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Practical Teaching session - Reflection
Introduction
Reflection is a fundamental aspect of teaching as it enhances your ability to deliver effective lectures to students and improve practice (Cimer et al, 2013). For trainee lecturers and teachers this is vital as it allows you to critically evaluate your teaching style and also helps you become more aware of your own professional knowledge on particular topics to improve competence (Suphasri and Chinokul, 2021). For me, my first lecture was to deliver a powerpoint presentation to my fellow cohort of students on basic first aid for cardiac arrest that could assist in saving lives in the community before professional help arrives. The reason I chose this topic is because it is a subject I am extremely familiar with after working in Mid and West Wales Fire Service as a fire fighter for the last decade and I strongly believe that everyone should have basic first aid knowledge in order to help those in need. The following reflection will reflect on how my first lecture presentation went based on the observations provided by my mentor Katie Gardner and how I feel this could be improved for the future based on Gibbs reflective cycle.
Gibbs reflective cycle
Whilst there are many reflection models that can be utilised for reflective practices, Gibbs theoretical reflective cycle is one of the most widely used frameworks for reflection which is why I chose to utilise Gibbs for my own reflective practice (Sekarwinahyu et al, 2019). Gibbs uses six stages as a checklist which consists of cue questions via progression based on description, feelings, evaluation, analysis, conclusion and action plan and is usually used after an experience in order to improve future actions (Husebo, O’Regan and Nestel, 2015). According to Markkanen et al (2020) utilising Gibbs reflective cycle in a school based setting allowed teaching staff to understand the challenges faced by pupils from the pupils perspective and enabled teachers to reflect on thoughts, feelings and actions within a challenging situation and review their professional practice. Whilst I may not be trying to reflect from a pupils perspective, I am still reflecting on what I found to be a challenging situation for my first lecture and this resonated with me. I will therefore be utilising Gibbs six step cycle for my own reflective practice in order to improve my future performances. Please refer to appendix 3 for future action plan.
Reflection
Prior to presenting my lecture for my fellow cohort I felt well prepared as basic first aid is a topic I am well accustomed to and feel very passionate about and I had prepared thoroughly to make sure my powerpoint presentation was readable and made sense to those who may not have any prior first aid knowledge. My preparations included compiling a powerpoint presentation that I could display to the class whilst I was speaking, that was easy for them to follow and understand if I lost my place. However, it was pointed out by my mentor Katie that whilst my powerpoint was clear, I had used the word ‘understand’ within my aims which is difficult to measure as every individual’s interpretation of what they understand can be different. As part of my future action plan I will make sure to check the language I have used is pertinent to my aims and outcomes. Katie also pointed out that despite the clearness of the powerpoint, there was quite a lot of information on the pages which could be difficult for those with additional learning needs (ALN), such as neurodiversity, to read and this is something I also need to take into consideration. Identifying that not everyone will be able to read at the same level and that those who have ALN may need a different format is a vital component when teaching. Accessibility is key as this impacts the learning experience and very formal powerpoints can also be tedious thus diminishing the effectiveness (Varao-Sousa and Kingstone, 2015).
Once in front of the class I felt very nervous and found it difficult to get some of my words out as I previously proclaimed in my lesson plan could happen. I feel this was based on thoughts of what others may think of my topic and knowledge and was also reflected in the observation made by Katie, who shared that she felt I spoke fast and sometimes quiet in certain parts. I think this was not only related to being nervous, but also being timed to make sure I met the 30 minute deadline and I was unsure how to pace myself and this is definitely something I know I can work on for the future. Timing was also an issue in relation to asking questions and waiting for students to respond and I found it difficult to engage when no one had any questions to ask. Katie noticed that I may not have given enough time for students to answer resulting in myself answering the question to move on. I think that I need to have more confidence in my own ability to teach knowledge that I already have and hopefully this is something that can develop as I progress through practice within teaching.
[bookmark: _GoBack]Some of the more positive observations made by Katie were that I explained clearly what I would be doing. I asked students if they had any prior experience of first aid, checked students understanding throughout and tried to get students to participate. I believe that as everyone has different ways of learning, it is important to incorporate that into a lecture so that rather than imparting knowledge, students have the opportunity to participate to help improve engagement, satisfaction and interest (Martin and Bolliger, 2018). Additionally, a video I used to show how to perform cardiopulmonary resuscitation (CPR) would not upload so I had to ask for a volunteer which showed my ability to adapt and also incorporated engagement as part of the professional standards for diversity and inclusivity. Please refer to appendix 3 for planning to meet professional standards.
Conclusion
Overall I feel that I achieved my goal of teaching basic first aid and feel that more people now have the basic knowledge to help someone in the community if needed. As this was my first time providing a lecture I have a lot to reflect on to improve my performance and this is something that will be carried out in my future action plan to help me overcome the obstacles I faced this time. I also feel that the observations made were warranted and I now feel that I have additional goals for my next lecture.
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