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‘It is stating the obvious to assert that education has changed drastically in the last twenty to thirty years’ (Kelly, A. 2009), this is one of the opening lines within A Kelly’s book; The Curriculum, Theory and Practice, and though as a police officer, training within the police and working in the development team of the Police Educational Qualification Framework (PEQF), it has been noticed how the training content within the framework can change from week to week, and on reflection to other educational establishments, police training has changed from a no qualification training process to a degree within the last ten years in line with what the government required. ‘For years, as a profession, we have been trying to raise levels of student achievement. Given that the challenge is still on to pursue excellence day by day, often in testing circumstances, this seems like a good time to gather my favourite practices together and share them’ (Ginnis, P. 2002), to which a relevant question would be: are other educational establishments changing as rapidly? ‘The education system is a social institution which should be expected to change along with other such institutions’ (Kelly, A. 2009). 
Police training has changed, especially now we have new ways of training outside of the classroom due to Covid19, and this can impact on practical based education systems like policing.  Within this assignment, I have chosen to select the Police Educational Qualification Framework Curriculum, which are currently developed in line with the recommendations from the College of Policing, which set out the criterion for new police officers to gain a Degree in or a Certificate of Professional Policing Practice. The curriculum is of a three year degree, and the focus will be on the part of the framework which is of the first six months training programme (K1), it is mandated to be developed and taught by police officers (A1, A4, V4), who in turn must have at least a level 4 teaching qualification. The curriculum itself is set out in a way to build on the academic knowledge of law and the need to put it into context during assessed practical demonstrations and furtherance in being tutored on police sectors, in a term widely used as ‘go live’ (K5, A5, V4). 
The curriculum will allow the students to obtain knowledge in the legislative law in which to work, as well as the aforementioned academic knowledge towards the professional qualification itself.  It is also set in a way that it will bring someone with little or no knowledge in policing to gaining an understanding in the process within the law and within policies and procedures, and covers two individual police forces, who must work together in collaboration.  It was initially set out in a way that the classroom delivery was teacher led, and very didactic in process, putting lessons into context when questions were asked or the trainers were able to place law into a contextual manner for deeper understanding. As the course has developed, due to the Coronavirus pandemic, the student led process was brought forward, using technology to upload the Panopto (video presented PowerPoint)(K2, K4) system to allow students to take responsibility for their learning. This is carried out with the trainers being on Skype and telephone to provide ongoing support the students (K2, K4, A2). This is in co-operation with University Wales Trinity St. David’s as the awarding University, as the College of Policing do not accredit the course itself. 
‘Curriculum is at the heart of education’ (Null 2011), furthermore, ‘The dimension of curriculum development is, of course, important, but it is the rationale of the total curriculum that must have priority’ (Kelly, A. 2009) one could take these quotes as to state that the overall outcome will need to be ascertained, and from that, individual areas which leave the curriculum and form the syllabus of learning can work hand in hand. The College of Policing are responsible to developing the curriculum as a whole (V2, V3), undertaking a major task in the evolution from the old Certificate in Knowledge of Policing to this current PEQF programme. ‘Curriculum is a continuous reconstruction, moving from the child’s present experience out into that represented by the organized bodies of truth that we call studies’ (Dewey, J. 1902), whereby one could change from child to student police officer, the principle of education is the same. 
The College of Policing also send out a maintenance document frequently, to which lessons will need to be amended as per instructed, which in itself can be an onerous task. It can be understood that law changes, but the deliverance of over one hundred updates within six months can be classed as too many in too short a space of time. As stated, the law changes, however, we do not necessarily change the way we have been teaching in the police service or how the content is delivered apart from Panopto and group Skype training, which was brought in due to the pandemic. Upon stating this criticism of the College of Policing updates, we must consider that ‘Educational institutions are fundamentally about learning. It follows that one of your duties as a teacher is to review your curriculum at regular intervals’ (Reece and Walker 2007). This quote from Teaching, Training and Learning, a practical blended learning due to Covid19, which has forced the teaching process into more online self-learning during the teaching hours through Panopto, with minimum classroom based teaching (V1, K2, K3, K4, A4). 
As stated, the curriculum is developed to equip the student officer to become a competent operational police officer, one might ask if it allows the student officers enough knowledge to work as such, considering how academically structured the course is, and to give the much needed legislative knowledge of law, the practical aspects, which are also needed are minimum to just 9 days within the six months, which is clearly not enough. The overall feedback based on the Kirkpatrick’s Evaluation Model (1954) whereby a Slido questionnaire is developed (K6). The structure of the Slido feedback utilises the first four sections of the model, (reaction; learning; behaviour, results), it goes further development using The Phillips Model, which is an extension to the Kirkpatrick model, in that, Dr. Jack Phillips also added ROI, Return on Investment, asking others involved in the development of the student officers the quality of readiness when the students are station bound, taking into account quality of statement and additional paperwork writing; the ability to conduct themselves in a professional manner; self-discipline in being able to work at the required speed within the stations, which the student officers are monitored on (A3,V3, K5), in essence, asking if the 6 month course in which the student goes through is value for money and appropriate for the police service as a whole. 
