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This study investigates Physical Education (PE) teachers’ perspectives on the implementation of the Curriculum for Wales (CfW) with a focus on its impact on teaching practice, teacher confidence and perceived benefits and challenges. As a major educational reform, the (CfW) places increased emphasis on holistic development, learner centred approaches and the health and wellbeing Area of Learning and Experience (AoLE) significantly reshaping the delivery of PE.

A mixed methods approach was adopted using an online questionnaire distributed to secondar school PE teachers in Wales. The questionnaire collected both quantitative data through Likert scale responses and qualitative data through open ended questions. This enabled a comprehensive understanding of teacher’s experiences and allowed for thematic analysis of key trends within data. Findings indicate that teachers generally hold positive views towards the curriculum particularly in relation to increased pupil engagement, lesson creativity and a stronger focus on general health and wellbeing. However, results also highlight several challenges. While most teachers reported moderate confidence in their understanding of the curriculum, this was often developed through informal support such as department collaboration rather than structured government guidance. Additionally, issues surrounding assessment clarity, increased workload and limited facilities were identified as significant barriers to effective implementation.

The study concludes that although the Curriculum for Wales presents valuable opportunities to enhance PE through a more holistic and flexible approach, its success is highly dependent on the level of support provided for teachers. Greater clarity, improved professional development and more consistent guidance are essential to ensure effective and sustainable implementation across schools.
[bookmark: _Toc226023384]Introduction 

Educational systems are continually evolving and adapting to ensure they can stay modern and align with societal and political priorities; therefore, curriculum reforms play a central role in shaping teaching and learning. To build upon this Zhukova et al. (2021) discusses how education reforms are necessary to respond effectively to societal changes, as education systems must adapt to transformations in social, economic and civilization contexts. For children to be informed and understand the modern world it is important that what they learn in school can help to make them contributors to society. 

It is important that teachers understand new curriculums and they can translate new teaching pedagogies and ideas into their lesson delivery to give students the best possible learning experiences. Just because policymakers create a new curriculum doesn’t mean that teachers can understand and interpret it in the right way they may not know how to plan lessons or deliver modules of learning that follow curriculum guidance. Ross (2024) displays that teachers understanding of curricula has a critical role in the translation of curriculum to classroom practice. This adds to the point that to reach the desired benefits of curriculum reform first the teachers must be knowledgeable and understand how they can deliver it. 

The curriculum for Wales was put into place in 2022 and was built around four purposes and distributed the standard lessons into six areas of Learning experience. In This scenario the focus is on Physical Education which falls under the Health and Wellbeing Area of Learning Experience (Welsh Curriculum, 2024). OECD (2020) states the design of this curriculum was to make a shift from policy driven to a more school focused one. This displays well that the CfW is trying to make a change and focus on school's needs and how they can improve the service provided to teachers and students. this could then lead to a more positive overall school experience if it is interpreted and implemented properly. On top of this the Curriculum for Wales is designed to give teachers more autonomy to become the curriculum makers and allow them to adapt, interpret and design curriculum that is suited to their own schools and student need (Power, Newton and Taylor, 2020). This new curriculum approach is very innovating and incorporates modern teaching pedagogies to ensure schools can give students the best learning experiences for them. 

Physical Education has a key role within the Health and Wellbeing AoLE not only in giving students an opportunity to be physically active but also teaching them the meaning of why and how they should treat their bodies. James et al. (2025) discusses how PE plays a role in supporting Health and Wellbeing through giving students opportunities to develop physical skills, confidence and autonomy which are associated with a better overall wellbeing and mental health. PE should offer safe engaging and varied physical activity to support the overall holistic wellbeing of student. This focus on holistic development of student is a major focus of the CfW and the literature above shows that if the new curriculum is delivered efficiently, it can support the holistic development and the development of healthy individuals. This holistic approach links bank to the four purposes of the CfW and creating students “ready to lead fulfilling lives as valued members of society” (Welsh government, 2022) the role of Physical Education under the health and wellbeing really embodies this quote from the Welsh government and helps students to be ready for life outside of education. That is why it is vital to ensure teachers meet aims and objectives of the CfW they must look to adapt and change the way they teach Physical education with more focus on different aspects like how to be healthy, how to have the confidence to be physically active and how to develop a wider range of skills, this adds to the concept of a focus on the holistic development of a child.

