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Concept of Mini Minds Matter
Mini Minds Matter is a workshop that will be delivered to children aged five to seven years over a six-week period. It will be situated within local schools to introduce young children to resilience and mindfulness skills. The workshop will look to develop and nurture positive language and build resilience skills. To engage with children who may being shy, lack engagement in class or going through difficult times. These sessions will be delivered in the outdoors as much as possible, where children can benefit from the tranquillity the outdoors has to offer, using their senses to find peace to introduce mindfulness.
Session will include:
· Discussion
· Identifying and understanding emotions
· Laying down outside using their senses 
· Planting and caring for plants and vegetables
· Bubble breathing
It will be planned and carried out by trained practitioners who have understanding in introducing resilience to children of this age, within one of Wales’ most deprived areas delivering a workshop throughout Carmarthenshire and Llanelli. 
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Links to the Early Years 
Nurturing resilience in young children can help prevent depression, anxiety and poor academic performance. It will help support children not just to bounce back from adversity but also give them coping mechanisms and skills to be able to grow and learn the skills to become more curious, have confidence and be able to overcome barriers themselves.  In order for children to gain and develop tools to become resilient these skills need to be firstly learned and then nurtured. Through these workshops, children will learn to identify and understand their emotions and that having these feelings is okay. Children can develop the knowledge and understanding to accept themselves and others, enabling them to be better equipped with skills that can help them through transitions within in their childhood and adulthood. It can help develop the whole child through a holistic approach.
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Benefits and links to early years development. 
Within the early years’ inspection frameworks are looking at the wellbeing as one of their prominent outcomes and it is an incentive that will help support children in becoming emotionally and mentally stronger. It will help develop their social and confidence skills and allow them to build their communication skills when wanting to express their feelings.
Outdoor learning has been proven to enhance children’s emotional wellbeing and has links to making them feel less anxious. Providing the opportunities to learn coping tools within the outdoors can help children connect with nature and their emotions. 
Through Mini Minds Matter workshops children have opportunities to learn to control certain behaviours and self-regulate them and then, as they are shown strategies, to redirect their feeling to overcome adversity. Breathing exercises and discussions can help children understand their emotions and how to self-regulate behaviours. 















Challenges and barriers 
Whilst offering children a safe space to participate in discussions regarding emotions, practitioners must be mindful of the possibility of underlaying emotions that may surface. Other possible barriers would be gathering evidence for funding and how I would be able to gather the proof to provide evidence-based practice. Mini Minds Matter is a workshop that is taken from the concept of an existing workshop that is similar which is being offered to adults and children aged seven to eleven years old and is accredited. However, from the experience of research I have done it would be a challenge to make other schools understand why introducing children as young as five to resilience skills could be beneficial and how it can prevent adverse childhood experience and problems in later life.

















Stakeholders and Audience 
The main audience will be children aged five to seven with a group of around six children. This is to ensure that each child is given the time and attention they deserve. It is a unique workshop that will allow young children the rare opportunity to learn lifelong skills. 
As I would need to cover costs for my wage and resources, I would look to gain a community grant via the Lottery Fund. This will then enable me to carry out the training free of charge to the school. However, a lot of grants need testimonies and evidence to be able to pay out a grant. This would be done out of my goodwill to develop the workshop by inviting local school to a taster day to network and gain interest in the workshop and the outcomes I want to achieve.  With links to local schools and family centres experiencing the taster day, it will help with advertising as I could use the centres to advertise with posters. To support the growth and development of the workshops, extra money may be needed to fund training and extra qualifications I may need to develop my knowledge and understanding. 














My Background and experience 
My name is Amy Collins and I am a 29 years of age mum of two and live in Llanelli. I have been working for Carmarthenshire Youth and Children’s Association for the past six years within their nurseries, after school clubs and holiday club. I have recently also been shadowing CYCA’s trainers with their resilience training which they were offering to parents around Carmarthenshire. Working in Llanelli’s most deprived areas, I have been exposed to and have worked with through many difficult situations which have given me the insight, experience and knowledge to see how these workshops can benefit children. I have training in resilience, attachment and the relevant child protection training. This provides me not only with first-hand experience but the understanding of why Mini Minds Matter would be beneficial in the Carmarthenshire area. 
















