the question the more identifiable the contributor could be. Closed or dichotomous questions are far less traceable than those asking specific information about experiences or opinions. In this research project there are both open and closed questions and therefore assurance to participants regarding confidentiality must be made. 

In order to safeguard participants and to maintain confidentiality all questionnaires are coded. The coding system is devised by the researcher and each code is directly linked to the consent form signed by participants; consent form, questionnaire and interview schedule are all given a corresponding code. Oppenheim (2000) advises that identification through coding can provide a level of reassurance for participants however caution must be taken if it is the intention of the researchers to carry out any follow up research after the initial data collection. Each questionnaire will be scanned and saved into the researchers secure cloud storage only accessible by the researcher and is password protected. Once the data from these has been analysed and sample interviews relating to the questionnaire have been carried out this file will be deleted by the researcher.  Dramnescu and Enachescu (2017) advise that this allows researchers a degree of flexibility in accessing information and also prevent the risk of a loss of data and increases security. 

Informed Consent is a voluntary agreement to participate in research. This does not equate to potential participants completing paperwork to signify willingness to proceed but is a process in which there is a full understanding of the research and its risks. Consent is an essential element in any research and can be obtained actively, through giving verbal or written consent to communicate a willingness to take part or passively, by participants opting out, that is only communicating if they do not wish to take part (Brooks et al., 2014; Punch and Oancea, 2014) In this research project active consent was obtained by participants completing and signing a consent form. The consent form explains the purpose of the study and that a random selection of participants will be contacted to complete the telephone interview.  Participants must be aware of the purpose of research, what the information that they will be providing will be used for and how the data will be managed. Gaining informed consent will be problematic if the participant is not exactly sure as to the purpose of the research therefore it is important that the language used to communicate this is clear and free from ambiguity. 