However, with all these potential benefits there comes challenges for teachers that can prevent effective and fast curriculum reform. Time, training and interpretation are all factors that could affect how teachers can translate curriculum reform into efficient lesson delivery. Cambpell-Phillips (2020) implies that curriculum reform can present challenges particularly for implementation, this is because policies are introduced nationally and may be difficult to translate to classroom practice. Issues such as curriculum overload, lack of coherence and the need for highly skilled teachers can further complicate the process of reform. Even though policies from governing boards may look and sound all perfect it is the teachers who must deliver it in person, if they do not have the adequate support and capabilities, it could mean they cannot achieve what the overall aims of the curriculum set out to do. 

During research phase of this dissertation, it was discovered that not a huge quantity of research had been done in the teachers’ perspectives of the new curriculum and whether they believe it is working practically. To look even more specifically there was even less research into how secondary school PE teachers are adapting and view the new curriculum in Wales. The new curriculum is still in the early stages of its implementation so this might explain why there is a lack of research into this topic. As discussed previously we can see how pivotal teachers are to the learning experience of students so therefore it should be a priority that the views of teachers can be heard as they are the ones who live and embody the curriculum.

The aim of this research is to explore the opinions and experiences of physical education teachers regarding the implementation of the Curriculum for Wales. 
This will be done through three main areas:
How confident are teachers in their understanding of the Curriculum for Wales?
How has the Curriculum impacted teaching practices in PE?
What benefits and challenges do teachers experience during implementation? 
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The Implementation of the new Curriculum for Wales represents a significant shift in educational practice moving from content driven model towards a more flexible and learner centred approach. This reform places increased responsibility on teachers to interpret and design curricula that align with the four purposes and in this scenario the Health and Wellbeing Area of Learning which includes PE as a central role. As a result, understanding teachers’ experiences and perspectives is essential in evaluating the effectiveness of this reform. 

Research exploring teacher perspectives highlights the importance of factors such as confidence, professional development and support in shaping how reforms are done in practice. However there remains limited research specifically examining Physical Education teachers experiences within the Curriculum for Wales. Therefore, this literature review critically explores key themes relating to curriculum reform, teacher perspectives, implementation challenges and the role of qualitative research in capturing teacher voice. These themes directly underpin the aims of this study and inform the design of the questionnaire used to investigate PE teachers’ opinions and experience.

There are many reasons for curriculum change and to keep up curricula must regularly stay relevant, these changes come with changing society, politics and educational priorities. Cuban (2013) states a factor for changing curriculum is through the recognition that small structural changes can only make minimal impact. this shows that for change to happen and to keep up with modern teaching practices whole curriculum changes are needed to reach all teachers and achieve large adaptation nationwide. Latif, Nuzula and Marno (2024) discuss how adjustments to school curriculum can enhance the overall quality of education by fostering better organisational structures and improving teacher skills. The change in curricula can allow for change within the structures of the school's therefore implementation of more efficient teaching strategies can be input from hierarchy and influence the whole school rather than individual teachers. 

Student experiences in school's is the most important part of school as the whole concept of school is to teach children and develop them as learners. Roblin, Schunn and Mckenny (2018) suggests that curriculum reform can significantly influence student learning outcomes when there is clear guidance and support for teachers. Research suggests that well designed curricula with embedded instructional strategies can improve students conceptual understanding. On the other hand, with there being multiple benefits of curriculum change it also comes with difficulty of implementing nationwide. 

Yang (2025) insinuates that curriculum reform is difficult due to a variety of challenges related to institutional, cultural and individual factors. One of the main obstacles is the resistance to change within educational institution followed by competing priorities such as heavy workloads can limit time, support and leadership required to effectively implement new curriculum. This shows how it may not necessarily be complex for the government to create a curriculum, but the issues lie within the school's below them and if all the institutions have the capabilities of effectively complying with new guidance. To further this point keesing-styles, Nash and Ayres (2014) imply that a significant factor in resistance to curriculum change is teachers existing identities and beliefs. Teaching is a complex profession with all teachers having lots of different styles and approaches toward how lessons are delivered, therefore many teachers may have pushback if they don’t believe a new curriculum is suited to the way they teach or if they think it is not beneficial for student learning experience. 

