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	LEVEL 4 ASSESSMENT SPECIFICATION 



	Student name:
	     Imogen Bell
	Student ID number:
	2500428

	Programme:
	LLB Law, LLB Law and Criminology, LLB Law and Legal Practice

	Module:
	Criminal Law

	Module code:
	BMLC4000
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Zita Draper 
	Internal Verifier:
	Cerys Davies/Laura Knight

	Assignment Title:
	A duty to act
	Word count (or equivalent):
	1500

	Submission deadline:
	7th November 2025 23:59pm 
	Return date of provisional marks & written feedback:
	5th December 2025 23:59pm

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark:
Work which is submitted up to 1 week late will be capped at 40% for the first attempt and will be awarded a mark of 0% for re-assessment. Late submission penalties may be lifted only if there is an approved extenuating circumstances claim. 
Work submitted more than 1 week late will be considered as a non-submission and will not be marked. The work may be considered as a submission for reassessment if offered by an Examining Board or if there is an approved extenuating circumstances claim.  

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  





	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to:

- to demonstrate a thorough understanding of the core principles of criminal law, including actus reus and mens rea, and identify and explain the elements of non-fatal offences against the person and property offences, along with their relevant defences;

· students will be able to apply criminal law principles and problem solving techniques to hypothetical and real-world cases, effectively evaluating the legal implications and potential defences for various offences.






	
TASK DESCRIPTION



Use of Generative AI in Assessment
	(Lecturer to indicate Yes or Not against each element)
												

	RESEARCH
	For this assessment, you can use Generative AI to support you in research and data analysis.
	Yes ☒

No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☒

No  ☐

	[bookmark: _Hlk199772705]PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.
	Yes ☒

No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐

No  ☒

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☒

No  ☐

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☐

No  ☒

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	☐












Assessment type; Individual questions 

Description; 

This assessment consists of 6 key questions which concern a duty to act. You are required to answer all of the questions and to pay attention to the information provided below. For this assessment you must include a cover page and table of contents which are not included in the word count. 

The questions you must answer in the assessment are; 


1. Is there a general duty to act in criminal law? 
1. What are the requirements for a crime to be committed by omission?
1. When might a statutory duty to act be present? 
1. When might a contractual/ duty based on office be present? 
1. When might a duty to act arise from assumed responsibility?
1. Do you consider that there should be a general duty to act within the criminal law of England and Wales. What arguments are put forward for and against this and by whom?  Which arguments are you persuaded by and why? [750 Words] [50 Marks] 

Please note the individual word count for each question; Questions 1-5 have an individual word count of 150 words each and are worth 10 marks each. Question 6 is worth 50 marks and has a word count of 750 words.

Within your answers you are to utilise the following sources, alongside 5 further independently retrieved sources ; Your work should be supported with credible sources, such as relevant case law, journal articles, Law Commission reports, Parliamentary papers and textbooks (to name a few). You are reminded to reference in accordance with the Harvard Referencing System throughout your work and should include a reference list to demonstrate your engagement with literature; 


1. Finch, E. and Fafinski, S. (2021) Criminal law. 8th edition. Harlow, England: Pearson.

1. Herring, J. (2022) Criminal law : text, cases, and materials. Tenth edition. Oxford: Oxford University Press.

1. Macdonald, S.K. (2018) Text, cases, and materials on criminal law. Second edition. Harlow, England: Pearson Education Limited.

1. Taylor, L. (2018) Elliott and Quinn’s criminal law. Twelfth edition. Harlow, England ; Pearson       Education Limited.


Further guidance 

This assessment is due on the 7th of November 2025 23:59pm.

Students are reminded that this assessment is subject to the 10% over rule. 





























	GUIDANCE FOR Students IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


1. Knowledge and Understanding Skills
At level 4, you should be able to demonstrate knowledge of the underlying concepts and principles associated with your area(s) of study.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: 


1. Cognitive and Intellectual Skills
You should be able to present, evaluate and interpret qualitative and quantitative data, in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of your subject(s) of study. You should be able to evaluate the appropriateness of different approaches to solving problems related to your area(s) of study and/or work. Your work must contain evidence of logical, analytical thinking. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? You should provide justification for your arguments and judgements using evidence that you have reflected upon the ideas of others within the subject area and that you are able to make sound judgements and arguments using data and concepts.  Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


1. Practical Skills
At level 4, you should be able to apply the basic underlying concepts and principles to evaluate and interpret these within the context of your area of study. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  

Guidance specific to this assessment: 


1. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.  This includes demonstrating: that you can communicate the results of your study/work accurately and reliably, and with structured and coherent arguments; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 






	
     Student FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.


