School context 
School A caters for children between the ages of 3-11. The school had 385 pupils including 52 part time nursery pupils. There are very few children that are looked after by the local authority. Fourteen per cent of pupils are from minority ethnic backgrounds, with eleven per cent speaking English as a second or additional language. The school has identified around 52% of pupils as having additional learning needs. A very few pupils have a statement of special educational needs, with a minority educated in the special teaching facility. Around 39% of pupils are eligible for free school meals, which is well above the national average. School A is 28th out of the 80 primary schools in its county in terms of its school budget per pupil, with £3,650 per pupil. 
 
Introduction 
This module provides relevant context, regarding teaching. I feel like there is a lot of information that helps prepare students for teaching practice, and for becoming teachers. This module helps to develop knowledge of progression, well-being, multi-agencies, transition, poverty and children’s engagement. It has also helped to evaluate information that relates to the professional lives of teachers. It also makes trainees aware of the documentation and statutory policies that are used to support the education and care of children in Wales. It also helps us to understand and engage with documents that we will need to be familiar with whilst in a teaching job. 
By deciding on an intervention and creating a presentation that you would deliver to a board of governors helps to prepare trainees fit the future. It also gives us an intervention and evidence to back it up that we could possibly directly use in schools that we will have a substantial amount of knowledge on.  
The aspect of this module that I found interesting, was engaging pupils, boys’ engagement with literacy. The national literacy trust found that “girls enjoyed getting stuck into a book more than boys, with 65% enjoying reading either very much or a lot compared with 52% of boys”. (BBC 2017). Due to statistics such as these I decided to base my intervention around engaging boys with reading. 
 
 
  
 
 
Intervention 
 
Reading pairs is an intervention where older children will be paired with younger classes, once a week during the schools reading after break. This intervention will be piloted by the year 5 class who will be paired with a year 1 child. Each year 5 pupil will be paired up with a year 1 pupil to read to each other. This will be child-led as pupils will have free choice of what type of literature they will use, whether that is a magazine, book, article or comic book. The choice to let the children  choose what they would like to read is to engage pupils with the reading, as they get free choice  in what they would like to read, so they could choose something with a topic they find interesting. After the intervention has been piloted, the children will be assessed to see if there has been any progress in their reading skills. This intervention allows many different opportunities for progression. The intervention also targets elements of the school development plan. (see appendix 1).
 I have chosen this intervention because I found the theme of engaging pupils interesting in the module. When looking into this theme, I found that there was a lot of research on boys reading, and how there is a lack of engagement with reading in boys compared to girls. This intervention also links to the curriculum as children “listen to others, asking questions and responding to both the content and the speakers’ viewpoints” during this intervention. It also allows pupils to “read extended texts independently for sustained periods” (LNF 2008) which is also an element of the curriculum for year 5 and allows learners to “identify and explore ideas and information that interest them.” (LNF 2008) It also engages with the year 1 curriculum as the children “speak audibly, conveying meaning to listeners beyond their friendship group”. (LNF 2008) Also the children can “choose reading materials independently giving reasons for their choices” through the intervention and they can “read aloud with expression, showing awareness of exclamation and speech marks”. (LNF 2008) This shows that the intervention develops many aspects of the curriculum in both sets of learners.

A study by the national literacy trust (2017) found out that there is a significant gap in boys reading enjoyment with only 72% compared to girls with 83% of girls saying that they enjoy reading. The director of the nation literacy trust states that “this is a trend that we must reverse” (Douglas,J 2017). The development of literacy is also a priority of the Welsh government priority, as the education in Wales, Our national mission document states that we need to “deliver a transformational new curriculum, to embed the four purposes and ensure that all are focused on higher standards of literacy and numeracy and ensuring our young people are more digitally and bilingually competent”. (Welsh government, 2017). This shows that the government believes that literacy is one of the key aspects of the curriculum that will  be used to help the transition into the new curriculum. Also with Successful futures (2015), to insure that we reach the four purposes literacy is a key aspect. The intervention will help to develop this as it will promote reading at home and help to find an area of literature that will engage every pupil, to encourage them to read in their free time.
 