Teachers are the ones who play a central role in translating curriculum into the classroom, this makes their understanding of curriculum frameworks essential for implementation. Ma et al (2009) summarise that teachers have a range of opinions about curriculum reform, generally it is positive however they do display concern about the challenges involved in implementing curriculums. From this we can gather that teachers may feel that with opportunity there is fear that if not properly informed and trained around the curriculum it could cause lots of issues for teachers. Nikoçeviq-kurti, saqipi and kaçaniku (2025) found across various studies that clear curriculum guidance and teacher understanding was a reoccurring issue, this can lead to a low self-efficacy and confidence in themselves to efficiently implement curriculum. If teachers have a lack of confidence and understanding in new curriculums then they cannot effectively plan and deliver lessons, this could affect the quality of learner experience and could cause inconsistencies in student experience around the nation. To follow on from this point Hosking and Teberg (2003) display that insufficient teacher support during new curriculum implementation can significantly hinder the effectiveness and of educational reforms. Teachers varying experience, comfort and readiness can limit their ability to modify teaching and assessment practices effectively.

To improve the ease of curriculum implementation and maximise the potentials that come with reform teachers need support otherwise it could lead to challenges. Buabeng and Amo-Darko (2025) implies that insufficient teacher support can lead to teachers reverting to traditional methods rather than embracing intended student-centred approaches to curriculum reform. By returning to traditional methods this can undermine the goals of modern curriculum such as fostering critical thinking, creativity and problem-solving skills.  Gibbons et al. (2024) states that to support teachers in the process of curriculum reform strategies including professional development activities that help educators understand key concepts, skills and language used. This is the main target when attempting to assist teachers with understanding new curriculum outlines so that they can feel better and more confident to successfully deliver new objectives. Ryder, Banner and Homer (2014) imply that for effective adaptation and growth to take place teachers must be given flexibility to adapt over time, this flexibility requires time and support so teachers can fully understand and create meaningful experiences for students. teachers must be given time to adjust and get a deep understanding of the changes to the curriculum and workout how they can implement it into their lessons. For example, they may need to change lesson plans and adapt units of work with new objectives and different teaching styles, all of this requires time and support to be completed. Murphy and Parker (2023) suggest that teachers educators’ involvement is an important factor as their collaboration and ability to engage with curriculum reform. If they can have an influence in the reforming of curriculums and changes then they can have a sense of belonging and being a part of the change and may mean more teachers could buy in and change with the reform. 

The Curriculum for Wales is the new curriculum introduced in Welsh education by the Welsh Government in 2022.Welsh Government (2024) state that CfW is a flexible learner centred framework designed for ages 3-16 focusing on 4 key purposes. This new approach to learning is designed to foster students learning by giving school's opportunities to design their own curriculums that for their situations. Welsh Government (2024) discuss how the 4 purposes of the CfW are to create ambitious capable learners, enterprising creative contributors, ethical informed citizens and healthy confident individuals. This shows how the curriculum has changed from a more results-based education system to a nurturing environment to assist students with working out what they are good at and giving them the best opportunities to develop themselves. Furthermore, the curriculum has been designed around 6 Areas of Learning Experience AoLE which are expressive arts, health and wellbeing, humanities, languages literacy and communication, mathematics and numeracy, and science and technology. This is a way to attempt to move away from traditional lessons and to build towards more cross curricula links and collaborative learning within the curriculum. Jones (2022) discusses how a benefit of the curriculum is the six areas of learning and how this structure supports interdisciplinary learning and aligns with the curriculums 4 purposes. Aldous et al. (2022) suggests that PE secondary teachers engaged in workshops in redesigning thinking and assisting teachers in translating the health and wellbeing AoLE into PE lessons. These opportunities were designed to help teachers understand the CfW and how they can adapt and introduce this new curriculum when redesigning lesson plans and units of work. Jon Campbell (2025) implies that PE under the health and wellbeing AoLE puts emphasis on a more holistic approach to learning that supports students physical, emotional, cognitive and social development over a sole focus of sport-based performance. This new approach also looks at teachers providing meaningful experiences and a focus on wider pupil development, to do this teacher’s must evaluate on whether their current pedagogical approaches align with the new curriculum. With all the benefits involved with the new approach it still comes with complication of teachers learning new skills and having the capabilities of successfully translating CfW to new pedagogical approaches. Sinnema, Nieveen and Priestley (2020) discuss how the CfW emphasizes flexibility and autonomy for teachers and schools, this curriculum also promotes modern innovative pedagogy and skills. This piece describes how autonomy for teachers and school's gives opportunity to tailor curriculum design appropriately for individual schools.