Part two 
Introduction
This paper will look to critique the chosen concept and how it links to early childhood development. The chosen concept is to develop a workshop called Mini Minds Matter that focuses on children aged five to seven years. It will look to introduce children to resilience and gaining the skills to become resilient by the use of mindfulness and other tools. Mini Minds Matter is a workshop that will be based within the Carmarthenshire area, primarily in Llanelli. Over a six-week period the workshop will introduce resiliency and mindfulness to young children through activities such as planting, bubble breathing and discussions. It will look at equipping children to overcome adversity that they are going through or may face within their future (Shonkoff et al., 2011).
Mini Minds Matter workshop
Mini minds Matter will offer children the opportunity to learn skills that will help regulate emotions and understanding how they are feeling with the main factor being that feeling not okay is normal. Within this generation, children are being exposed to content on the internet that often they don’t understand (Cole et al., 2009). The possible danger of this is that children may become confused by what they are understanding and the emotions that this may bring  (Zajdel et al., 2013).Workshops such as Mini Minds Matter will allow children to learn about their emotions from an early age and help them to understand how to identify each one (Stallard, 2018).  This can then give children the ability and confidence to share their feelings and articulate what support they may need, whether it be a quiet space or someone to speak to (Bbc.co.uk, 2019). Research has shown that children who can identify and talk about their emotions are more likely to be able to get along with peers and have the ability to handle strong emotions (Healy, 2019).
Positive attachment and relationships can be built for children who attend this workshop. It can help children learn trust and how speaking out can help them feel less anxious (YoungMinds, 2019). To encourage positive relationships the practitioner would need to be someone that understands and has training within the field of resilience and attachment (O'Connor, 2017). Children can build a positive attachment not only with their main carer (Johnson, 2018). This can often be with teachers or practitioners that can be a positive role model and be someone who the children can confidently speak to. Workshops like Mini Mind Matter can offer children a safe space where the adults are trained practitioners who can be a listening ear (Healy, 2019). This means that children would be able to share information and the practitioner would know how to manage situations safely and adhere to safeguarding policies and procedures (Coombes et al., 2011).
Resilience
Children who are not resilient often are unable to work through adversities (Garvey, 2018). The more resilient a child is, the more likely it is that they are able to successfully recover from traumatic events (Avan et al., 2010). Resilience can help children deal with transitions within their lives and manage risk through learning coping mechanisms (McInnes et al., 2011). That being said, every child is unique and the ability to cope with different life events is down to the individual child (Johnson, 2018). It has been researched that introducing children to resilience skills can have a more positive outcome with the way they handle situations (Newman, n.d.). It allows children to learn the ability to grow and learn from a mistake or difficult situation and how to manage relations in a better manner (Pearson, Umayahara and Ndijuye, 2017).
Resilience is a skill that can be nurtured and is the ability to bounce back from adversity and hardships (Everly and Brown, 2011). Mini Minds Matter’s workshops are aimed at children who are going through trauma or hardship, lack confidence and have poor engagement in class. Children who experience trauma often may become withdrawn, sad, angry or lack confidence (Levine, 2009). To engage with children to understand their feelings, emotions and help them understand what they may be going through can be beneficial to children who may be experiencing adverse childhood experiences (Wales.nhs.uk, 2019). Llanelli is within the 12% of the most deprived areas of Wales and the BBC News (2019) reported that 41% of children from Llanelli live in poverty. As researched by Raphael (2011), children that experience poverty through childhood often have detrimental affects to their emotional regulation throughout childhood and into adulthood if there is no intervention (Luthar, 2015). 
In areas of depravation children are often exposed to many other external factors that may be out of their control (Clarkson Freeman, 2014). Drug use and anti-social behaviour can often be found in areas that are deprived. However, workshops such as Mini Minds Matter it can offer the intervention children need to have better outcomes. This could lead to breaking the cycle of ACE’s and preventing them from affecting the child’s adult life (Little and Mount, 2018). As Children in Wales states, creating opportunities to speak and act to nurture children’s mental health in the early years can help those who may be in danger of being exposed to ACE’s through family environments, poverty or other factors out of their control (Mersky, Topitzes and Reynolds, 2013). Children who have adverse childhood experiences have shown to be children who suffer with low academic performance, poor health and wellbeing (Everly and Brown, 2011). Research has shown that having pedagogy that understand the importance of making positive steps to ensuring that practitioners and schools protect and promote resilience skills in young children will help children to build positive relationships (Nolan, Taket and Stagnitti, 2014). Having a multiagency approach, by workshops being held within school, allows the awareness of ACE’s and the understanding the impact it can have on children. Early Action Together is a network that provides information on the importance of early action in regards of ACE’s (Rsph.org.uk, 2019).  This is also supported by The Wellbeing of Future Generations Act (2018) where it indicates that children should be supported and by working in partnerships can help develop through k a supportive multiagency approach (Edwards, 2009).
Mindfulness
Mindfulness is a healthy way to foster relationships through adult and child. It can help relieve stress and change the response children have to stress (Greenberg and Harris, 2011) . It can help children focus and heighten calmness, which this can be beneficial for children who find classrooms overwhelming (Weare, 2013). It is a holistic approach that can be fostered into all areas of development. Breathing activities such as bubble breathing can encourage the concept of distraction in order to self-regulate a child’s emotions (Semple et al., 2009). The concept of having a workshop that enables children to learn mindfulness skills can educate the younger generation with coping skills such as meditation and breathing exercising that can help reduce stress, anxiety and depression (Parker, 2018).  
