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	Targets
	How have you worked on this? 
	An example can be found

	Continue to read up to date relevant sources that will inform your practice as you become more experienced. 
	I have used a plethora of literature and used literature that is the most recent. 
	Throughout.

	Check your referencing and use of the apostrophe. 
	I have read through this assignment and made sure to correct any mistakes.
	Throughout. 

	Continue to challenge aspects in your practice and support with further reading.
	I have ensured that I have been critical throughout this assignment and challenged my suggestions for possible alternatives. 
	Throughout / suggestions. 




This assignment will look to explore a chosen aspect of School X’s school development plan (SDP), critically reflecting on the ways and means in which the school has identified this specific aspect, the steps taken to establish this aspect, and the method of evaluating the impact that this aspect has on the learners. The chosen aspect of School X’s SDP (2022) that this assignment will centre around is the school’s want to improve the phonics and reading skills of the learners. A survey demonstrated that 82.5% of sixty-three respondents, of who were all teachers within Wales, believed that reading was an issue within schools in the country. 71% of the respondents also believed that schools within Wales were teaching reading to the learners in a manner that was not aiding their progression in this area (Impact Wales, 2014).

School X is a primary school situated in the county of Neath Port Talbot. The school has 255 pupils on roll and this ranges from nursery to Year 6.  Of the 255 learners, 18.4% are eligible for free school meal, with this being lower than both the local authority and national averages of 28.5% and 23% respectively. The percentage of Black, Asian and minority ethnic (BAME) pupils within the school stands at 4.3%. Again, this figure stands lower than both the local authory and national averages of 6.8% and 13.3% respectively (My local school, 2022). 

The Welsh Government (2014) state that ultimately an SDP is the plan that a school will devise to improve the outcomes of the learners. The Educational (School Development Plans) (Wales) Regulations 2014 (2014) document states that as of regulation 5, schools in Wales must ensure that they have devised an SDP that covers a three-year period. Guzman (2022) expresses that there are three steps within a school SDP. He claims these steps are essentially the assessment, the planning and the action period. The Welsh Government (2014) state that an SDP will stem from the school reflecting on their own performance, evaluating qualitative and quantitative data that can then be utilised to prioritise long and short-term objectives that are updated as the school meet the criteria. Cambridge international (2021) state that it is vital that schools self-evaluate as it allows them to identify potential targets that need to be addressed, enabling progression for learners. 

The Welsh Government (2021) detail that from this evaluation period, the school leaders must then put in place the plan that will enable them to achieve the targets that have been identified. They express how these targets must be divided into three years, with a detailed account of the priorities, objectives and approach to these targets for each year. They state how these targets must be updated annually, being refreshed as the progression made within these targets is evaluated continuously. They reveal how the SDP must include details such as the funding required to achieve these targets, resources the school may deem necessary, indications of successful practice and information on the evaluation techniques they will utilise and when they will do so. Welsh Government (2021) express that an SDP must not only have input from the stakeholders of the school when devising and evaluation the document, but also details how the stakeholders will aid in implementing the support need to achieve the targets of the SDP. They state that these stakeholders could be individuals such as the headteacher, school staff, pupils within the school, parents and governors of the school. The SDP should be made available to all the stakeholders (Welsh Government, 2014) and published on their website for all to see (Welsh Government, 2021). Estyn (2021) express how they may use a school’s SDP prior to an inspection to acquire information on the progression that the school has made against their targets. However, they claim that they place more weight on the practical element of the inspection and less on the paperwork such as the SDP. 

Now that the functionality of the SDP has been explored, it is vital that the chosen aspect of School X’s SDP is now discussed in greater detail, improving reading and phonics. Pang et al (2003) describe reading as the skill of identifying words and understanding their meaning. They believe that reading is skill vital that is a must for both children and adults, as it affords them opportunities such as an education and completing everyday tasks. Paris (2005) agrees with this notion, suggesting that reading skills are amongst the most important that an individual can possess, as it allows for greater academic success. On the contrary, Aliyeva (2021) believes that a possible drawback of reading is that it stifles creativity as the vocabulary is prearranged and organised for the reader. She also suggests that reading is overly concentrated on written text, thus lacking in developing the oracy skills of the reader. Dauncy (2021) states that the latest PISA results published in 2018 demonstrate that Wales has the lowest reading score within the United Kingdom. 