Welsh Government (2023) summarises that school's have generally expressed positivity towards how the implementation of the CfW however it was also mentioned the challenge involved for teachers to keep up with time to meet the curriculum requirements. This government report gathers findings from schools across Wales and how they have reported the implementation of CfW is going and what challenges they have found after the process has started. 

With the new curriculum for Wales in theory has lots of benefits there are challenges that come along with the CfW. Evans (2025) suggests that by empowering teachers and local ownership within school's raises concerns around whether student experiences are uneven across differing schools. This is an interesting point which shows that potentially students could be receiving very different learning experiences from different teachers. This could be due to some of the issues discussed previously around implementation of curriculums. Power, Newton and Taylor (2020) also discuss how there are challenges with the implantation of the new curriculum, they suggest that the decentralisation and flexibility require significant investment in material and human resources otherwise it could cause educational inequalities. This further shows what challenges could come with the new curriculum, and the difficulty of implementing a curriculum based around autonomy and freedom for teachers. Davies (2025) implies that the reforms relationship with identity adds another level of complexity, the curriculum seeks to reflect diverse identities and engage with community which could influence its reception and implementation. This focus on national identity and giving students a sense of belonging could be difficult for teachers to design lessons and represent these ideas appropriately.  

Although there is a decent quantity of literature around curriculum reform and how that impacts teachers and the experience of learners, during research it was found that there remains limited research specifically on the teacher’s experience of the CfW and furthermore the effect it has had on Physical Education. There are existing studies which discuss the effect on large curriculum-based reform however there is still a gap in subject specific perspectives and how they have had to adapt to curriculum reforms. The studies typically provide a valuable insight to how a curriculum change can bring benefits and challenges it doesn’t show how it could be affected in the context of Physical Education and more specifically its role in the health and wellbeing AoLE. Furthermore, much of the current research around CfW has a focus on the policies and framework rather than the practical classroom experiences from teachers. As teachers have the essential role of interpretating and delivering curriculum reforms their perspectives are essential on understanding how the curriculum has affected practice. Therefore, further research is needed to explore PE teachers’ opinions and experiences of the curriculum for Wales, particularly teaching practice and student learning experience. This study aims to address the gap by examining the view of PE teachers currently working in Welsh secondary schools and have been since the curriculum reform in 2022. 

[bookmark: _Toc226023386]Methodology

This study uses a mixed methods research design through an online questionnaire; this technique allows the aims of the research to be achieved by offering qualitative and quantitative results. This type of research means that teachers’ voices and opinions can be directly represented in through their own words. It also allows in some areas for closed results so you can review stats and exact numbers, for example agree and disagree with a statement. Berrigan et al. (2022) states that a mixed methods approach is beneficial for exploring teachers’ opinions because it allows for the integration of both methods which can give a more complete understanding of teachers” views. This shows that the mixed methods approach has been used before to collect data, specifically through a questionnaire on teachers’ opinions. 

The questionnaire will be designed for any secondary school PE teachers who have been teaching for over three years to ensure that they have experience before and after the new curriculum came into place. The questionnaire will be posted on Facebook so that a wide range of teachers can access it through convenient sampling and additionally snowball sampling by sharing it with other teachers. Accessing teachers in person across Wales could be very time consuming and unrealistic as a way of getting my questionnaire to the right people. Dusek, Yurova and Rupel (2015) imply that convenient and snowball sampling through a questionnaire on Facebook offer several benefits like time saving, accessing hard to reach individuals and convenient for students / researchers working with limited budget. Using Facebook as a platform to access qualified PE teachers has been shown to work above and the hope is to get roughly twenty teachers to fill out the questionnaire so there is a wide enough range of opinions. A convenient sampling will also be used to send out to PE teachers I know can give reliable answers. Hays, Liu and Kapteyn (2015) implies that there are several practical benefits to convenient sampling, the key benefits being the cost effectiveness and efficiency in data collection. 

The online questionnaire is made using Microsoft Forms which is a reliable tool to create forms and questionnaires and can be stored safely through university OneDrive storage. There are only 25 questions on the form with a mix of Likert scale and open-ended questions it should only take just over 10 minutes to complete. Sahlqvist et al. (2011) Summarises that when they shortened the length of surveys and questionnaires it led to an increased number of responses, furthermore it decreases fatigue which means the participants are more likely to give detailed answers. 