One aspect of the new PEQF is that a very good police officer who may not be able to write at an academic level could fail the academic side of the their probation period and thus lose their job, alternately, if an extremely academic officer is not particular good at the practical side of policing, they too could lose their job. This has put an excessive amount of pressure on the individual student, their confidence and their overall motivation (K3). ‘Motivation is a key factor in learning. A less able student who is highly motivated can achieve greater success than the more intelligent student who is not well motivated (Reece and Walker 2007), one could easily interpret that into the aforementioned situation, the balance of being overall “efficient” has been replaced, which I am heavily critical of in the working environment (V1). There is a constant feedback process in place to the College of Policing in order to make the necessary changes to develop future police officers, but this takes time and will not happen overnight. 
The positives are however, great. The student officer will get a degree at no cost to themselves (V2), and may take the usual three years or longer should the officer go part-time which they are entitled to do so under police regulations, which can also fall under the Equality Act 2020. After leaving the Initial Training Unit, the students will proceed on with university work, completing assignments and workbooks, forming the cognitive process of education; ‘…learning occurs when students construct their own meaning, usually out of prior learning and experience…’ (Petty 2004), which will go to show that the curriculum will not only allow Continuous Professional Development (A5), it also shows reflective practice within their own personal development. As someone who is part of the PEQF management team, and updating the appropriate lessons by designing the lesson plans and student learning processes e.g. self-learning, where the student will research a topic and present back to their peers (A1). Although this could fall under a behaviourist way of learning, it can also overlap with the constructivist process, due to the fact that the learning outcome is determined by two aspects: the indicative content and the type of learning required to put the academia into practical context. One of the most quoted behaviourist psychologists is Skinner, who used animals and children in his learning experiments. ‘Skinner’s analysis of the learning process is based on his view of the importance of conditioning the learner’s operant behaviour’ (Curzon 2007), one could state that whereby he may well have made some observations regarding his way of recording development, can animals communicate learning that has taken place in the long term, taking aside innate development (dog hungry, dog will eat), will the learning still be in place in years to come, or is the animal simply repeating processes whilst under an observed experiment,  will the animal continue to do this away from the laboratory when can be fed at any time, and that is even taking into account Pavlov’s dog – being made to salivate with the sound of a bell in relation to the initial smell and look of its food, can a dog unlearn this conditioning. 
Humans have a much deeper cognitive and behavioural process that can be communicated with, without assumption (child says ‘I don’t understand’ teacher teaches until learnt) and as child grows, so the behaviour will mature. ‘The whole concept of mental ages is a contentious one, as Vygotsky’s scepticism about their value seems to imply. His main point, however, is precisely that teacher’s need richer, more complex information on children’s development than standardised tests alone can provide…’ (Moore, A. 2012). Most teaching books are aimed at pedagogy, and will naturally aim at children, as societal teaching process is aim at children and progressing up to adult, however, one would also argue that educational intelligence can develop at a later stage and a child who has not done well at school could in fact excel at University level education, providing the basis is there to allow the thirst of gaining knowledge. 
‘Educational institutions are fundamentally about learning. It follows that one of your duties as a teacher is to review your curriculum at regular intervals’ (Reece and Walker 2007). One will agree wholeheartedly in relation to the quotation, the feedback to the College of Policing takes time for changes to be made. Once a lesson is taught, it will be changed within the next three to six months if at all. However, Reece and Walker would be aiming their work towards schools and colleges/universities, whereby learning goes from compulsory to optional, yet to instil the thirst of learning in adults who will become policing officers will take another perception because of how as adults, they will be compelled to go through the learning strategies dictated to the police force by an independent outlet who have little to do with the implementation of the curriculum that they themselves set out. They have covered a vast expanse of information required to be learned by the student in a short space of time: a law degree can take three years full time, and we are teaching aspects of law in six month, followed by a series of workbooks and assignments based on operational policing, to bring the student to degree level. Looking at educational development, Piaget looked at his own children and their development, and whereby his children may well have been subject of good educational development, the same cannot be said across the whole of society and differing times within society, is the educational system still stuck on academia of years gone by and not on any new emergent theories and processes? Within adult education, adults, who on reflection had negative experiences in school may be fearful of academia and adult learning, must be encouraged to regain their zest for knowledge, to achieve the best they can within the class they find themselves. 
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Community Learning:
The purpose of this hybrid product and process curriculum proposal is to establish a ten week community based course into the introduction of Spiritualism as a comparative religious programme for community members 18 years of age or older, or under 18s plus with parental consent, with a minimum age of 14 years old. The reason for this being a community based course, is that such educational courses are run in the community, within churches or community based centres, and are not academic in content per se. The course will be aimed at those with an interest in Spiritualism as a comparative religion or as a practice within spirituality. It will develop students understanding of Spiritualism and related professional content in order that students will be able to work within churches and centres and thus bring a level of professionalism for the student to use, both during and after the course.