	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	20
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	20
	

	4. Practical Application Skills

	
	

	





	
	

	
	20
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	20
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 4

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 4 students will be expected to have demonstrated knowledge of the basic underlying concepts and principles of a subject, and an ability to evaluate and interpret these within the context of that area of study. They should be able to present, evaluate and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of their subject(s) of study. They will have learned how to evaluate different approaches to solving problems, and will be able to communicate the results of their study/work accurately and reliably, and with structured and coherent arguments. They will be able to undertake further training and develop new skills within a structured and managed environment and will have the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.



	Level 4
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources but with some reliance on information gained through class contact. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts rather than other sources. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Generally sound referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Knowledge of the basic underlying concepts and principles of a subject.)
	Major gaps in knowledge and understanding of the basic underlying concepts and principles of the subject matter. Inclusion of irrelevant material.  Substantial inaccuracies. 
	Gaps in knowledge of the basic underlying concepts and principles, with flawed or superficial understanding. Some significant inaccuracies and/or irrelevant material.  
	Limited knowledge and understanding of the basic underlying concepts and principles within the subject area. Some elements may be missing. 
	Knowledge of the basic underlying concepts and principles is accurate with a good understanding of the field of study but lacks depth and/or breadth.
	Competent knowledge of the basic underlying concepts and principles.  Exhibits very good understanding. 
	Excellent knowledge and understanding of the basic underlying concepts and principles of the subject. 
	Exceptional, detailed knowledge and understanding of the basic underlying concepts and principles

	Cognitive and intellectual skills 
(Evaluate underlying concepts and principles of a subject and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements.) 


	Wholly or almost wholly descriptive work. Little or no evaluation of the underlying concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Minimal or no use of
evidence to back up views.

	Largely descriptive work, with superficial evaluation of the underlying concepts and principles. Weak interpretation of data, flawed development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at evaluation of the underlying concepts and principles, tending towards description.
Can interpret qualitative and quantitative data but with some errors. Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.

	Good evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data, with minor errors.
An emerging ability to use evidence to support the argument.
Mostly valid arguments and logical judgements. 
	Sound evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately. Ability to devise arguments using evidence to make mostly appropriate and valid judgements. 

	Excellent evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately and with some insight. Excellent ability to devise arguments using evidence and make appropriate and valid judgements. 
	Exceptional evaluation of the underlying concepts and principles based evidence. Outstanding interpretation of qualitative and quantitative data.
Exceptional ability to devise arguments using evidence and make wholly appropriate and valid judgements. 

	Practical skills
(Different approaches to solving problems in particular contexts.)

	Limited or no use of taught, basic methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Very weak evidence of different approaches to problem-solving in particular contexts. 
	Rudimentary application of taught, basic methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak evidence of different approaches to problem-solving in particular contexts.


	An adequate awareness and mostly appropriate application of basic methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. 
Can identify problems in particular contexts and propose basic alternative approaches or solutions though there may be errors. 
	A good and appropriate application of basic methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. 
Good evidence of different approaches to problem-solving in particular contexts and proposes mostly appropriate solutions.
	A very good application of a range of basic methods, materials, tools and/or techniques.
Very good consideration of the context of the application. Very good evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions.
	An advanced application of a range of taught, basic methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Excellent evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions. 
	Exceptional levels of application and deployment skills in particular practical contexts. Outstanding identification of problems in particular contexts and formulation of wholly appropriate, thoughtful solutions / different approaches.

	Transferable skills for life and professional practice
(Communicate the results of their study/work accurately and reliably, and with structured and coherent arguments; the qualities needed for employment requiring the exercise of some personal responsibility within a structured and managed environment.)
	Work is poorly structured, disorganised, inaccurate and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively individual or as part of a group. Little or no evidence of the skills for employment requiring the exercise of some personal responsibility.


	Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to individual or group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of some personal responsibility.
	Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence and/or accuracy in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of some personal responsibility, with some areas of minor weakness.
	Mostly coherent, organised and accurate work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities.
Demonstrates the skills for employment requiring the exercise of some personal responsibility, with some areas of strength and some of minor weakness.
	Work is accurate, coherent, fluent, well-structured and organised. 
Can work effectively independently and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of some personal responsibility, with just occasional minor weakness.
	Work is coherent, very fluent and is presented professionally. Can work effectively independently and/or as part of a team, with an excellent contribution to group activities. Demonstrates excellent skills for employment requiring the exercise of some personal responsibility with an appetite for further development.

	Work is accurate, exceptionally coherent, very fluent and presented well. Can work effectively independently and/or as part of a team, with an exceptional contribution to group activities. Demonstrates exceptional skills for employment requiring the exercise of some personal responsibility with an appetite for further development.
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[bookmark: _Toc213060595]Is there a general duty to act in criminal law?

Within criminal law there is no general duty for the public to act, but ‘there are exceptions to the rule if there is a duty of care’ (Finch & Fafinski, 2021, p.40). These exceptions arise when there is a legal duty owed. These are when duty from a contract (worker), if there is a special relationship between D and V (father & son), if the person is in a public office role (police officer), if voluntary assumption (when you try and rescue), and if D creates a dangerous situation (can be purpose/accident). Such as the case of R V Dytham (1979) where a police officer (he was off duty) allowed a bouncer to beat an individual to death (e-lawsource, 2025), this is an example of duty of care in a public office role because even though he was off duty he still had a duty to the public because he has a public office role.

[bookmark: _Toc213060596]What are the requirements for a crime to be committed by omission?

When presented with a crime and if we are trying to prove the requirements that’s been committed by omission, Herring (2022, p.206-207) states that to prove that the crime was committed by omission there must be ‘d under duty to act, d breached the duty, d caused harm to the victim’. A crime committed by omission is classed as a result crime and it consists of three different elements, conduct meaning a positive act must be committed (or omission), result this must be the cause of the outcome/use the causation rule and finally circumstance refers to the physical act and circumstance that must be present. When using causation we must satisfy the 2 types of causation. These are legal causations and factual causations. Both must be proven to therefore be satisfied with causation. In the case of Ireland v Barstow (1998) where V broke up with D and he was unhappy and began to harass her with silent phone calls, hate mail and more. His actions therefore suffered from severe depression the outcome of the case was assault (Lawteacher, 2013). Even though D didn’t breach anything, he had caused harm to the victim.

[bookmark: _Toc213060597]When might a statutory duty to act be present?

A statutory offence is when a crime is committed by omission, some statues impose a duty to act in a certain circumstance, if the defendant fails to act in the manner required by the statute, he will breach his duty and may be criminally liable’ (Macdonald, 2018, P.50). Statutory duty is classed as legal duty. They do this so it will not produce unfair results or a undeserved prosecution. But they are justified in certain circumstances such as a legal duty and any blameworthiness. An example of this is S.6 of the Road Traffic Act 1998 – failure to provide a sample of breath (legislation, 2011) This is omission because the individual is refusing to cooperate and is therefore making the situation worse therefore placing the legal duty upon the individual and creating a dangerous situation.

[bookmark: _Toc213060598]When might a contractual/duty based on office be presented?

Lamely (2025, P.1) sums up contractual duty as individuals who want a home built will sign a contract for building to begin, and this contract says in the terms and conditions that all parties agree to the contract at hand. And this can also include a vast number of areas including employment and failure to check the work at hand this shares similarities with a duty in public office where the job has an effect as whether you have a duty of care, this was shown in the case R v Pittwood (1902) where he had failed to check  that he had put the railway gate down before going on his break and during his break a horse drawn cart crossed the railway where a passing train hit and killed them (lawteacher, 2013). This shows that Pittwood showed his failure to act. Or a duty based on office is where the individual’s job influences whether that individual owes a duty of care, such as the case R v Dytham 1979 where the individual who was an off-duty police officer failed to prevent a bouncer from beating someone to death. He had a legal duty to act due to his job but failed (e-lawsource, 2025)

[bookmark: _Toc213060599]When might a duty to act arise from assumed responsibility? 