Miller et al. (2012) explore this further stating that securing consent should not be an isolated process and that researchers should continue to keep participants informed if the parameters of the research project deviate from its original purpose. 
As described, in planning this research project contact was made with five groups of home educators with positive responses from three. The researcher visited the three groups to explain its purpose. At this point explanation was made into the role, the purpose of the research and what the future implications were for the findings.
In order to gain depth of information and to gain opportunity to examine some of the questionnaires in more detail it was decided to use a sample of between 10 and 15 per cent of respondents to further interview. 
Selection of participants would be a random sample not dependent on the responses made to the questionnaire. (Teddle and Tashakorri, 2009 cited in Cohen et al., 2017) advise of the benefits of conducting purposeful random sampling whereby the researcher will use the result from the first tier of research, in this case the questionnaire, to identify a sub group with which to carry out more extensive study. In this research project a decision was made not to follow this process as the sample group was a small pilot and it could be perceived that the researcher was applying bias to the results by selecting those participants with which a particular theory could be proven.
‘The interview is the most prominent data collection tool in qualitative research…one of the most powerful ways we have of understanding others’ Punch and Oencea (2014:182) In examining parental attitudes towards their decision to home educate their child it is important that the interviewee has opportunity to express their own thoughts and feelings as to why this decision was made and to recount any events that may have been a catalyst to this. 
As mentioned previously research interviews allow greater richness and depth in the information obtained than other data collection methods, such as questionnaires.  The usefulness of interviews based on open ended questions allows participants to say what they think and to do so a degree of spontaneity (Oppenheim, 1992 cited in Cohen et al. 2017) There is also suggestion that the advantage of interviews is that the that there is an increase in the response rate, this is compared to the administering of questionnaire to which there is a reliance on participants to complete and return to the researcher. There are advantages and disadvantages to using an interview to gather data. Cohen et al., (2018) advises that conducting interviews can be a time consuming task. This is compounded by Bell and Waters (2014) who highlight the amount of time that interviews can take as a potentially problematic. Punch and Oancea (2014) expand on this by explaining that there are a wide range of approaches that can be used in conducting interviews from a quick telephone call to multiple sessions sometimes spanning days, as in life history interviewing. For the purposes of this research project a telephone interview would the chosen route in obtaining more detailed information from the participants.
Cohen et al. (2017) explain that though interviews give opportunity for researchers to add depth to the subject that there is always a danger of bias. Smith and Noble (2014:100) espouse that ‘bias exists in all study designs’ as researchers will have their own preconceived ideas which, provided they are accounted for before the commencement of the study enhance the transparency of possible research bias.  Bias is one of the main limitations of interviewing (Oppenheim, 1992 cited in Cohen at el.,2018) and can occur  almost subconsciously as the interviewer may rephrase questions or provide biased based prompts in order to elicit information from the participant which suits the purpose of the research.  Bias may also occur in the structure and wording of the interview itself. Cohen et al., (2017) suggest the most practical route to achieving validity in research is to reduce the amount of bias. In order to reduce bias and address validity the interviewed were conducted using a standardised format however in formatting this care was taken to ensure that open ended questions allowed participants to share individual experiences rather than try to categorise their answer in accordance with the researchers preconceived ideas. 
There are several different types of interview available to researchers and the method to be selected must depend on the type of information that the researcher is intending on gathering (Bell and Waters, 2014). Structured interviews are useful when there is a clearly determined agenda for what is being researched. There is little room for variation of responses as standardisation is maximised and flexibility minimised (Sharp, 2014.) In this research project investigation is taking place into parental experiences and factors which influenced decision making therefore a degree of flexibility is required in responses. In studying parental experiences and perceptions a semi structured interview was used. This is a more adaptable approach and lends itself well to individual research projects (Sharp, 2014).
An interview schedule (Appendix D) was used in order to minimise bias and subjectivity. It was important that the questions were clear and unambiguous and that participants were encouraged to give their views and experiences without being led by the researcher. Such a phenomenon is referred to as the ‘Hawthorne effect’ (Cohen et al., 2017) whereby the presence of the researcher acts as an influence over the interviewee and does not elicit accurate responses.
The interview schedule is based on the second section of the questionnaire which asks participants to rate their experiences using a quantitative Likert scale; this provides a simple but effective tool to measure responses (Punch and Oancea, 2014). This data collection should provide the results needed to answer the main aims of the question, however, a more qualitative interview will allow the researcher gain insight into why participants have selected a certain point on that scale. 
For the purpose of this research the decision was made to conduct short telephone interviews with parents and carers. A number of factors contributed to this, reduction in the length of time it would take both researcher and respondent to share the data, cost, convenience for both parties and consideration was also given to the intrusion that may occur if a researcher entered a family home, particularly with children present. Novick (2008) claims that telephone interviews as perceived as being a less attractive option in conducting qualitative research as there could be a loss of contextual or nonverbal data and therefore a compromise in the interpretation of responses. Holt (2010) advises that there are a number of advantages to carrying out interviews with parents and carers using the telephone. She claims that the telephone allows participants a degree of freedom and a degree of control over their privacy in that they are able to move around the house whilst they were on the telephone. Cachia and Milward (2011:266) outline the advantages of using the telephone as an effective means of conducting interviews for research. They state that there is a general hesitation by researchers in using the telephone, however, espouse that this method provides good ‘quality textual data on a par with that obtained using face to face interview.’ This is agreed with in part by Rahman (2015) who advises that there is place for both telephone and face to face interviews in research citing telephone interviews are generally more cost effective in terms of money and time. 
In order to record the information conveyed via the telephone interviews all calls were recorded and participants advised of this at the point of consent. The recording will be held in digital cloud storage files only accessible by the researcher and once transcripts have been made from these they will be deleted to safeguard participants and prevent them from being directly linked or traced to the information that has been provided by them. 
The aim of the research was to gather information with regard to factors influencing parents and carers in making the decision to home educate their child.  In gathering this both quantitative and qualitative methods were utilised.
The quantitative comprised of two types of questions, the first where participants indicated which category they most identified with to convey statistical data and the second where participants reflected on their own thoughts and experiences using Likert scale questions. 
Walliman (2018) explains that quantitative analysis is concerned mainly with data in the form of numbers however it is not restricted to this. In analysing this data the researcher used a table to plot the responses given and to calculate the quantities in each category. This gave a detail of the demographic participating in the research and was used to determine if there were any trends emerging with regard to families electing to educate their children at home.  
Analysis of qualitative questions can prove difficult due to the potential variation in responses. The responses to the interview questions were summarised by the researcher and read back to the participant. Care was taken to remain as true to the actual responses as possible, capturing the thoughts and feelings whilst maintaining true to the overall essence of what was being said.  (Cohen et al., 2017) explains that there is not one method for analysing qualitative material but the methodology applied should be appropriate to the subject and purpose of the study. 
Rubin and Rubin (2012:234) explain that when analysing data retrieved through interviews that it can be helpful to the researcher to identify themes. Grouping themes together gives the research opportunity ‘to build toward a broader description or an overall theory’. Coding these responses will also allow the researcher to identify key issues in the data. Bell and Waters (2014:239) espouse that data can only begin to make sense to the researcher once the key issues have be identified.
In this research project there will be a common thread through all participants in that they are all home educators, however, their reasons and experiences may vary greatly. This may prove problematic in the process of identifying themes however the use of the Likert scale can be used as an initial indicator as to whether participants perceived their experience as positive or negative and this will be the starting point for identifying the key issues.
The main objective of this research project is to gain an insight into the reasons for parents and carers electing to home educate their children. A number of limitations were identified in conducting this research. The first is concerned with the legal issues surrounding home education, that parents do not have a legal obligation to inform the Local Authority if their child is being home educated unless they are being removed from a school roll or are in receipt of a Statement of Special Educational Needs. Identifying potential participants could prove problematic as the researcher was only able to access those home educators engaged in groups to conduct this study. Those who electively home educate their children but chose not to engage in group activities or support to facilitate learning are unidentifiable. Therefore it could be perceived that this research is not fully representational and is limited by the number of potential participants available.  
‘Educational researchers aim to extend knowledge and understanding in all areas of educational activity and from all perspectives including learners, educators, policymakers and the public’ (BERA, 2011). Due to the lack of evidence from the Home Educators’ perspectives results from this research project must be viewed as standalone. There is no legal obligation on those who electively home educate to advise the Local Authority of their reason for selecting this route or the approach adopted. These results could therefore be used as a stepping stone towards future engagement and to improve opportunities for home educators to have a platform for communication.
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Appendix A 
 
