A traditional definition of community emerged as a “collection of individuals with various traits who are connected by social ties, have similar viewpoints, and take part in cooperative activities in certain settings or environment” (MacQueen, et al. 2001). A sense of belonging to a community is supported by an old African proverb, “It takes a whole village to raise a child” (Mohamed. 1996). Suggesting that the whole community has a role to play in the nurture and development of all who live there, and schools can offer that all important link. Studies show that schools with a high percentage of economically disadvantaged students benefit the most from improved school community working. (Battistich, et al. 1997). Following my recent placement, and the knowledge gained about the school (school Y) and its wider community, this project aims to enhance the current provision and target the harder to reach areas of the community. The school community consists of a large local authority council estate, a long-term gypsy traveller settlement, and a few individual residences (Estyn. 2016). Two hundred and twenty-one students between the ages of three and eleven are enrolled at the school, including thirty-three who attend the nursery either full, or part-time (Estyn. 2016). The school has twelve classes in total, including three mixed-age classes and two specialised units (Estyn. 2016). Free school meals are available to 49% of students, which is far higher than Wales’s average rate of 20% (Estyn. 2016). Written response – A proposal for a school community project (4000 words).

School Y is aware of the impact poverty has in the community and currently uses a variety of projects to engage with all stakeholders. The school’s community links are strong. The Priory Project was introduced to secondary age gypsy children, who traditionally leave formal education at the age of eleven. It provides learning opportunities based on a curriculum that is designed to suit their needs. The new extension provides a specially designed location and resources for the project and also facilitates adult learning classes in the evenings. The school also offers “launch learning” that focuses on lifelong education. In relation to this, the Welsh Parliament (Welsh Parliament. 2022) states that in Wales, “20% of adults in the most deprived areas report being treated for a mental health condition, compared to 8% in the least deprived” and Children from the “poorest 20% of households are four times as likely to have serious mental health difficulties by the age of 11 as those from the wealthiest 20%”. This clearly shows that there is a prominent link between poverty and poor mental health in Wales and that there is a need for a variety of interventions in order to address this issue. 
The proposed project will focus on enhancing the school’s engagement with the community and nurturing the emotional health and wellbeing of all stakeholders through an exciting gardening project. The proposal involves targeting many life skills including the use of money and budgeting. The cross-Curricular Skills Frameworks report, written by the Welsh Government, concluded that cross curricular learning is an “essential building block”. It serves as the foundation for all learning and offers pupils access to the curriculum's breadth (Welsh Government. 2021).The four purposes of the CfW advocate a holistic approach to the whole child. “Ethically, informed citizens of Wales and the world” (Welsh Government. 2022) encourages children to have strong connection with the peers, school and the wider community. 
The project will involve the school working in partnership with an organisation called Greener Growth. This organisation is a community interest company that takes neglected areas and makes them “food-producing” and “biodiversity-enhancing” (Greener Growth. 2013). They focus on the importance of outdoor learning and bringing nature to communities. This project will provide context for an authentic experience that addresses the link between the child, family, school and community.
Bronfenbrenner's ecological systems theory, views child's development as a complex system of relationships that influenced by various levels of the environment, ranging from the immediate settings of family and school to more universal cultural values, laws, and traditions. Bronfenbrenner divided the person’s environment into ﬁve different systems: “the microsystem, the mesosystem, the exosystem, the macrosystem, and the chronosystemm”(Mcleod. 2023). According to the microsystem, there is an important link between the direct contact a child has with their immediate environment, such as parents, siblings, teachers and school peers and the necessity for fostering and supporting the child’s development. Interactions in a microsystem are "bidirectional", suggesting that while a child can be influenced by others in their environment, they can also alter the attitudes and behaviours of others (Mcleod. 2023). Bronfenbrenner’s theory also suggests that a child will benefit if they have a close, nurturing relationship with their parents. Linking his theory to the project proposal, it is crucial to ensure that the parents and community are educated and involved with looking after the environment, because having a positive, influential experience means that pupils are more likely to participate. 
Greener Growth will be working closely with the pupils and the community to create a community garden on the school grounds. Outdoor learning is a pedagogical approach that has many health and well-being benefits. Many teachers are looking for methods to improve their curriculum by incorporating natural elements into the classroom or introducing their students to outdoor learning. Children have an intense curiosity towards nature, “When children come in contact with nature, they reveal their strength” (Montessori, 1967, pg. 69) and therefore outdoor education can be a useful learning tool for students. 
The attributes of the four purposes need to be promoted through all aspects of a child’s education and educators are constantly looking for inspirational ideas. This project provides a vehicle that addresses many attributes and incorporates the outdoors and the community. Being outside is a way to develop an understanding of nature and empathy for the Welsh environment, which are necessary for “ethical citizenship”(Nature days. 2022). This approach also allows for the students to explore the skills needed to be “enterprising, creative contributors (Welsh Government. 2022 ) By developing the emotional health and wellbeing of the school, learners and community they will be more likely to succeed in other aspects of life. According to an extensive study, conducted by Oxford University, into happiness and productivity has found that “workers are 13% more productive when happy” (University of Oxford. 2019). This project will enrich the community’s health, wellbeing and overall happiness while also increasing the learner’s productivity and overall progression in school. 