This intervention has been implemented in other schools, for example school B has implemented this this intervention by pairing up year 6 pupils with year 1 pupils. This proved to be a valuable intervention as the children encouraged and supported each other with their reading, and many children took their books into the yard during break and lunch. School B also saw improvement in the children’s well-being as by mixing the classes, the children got to know one another and this helped to develop friendships between the classes. School B also saw that there was a lot of excitement between the classes, as the older pupils, don’t feel as if they are doing work, they instead have the sense of accomplishment that they are helping the younger pupils. This then gives them motivation and helps them to feel proud in what they are achieving. Learning through collaboration is also a key aspect of the new curriculum, this will be developed greatly in the intervention as it supports and encourages class to class collaboration. (Arshad, M, 2009) Piaget’s socio-cognitive conflict theory encourages pupils working together as he argues that social exchange leads to children using higher level reasoning and learning. This also links to (Vygotsky,L.S. 1978) Vygotsky has he believes that learning takes place through different interactions that pupils have including with their peers. This intervention also links to Bronfenbrennor’s ecological systems theory, as children’s peers are in the microsystem. This shows that children’s peers have an impact on their development. This intervention will allow children to have an impact on their peers in a positive way as they will be encouraging and supporting each other with their reading. (Buehler 2000).
 
The intervention also has a prominent connection to the theme of well-being. This is shown as an article by the reading agency ( 2019) states that 28% of non-readers are more likely to have feelings of depression. The intervention will help pupils as it will give the children, a set time in which they need to read, by working with younger children this engages the older pupils, and gives them a sense of self-worth and accomplishment. The article also shows that children that have reading difficulties are often seen to develop mental health problems in the future including depression, anxiety and anger issues. This intervention targets reading enjoyment for pupils, this will also be developed as the children will have freedom of choice and will be able to choose what book they would like to read. This intervention also encourages younger pupils as they are able to show the older children what they are capable of achieving. 
 
To measure the progress of the intervention we will use the in school reading tests, that we use to give the children a reading level. These tests show a number of different frequency oxford reading tree words, and depending on the children’s level we give them the group of words that is best for them. To measure the progress the children will complete the test before we start the intervention, where they will be given an initial level. The pupils will then be assessed after a month of completing the intervention, to see if there are any significant changes in their vocabulary. We will also monitor the difference in children’s behaviour and engagement with reading. This will be shown through class teachers notes and observation on their class. One limitation of the intervention is that some of the year 1 pupils may be better at reading than the year 5 pupils. To overcome this challenge the pupils will have a few sessions where they work with different year 1 pupils. They will then be put into appropriate pairs by the class teachers, to result in the best progression outcome possible for the pupils.
 
There is no cost for the intervention, however, if the intervention is successful, we will give the children stars. When they choose a book and have read it to the younger pupil, they will put a star on the page at the front of the book. This will help to track the enjoyment and engagement with the literature. If there is a specific genre or type of literature that the children enjoy, then the school will invest in new books for the children to read.
 
Once the intervention has been piloted and the children have been assessed to see if whether the intervention is successful. If so then it opens for a whole school approach. All KS2 classes will be paired with a foundation phase classes. Then once or twice a week the classes will meet up during reading time to read to each other. If this proves successful, then the older pupils will then have the opportunity to take more responsibility and pick the book beforehand and come up with questions to ask the younger pupils to develop inference skills and understanding. This will be a good opportunity for the students to work collaboratively and will get the whole school involved.
 