Letter to Home Educators 
 
Andrea Jones 
XXXXXX 
XXXXXX 
XXXXXX 
Andrea.jones@email.co.uk 
07971 111222 
 


Dear Parent or Carer 
Thank you for agreeing to participate in the research study. As explained when we met as a group I am currently studying for Master’s degree in Education. Whilst I am employed by the Local Authority as a Family Liaison Officer for Additional Learning Needs however this research is for my educational advancement and is not linked to my employer. 
The aim of the study is to examine the factors influencing parents’ decisions to Electively Home Educating their children. 
All responses will be treated with respect and confidentiality. Should you wish to participate in the study then you will be initially given a questionnaire for completion and also given opportunity to be part of further research in the form of a telephone interview. You are under no obligation to participate in the entire study. If you would prefer not to be interviewed then you can indicate this on the consent form. 
Whilst I appreciate your participation please understand that you are free to withdraw from this study at any time. Should this happen then any data provided by you will not be included in the final results of the research. 
Should you have any questions regarding this research project, please do not hesitate to contact me using the contact details above. 
 
Thank you for your help and support  
 
Yours faithfully 
 
Andrea Jones 
MA (Education) Student  



Appendix B 

Research into Elective Home Education 
  
Consent Form 
 
 
I confirm that I have received full explanation of the nature of this project by the  researcher and been given opportunity to ask any questions regarding to it. 

I confirm that any questions answered have been answered fully and I am satisfied that I have been fully informed of the nature of the research.  

I understand that I am free to withdraw for the study at any time without giving a reason and without any consequence. 

I understand that if I withdraw that any data supplied by myself will not be included in the findings from the study.

I understand that the information supplied by me will be held by the researcher and will be anonymised in order to protect identification.
  