The design of the questionnaire involves six main sections, the first will be a “background” for details of their professional background. Then a “Understanding and Awareness of the New Curriculum” which will discuss how much they know about the new curriculum. Followed by a “Perceived Impact on PE Teaching & Learning” section which will give an understanding of if participants think the new curriculum has changed teaching.  Next will be a section of “Training and Support” This is where we see about what help was given to teachers in the integration of the new curriculum and if it was enough. The penultimate section is “Benefits and Challenges” this can give participants the opportunity to express their opinions positively and negatively towards the curriculum a crucial part of the research. And lastly will be the “Overall Opinion and Final Comments, this will be where the questionnaire will wrap up with a few questions then let participants leave any opinions they have of the curriculum they think they did not offer during the questions. Unfortunately, there was no research found that directly replicates this dissertation, therefore the questionnaire was based off other similar work. TALIS (2018) used Likert scale to measure teacher confidence and around teacher support. Therefore, Likert scale was used in some places and questions from TALIS were adapted to suit this work, the reason my questionnaire was adapted from some of TALIS’s questions was to ensure reliability from proven other pieces of work with a similar background. Furthermore, Cohen, Manion and Morrison (2018) Imply in their book that mixed methods with open ended and Likert scales increases the breadth and depth of the data retrieved, this work helped with the planning of the questionnaire as it is displaying the benefits of what mixed methods offers researchers. 

Before any data is collected it is important that the questionnaire was made following university ethical guidelines, and an ethics form has been carefully filled and had university approval. It is also important to have an informed consent section at the start of the questionnaire, so participants understand what they are filling out. Following this you should tell participants they will have complete anonymity and can withdraw at any point up until they submit their questionnaire. Rotondi (1989) suggests that anonymity in questionnaire surveys is important because it encourages participants to give more accurate and honest information, when its guaranteed responses where more precise detailed and truthful. Therefore, shows that for the best quality of responses you should offer complete anonymity for participants to feel like responses don’t look bad on them and no one can judge their point of view. After the data is collected it will be stored securely through university double password secure online locations. This means that data is kept as safe as possible from being accessed by people not meant to see the results.  

Once the results come back the data will need to be separated, the results from Likert scale can be gathered and summarised easily by which category had more responses for example “strongly agree” with the statement. However more consideration is needed with qualitative data analysis, for this a thematic analysis will be used. Caulfield (2020) states that thematic analysis for qualitative data involves familiarization, coding, generating themes, reviewing themes, naming themes and then write up. This type of data analysis is helpful for grouping data to be easily referred to when discussing results. For the discussion section and drawing conclusions there will be more weight put on the qualitative data as those questions have the most meaningful data. 
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This section will present my findings from my questionnaire “exploring Teachers’ Opinions on the Effect of the new Curriculum on Physical Education” which nine people completed. The results are transferred into an excel document and then the quantitative data will be displayed below under subtitles of each question. The qualitative data will undergo a thematic analysis and will be shown and put in the discussion section.

1. are you a PE teacher in a secondary school 

All the eight participants are current PE school teachers so are eligible for my questionnaire. 


2. how many years have you been teaching

figure 1. 
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My figure 1 displays a pie chart from my second question which shows 38% of my responses have been teaching for 6-8 years whereas 63% have been teaching for 8+ years. 

3. were you teaching before the new curriculum was introduced? 
Everyone who responded to the questionnaire has been teaching since before the new curriculum has been implemented in Wales. 

4. How confident do you feel in your understanding of the Curriculum for Wales in relation to PE?
Figure 2.
[image: ]
For the confidence in their understanding of the curriculum for Wales in relation to PE, none of the responses were not confident or neutral, 25% extremely confident and 75% were somewhat confident.

5. Where did you gain most of your understanding? 
Figure 3. 
[image: ]

As shown above in figure 3. The majority of responses (5) said they gained most of their understanding from school CPD, it was also stated someone said colleagues, Welsh government and Other. 

6. In your opinion, how effective has the Curriculum for Wales changes been on PE lessons
When asked how effective the new curriculum for Wales changes have been on PE lessons, every response said it has been a positive change. 