To see the script that uses this evidence (see appendix 2)
Evaluation
Throughout this module I believe that I have developed my understanding of interventions, and also the themes of transition, children’s engagement, monitoring progress, multi-agency work and the effect poverty has on children. I believe that I have met the professional standard of collaboration as within the intervention I will be taking “opportunities to work productively with all partners in learning in order to extend professional effectiveness”. I will be doing this by working with other class teachers to monitor and assess the pupils. I also feel that I have extended my knowledge and skills, knowledge, and shown reflection and openness to challenge during this module. I have also built on previous knowledge of government documentation and how to use that documentation effectively. This is beneficial as I have developed my capability to engage with this documentation that I will need to use in my professional career. Through this module I have also been able to develop and improve on my research skills, by investigating my intervention and looking at other examples of different interventions. Another aspect that I have improved on is my presentation skills, as I had to provide a presentation which developed on my knowledge of presentations. It also helped to develop my oracy skills, as I had to present in a clear, well-spoken manner. By looking at and deciding on an intervention and creating a presentation for a board of governors, I believe that this has helped me to prepare for the future as this is an aspect of a teacher role that I would have to use.
 
An element that I would need to improve on is my time management as I spent a lot of time gathering ideas, and deciding on what intervention I was going to do. This then led to a reduced amount of time on completing the actual task. Another aspect of time management that I need to improve on is the filming as I went over the 10minutes by quite a lot, so then I had to film again to reduce the times. Due to the fact it took me a while to start producing my file I also left to filming to last minute. In the future I will plan my time out more carefully, where I will allocate my time equally between each element of the assignment. Another aspect that I found difficult, was to find theory to provide evidence for elements of my intervention, to overcome this challenge I had to use different search engines to provide substantial evidence.
 
To improve this module in the future I think that it would be helpful to have the lecture on what elements need to go into the file, earlier as I found that beneficial and it helped me to realise exactly what evidence I needed to back up my presentation. As a whole I believe that the module has helped to equip me with knowledge and skills that I will need to use in a professional context in the future.
Synopsis
 
Looking at engaging boys in reading the reading agency (2019) discovered that One in five children in England cannot read well by the age of eleven. It also shows that student are less able to excel in other aspects of the curriculum if they have poor reading skills. In regards to well-being the reading agency (2019) also state that children with reading difficulties are at a greater risk of developing mental health problems later in life. Including things such as depression, anxiety and behaviour and anger issues. Also non-readers are 28% likely to report feelings of depression. A report from the BBC (2017) looed at children’s enjoyment whilst reading and found that only one third of teenage boys in the UK say that they enjoy reading. The director of the national literacy trust states that his is a trend that we must reverse. 
 
Bronfenbrenner’s theory of ecological systems links to this assignment as the microsystem  refers to the institutions and groups that most immediately and directly impact the child's development including: family, school, religious institutions, area they live in, and peers. Vygotsky's socio cultural theory also links as his theories stress the fundamental role of social interaction, and aids the cognitive development of children. Piaget’s (1985) socio-cognitive conflict theory argues that collaboration can lead to higher levels of reasoning and learning. His theory also states that this is usually developed through social interaction with equal peers.  
One of the national missions in Wales is to deliver a transformational new curriculum, to embed the four purposes and ensure that all are focused on higher standards of literacy and numeracy and ensuring our young people are more digitally and bilingually competent. So literacy is a key theme. Also Kirsty Williams also states in the education in Wales our national mission document that “our nation needs compassionate and well-rounded individuals who not only have a strong grasp of literacy”. 
Also looking at previous examples of the intervention I found that  school B had tried this before and discovered that Both groups of children loved spending time together, they were engaged and enthralled in a love of reading, so much so that some of the Year 1 children took their books out onto the playground at break time to finish them. The session was such a success that everybody decided we should do it again and soon. Looking at the benefits of the style of intervention, I found that reading in pairs helps the cognitive development of pupils, as it models good reading. Teacher vision constructed an experiment with different control groups and found that 16% of poor readers that were involved in the program, showed improvement with their behaviour. This was also shown as this result is more than five times the 3% of the control group who did so. Which shows that there is room for an intervention like this in schools. This article also showed that 55% of children that were categorised as poor readers stated that they enjoyed reading, although they are in the category of poor readers. This was also shown as well above 31% of the control gup stated that they also felt that way.
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