I understand that if I participate in the telephone interview that the conversation will be recorded digitally to allow the research to transcript. 

The researcher is the only person with access to this recording and it will be deleted upon completion of the project. 
 
Name.................................................................................................... 
 
Group attended..................................................................................... 
 
Telephone number.................................................................................................. 
 
Best time of day to contact me.............................................................. 
 
Any days/times not convenient for contact?................................................................................................. 
 



Signature...................................................


Date............................................................ 
 



Appendix C
Questionnaire
Dear Parent/Carer
Thank you for taking part in this questionnaire. The researcher would be grateful if you could complete one questionnaire per child. Please note that you have right to withdraw consent to participate at any time by not completing the questionnaire.
Any incomplete responses will not be used in the final data analysis.
Again, Many thanks
Andrea Jones
MA (Education) Student
Participants Code:

SECTION A:
What is your child’s age now? (please circle)
3-7		8-11		12-16		16+	
Does your child identify as 
Male 		Female		Other 
What is the main language spoken at home?
Welsh		English		Other (please specify)………………………………………………………………..
Does your child have Additional Learning Needs? Yes/No
If yes, what in your opinion is their Primary Need (please select one only)
Autistic Spectrum Disorder			☐
ADHD						☐
Speech and Language Delay			☐
Moderate Learning Difficulty			☐
Emotional or Behavioural Difficulty		☐
Medical condition (not specified above)		☐

Does your child have a Statement of SEN?
Yes/ No
If yes, do you believe that you receive adequate support from the Local Authority?
Yes/No
What is your relationship to the child?
Parent/carer		Grandparent			Other
What is your educational background?
GSCE/O level		A Level			Graduate			Post Graduate
How long have you been educating at home?
1 year		2-3 years	4-5 years	6-7 years	More than 7 years 
Has your child ever attended school?
Yes	☐	No☐
If yes, was this: 		Mainstream without support	☐
			Mainstream with support	☐
			Specialist Teaching Facility	☐
			Special School 			☐
What was the reason for you deciding to educate your child at home?
Parental choice (seemed like a natural decision)			☐
Other siblings/family members are home educated		☐
Cultural/ Religious reasons					☐
Lack of understanding of child’s Additional Learning  Needs	☐
Lack of resources and provision for Additional Learning Needs	☐
Concerns over child’s progress in school				☐
Awaiting a place at a particular school placement		☐
Concerns over child’s well-being whilst at school (bullying etc)	☐
Wanted more flexibility in my child’s education			☐
Other (please specify)……………………………………………………………………………………..
Approach to learning
Do any of the following statements apply to your programme of Home Education?
We follow a structured approach, have timetables and adhere to a curriculum for learning	☐
Learning is mainly child led and adults facilitate this						☐
The learner initiates their own learning through activities of their own making or sourcing	☐
Do you receive funding to assist in your program of home education?	
Yes/no
If yes what is your funding source?...........................................................................
If your child has not attended school then I would like to thank you for your time in completing this questionnaire. As explained in our discussion and in the consent letter completed you may be contacted at a later stage to discuss your responses further. If your child has attended school please also complete Section B.

SECTION B:
1. Do you believe that your child’s educational needs were met at school?
	Never
	
	
	Sometimes
	
	
	Always

	1
	2
	3
	4
	5
	6
	7



2. Do you believe that your child’s emotional needs were met at school?
	Never
	
	
	Sometimes
	
	
	Always

	1
	2
	3
	4
	5
	6
	7



3. To what extent do you believe lack of resources played a part in your decision to home educate?
	Very little
	
	
	Partial
	
	
	Absolute

	1
	2
	3
	4
	5
	6
	7



4. Do you feel that staff were informed and understanding of your child’s educational needs?
	Never
	
	
	Sometimes
	
	
	Always

	1
	2
	3
	4
	5
	6
	7




5. To what extent do you feel that you were involved in your child’s education whilst at school?
	Not at all
	
	
	Occasional
	
	
	Fully involved

	1
	2
	3
	4
	5
	6
	7



6. How would you consider school impacts on your child’s well-being?
	Negatively
	
	
	