Miller (2023) is of the opinion that the optimal way in which to teach children to read is through phonics. She states that unlike the ability to speak, reading is not a natural brain function. Bald (2007) defines phonics as the way a person learns to correlate a letter to the sound that it produces, then forming letters together in order to correctly read a word. Bald believes that understanding phonics is the pillar to developing the skill of reading. He also believes that a common trait within struggling readers is the lack of capacity to combine letters to form sounds, something he believes that stronger readers are more capable of doing. Ehri (2003) suggests that the greatest method of teaching phonics is through fragmenting words into phonemes. She states that ultimately, phonemes are known as the sound that a letter makes. Miller (2023) believes that teaching children to utilise simplistic lettering sounds firstly, then transferring that skill into combining the sounds to pronounce complete words. This method contradicts the notion of Aliyeva (2021) that reading decreases oracy skills, as phonics utilises the skill of speech in order to sound out letters and words. Conversely, Marshall (2013) disagrees with this thinking, suggesting that phonics does not aid the progress pf learning to read in all children. She suggests that phonics can stagnate this process for children with dyslexia, as it is a repetitive process that is taxing for the learner. Weale (2022) states that another criticism of phonics is that it does not harbour an enjoyment of reading from children, as they are taught the correct pronunciation and not the meaning of the words put in front of them. 

To conduct the self-evaluation, members of the senior leadership team conducted regular learning walks during School X’s pupil reading time. McVey (2017) states that learning walks are an exercise conducted by teaching staff that consists of them briefly visiting a series of different classrooms throughout the school, in an effort to gain an insight into the learning process within that specific classroom. McVey continues to state that this is then generally followed up with feedback to the class teacher on the results of the exercise, providing feedback on learners’ engagement and the learning processes that was observed during the walk. Stephens (2011) suggests that a benefit of learning walks is the opportunity for collaboration amongst teacher about the strategies they have witnessed. He believes that this strategy has the potential for teachers to share best practices to improve whole school teaching approaches. Conversely, Weber (2023) believes that a potential downfall of learning walks is the potential for the observed teacher to feel pressurised if the learning walk is conducted unannounced, leading to the teacher feeling unsettled through the unsettling of the lesson. 

School X were also able to self-reflecting through analysing the data demonstrated from the results of the learner’s nation test scores. The Welsh Government (2022) state that national tests are standardised assessments that have been provided to allow schools in Wales the opportunity to understand where their learners are in terms of their reading and numeracy skills. Mulcahy, Bernardes and Baars (2016) define reading age as the reading skills that a person possesses in comparison to the reading skills an average individual has at that given age. Through conducting these tests and analysing the data, School X identified that many of their learners had a lower reading age than that of what they should be. The Department for Education (2015) state that learners with weak reading skills are at a greater risk of not achieving five A* to C grades in their GCSE than those who read at their appropriate level of age. Powell (2021) believes that reading age data analysis must be treated with caution at a young age, as she suggests that reading ability can change speedily in children. Conversely, Mulcahy, Bernardes and Baars (2016) suggest that a competent reader has a greater success in achieving academic success in secondary education. 

From the targets identified, School X decided to launch the phonics scheme ‘Read, Write Inc’(RWI). Oxford University Press (n.d) state that RWI is a phonics based scheme that is utilised in over five thousand primary schools across the United Kingdom. They continue by explaining that RWI is a scheme set in place by Ruth Miskin, with a sole purpose of developing the learner’s knowledge of phonics in order to improve their reading and writing skills. Ofsted (2022) report on a school in which implemented RWI, stating that through this implementation, learners in key stage one are enthused and successful at reading as they have been exposed to phonics in nursery. Audina, Ma’muroh and Ulfa (2022) agree that this method of teaching children to read is optimal, as they believe that through having a grasp of phonics, children are then able to tackle more complex words. On the contrary, Dombey (2010) believes that a downfall of the WRI scheme, is that phonics can not be utilises to access many of the words in the English language. Fergusson (2022) stated that a study on WRI conclude that the progress learners make on the scheme is disappointing in comparison to the funding needed to launch it. 