7. Following question 6 what specifically has been affected most.
Figure 4. 
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As shown above in figure 4. to follow on from question 6 the most specifically affected part of the new curriculum was said the student engagement by four people, two people said cross- curricular links, then one said lesson creativity and other.  

8. Have you changed your teaching style due to the Curriculum for Wales? 
Figure 5. 
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As shown in figure 5. 75% of teachers said that they have not changed the style in which they deliver students and only 25% said that they have. 

10. Do you feel you received sufficient professional training to implement the Curriculum for Wales in PE? 
Figure 6.
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As you can see from figure 6. Above no one said they haven’t received sufficient training to implement the New Curriculum for Wales in PE, however 63% said yes they have and 38% said partially.

22.  Overall, what is your opinion of the New curriculum?
Figure 7.
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From figure 7. We can gather that 88% of teachers think the New Curriculum is mostly positive, and 13% said mutual.

23. Do you believe the Curriculum for Wales prepares pupils effectively for lifelong physical activity? 
Figure 8.
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Then when asked if the teachers believe the Curriculum for Wales prepares pupils for lifelong physical activity 75% said yes it does and 25% maybe.

24. Do you believe that the four purposes in the new curriculum can be achieved for students? 
Figure 9.
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Figure 9. Shows that half the teachers agreed that the four purposes in the New Curriculum can be achieved for students and the other half stated that maybe it could.

[bookmark: _Toc226023388]Discussion

During my data collection it was found that teachers do have a solid understanding of the new curriculum and what it is out to achieve. 75% said they are somewhat confident and 25% said they were extremely confident this shows that generally teachers are happy with their understanding of the curriculum and have a positive outlook in their ability to deliver it. It was also found that most of the teachers understanding of the curriculum came from School CPD and colleagues, this displays that during the time of the implementation of new curricula teachers relied heavily on within their school rather than looking to external sources and government with help of understanding. To follow this Ross (2024) said that teachers understanding of curricula have a vital role on delivery as they are the ones designing lessons and units of work. Therefore, if teachers are showing they are confident in their understanding of CfW then this positively reinforces that the CfW is being translated correctly into lessons. It was also found from the questionnaire that there was a reoccurring theme that most of the understanding around the CfW came from colleagues more than official guidance, “most of my understanding came from colleagues rather than formal training”, it was interesting to see that teachers worked within the department to guide each other to a full understanding “we relied heavily on each other as a department”. Ryder, Banner and Homer (2014) imply that teachers need to be given time and flexibility to work out how they can create meaningful learning experiences, as we can see teachers choose to use their time within the department to assist each other on providing the best version of the new curriculum they could. However, with a clear display of informal support playing a massive part in the implementation of the CfW it can be really easy and helpful but likely means there is inconsistency of messages and curriculum themes being pushed around the nation. To combat this potentially there should have been more guidance and help coming directly from the Welsh government. When teachers were asked what support would have helped them multiple responses implied that more examples and general help from the Welsh government was needed, “more leadership with examples/scaffolds from Welsh assembly” another response stated “more clear guidance and example from Welsh government”. From this we can see that clearly there was a lack of clear translation and assistance from government to classroom and the task of educating teachers was majorly down to each individual school. For effective reform of curriculum on a national level it is important that governments are active in engaging with teachers and offering examples so all teachers across the nation are interpreting the curriculum in the same way. Roblin, Schunn and Mckenny (2018) suggests that curriculum reform can significantly influence student learning outcomes when there is clear guidance and support for teachers but issues can arise around nationwide curriculum consistency. To add to this point Nikoçeviq-kurti, saqipi and kaçaniku (2025) summarised that multiple studies showed curriculum guidance and teacher understanding to be a main theme throughout, this can cause teachers to have low self-efficacy and confidence in what they are teaching. If teachers do not fully understand why a curriculum has reformed and how to teach it then how can they be expected to deliver positive learning experiences for students. as this has been shown to be an issue in previous curriculum reform and appears to have been an issue in this case scenario from feedback than this could cause a major problem for effectiveness of lesson delivery and consistency of content nationwide. If teachers are not confident in what they teach potentially they could resort back to old teaching pedagogies so it is hugely important that they fully understand what they are teaching. Buabeng and Amo-Darko (2025) implies that insufficient teacher support can lead to teachers reverting to traditional methods rather than embracing intended student-centred approaches to curriculum reform. By returning to traditional methods this can undermine the goals of modern curriculum such as fostering critical thinking, creativity and problem-solving skills. Therefore, for students to have the best quality of lessons that align with modern curriculum teachers must understand and be confident in what they are teaching so they can deliver the best lessons.


