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A critical evaluation and identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

“A critical incident is an interpretation of the significance of an event” (Tripp, 1993, pg.8) which largely suggests that there is the potential for thousands of critical incidents to happen in a day. A critical incident is an everyday occurrence, often, an insignificant event. It is the lens under which we choose to examine the incident, which makes it critical. It is the observer who gives the incident its critical nature. Critical incidents are a vital tool used within the education sector to observe and evaluate teaching practices. The research involved in a study, such as this, fuels progression and the development of new ideas. The implementation or adaptation of practices within future classrooms is vital for progression to occur and for new practices to emerge. 
Within this study, I intend to detail four critical incidents which I have observed in a secondary school setting. One such incident will be analysed in detail, forming the basis for this research. I will be researching the theories and practices which underpin the incident and why they are important in the classroom. I intend to set out the methodology behind the research. In evaluating the teaching practice and theories which underpin it, I will also identify next teaching and learning steps, which could be applied in future situations of a similar nature.
The secondary school at which I undertook my observations is an English-medium school which educates pupils from the ages of 11-16 in the Swansea area. The area of Swansea is one of substantial depravation and, as such, many of the pupils who attend the school are from low income households, with 41% of pupils being eligible for free school meals (Estyn, 2015, pg.1). 37% of the pupils at the school have special educational needs and 5% of have a Statement (For additional needs) provided by the Local Authority (Estyn, 2015, pg.1).
Despite the low-income background of most of its pupils, the school itself has been striving for excellence in every aspect. Their most recent inspection conducted by Estyn achieved an “Excellent” across the board (Estyn, 2015, pg.2). From my observations, I have seen that this is largely down to the school’s excellent understanding of behaviour management and its ethos of “If you can believe it, you can achieve it”.  When visiting the school, it is clear to see that the children are aware of what is expected of them, and any deviation from this is dealt with swiftly. The school’s approach to behaviour is highly restorative and they have a large pastoral department which ensures that the needs of the children are met. 

When conducting observation-based research, there are several methods which can be used.  Naturalistic Observation can be defined as an observation which takes place, where the object of the observation is in their natural environment (Arthur, 2012, pg165). That is to say that the observer attends an area and observes the events of the day, as they would usually take place. This is as opposed to research conducted in a clinical manner. Research taken place in a laboratory for example, often involves a carefully selected group of individuals which have been selected for specific reasons. Variables are carefully controlled, and the researcher actively participates in altering these variables, as and when it is needed. 
Naturalistic Observation can be split into three types: Unobtrusive, Reactive and Participant Observation (Arthur, 2012, pg166). To be Unobtrusive Observation, the observer would need to observe, without identifying themselves. As the group of people in this instance would be unaware that they were being observed, this model would perhaps give the observer the most accurate picture of the day to day events. For research purposes, this would be an ideal method to use in order to get a clear picture of how a certain situation is, naturally. As the research in this study was conducted in a school setting, this would have been impossible to achieve. Due to health and safety concerns, there are no unidentified persons allowed in a school. As the observation took place in a classroom, it would be obvious to a teacher and any students, that a person who is not usually part of their classroom environment has entered and that they were being observed. 
Reactive Observation (Arthur, 2012, pg166) is similar to Unobtrusive with one fundamental difference; in this type of observation, the observer is identified. Despite the observer being identified, however, they still observe in an impartial manner, without participating. 
The final type is the Participant Observation and in this instance the researcher, actively participates in the situation which is being observed. The observer in this instance attempts to fully immerse themselves in the activities occurring during the observation in an attempt to experience everything in the same way as the other participants.  
When conducting the observations for this research, Reactive Observation was used. The teacher and school were aware that they were being observed and for what purpose. Of the four lessons observed, each different teacher was introduced to the observer and the children were introduced also. As such it is quite likely that their actions may have been inadvertently affected by the presence of an outside observer. In this instance, it is quite possible that teachers may have altered their behaviour, even subconsciously. It is more probable that the pupils would have changed their behaviour, whether this be positively or negatively, which is a disadvantage of the method. 