When looking at a duty to act, a normal person does not owe a duty to act to anyone unless there is a legal duty or ‘people may choose to take responsibility for another’ (Taylor, 2018, P.21). This is because if you try to rescue someone and make the situation worse, you are therefore liable. Assumed responsibility is when an individual automatically takes responsibility upon another individual. The case of Stone and Dobinson (1977) where stones and his partner took responsibility to look after his sister who has anorexia nervosa, as time went on he gave up on caring for her which resulted in her becoming bed bound and she later died of infected bedsores, they were both convicted of manslaughter (lawteacher, 2013). This is because they took legal responsibility over his sister and failed to care for her.


[bookmark: _Toc213060600]Do you consider that there should be a general duty to act within the criminal law of England and Wales. What arguments are put forward against this and by whom? Which arguments are you persuaded by and why?

In this essay I will be discussing whether there should be a general duty to act withing England and Wales and discussing any arguments that have been put forward to help or be against the proposal. First thing is, what is the general duty of care? A general duty of care is any form of legal obligation that requires the individual to adhere to a reasonable standard of care so they can avoid harm to others. And when I complete this essay, I would have concluded whether I agree with the question above. According to Macdonald, 2018, p.50 he says that a defendant won’t be criminally liable if they watch another person be in trouble and walk away from the situation leaving the victim alone.

One argument that has been put forth to help implement a general duty of care is that because they have a legal duty that they are then able to protect the vulnerable population. Within the legal duty, we have the exception of voluntary assumptions. For voluntary assumption there is no general duty of care but if you try and rescue someone and make the situation worse that individual is then liable, such as in the case of Hattingh v Roux 2011 in summary the case involves a former rugby player who got injured ‘In the case of sports injuries which occur in the ordinary course of the practice of sport, delicta liability may be excluded as a result of voluntary assumption’ (Ahmed,2021, P.1), this shows that by having the implication of voluntary assumption can override anything as its protecting the individual from harm.

But on the other hand, with general duty of care is that we have limited exceptions such as if D is believed to have voluntary assumption to C it can lead to situations where D isn’t liable for the harm caused by the third party unless a positive responsibility to safeguard C. The Adult Protection and Support Orders (APSOs) in Wales aim to protect adults at risk of abuse or neglect by enabling authorized officers to speak with them in private, but the lack of powers of removal or barring may limit their effectiveness (Pilgrim et al, 2007). This shows that there was an issue regarding safeguarding individuals. This shows that it can unfairly blame individuals for the situation that was created. 

Another positive attitude to a general duty of care is the legal compliance showing the duty of care has legal requirements ensuring that professionals must adhere to the law and avoid the potential legal consequence. Such as contract duty, this can include a vast number of areas like doctor and patient and a failure to complete a procedure incorrectly or employment and failure to check a minibus is road worthy. Nappier et al, 2014 summarizes this in legal practice. The duty of care owed by a solicitor/barrister beneficiary of fiduciary clients is complex and sometimes ambiguous. While attorneys have clear duties to their clients, the extent of their obligations to beneficiaries is debated, with some courts limiting these duties to avoid blurred lines between fiduciary and professional responsibilities. This ambiguity can create challenges in defining the scope and limits of duty of care in fiduciary context. This is clearly displayed in the case of R v Yaqoob 2005 where a minibus was used and there was a failure to inspect the tires which caused deaths. Showing that by having a general duty of care we can always get justice and put the blame on someone.

But another issue that can occur from a general duty of care is that omniscience requirements can occur because a duty of care requires D to be aware of all the types of risks to be able to take all the necessary requirements to prevent harm, it can become a challenging situation where D can’t control the circumstance or isn’t aware of these potential/possible risks. The requirements of omniscience, particularly logical omniscience, have been critically examined in various contexts. Logical omniscience traditionally entails an agent’s knowledge of all logical truths and the closure of knowledge under logical consequence. However, this idealized requirement has been challenged as implausible for actual agents. One approach to addressing this problem involves recognizing that knowledge content is topic-sensitive, fragmented, and defeasible, leading to a logic of knowledge that does not demand full logical omniscience but rather accounts for these factors dynamically (Hawken et al,2020). This means that individuals can lead to undeserved prosecutions due to not understanding the potential risks.

To conclude, do I believe that there should be a general duty of care? Yes, I do because without its people who should be at fault then they would not be at fault. But do I believe we should have less restrictions on it? No, because without having these restrictions it means someone could be at fault for someone who trips on the pavement across the road. And I agree with not having a general duty of care, so we don’t have any undeserved prosecutions.
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