From the research questionnaire it was gathered that all of the teacher participants said that the CfW has had a positive impact on PE lessons. it was then also found that the main changes after the curriculum reform were student engagement. This could be down to the new focus of student-centred learning that is a part of the new curriculum but furthermore from teacher feedback there was a reoccurring idea around their approach to health and wellbeing is a learner centred approach. one teacher said “Learner centred with a clear focus on participation, progress and positive experiences.” There were a few similar responses suggesting that teachers are ensuring and prioritising the student experience and how they can get the most from their own learning and create meaningful learning experiences. Jon Campbell (2025) implies that PE within the health and wellbeing AoLE has put an emphasis on holistic approach to student learning and focus on students physical, emotional, cognitive and social development over a sole focus of sport-based performance. From the teacher feedback and the literature found during research we can see that the ideas of the curriculum shifting to looking at a holistic approach and student-centred learning is being considered and being prioritised. This is a big progression that suggests that teachers are changing and adapting to modern teaching pedagogy that is focused more on how to create better whole child learning outcomes not only subject specific outcomes. to further this point another major change that teachers have made is cross curricular learning which supports the idea of a holistic approach to learning. One teacher said when asked around how they approach the health and wellbeing AoLE “some cross curricular work with other departments- food technology- pastoral”. From this we can gather that teachers are now embracing the areas of learning and are willing to help each other to ensure they are working with other departments to achieve goals that align. When asked in what ways the health and wellbeing AoLE has influenced teaching practice there was more of this idea around how the new curriculum has allowed them the freedom to create learner centred lessons and more focus on the holistic development of the child rather than sport-based outcomes. “It has allowed for a more learner centred approach”, “Given me a more holistic approach”. these are just some of the responses but this shows how teachers are positively aligning there learning outcomes with the government guidance. Welsh Government (2024) discuss how the 4 purposes of the CfW are to create ambitious capable learners, enterprising creative contributors, ethical informed citizens and healthy confident individuals. This shows how the curriculum has changed from a more results-based education system to a nurturing environment to assist students. the government guidance is to produce students who are not necessarily the best at individual subjects but know how to be functioning adults later in life. The idea of focusing on the holistic development of the child supports the four purposes of the curriculum therefore, we can gather that teachers are working towards achieving the new curriculum. Teachers were given an opportunity to give their opinions on what an ideal health and wellbeing experience looks like to you there was an ongoing theme around student centred and balanced lessons around student wider development. Generally, the theme was that lessons should be engaging, inclusive and giving students the sense of achievement, this further shows how teachers are moving with this idea of student-centred learning and looking at new pedagogies that help develop students in line with the Welsh government. However, there were slightly different opinions on what a good experience should look like which implies that with teacher autonomy can also have inconsistency of lesson focuses and outcomes of lessons. 