The Critical Incident I observed during my time at the Secondary School, took place in an English lesson, between the teacher and a class of roughly twenty-five children. It was a Year 8 class and as such the children were between the ages of twelve and thirteen. The class was Set 3 out of a possible 7, and therefore the pupils were fairly capable. The lesson was a continuation of a previous one, in the middle of a unit on Myths and Legends. The teacher asked the pupils a series of questions throughout the lesson about various aspects. During the lesson she was explaining to the children that the school and herself as their teacher wanted the children to develop their own opinion about the information they were being given. This was spoken about in the context of whether they thought that learning about Myths and Legends was important. The class discussed this and were asked to back up their responses with reasons and were encouraged to disagree. It was explained to them that they would be given information often throughout their lives and it was up to them to decide whether they believed it or not and whether they thought it was reliable. 
Whilst the pupils were giving their various answers, the teacher asked the rest of the class to put their thumbs up or down, to show whether they agreed with the person who was speaking. The classroom was set in rows and the pupils were putting their hands in front of them, meaning that only the teacher could see their thumbs. This was an excellent way of ensuring that even those who did not answer were taking part in the discussion, non-verbally. It also meant that the children needed to be listening to each other’s points in order to engage with this task. It gave the children the opportunity to think about their own opinion on multiple occasions and share that, without voicing it, if they did not want to. 
Donaldson’s Four Purposes; Ambitious Capable Learners, Enterprising Creative Contributors, Healthy Confident Individuals and Ethical Informed Citizens, are the basis of the new Curriculum for Wales (HWB Wales, 2020). These purposes highlight what kind of individuals schools should be aiming to mould children into. These purposes are designed to provide the children of Wales with all of the skills they will need to succeed in later life through the subjects which they are taught about in school. With this in mind, the Critical Incident described can be linked to two of the four purposes. 
Allowing the children, the opportunity to voice their opinion, whether this be verbally or non-verbally, gives the children autonomy and a responsibility for their own learning. This gives them the opportunity to be Ambitious, Capable Learners. By giving them autonomy over their own thoughts, it gives them the opportunity to form their own opinions. In the classroom it was encouraged to share these thoughts, whatever they were, and the children were assured that whatever their opinion was, it was valid because it belonged to them. 
The use of the thumbs up or down model in the class ensured that opinions were shared in a respectful manner. It ensured that no child feared giving their opinion due to the opinions of their peers, in relation to what they thought. It also gave the children the opportunity to listen, respectfully, to a multitude of opinions. This a fantastic way to mould Ethical, Informed Citizens. They were encouraged to be respectful of each other and being exposed to different points of view gave them the opportunity to take these on board and continue to develop and formulate their opinion. 