Over the ten week course, the student background will be taken into account and their previous life experience will be an important factor in this course, and it is not necessary to have any academic ability (it is not necessary to be able to read and write to complete this course), and to develop the student to progress from this course fully competent at working within Spiritualism at a required standard for members of the public within churches and centres. Although the course will not be mandated to academia in the sense of educational establishments, it will be important to have the course developed in alignment with educational frameworks in order to have the core structure within the flow of the lessons, so that it is formed from indicative content as supplied. This will give the course a level of professionalism and will enthuse both the teacher and the student alike. The course will lead into a community based certificate of attendance that the students can use in churches and community based outlets, and will cover a wide range of disciplines; although there will be no formal qualification. This will allow students to obtain insurances for their disciplines. 
Student Needs:
Each student will need to be spoken too as ascertain if they require any Additional Learning Needs, as although this is a community based course, it will also be important for the course to align with The Equality Act 2010. Any student who requires support will be offered alternative teaching process where necessary. Although the student/s with additional learning needs will be kept confidential, it will be necessary to encourage compassion and understanding to members of the community with differing view-points as well as academic and practical skills. The student learners will have their own level of pedagogy, also reflecting the overarching aim of community based learning and inclusion. Youths aged between 14 and 17 will not be able to attend without parental consent. The course will not be suitable for under 14s, due to maturity of some items which may be spoken about e.g. bereavement and grief support. The course will also allow students to attend any subsequent courses and obtain any community based qualifications thereafter, recognising that not all therapies are covered within an academic establishment. Appropriate signposting should be given to the student who may wish to obtain a qualification that is recognised and/or accredited to an educational establishment.
Curriculum Aims and Objectives: 
Each week will have a specific indicative content that each student take part in, and attendance per lesson will be the only measurable criterion set out in order that the student can obtain their certificate of attendance, and thus use it on a professional level within the Spiritualist community as a whole. There will be no need for the students to have previous knowledge of spiritualism or any formal qualifications to enter the course, however, some background knowledge would be advantageous, as this would help their understanding of the topic. If students have previous experience or training, it will be important that they have input into the lessons in order to allow peer teaching, and thus create a level of inclusion to all students.
The principle of the curriculum and the course is to give the religion a level of professionalism that others may not think it has. This curriculum is formulated to provide knowledge, wisdom and experience in a safe learning environment, bringing the students up to date with procedures and presentation of their work, with teacher guidance to help the student’s ability to work within the faith and religion of spiritualism, and to instil a level of confidence within the student in order to work within the movement on their own. Furthermore, it will establish consistency in the development of the spiritualist religion and allow continual professional development for the students.
Where governments allow, Spiritualism is a worldwide religion and has many famous people as a proponent of the religion. As such, the course will encourage community based learning, which will be connected to the student’s own wants and needs within their belief. These types of courses are generally held within churches and centre across the globe, with the teacher being a facilitator rather than being a didactic talker, it is important for the teacher to bring the best out of the student, which through experience and coaching, the student can learn to take responsibility for their own learning within the course, which in turn, will increase their confidence moving forward.  The wider areas of the curriculum will embrace the skills set required to bring the student up to date with legislation; professional conduct; signposting strategies and preparation for service. This will assist the student in their transformation from being unconfident to confident. 
The objectives set out will offer a practice based learning strategy to develop the student’s knowledge and understanding in the wider Spiritualist movement. Whereby it must be recognised that some of the students will have prior knowledge, the course objectives will set out to consolidate any previous learning and training, without being dismissive of other teachings.  Another objective that will be an overarching theme throughout the course, will allow students to be directed to self-learning, generally directed to content that is delivered by video/YouTube, by utilising this process it will also help any student that may struggle with reading and writing and may feel excluded if all self-learning content is in the written form, even though this is a community based course, barriers can still exist and the trainer must ensure that the student’s additional learning needs are management appropriately. One objective that has been considered has been the inclusion of E-Learning, however, due to the type of course being offered, there is no requirement to include this. 
By the end of the course, students will be able to demonstrate the following disciplines: 
· State the history of Spiritualism from Hydesville to todays Religion
· Spiritual healing
· Channelling
· Discuss Near Death Experiences/Out of the Body experiences
· Explain the Angels, divas and elementals, as well as the difference between the spirit world and the Angelic Realm
· Discuss Inter-dimensional awareness
· Demonstrate Entrancement
· Discuss resilience to non-believers and holding your belief
· Demonstrate Psychometry  
· State what is professional conduct