For young children, using games to teach children to reflect on their emotions and behaviour can help self-regulation of their behaviour through learning through play (Zelazo and Lyons, 2012). This can help children to learn mindfulness and having workshops such as the one mentioned can help children to learn skills that will help them when their feelings are causing negative reactions. The use of mindfulness as an intervention style has been researched to help build children’s resilience (Greenberg and Harris, 2011). It can help support children in overcoming hardships and allow them to understand the importance of self-care. Self-care in early years can help children well being and emotional development as it has been researched that it has the ability to help children reregulate the emotions (Semple et al., 2009). Young children need to understand the importance in allowing themselves to have moments of calm and do something that can help them relax (Kluge, 2014). 
Links to development  
Within the Foundation framework (2015) states as one of the seven areas of learning personal, social and emotional development has been made mandatory within the early years. Through interventions as the workshop Mini Mind Matter it can help children engage socially and learn empathy towards others as this workshop is aimed at children who may be experiencing similar situations and feelings. Within the Foundation Phase (2015) it says children should learn to develop a positive self-image and this workshop is a positive environment to promote the importance of children embracing themselves in a positive light. This can help children have confidence and good self esteem and developing the knowledge to be happy within their own skin (Development Matters in the Early Years Foundation Stage 2019) . 
Play has been researched to lessen anxiety in children through physical activity children have opportunities to be creative and has been said to help children mental and physical health (Children in Wales, 2017). Through play children can connect with scenarios through their imagination and role play and it can often help make sense of feelings and help young children understand situations better (McInnes et al., 2011). The concept of having a workshop which offer children to learn through play can help children feel relaxed and then can lead to higher engagement due to not feeling pressured to having the restrictions classrooms may have(Kinder and Jenkinson, 2019). Play offers children the chance to problem solve and as does resilience (Kluge, 2014). With practitioners understanding play and resilience there able to facilitate opportunities to extend their communication skills and cognitive skills (Pearson, Umayahara and Ndijuye, 2017). 
The use of the outdoors to introduce mindfulness can be supported by the attributes the outdoors has to children health and wellbeing (Warren, 2017). The use of nature and planting has been researched as offering children a learning opportunity to develop care and understanding of not only the environment around them a way to learn that through mindfulness practices the importance self care has to mental wellbeing (McArdle, Harrison and Harrison, 2013). This unique opportunity to learn the skills through first-hand experience can allow practitioners to use the approach to develop skills that can help children in their daily lives (Kinder and Jenkinson, 2019). The skills learnt can develop spiritual wellbeing and influence a child’s self-awareness and purpose in life. It can allow children to develop values and how they influence life choices (Cole et al., 2009). This is can be influence when interacting with children who come from background with ACE’s as the research has shown intervention is to be down as a preventive measure (Mainstone-Cotton, 2018).
Possible barriers 
 Children need to know the boundaries and as Rogers (2011) states implementing positive rules and boundaries allow children understand what is expected from them and what they can expect from the workshops. As the brief mentioned, the workshop is aimed at children aged between five and seven years old and, as such, consent must be gained from the parent or guardian in order for the child to participate. This could pose a problem for participation if parents or guardians felt they would not want their child to undertake the workshop. To support this a leaflet or an introduction to what would be on offer could help parents and guardians understand the impact to their child’s development and wellbeing this intervention could offer. Emotional health can have an effect on physical health by stress causing effect on the bodies immune system. This can cause health problems in later life physically and mentally that can impact life expectancy (Rose, Gilbert and Richards, 2016). 
The concept of the idea was taken from a range of workshops that are already advertised but are aimed at either older children or adults. It is a unique idea as the importance of everyone understanding it is a shared responsibility that children have the relevant access to intervention to gaining skills and coping tools such as resilience and mindfulness. It has been developed with the understanding of the importance of how children learn best and how to introduce skills that can be used throughout a child’s life and have an impact in the way they handle future situations. As mentioned, it would deliver the workshops within a school setting and offer free sessions to children who are suited. The possible barrier with this could be that the practitioner would need their costs covered somehow. Grants such as the lottery community grant can offer help to develop training opportunities, but evidence is often needed to show where costing would occur (Tnlcommunityfund.org.uk, 2019). This could be done by keeping receipts, wage costs and general overheads but more planning would be needed to ensure gathering evidence based on children’s outcomes. This is done with confidentiality and due to the nature of what could be exposed that the children identify is kept hidden on any documents and consent has been given from parents (Ico.org.uk, 2019).


Conclusion
A positive intervention to help children’s mental health and wellbeing can prevent detrimental effects on the outcomes within their lives (Garvey, 2018).  Providing opportunities for children to identify that feelings are okay to be shown and having someone to share how they are feeling can help children become stronger minded (Healy, 2018). Within deprived areas the chance of ACE’s (2019) is a lot higher and the development of workshops can help to promote a place where positive impact is being made to make a difference in early years and young children’s lives. Workshops such as Mini Minds Matter could be seen as a good initiative for children to identify their emotions and be better equipped to deal with trauma and hardships (Rose, Gilbert and Richards, 2016).
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