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In Class Test 2

This document contains a 5-year plan for a coach who wants to progress their skills and career to an elite status within swimming. Swim England is the largest awarding body for swim coaches within the UK who provide 3 levels of coaching qualifications as well as additional bolt on style awards to enable coaches to continually develop their skills and coach in high intensity and high-performance environments. (Swimming.org, n.d.). It is crucial to note that there are 2 distinct branches of swimming instruction in the UK; Teaching and Coaching, and while both are awarded by the same organization, they are completely independent of each other. It is crucial to note that Swim Wales is a subsidiary of Swim England and both organizations provide the same qualification from their awarding body SEQ (Swim England Qualifications).

To rise to elite level in swimming instruction, coaches typically follow the pre-determined and pre-existing coaching pathway which enables them to work within a club environment, attend swimming events, meets and competitions while also planning and delivering tailored sessions to competent swimmers. This leads to the first level of swimming instruction under Swim England, the Level 1 Assistant Coach. This course costs £370 hours and will take no longer than 60 hours of contact with a mentor comprising both theory and practical aspects (Swim Wales, n.d.). There are no pre-requisites to become a Level 1 under the Swim Wales or Swim England body, however the participant must be aged 16 or over by the start of the course (Institute of Swimming, n.d.) and no previous involvement with a club is required, though a basic understanding of swimming and its technical aspects is advised. Throughout the course, participants learn both theoretically and practically to develop their skills and understanding, including how to aid with session delivery and swimmer development. Upon completion of the course, the participants will receive the Swim England Level 1 Award in Coaching Swimming, allowing them to then progress onto the next stage of their career if desired. This course will take place at a large pool facility such as the National Pool Swansea or Cardiff International Pool.
The second stage of coaching in the Swim Wales and Swim England coaching pathway is the Level 2 Swimming Coach, designed for those who aim to take full responsibility of planning and delivering training sessions for the club. To enroll on the level 2, participants must be 18 years old by the start of the course and have completed the Swim England Level 1 Assistant Swimming Qualification (Swim Wales, n.d.). In addition, applicants are required to have been coaching on a regular basis over the previous 3 months and have access to a minimum of 3 coaching sessions per week to complete practical elements. An essential requirement for all participants is access to at least 2 swimmers who are at different stages of the Swim Wales Athlete Development Support Pathway (Figure 1). The course can take up to 60 hours and it cost £650 when delivered through Swim Wales. After completion, the applicant will have earned the Swim England Level 2 Certification Coaching Swimming and is ready for level 3. This course will take place at a large pool facility such as the National Pool Swansea or Cardiff International Pool.
The final stage in the Swim England and Swim Wales coaching pathway is the Level 3 Senior Swimming Coach qualification. It is a much harder course than the previous and costs a minimum of £2100. Unlike the previous courses, this course has many pre-requisites including being 19 years old before the course, have 12 months experience as a qualified swimming coach, hold a DBS and Safeguarding Certificate, coach at a SwimMark or Stronger Affiliation accredited club, currently coaching 10 hours per week spanning a minimum of 5 sessions with the same group of swimmers. You must also have coached at least 5 athletes to regional levels or higher and the swimmers must be aged 13 or over. This course can take anywhere, up to a year to complete, and is only truly accessible to the highest-level coaches in the field. The course covers the absolute pinnacle of swim coaching and theory, including nutrition, body types and genetics, physiology, psychology and how technique impacts the swimmer and how their body type impacts technique.
There are also several swimming coaching bolts on qualifications as discussed earlier including coaching diving, coaching artistic swimming and coaching. These courses are available from Swim Wales and Swim England and act as additional qualifications to allow coaches to provide sessions within other areas of the aquatics learning development pathway. 
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Academic Journal Review 1

	Student Name: Cole Darley

	Title of Work: Teaching in a play-based curriculum: Theory, practice and evidence of developmental education for young children

	Author: Bert Van Oers & Debbie Duijkers

	Reference: Bert Van Oers & Debbie Duijkers (2013) Teaching in a play-based curriculum: Theory, practice and evidence of developmental education for young children, Journal of Curriculum Studies, 45:4, 511-534, DOI: 10.1080/00220272.2011.637182 

	Date of Article: 2013

	PERSONAL REVIEW

	Review Suggestions
· Give an overview of the article.
· What are the key points in this article?
· Who is intended audience – academics/ practitioners – why do you come to that conclusion?
· Does the author define any terms? Are the definitions specific, useful, circular?
· What are the key findings? 
· What did I find striking or interesting about these key points?
· How has this article influenced me in thinking deeply about my values, beliefs and assumptions?
· Does the author suggest areas for further research or discussion? 