	
	
	Positively

	1
	2
	3
	4
	5
	6
	7



7. How would you consider home education impacts on your child’s well-being?
	Negatively
	
	
	
	
	
	Positively

	1
	2
	3
	4
	5
	6
	7



8. How would you consider school impacted on your family life?
	Negatively
	
	
	
	
	
	Positively

	1
	2
	3
	4
	5
	6
	7



9. How would you consider home education impacts on your family life?
	Negatively
	
	
	
	
	
	Positively

	1
	2
	3
	4
	5
	6
	7



10. Is your child returning to a school environment something that you consider?
	Never
	
	
	Sometimes
	
	
	Often

	1
	2
	3
	4
	5
	6
	7



Thank you once again for taking the time in completing this. If you have elected to do so you may be contacted at a later date to discuss your responses.


Appendix D 


Participants code:  

Interview Schedule

Brief: to be read by researcher at the start of the interview 

Thank you for completing your questionnaire and for agreeing to be interviewed. This interview is being recorded to ensure that the data collected is transcript accurately. The recordings are only accessed by myseld and will be deleting upon completion of the research. 
As you are aware I am carrying out a study into the reasons parents and carers are choosing EHE over traditional schooling. 
In order to gain an insight into the answers you provided I will ask you a series of questions based on the answers you gave in Section B of the questionnaire 
Please answers as honestly as you can. The interview will remain completely confidential and no names will be included in this study. 
 
Interview 
In preparation for the interview the research will transpose participants responses from the questionnaire. 
The researcher will refer to each of the ten questions in Section B of the questionnaire and ask the participant the reasons why they have scored each question as per the Likert scale. 
Questions are as follows:  
1. Do you believe that your child’s educational needs were met at school? 
	Never 
	  
	  
	Sometimes 
	  
	  
	Always 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


 Can you give more detail?  



 
 
 
 

2. Do you believe that your child’s emotional needs were met at school? 
	Never 
	  
	  
	Sometimes 
	  
	  
	Always 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  What,if anything, could have been done to improve this?






3. To what extent do you believe lack of resources played a part in your decision to home educate? 
	Very little 
	  
	  
	Partial 
	  
	  
	Absolute 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  Were there resources that you believe your child would have benefitted from?







4. Do you feel that staff were informed and understanding of your child’s educational needs? 
	Not informed
	  
	  
	Some more than others
	  
	  
	Fully informed

	1 
	2 
	3 
	4 
	5 
	6 
	7 


   What would have needed to happen for this score to increase? Or if it is as the highest point how do you think this was achieved?








5. To what extent do you feel that you were involved in your child’s education whilst at school? 
	Not at all 
	  
	  
	Occasional 
	  
	  
	Fully involved 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  
	What would have needed to happen for this score to increase? Or if it is as the highest point how do you think this was achieved?







6. How would you consider school impacts on your child’s well-being? 
	Negatively 
	  
	  
	  indifferently
	  
	  
	Positively 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  	Can you expand on this?






7. How would you consider home education impacts on your child’s well-being? 

	Negatively 
	  
	  
	  
	  
	  
	Positively 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  
What aspects of this do you feel could be improved?







8. How would you consider school impacted on your family life? 
	Negatively 
	  
	  
	  
	  
	  
	Positively 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  What are the benefits and challenges to you as a family?




9. How would you consider home education impacts on your family life? 
	Negatively 
	  
	  
	  No impact
	  
	  
	Positively 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


  
How could this be improved?








10. Is your child returning to a school environment something that you consider? 
	Never 
	  
	  
	Sometimes 
	  
	  
	Often 

	1 
	2 
	3 
	4 
	5 
	6 
	7 


 What changes would need to be made in order to influence this decision?

 
 




Debrief: To be read by the researcher at the end of the interview
Thank you for participating in this study, your results will remain completely confidential and will form part of the investigation into Elective Home Education.
If you would like a copy of this study please contact me after December 2019 and I will send you a copy of the final research report.
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