Indicative Content:
Week 1: 
· Explain how the religion of Spiritualism started with the Fox Sisters in Hydesville
· Describe their own understanding in relation to the expansion of consciousness
· Describe their own experience of meditation 
· Explain the hierarchy of spirit guides

Week 2: 
· Explain spiritual healing
· Describe the professional standards involved within healing a patient 
· Explain the law in relation to spiritual healing 
· Identify areas of when confidentiality may need to be breached
· Devise a patient contract

Week 3:
· Explain what is meant by channelling
· Demonstrate channelled inspirational talking
· Demonstrate channelled inspirational writing
· Describe their experience as a written piece of work, and align it with a well-known medium
Week 4:
· Explain near death experiences (and out of the body experiences)
· Describe their understanding into NDE/OOBE as a written piece of work, taking inspiration from the research of Doctor Penny Satori (PhD.)
· Explain how to deal with someone who discloses such an experience/signposting
Week 5:
· Describe their understanding of the Angelic Realm
· Describe the difference between Angels, Divas and Elementals
· Describe angelic encounters as a written piece of work, including the Russian Cosmonauts who had angelic encounters.
· Explain the difference between the Angelic Realm and the Spirit World
Week 6:
· State what is meant by Inter-dimensional awareness
· List at least 3 people who believe they have been aware and their experiences
· Explain your own experience 
· Write a short inspired essay on inter-dimensional awareness, based on your belief 
Week 7:
· Describe what is meant by Entrancement
· List one person who was influential in the early days of spiritualism and what they done
· Write a short inspired essay on entrancement
· Explain what is meant by expansion of consciousness
Week 8: 
· Explain how to be resilient  to non-believers and holding your belief
· Explain the difference of self-doubt and lack of confidence
· Write a short inspired essay on self-worth
Week 9:
· Explain what is Psychometry  
· Describe how to blend energy
· State the layers of the auric field
· Professional conduct
Week 10:
· Course overview
· Revisit aims
· Student feedback

The methodology of reaching the objectives will be varied, and will include student activities, teaching/didactic method, teacher led meditations and student practice sessions, which will increase the confidence of the student and support must be constructive and supportive for their development. The delivery must be flexible in its approach, as this will obtain the best learning outcomes for the student and their personal journey. Although the majority of the lessons be delivered face to face, which would offer the wider student centred benefits, and a better opportunity for the student to ask questions, there will be scope to develop technology, e.g. Zoom or Skype to deliver the lessons should the benefits of such be apparent. The course offers meditation as part of its process and developing student mindfulness, the wider area of self-study will be signposted for students who wish to learn more about the topics outside of the classroom environment, thus enhancing their knowledge. 
Course Design: General Overview
	

	
Purpose of the course:
	An introduction into Spiritualism as a comparative religion, within society.

	Target Audience
General overview:
	The target audience will generally be over 18s from within the community with an interest in learning Spiritualism. The minimum age of the community members will be 14, with written parental consent for those aged between 14 and 18 years of age. The community members will come from a varied background of those who have some knowledge and wish to expand their knowledge or those who are new to the religion. 