In thinking about the Critical Incident in question, two main areas of interest arose: Assessment for Learning and Creating a Classroom Culture. Although, the incident in question was not used as mode of Assessment for Learning in the lesson, it would have been a very effective way of encouraging more pupils to engage when answering questions. Witnessing the children engage with the thumbs up and down exercise quietly, showed that a classroom culture of respect had been curated. The children listened to each other speak, were kind with their words, even if they disagreed and waited their turn to speak. This was in contrast to when they had first entered the room after their morning break, where they were loud, excitable, and constantly talking over each other. 
Assessment for Learning is a teaching method, which engages the students in activities during a lesson which can immediately show what the child knows. An example of this could be using a ‘KWL’ (Know, Want and Learned) chart in a classroom. This would enable the teacher to establish what the pupils already know, what they would like to know and by the end of the lesson or unit of work, should be able to clearly see what they have learned. This allows a teacher to effectively assess whether the learning is going in the right direction.
The term Formative Assessment is used to describe a type of assessment which takes place whilst the pupil is still engaged in learning. This is opposed to Summative Assessment which is usually used at the end of a module or year to assess achievement, for example an exam. John Hattie argues that the terms “formative” and “summative” should in fact refer to the time at which the assessment is given, rather than the type of assessment it is and that any kind of assessment should be used, to establish how successful the teacher is in the classroom, rather than the pupils  (Hattie, 2003, pg8). 
Assessment for Learning is a phrase coined by the Welsh Government but according to Dylan William, this phrase lends teachers and schools alike to put too much focus on interaction rather than the action. That is to say that Assessment for Learning is used to see whether children are learning in the way that the teacher has intended and then they move on. William states that unless this is then used before the next lesson to adjust the teachers’ practice, then it is not effective (William, 2018). 
Both Hattie and William heavily imply that when using formative assessment, the thought process should be less about what the pupil has or has not learned and more about what the teacher can do to ensure a different outcome in the next lesson. This seems to contrast with the idea that Assessment for Learning is used as a way of moving pupils from what they already know, to what they need to know. 
In using the example from the aforementioned observation, if the pupils were asked to give a thumbs up or down to show understanding, rather than using this to assess simply what they have learnt, this could be used to assess how successful the teaching practice was. A teacher would then be able to reflect on their own lesson and decide what they could do differently in the next lesson to achieve a better result. Whatever version of Formative Assessment is used, it needs to be used on a regular basis and adjustments should be made along the way.  
There are many benefits of using Assessment for Learning in the classroom. It could be argued that this is a way to give pupils autonomy over their own learning. In asking the pupils questions which assess what they have learned, they are inadvertently reviewing the effectiveness of the lesson they have just received. If the teacher is able to take this on board and make any appropriate and reasonable adjustments for future lessons, then this should improve the learning. 
It can foster a culture of independence in the classroom. Not only are pupils beginning to take responsibility for their own learning but their own opinions and thoughts. Formative Assessment encourages students to engage with the teacher and other pupils. It also allows pupils themselves to see results throughout their learning which can bolster confidence. Once pupils begin to see that when they work hard, they achieve, it provides them with the confidence to continue learning and improving. 
Creating an effective Classroom Culture is something that is an essential part of creating an environment in which children can learn effectively.  The phrase Classroom Culture conjures images of a bright, colourful environment; displays, the correct equipment, the way the classrooms are arranged, seating plans.  Whilst all of the above are valid ways of creating a culture in the classroom, there are far more important things to consider than displays. 
A classroom culture is a complex idea. It comprises the rules put in place for pupils and their understanding of them. It involves the expectations placed upon the students regarding their behaviour. The expectations placed on the teacher in terms of behaviour towards pupils. It is comprised of mutual respect and understanding. The children need to be aware of the authority figure in the room, but they also need to feel relaxed, comfortable, and more importantly, safe. 
Rita Pierson said “Kids, don’t learn from people they don’t like” (Pierson, 2013). Teachers are often taught that they are not in a classroom to be liked. Their job is to ensure that the pupils learn. It can be argued that you cannot achieve one without achieving the other. Children are far less likely to pay attention to a teacher they are not fond of. Pierson also argues that one of the most important parts of teaching is the building of relationships. It is ensuring that your students are comfortable with you as a teacher, and that they feel safe in your classroom environment. A pupil who does not feel safe or comfortable in their environment is far less likely to learn. 
Urie Bronfenbrenner’s Ecological Systems theory tells us that the interactions had by pupils in school have a direct impact on them. Bronfenbrenner illustrates this with the four ‘rings’ surrounding the individual; the Microsystem, Mesosystem, Exosystem and Macrosystem (Bronfenbrenner, 1979). There are other aspects of the Microsystem immediately surrounding the individual, most of which are not school related and therefore cannot be controlled by a teacher. However, they have a definite affect on learning. If a pupil has been experiencing a period of unrest at home, this will inevitably affect their concentration levels in school. As such it is vital that a culture in school is created which has the best chance of fostering an effective learning environment. It means ensuring that when outside factors affect a child’s wellbeing, the school and staff are able to minimise the impact this has on learning. 