With this curriculum reform it came with benefits and challenges of its implementation. When teachers were asked around what they thought were the main benefits around the CfW the main themes were holistic development of child and learner empowerment. These work hand in hand to help achieve the learning objectives of the CfW, Welsh Government (2024) to create ambitious capable learners. Some of the quotes from teachers included “empowerment for students to take responsibility for their learning” and “Allowing learners to be more ambitious”. From this we can gather that teachers have responded positively to the new curriculum and can see how some of the CfW outcomes have already made an impact on learners and the curriculum alignment with lesson delivery is working well. Latif, Nuzula and Marno (2024) discuss how adjustments to school curriculum can enhance the overall quality of education by fostering better organisational structures and improving teacher skills, the change in curricula can allow for more efficient teaching. This literature shows what the benefits of changing curricula can have and from teacher feedback its displaying how currently teachers believe these benefits are being achieved to create better learning experiences for students and helping to develop ambitious capable learners. To further these teachers were asked what change they have seen in learners’ attitudes and behaviours and generally and the feedback was all positive with lots discussing how students understanding and improved engagement within sessions. Some teachers said “Improved understand of emotional and mental wellbeing, increased engagement”, “Improved understand of emotional and mental wellbeing, increased engagement in physical activity” there was multiple other responses discussing the positive impacts they have noticed within their lessons which have come from the freedom to design units of work and lessons that are suited to their own groups of students. Sinnema, Nieveen and Priestley (2020) discuss how the CfW emphasizes flexibility and autonomy for teachers and schools to tailor curriculum design appropriately to get the best out of individuals and schools. This further adds to the point of how the autonomy of teachers has led to better learning opportunities for students. However, with the implementation of the new curriculum there were some challenges that came with it. When teachers were asked around what the main challenges were for the delivery of CfW the two general ideas that came up were lack of facilities and assessment criteria. One teacher said “Facilities restrains and time in order to adapt schemes of work, alongside other changes in school policies etc.” whilst another said “Assessment challenges. There are no clear or traditional benchmarks and no use of past papers to use within lessons. Can be increased workload as we are designing our own curriculum”. One of the main themes that kept occurring was around the difficulty some teachers have had to keep up with changing lessons and curriculum but have had not funding to change any facilities. Therefore, with no change of facilities it is easier to carry on with a lot of old traditional PE style lessons as schools cannot afford to buy equipment for new physical activities. Power, Newton and Taylor (2020) discusses how more investment in school's is needed for curriculum reform. This helps to show how for the most effective version of a curriculum reform it is necessary that significant funding is changed to allow for training and changing facilities. The other challenge that was linked with the CfW was the difficulty of designing and implementing their own curriculums. Although autonomy and freedom to adapt curricula has many benefits to students it does bring difficulty as teachers must spend extra time designing individual curricula and assessment criteria’s that work for their students.



[bookmark: _Toc226023389]Conclusion 
This study was set out to explore PE teachers’ perspectives on the implementation of the CfW with a focus on understanding its impact on teaching practice. Teacher confidence and the perceived benefits and challenges within the subject. Overall, the findings suggest that the curriculum has been positively received by teachers, particularly in its emphasis on holistic development, pupil wellbeing and increased opportunities for creativity and learner centred approaches. However, despite these positive perceptions the study highlights several important challenges that affect the consistency and effectiveness of implementation. Teacher confidence was found to be more moderate rather than high, with many participants relying on informal support such as colleagues and internal CPD rather than structured government training. This suggests that while teachers adapting to the curriculum there remains a lack of clarity and consistency in how it is understood and applied across different contexts. Furthermore, practical challenges such as increased workload, limited facilities and difficulties surrounding assessment were identified as key barriers. These findings reinforce the idea that curriculum reform is not only shaped by policy but also by the realities of classroom practice. While the CfW provides a flexible and progressive framework its success ultimately depends on the support systems available to teachers. 

In conclusion, the CfW has the potential to positively transform PE by promoting a more inclusive, engaging and holistic learning experience. However, to fully achieve the curriculums potential greater emphasis must be placed on providing clear guidance, effective professional development and ongoing support for teachers. Future research could explore long-term impacts of the curriculum and include a larger sample to further strengthen understanding of its implementation across Wales. 
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Figure 1.
Is a pie chart from the questionnaire displaying how many years teachers have been teaching.
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Figure 2.
Is a pie chart from the questionnaire asking if teachers received sufficient professional training to implement the Curriculum for Wales in PE? 
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Figure 3.
Is a bar chart from the questionnaire asking where teachers gathered most of their understanding.
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Figure 4. 
Is a bar chart from the questionnaire displaying what specifically has been most affected in schools.
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Figure 5. 
Is a pie chart from the questionnaire asking if teachers have changed the way they teach since curriculum implementation. 
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Figure 6.
Is a pie chart from the questionnaire asking if teachers have received sufficient professional training to implement the Curriculum for Wales in PE?
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Figure 7. 
Is a pie chart from the questionnaire asking teachers overall opinion on the new curriculum.
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Figure 8.
Is a pie chart from the questionnaire asking if teachers believe the Curriculum for Wales prepares pupils effectively for lifelong physical activity.
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Figure 9.
Is a pie chart from the questionnaire asking teachers if the four purposes can be achieved for pupils.
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Below is a link to the questionnaire that was sent out to teachers to gather their opinions on the new curriculum in Wales in relation to PE.

 Teachers’ Opinions on the Effect of the new Curriculum on Physical Education – Fill in form
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7. Following question 7 what specifically has been affected most
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8. Have you changed your teaching style due to the Curriculum for Wales?
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