	Location:
	Local Community Centre

	Time:
	10.00hours until 16.00hours

	Teaching strategies:
	Learning style questionnaire (Honey and Mumford) to gauge a differentiated instruction in order to meet the student needs. From this, various forms of cognitive and behavioural needs of the students will be met by utilising the following: Question and Answers; discussions; guided meditation; peer training input.

	Resources:
	Whiteboard; marker pens; wiper; music player; music cd’s; handouts on topics and based on indicative reading list; Technological resources e.g. YouTube/Internet research; reading list.


	Assessment strategies:
	There will be no formal assessments in place; however; through conversation, any further development can be structured around the needs of the student. This may also include tutorials, offered to the student to ascertain what further development they wish to carry out. This is important in student centred development Community based certificate of attendance in order to cover students who wish to seek insurance in their practice. 

	Evaluation techniques:
	No formal evaluation of students. There will be question and answer sessions to ascertain level of understanding, as well as teacher led discussion to consolidate learning and to fill any gaps in knowledge. 

	
Appendices included:

	N/A



Scheme of Work 
	Programme Title:
Spiritualism as a comparative religion

	Venue:

Local community centre
	Lecturer:

D Hembrow

	Hours per week:
6

	Day/Time:
Saturdays – 10.00hours until 16.00hours

	Number of Weeks:
10


	Aims:

· To allow students to demonstrate professionalised are of chosen work within spiritualism; to explain the law governing the religion and healing.

Module Outcomes:

· To obtain an understanding in the history of Spiritualism
· Spiritual healing
· Channelling
· Near Death Experiences/Out of the Body experiences
· Angels, divas and elementals
· Inter-dimensional awareness
· Entrancement
· Resilience to non-believers and holding your belief
· Psychometry  
· Professional conduct




	Week number

	Topic
	Aims & objectives
	Teaching and learning activities
	Resources required
	Assessment 
(not formal)

	One 






	Introduction to spiritualism and to the course

The Fox Sisters

Arthur Findlay

Expansion of consciousness
	Explain how the religion of Spiritualism started with the Fox Sisters in Hydesville

Describe their own understanding in relation to the expansion of consciousness

Describe their own experience of meditation
Explain the hierarchy of spirit guides
	Introduction of areas of study and offer list of further reading. 

Discussion area, safe learning environment, health and safety e.g. fire exits/toilets/Covid19

Instruction of meditation and introduce concept of expanding the consciousness
	Hand out of reading list and The Fox Sisters

Whiteboard
Pens
Wiper
Music Player
Meditation Music

Hand out of Spirit Guides

Hand out on consciousness, signposting to Dr Penny Satori’s work on the consciousness

Quiz to consolidate learnign
	Question and answer session

Discussion

Quiz






	Two
	Spiritual healing

Self-healing

Confidentiality

Law on healing

	Explain spiritual healing

Describe the professional standards involved within healing a patient

Explain the law in relation to spiritual healing

Identify areas of when confidentiality may need to be breached

Devise a patient contract
	Facilitate discussion in relation to healing.

Develop a list of professional standards, or do’s and don’ts in relation to healing

Confidentiality contract, and explain when it must be breached: self-harm, harm others etc.

Signposting to insurance companies.

	Hand out on Healing
Hand out on contract

Hand out on safety regarding social distancing and professionalism

Whiteboard
Pens
Wiper
Music Player
Meditation Music
	Question and Answers

Discussion

Observation of healing session



	Three
	Channelling

Auric field
	Explain what is meant by channelling

Demonstrate channelled inspirational talking

Demonstrate channelled inspirational writing

Describe their experience as a written piece of work.
	Meditation and discussion thereafter

Peer led discussion

Writing of channelled information

Discussion into the higher self
	Whiteboard
Pens
Wiper
Music Player
Meditation Music

Hand out on Channelling

Hand out on cultural forms of channelling
	Question and Answers

Discussion

Written work 

Observation

	Four
	Near Death and Out of the Body experiences (OOBE)

Consciousness


	Explain near death experiences (and out of the body experiences)

Describe their understanding into NDE/OOBE as a written piece of work, taking inspiration from the research of Doctor Penny Satori (PhD.)