An important aspect of classroom culture is the notion that making mistakes, is not only acceptable but is actively encouraged. Pupils afraid of making mistakes will often not attempt to answer a question or engage with a task for fear of getting it wrong. This can have a huge impact on their ability to learn and a teacher’s ability to teach. It is therefore important to encourage students to take a risk. They should be encouraged to hope for a positive outcome but be assured that a negative outcome is more than okay as this is a large part of the learning process (Quay and Quaglia, 2004, pg.5). 
Furthermore, it is important to recognise that pupils are individuals who are still developing their sense of character in many ways. An important way to positively encourage this is to encourage their individual beliefs and their expression of the same Sara Quay and Russel Quaglia, 2004, pg5). A teacher should be cultivating an environment where it is encouraged to voice your own opinion and respectful debate with a classroom teacher and their own peers is healthy. Voicing ideas and opinions out load is often the first step to developing them. This is also done by contributing ideas to a wider classroom discussion which encourages thinking through an idea. 
An effective Classroom Culture is a way of life within a classroom. It is extremely important to explain to the pupils the culture that you want to create together and why various aspects of this are important to them and for their learning. It is an ongoing process and should be developed across the year. 
To Critically reflect, is to reflect on your own experiences and practices, with a critical viewpoint. This is an important practice to become familiar with as it allows teachers to evaluate how what we have done well and how we can improve in the future. It is the Welsh Government’s view that teachers should be constantly reflecting on their practice throughout their whole career and not just in the early stages (Hwb Wales, 2020). This critical reflection allows teachers more opportunity to innovate as they see what could be improved in their own practice and it offers opportunity for those innovations to be shared with the wider community through collaboration. This enables a greater chance for progression and means that practitioners are constantly improving their own practice, which in turn constantly improves practice. Teaching is not a profession that can stand still, especially when trying to prepare children for a world which is changing and developing at an exponential rate. 
There are several models for reflective practice which help to guide practitioners, and one in particular offers ‘lenses’ through which we should look back at our practice. Brookfield offers four such lenses: Our Autobiography as a Learner of Practice, Our Learner’s Eyes, Our Colleague’s Experiences and Theoretical Literature (Brookfield, 1998, pg197-200). Our Autobiography as Learner is where we attempt to be aware of what predispositions we have. For example, if you were a quiet member of the class in school and felt that you were often overlooked, it is likely that as a teacher you will ensure that you do not do the same. This is not a negative, in fact it is often these reasons which inspire generations of teachers; however, it is important to be aware of them so that we may ensure that there are no negative impacts. 
Attempting to view our practice through our learner’s eyes is perhaps what teachers attempt to do most often, however Brookfield’s model shows us that this is not always done in the most effective way. When it is, however, it allows us to see how misconceptions form and how many different ways instruction can be interpreted. 
Using the lens of our colleagues is another imperative way of critically reflecting. This is yet another point which illustrates why collaboration is so important. No one can view something in the exact same way as someone else. A difference in opinion or a different viewpoint allows us to step outside of ourselves for a moment and understand how the same situation can be viewed differently. The Theoretical Literature lens takes this one step further and allows us to view our practice through the lens of a theory which has a name. Research can often lend solutions and explanations for why something may not have worked. 
All of  these lenses are a fundamental way of ensuring that when we reflect on the way in which we did something, whatever that may be, we are aware of our biases and of the various ways in which our actions can be interpreted. We are far more likely to understand what went wrong and how we can improve if we are able step outside of our own thought processes. 
In reflecting upon the Critical Incident and the research areas identified, I believe that I would use this action in my teaching and professional development but not for the reasons I originally identified. Although, I do believe that the action could be used as an excellent way to check understanding, until engaging with the above research, it had not occurred to me that this would perhaps better influence my own teaching practice. I believe that self-evaluation is extremely important to professional development and this action is a succinct way in which my effectiveness as a teacher could be evaluated by myself constantly.  
As such next teaching steps, for myself personally would include broadening the use of the thumbs up, thumbs down action. I felt that the use of the action to encourage pupils to share their opinion was excellent and certainly something I intend to use. I would endeavour to broaden the use of the action to each time a question is asked in the classroom whether as a whole class or perhaps when an individual answers, the rest of the class could answer non-verbally before I confirmed whether the answer is right or wrong. This would encourage the whole class to answer questions and allow the quieter members of the class to answer. It would also mean that as those quieter members of the class can answer non-verbally, upon seeing that their answer is right, they would build in confidence, and hopefully be encouraged to answer the question verbally in future.  
In undertaking this observation and subsequent research, I have taken a snapshot of a classroom setting, extracted a small event and analysed this critically through two areas of interest. This approach has allowed me to research the elements which underpinned the incident which I chose to analyse in detail and understand why this happened, the way that it did and how it can be used in the future. The role of the reflective practitioner in Wales is to continually reflect on how they do something and why they do it (Welsh Government, 2015). Though this observation focused on the practice of another party, it has developed the skills that will be needed to reflect on practice in the future which will enable professional development. 
Reflecting and evaluating what you have done in the past, allows you to see what could be improved in the future. This leads to innovative thinking and the possible creation of new pedagogical practices. Sharing those ideas with colleagues and the wider community can lead to the further development of those ideas through collaboration. All of which leads to progression and change. The world continues to evolve and so must the way we teach. 