School X’s (2022) SDP states that all teaching staff and teaching assistants will receive training to effectively deliver RWI. Ofsted (2023) report that through receiving RWI training, staff can achieve a level of expertise that allows them to deliver phonics sessions that progress the learners no matter their level of ability. Furthermore, Boycheva (2023) suggests that an advantage upskilling staff is that they experience greater job satisfaction. Boycheva maintains that thorough offering developmental opportunities, staff feel that their professional development is valued as they are afforded a pathway for progression. conversely, Pytlik (2021) believes that a downfall to upskilling staff is the possibility of defiance. He suggests that staff that are in the habit of completing tasks in a certain manner, may be resistant to change as they believe they are completing it in the optimal way. Furthermore, to achieve this target and implement RWI, parents were not consulted on the idea. Mo and Signh (2015) suggest that this may be a potentially disadvantageous for the learners, as parental engagement leads to greater academic success for the learners.

School X decided to measure the impact of WRI through selecting a random sample of learners from each class and ask them to read a selected piece of literature. Resilia (2022) believes that measuring impact is vital as it allows for evaluation of the effectiveness of a scheme or programme. Through exploring School X’s (2022) SDP, it demonstrated how they deem WRI a success as the data analysis shows how every class had a rise in percentage of learners on or above their expected levels for their age in their reading skills. Horton, Boyle and Velasquez (2023) suggest that an advantage of random sampling is that it lacks bias. They believe that this method allows a greater opportunity of a fair representation and lessens the chance of bias to hindering a reliable result. Oppositely, Gaille (2017) argues that the sample size must be correct. Gaille believes that this is a downfall as there must be enough of a sample to gain a true reflection, but the sample size must not be too vast as it would be time consuming and could lead to possible mistakes in the research process. 

As suggested by Marshall (2013), phonics schemes are not the optimal method when attempting to teach learner with dyslexia how to read. As stated by the British Dyslexia Association (2022), dyslexia presents itself in over six million people within the United kingdom, with Packer (2020) suggesting that this figure implies that there are on average three learners in a class with dyslexia. Burdette et al (2005) states that the optimal way in which learners with dyslexia progress in their reading skills, is through a multisensory approach. An alternative that School X could adopt to aid these learners, is the Orton-Gillingham approach. Reber (2022) suggests that this is a pioneering approach to teaching learners with dyslexia how to read, as it was the first of its kind. She continues by stating that as the Orton-Gillingham approach is multisensory, it utilises the use of sound, movement and touch in order to teach reading. Reber continues to state that the approach is tapered around the learners as individuals and caters to their personal needs, employing a range of resources such as sand trays and pipe cleaners to do so. Morris (2022) believes agrees with this notion and states that as the approach is tailored to the learner, it benefits them through allowing them to progress at a pace that is comfortable. Morris continues to suggest that another potential benefit is the use of pictures to enhance the learning experience, stating that learners with dyslexia may struggle to understand written text and need the aid of pictorial provisions to fully grasp the meaning of the word. Conversely, Gillis (n.d) suggest that because of the nature of the Orton-Gillingham approach, there is no concrete research to suggest that this is the ideal way in which to teach reading to learners with dyslexia. She states that as there is no uniform way in which to teach this approach, which leads to difficulty in measuring exactly the impact that it has on teaching learners to read. 

Furthermore, another possible alternative for this SDP could have been to include quantitative data as another form of measuring the impact of RWI. As the random sampling method concentrates on collecting qualitative data, there is no plan in the SDP to collect quantifiable data. A way in which this could be done is through comprehension tasks for the learners to complete, that can then be analysed by the teaching staff. The National Reading Panel (2000) identified that to be a competent reader, there are five elements that must be considered, with comprehension being one. Auld (2019) states that difficulties in one of the pillars would interfere with the progress that a person makes in their reading skills. Brandon (2021) suggests that reading comprehension is vital in learning to read as it places meaning to the words that the learners is using, not simply reading words without the knowledge of what the text means. 

 In conclusion, this assignment and the literature explored has demonstrated that there are both advantages when implementing an SDP and challenges that accompany it also. For example, Cambridge international (2021) explaining that the self-evaluation process that a school experience’s is beneficial as it allows the school to identify any targets for improvement, whilst having the challenge of ensuring that all stakeholders participate in the process (Guzman (2022). From completing this assignment, I have learned how vital it is that all schools undertake self-evaluation periods and reflect not just on the weaknesses that they may have, but to honour the successes they experience also. Ankucic (2019) states that through schools acknowledging their successes and the successes of their learners, it increases the confidence levels of the pupils which in turn produces further academic achievements, benefitting both parties. Going forward, I will ensure that I am fully conscious of the targets set in the SDP of any school that I encounter in the future. I will do this as I would like to be aware of the weakness and areas of development of all the learners that I will meet in my future practice, helping to aiding the school in achieving the targets set out. 
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