	Personal Review (300 words)
The academic journal ‘Teaching in a play-based curriculum: Theory, practice and evidence of developmental education for young children’ begins by stating that early childhood education was once dominated by child centered approaches, however it has now seen a shift towards a teacher driven model since the 1960s. Goal directed learning and improvement in cognitive theories has led to early education preparing children for school, with an emphasis on predetermined goals and structured methods. The authors contest this theory with the argument that a system like the latter does not cater for all students' developmental needs and can be restrictive to their potential. Referencing Vygotsky, they discuss how the zone of proximal development (ZPD) involves activities that were meaningful and accessible to the child. Vygotsky emphasizes that children learn more through imitation with adult guidance, rather than action led learning. They round off their article by stating that they believe that play and learning can be achieved simultaneously if done correctly, but there is room for more research on the most effective ways to do so. 
The clear target audience for this journal is a range from parents and teachers to sports coaches and anyone that has a direct involvement in early youth development. The use of terms like Zone of Proximal Development and the authors citations are accurate and informative. A range of academic sources have been used to back up the author's stance on youth development. I personally find it very interesting when discussing the change between child centered approaches and teacher led approaches as before reading the article, I would have felt that a series of structured activities would be more effective to prompt cognitive development and learning than using the ZPD method. After reading the journal, I feel that it is important to recognize every child as an individual ad there is not necessarily a right or wrong approach towards learning; some children might develop better under teacher led activities, while some may be stronger visual learners and learn through imitation.


Academic Journal Review 2

	Student Name: Cole Darley

	Title of Work: Coaching as ‘scaffolded’ practice: further insights
into sport pedagogy

	Author: Robyn L. Jones & Gethin Ll. Thomas

	Reference: Robyn L. Jones & Gethin Ll. Thomas (2015) Coaching as ‘scaffolded’
practice: further insights into sport pedagogy, Sports Coaching Review, 4:2, 65-79, DOI:
10.1080/21640629.2016.1157321

	Date of Article: 2021

	PERSONAL REVIEW

	Personal Review (300 words)
The article explores the structured nature of scaffolding looking into its origins from Wood, et al (1976) and Vygotsky (1978). Scaffolding provides a temporary, yet structured support for learnings and can be easily adapted to their progress. Scaffolding is then research in relation to sports coaching, where challenge arises due to the ongoing development of athletes. The author's aim of the article is to critically assess the nature and balance between support (scaffolding) and independent learning, with a particular insight into coaching. The article highlights several key points including the ability to learn from failure (Sitkin, 1996), dynamic assessment, ghost frameworks, the use of scaffolding in pedagogy and coaching, and the use of adaptive learning support. The intended audience for this article is educators and coaching, with particular focus on those interested in using the framework as well as researchers exploring learning theory. Some key terms are elaborated upon throughout the article including ‘scaffolding’, ‘ghost framework’ and ‘proximal development’. The key finding of the article are that scaffolding is not simply a structured approach to learning, but also an interactional process that requires adaptability. It also highlights the presence of scaffolding in coaching, though minor, working in the background. 

Some aspects of the article that struck me were the contrasts between scaffolding in education versus scaffolding in coaching. In education, the scaffolding structure slowly fades away, whilst in coaching, it continues in the background as a ghost framework. There is also a significant emphasis on failure being a productive part of learning, which is understandable, but I had never thought of it in that context before. The author suggests that there is a lack of research into scaffolding within the sports coaching landscape, and that there is unexplored ideas and concepts that still need to be addressed, particularly focusing on the support framework and how it is revisited over time, even as a ghost framework.  
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Mentorship Assessment 1
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SD Session Planner

Venue: Lc2

Age group: year 4
Number Attending: 44

Date: 10.03.25

Start time: 12:00
Finish time: 14:30

Equipment: tennis balls, bats, cones

Nearest Telephone: | 1st Aid bag:

Probs reception Reception

Risk Assessment Additional Hazards and actions taken:
completed:

Learning from previous
session:

None

Personal action points from previous session:

None

Goals for the session:

Introduce to the basic rules and principles of cricket, in relation to bowling and batting

Introduction and warm-up

How to hold the bat/ball

Main Content/Game
Warm up:

Stuck in the mud with a
cricket ball

Balls on cones practise
front drive

Throw downs
Bowling principles

Bowl and bat

Organisation/diagram

2 V’s method to hold the bat. Stand side on to the bowler, slight bend in the
knees, keep your head over the ball Step towards the balls and swing
through the ball with the bat.

3-point ball grip
Arm straight, watch the cone, as you start the bowl turn body towards the
stumps raise knee towards the wickets elbow in non-bowling arm towards
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position of a bow.

the wicket, as your arm comes thru make sure to follow thru and end in the

Ideas for Development

(progression / B o
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in this session

HOW?
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Confidence: Making sure that we have confidence is key to every session. We need to make
sure that we have a full understanding of the tasks and how to express them
with clear and loud voices so the participants can understand.

Connection:

Character and Have positive and energy full approach to the session that the participates can

caring: relate and bounce off. Make everything sound even more exciting than it is to
the students to take part and have a go.

Creativity:

Cool-down:

Comments on session:

Review of your Coaching Session and Personal Action Plan
For each session you deliver you need to complete a Coaching Session Review and Evaluation plus a Personal
Coaching Action Plan.