Appendix One
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 28th of September 2020 at 9:00am. Year 8.  
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· First Lesson of the day  
· Beginning of the year  
· Continuation of a lesson on Sound Waves  
· Lesson is indoors  
· The class is Year 8 Set 3- Middle ability- range throughout the class.   
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· Positive 
· Focused  
· Engaged  
 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
 
· Lesson objectives are displayed on the board  
· The Teacher discusses with the class what they learnt previously and how this lesson is a continuation.  
· Prior knowledge is tested with a quick recap.  
 
 
 
 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?  
 
· The teacher explains through a class discussion what they will be doing this lesson.  
· When testing prior knowledge, any misconceptions are dealt with to ensure that these will not effect the learning they will be engaging in this lesson.  
· The teacher illustrates the types of soundwaves on the board and engages the children by asking them to provide the information she needs to complete the images.  
 
 
 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
 
· Pupils are constantly questioned so that they are involved and the teacher calls on a range of pupils rather than letting the same few offer to answer. This ensures that pupils of levels are engaging with the discussion.  
· Repitition- the equation needed for their working was repeated multiple times and drawn on the board for reference, when the teacher realised that some didn’t understand she explained it in different ways and broke it down further to ensure understanding.  
 
 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
 
· Prior knowledge is tested at the beginning of the lesson in regards to what they learnt about this subject last lesson.  
· Any misconceptions are dealt with and understanding is checked before moving on.  
· Prior knowledge is also used to aid understanding as they have previoulsy been taught the equation for Speed, Distance and Time. They remember this and drawing comparisons helps their understanding.  
 
 
 

	Specifics / Critical Incidents 
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
 
· Reptition  
· Testing prior knowledge  
· Linking the current learning with a topic previously learnt 
 
 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	 
28th of September 2020 – 9-10 am 
 
Teacher and group of students  
 
 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
The teacher uses their prior knowledge of Speed, Distance and Time to aid their understanding of the triangle equation, which they are using. Some pupils were struggling to identify when they should be dividing and when they should have been multiplying. Explaining this to them using an example she had previously taught helped their understanding. They were able to take in the information in a new way because they could link it to something they did understand. Although this was not the solution for every child’s understanding, it certainly aided many.  
 
When the teacher asked the pupils to identify the letters needed for the triangle equation for Speed, Distance and Time, one boy answered “STD”. The rest of the class tittered and the teacher smiled too. She said if that helped them to remember then by all means use that analogy. The boy hadn’t realised what he had said but once he did, he also found it funny. The teacher embraced the humour and then carried on with the example.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

	 
	


 

Appendix Two
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 28th of September 2020 at 9:00am. Year 8.  
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· Second Lesson of the day  
· Beginning of the year  
· Continuation of a lesson on Myths and Legends  
· Lesson is indoors  
· The class is Year 8 Set 3- Middle ability- range throughout the class.   
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· Positive 
· Firm
· Focused  
· Engaged  
· Discussion is Encouraged 
 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
 
· The teacher discusses with the pupils what they learnt last lesson and why they will need that information for this lesson. 

 
 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?  
 
· Powerpoint presentation is used, with plenty of visual aides. 
· Proof reading exercise- the body of text is on the board, and the teacher writes the incorrect words followed by the corrections on the board. 
 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
 
· The proof-reading task is done as a class which ensures that pupils of all abilities are able to engage with the lesson and learn. 
· The pupils are challenged with their vocabulary through questioning and asked whether they can expand on their answers.  
 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
 
· The student’s previous knowledge of grammar and punctuation is used throughout, the students are asked to expand on answers and add any further information they may know. 

 

	Specifics / Critical Incidents 
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
 
· The teacher asked the pupils to give a thumbs up or down to show whether they agreed with the student who answered the question at the time. 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	 
28th of September 2020  
 
Teacher and group of students  
 
 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
The teacher requested that when a pupil answered a question the rest of the class put showed her thumbs up or down to indicate whether they agreed with the answer given. This allowed the teacher to see what the thoughts of all pupils were and to ensure that all of them were engaged. It meant that pupils who were perhaps not confident enough to answer the queston allowed were able to do so non-verbally. I also felt that this was a respectful way to share opinons and allowed the pupils to hear a number of different opinions. The teacher explained the importance of forming their own opinions and asked them to give her reasons to back up their answers.  