Explain how to deal with someone who discloses such an experience/signposting
	Discussion,

Question and Answers

Topic hand out on OOBE and discussion on whether this is the same as astral projection

Meditation


	Whiteboard
Pens
Wiper
Music Player
Meditation Music

Hand out on Dr Penny Satori (PhD) and her works

Reference to the Unfolding Universe by Arthur Findlay

Quiz to consolidate learning


	Question and Answers

Discussion

Quiz

	Five
	Angels, the Angelic Realm and
	Describe their understanding of the Angelic Realm

Describe the difference between Angels, Divas and Elementals

Describe angelic encounters as a written piece of work, including the Russian Cosmonauts who had angelic encounters.

Explain the difference between the Angelic Realm and the Spirit World

	Discussion on Angels and angelic experiences

Peer led teaching on the hierarchy and differential aspects in relation to Angels, Divas and Elementals 

Guided meditations

Reference to colour interpretation 
	Whiteboard
Pens
Wiper
Music Player
Meditation Music

Handouts on the works of Chrissie Astell

Reference/handout from Biblical teachings.

Handout on Angelic Reiki and other forms of Angelic healing

Internet access


	Question and Answers

Discussion



	Six
	Interdimensional Awareness


	State what is meant by Inter-dimensional awareness

List at least 3 people who believe they have been aware and their experiences

Explain your own experience 

Write a short inspired essay on inter-dimensional awareness, based on your belief
	Discussion on topics.

Student research and design overview on Inter-dimensional awareness, with peer feedback to the group




	Whiteboard
Pens
Wiper
Music Player
Meditation Music

Flipchart and marker pens

Laptop/Internet access
	Question and Answers

Discussion

Observation

Written work

	Seven
	Entrancement and altered states of awareness.

Input on consciousness
	Describe what is meant by Entrancement

List one person who was influential in the early days of spiritualism and what they done

Write a short inspired essay on entrancement

Explain what is meant by expansion of consciousness

	Meditation: teacher and student led

Written or oral work in relation to entrancement.

Discussion of experience
	Whiteboard
Pens
Wiper
Music Player
Meditation Music

Handouts:
Reference to the Unfolding Universe by Arthur Findlay

 
	Question and Answers

Discussion

Observation

	Eight
	Comparative belief systems
	Explain how to be resilient  to non-believers and holding your belief

Explain the difference of self-doubt and lack of confidence

Write a short inspired essay on self-worth
	Discussion

Question and answers

Students to develop positive mottos

Discussion on varying belief systems and their general links between each.
	Whiteboard
Pens
Wiper
Music Player
Meditation Music
	Question and Answers

Discussion

Observation

Feedback on written work

	Nine
	Aura energy 
Aura expansion
Layers of the Auric field
	Explain what Psychometry is

Describe how to blend energy

State the layers of the auric field

Professional conduct
	Hand out on Auric field

Questionnaire on Psychometry

Discussion on intuitive feelings
	Hand out based on ‘you are rainbow’ book


	Question and Answers

Discussion

	Ten
	Tutorials and course overview
	Course overview

Revisit aims

Student feedback
	Review course from start to finish, asking students if they require clarification or what they would like to do next.

Questionnaire for students to give anonymous feedback.

Signposting to further educational resources/courses
	List of course objectives

Whiteboard
Pens, wiper.

Music player, music
	Tutorials/discussion

Question and Answers

Questionnaire








	 Indicative Reading List
· Alec Harris- The Full Story of His Remarkable Physical Mediumship
· Talking to the Dead: Kate and Maggie Fox and the Rise of Spiritualism by Barbara Weisberg
· The Bible
· Seven steps into Angel Light by Chrissie Astell
· Gifts from Angels by Chrissie Astell
· On the side of Angels by Gordon Higginson
· The Unfolding Universe by Arthur Findlay
· You are a Rainbow: Essential Auras by Emma Lucy Knowles
· Bloom and Thrive: Essential Healing Herbs and Flowers by Brigit Anna McNeill
· The Celestine Prophecy by James Redfield
· The Power of Now by Eckhart Tolle
· A New Earth: Awakening to Your Life’s Purpose by Eckhart Tolle
· The Seven Spiritual Laws of Success: A Practical Guide to the Fulfilment of Your Dreams by Deepak Chopra
· Conversations with God: An Uncommon Dialogue, Book 1 by Neale Donald Walsch
· The Moses Code: The Most Powerful Manifestation Tool in History of the World by James F. Twyman
· The Genesis Code: Moses and Modern Science Agree by David E. Marley Jr. 