Practical: Coaching Session Review and Evaluation (Individual Reflection)

Were the aims of the session
achieved?

Identify which ones were
achieved and which if any, were
not.





image9.png
Risk Assessment (Complete Individually)

R | Hazard/Task/ Persons | Existing Controls | Describe Any | Actions By Whom | Action By When
ef Activity at Risk Further
Area of Concern Controls /
Actions
Needed
1 | Tennis ball students Reminders to N/A coaches Start and during session
hitting face always keep
alert
2 | Rolled ankles Students Makes sure N/A coaches Start of session
everyone is
wearing
appropriate
footwear
3
walls students Keep games and | Reminders to When needed
activities in the | students who | coaches
centre of the look like they
sports hall. may be
getting too
close to the
wall
4
Dehydration students Have drinks N/A
breaks often coaches Through-out the session
throughout the
session
5
Asthma attack/ Student Make sure Teachers As they arrive

any other

everyone who
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medical
emergency

needs
medication has
it to hand

Emergency
first aid kit at
reception
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UWTSD Event Observational Mentoring Template

Professional Attributes
(Engaged in the observational activity, dress code, Approachable, empathy, friendly,
time management, professional standards.)

Mentee Name — Ryan (Level 4) Venue - LC Swansea Mentor Name — Cole Date — Unknown
Schools / Clubs / NGB: Schools Years — 4 Ages-8-9 First Aid Location -
Reception

Achieved ++

Introductions
(Have spoken to the children and event partners, in a clear and concise manner)

Achieved ++

Check for Understanding
(Do they know their role, the requirements of the event and where they need to be)

Achieved ++

Positioning
(Do they move around to view activities from multiple positions and close the distance
when required)

Competent +

Engagement
(Do they stay involved / engaged and not on their phones or become distracted)

Achieved ++

Building Relationships / Networking
(Are they developing a relationship with the children, event organizers and their
mentor?)

Exceeded +++

Teamwork
(Do they help colleagues, teachers and or pupils)

Development
Area

Mentor Signature — Cole Darley
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Mentoring Review (Comment below)

Professional Attributes -
Ryan was a democratic coach, using a careful tone and approachable attitude. Children were clearly comfortable throughout the session, and it showed in the

way he communicated with the children.

Introductions -
Introducing himself and the activities were very clear and appropriate. Good tone and use of body language throughout session.

Check for Understanding —
Consistently checking for further understanding from the children, knew who to give more support and focus on and who was more competent
to complete tasks independently.

Positioning -
Positioning during activities was good and appropriate however during explanations the children were too far away to listen and completely understand the
task. During activities, he walked around the full space and had a complete presence and knowledge about the playing area and how to sue it effectively.

Engagement —

Children were engaged with the session, enjoyed and paid attention. Could use more language tailored to younger children and less compigated.
terms. During every activity he had full attention of the children during instruction period, however once the activity began,. Many children got
easily distracted.

Teamwork -
Needs to make use of other coaches in the vicinity more, too many children for the number of coaches — busy rearranging playing area, too many
children to manage by himself, not enough support from other coaches.
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UWTSD Event Observational Mentoring Template

Mentee Name — Ben (Level 4) Venue - LC Swansea Mentor Name — Cole Date — Unknown
Schools / Clubs / NGB: Schools Years — 4 Ages-8-9 First Aid Location -

Reception
Professional Attributes Competent +

(Engaged in the observational activity, dress code, Approachable, empathy, friendly,
time management, professional standards.)

Introductions Development
(Have spoken to the children and event partners, in a clear and concise manner) Area
Check for Understanding Competent +

(Do they know their role, the requirements of the event and where they need to be)

Positioning Development Competent +
(Do they move around to view activities from multiple positions and close the distance Area
when required)

Engagement Development

(Do they stay involved / engaged and not on their phones or become distracted) Area

Building Relationships / Networking Competent +
(Are they developing a relationship with the children, event organizers and their

mentor?)

Teamwork Development

(Do they help colleagues, teachers and or pupils) Area

Mentor Signature — Cole Darley
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Mentoring Review (Comment below)

Professional Attributes -

Ben was a coach who trjg his best to negage with the children by being a democratic coach. He was under experienced in the sport he was delivering, and it
showed during his delivery of tasks and activities. Not enough planning went into the session before hand and the session was winged the entire way through
often flicking back and forth between activities very quickly trying to fill time.

Introductions -
Introductions were made for all 3 coaches in the session. Activity explanations were not very clear and it was obvious he didn’t understand the activities

himself.

Check for Understanding —
There was a lack of checking for understanding. A simple acknowledgement that everyone understands with a thumbs up or nod of the head
would’ve sufficed.

Positioning -
Ben often stood to the side of the playing area during the activities and at awkward angles so he could not see the activity going on.

Engagement —
Children were engaged with the session as they already had experience playing hockey and they enjoyed the opportunity to play more, however
the actives were boring to them as acknowledged at the end of the session.

Teamwork -
All 3 coaches were present and they made good use of a head coach and assistant coach.
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