 
 

	 
	


 

















Appendix Three
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 28th of September 2020  Year 8.  
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· Third lesson of the day, immediately after break time.
· Welsh Lesson
· Beginning of the year  
· Lesson is indoors  
· The class is Year 8 Set 3- Middle ability- range throughout the class.   
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· The children were loud but the teacher did quieten them down quickly 
· Most of the class is positive but there is some disruption from a few pupils. 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
 
· Lesson objectives are displayed on the board  
· The Teacher discusses with the class what they learnt previously and how this lesson is a continuation.  
· Prior knowledge is tested with a quick recap.  
 
 
 
 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?  
 
· The teacher writes English on the board and the class sounds out the Welsh togeter. 
· At certainn points the teacher calls on individuals to ensure that everyone is paying attention.
· The teacher corrects pronunciation where necessary and kindly asks the pupils to try again. 

 
 
 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
 
· All pupils are given the opportunity to speak and though some were able to pronounce words better than others, they were encouraged to try themselves and then have another go once they were corrected. 
 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
 
· Prior knowledge is used when discussing mutations
· It is also used when pronunciation is not quite right and they are reminded of another word which sounds similar and they have been able to pronounce. 
 
 

	Specifics / Critical Incidents 
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
 
· Reptition – sounding out the words. 
· Testing prior knowledge
· Behaviour Mangement  
 
 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	 
28th of September 2020 
 
Teacher and pupil

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
The teacher had repeatedly asked one particular pupil to stop disrupting the class. He was making noises, talking and disrupting the class in general. He continued despited being asked to stop and was told that there would be repercussions. Rather than simply movinbg the child to another seat, he was given a choice. He was told that if he had to be told off again, he would be kept in at lunchtime as he was taking up the teachers time so she would take his. He was told that he could move seats and take himself away from the temptation to talk again or if he trusted himself, he could stay where he was. This put the onus on the child. He was clearly told his options and what the consequences would be. He was told that making a choice he would be talking responsibily for his own actions. He chose to stay where he was, he talked again and was told that he would be in at lunchtime for 10 minutes.   
 

	 
	


 















Appendix Four 
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 28th of September 2020
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
· Fourth lesson. 
· Beginning of the year  
· Continuation of a lesson on Area in a Maths lessons.   
· Lesson is indoors  
· The class is Year 8 Set 3- Middle ability- range throughout the class.   
 
 

	Classroom culture 
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· A little loud and disruptive
· Talkative
· Engaged at times
· Mostly positive
 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes? 
 
· Lesson is on area
· They are given a word task which engages them in literacy and thinking about what they may need for the lesson. 
 
 
 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?  
 
· There is a powerpoint on the board which shows the learners what task they are doing. 
· The teacher moves around the class as much as he is able with COVID restrictions to help the students who need it and to ensure that everyone is on task. 
 
 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge? 
 
· Help is given to less able pupils and those who have already finished are asked to expand on their answers whilst the other students are given the attention they need. 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
 
· Prior knowledge is tested by using information on area they would have learned in the previous year.
· Prior knowledge is also used when they discuss the units of meausrement which are needed for each type of shape. 

 
 
 

	Specifics / Critical Incidents 
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
 
· Reptition  
· Testing prior knowledge
· Behaviour Management 
 
 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	 
28th of September 2020
 
Teacher and one pupil

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
One of the students is being disruptive, and not engaging with the work. I have observed the same class all day and notice that this pupil is often not engaged in the lessons, whether he is being disruptive or not. I noticed that in this lesson he has been, but he suddenly starts swinging on his chair, playing with his facemask, and disrupting other students. The teacher tells him off for being disruptive but notices that he has finished his work, he is given further work to do and encouraged to engage and continue working hard. Although he has been told off for his misbehaviour the teacher moves on swiftly and ensures that the pupil is encouraged in a positive manner to continue with his work. They do not dwell on the negative and the learning continues.
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