Having clear aim and objectives will ensure the success of this project. One of the main aims is to encourage as many stakeholders to engage as possible, especially those belonging to the travelling community. A successful community project, with high engagement rates, will create opportunities and positive surroundings for the children. According to Bronfenbrenner’s Ecological Systems Theory, it is extremely important and beneficial to a child if their individual microsystems work simultaneously. Therefore, encouraging healthy, trusting relationships with the community surrounding the school is extremely beneficial to all involved, especially the child. Secondly, this project hopes to create a feeling of belonging, impacting on the health and wellbeing of all involved. This targets an area of the school’s development plan, where is states that by the end of July 23 they want to “enhance wellbeing with a  focus on belonging to a caring, vibrant community with a wide range of community partnerships” (Monkton Priory Community Primary School. 2022). In a journal article that focuses on the importance of belonging, it states that “nurturing a sense of belonging may present a way of improving their experiences and attainment, as well as reducing attrition rates” (Peacock, et al 2020). As previously stated (Welsh Parliament. 2022) concluded that in Wales, “20% of adults in the most deprived areas report being treated for poor mental health” and Children from the “poorest 20% of households are four times as likely to have serious mental health difficulties by the age of 11 as those from the wealthiest 20%”(Welsh Parliament. 2022). Poor mental health can effect a person in a variety of different ways, one area in particular is employment. In a study that investigated the role of mental health in determining future employment, it concluded that on average, men and women with symptoms of common mental disorders were out of work for longer during the following four years than those with better mental health. These results emphasise the significance of mental health in the formulation and implementation of employment and welfare policies (Butterworth, et al. 2012). Statistics Wales states that at least 1800 people are unemployed in the county in which the school and project is based (Statistics Wales. 2023). This research suggest that creating a sense of belonging, along with supporting mental wellbeing and acquiring a new skills set, will have an overall positive impact on the school, communities and learners’ attitudes, health and well being and engagement. 
The impact of the community project is one of the most important aspects to consider when proposing an idea. It is crucial to look, in detail, at the effect the project will have on the school, the community and the learner. From this project I would expect to see a long-term impact on the social, economic, environmental, and cultural wellbeing of the community both now and in the future. According to the Curriculum for Wales the outdoors promotes the growth of the social, emotional, spiritual, and physical aspects of an individual, while also providing authentic opportunities to build and strengthen cross-curricular skills (Welsh Government. 2023). 
All stakeholders involved will acquire and develop new skills that will help them in the future. Being able to work along side the Greener Growth organisation will teach the pupils about work ethic, determination, and confidence. From this they may develop new ambitions and aspirations, which is a key focus of the Curriculum for Wales. One of the aims of the four purposes is to create “ambitious, capable learners” (Welsh Government. 2020). Suggesting that the curriculum aims to create pupils who establish high standards for themselves and look for and embrace challenges, have the capacity to connect and apply their growing collection of knowledge in various settings and are inquisitive and find joy in solving problems (Welsh Government. 2020). This project targets many of these areas. The community garden will offer the pupils an alternative curriculum, encouraging them to take part in regular outdoor learning sessions. Psychologist Nancy Wells suggested that intimate and often exposure to natural, outdoor areas “increase children’s ability to focus and enhances cognitive abilities” (Wells, 2000). Children can embrace a greater sense of freedom and independence by moving away from traditional classroom learning and controlled seating arrangements. According to research, learning outside may even improve one's motivation, knowledge, comprehension, physical fitness, social skills, and knowledge. Children's self-confidence, capacity to work cooperatively, self-esteem, and positive attitude towards learning have all been shown to increase as a result (Learning through landscapes. 2022).  
The project is designed to positively impact and build on the school’s reputation and relationship within the community. Schools are crucial to the community and have a significant role to play. Education and diversity practitioner, Dr Karamat Iqbal supports this view and, suggests that a child performs higher in a variety of areas when parents are involved in their education. They “behave better, attend school more frequently, are less likely to be excluded and are more eager to learn” (Dr Karamat Iqbal. 2018). They have the opportunity and the resources to engage with the community members, while also educating students and fostering a sense of community amongst parents. In a report written by Estyn (Estyn. 2020) about successful community schools, they concluded that family and community involvement is at the centre of the planning processes for school improvement. Family and community involvement is acknowledged by educationalist Catherine Daly, as being one of the most significant school development initiatives and is considered essential to enhancing students' wellbeing and academic performance (Catherine Daly. 2022). Engaging with families and the community, forming partnerships, and utilising school resources for the benefit of the larger community are all clearly prioritised. This point is backed up by Harris and Goodall (2007, p.70) who state that the use of effective parental engagement is ‘the most powerful school improvement lever we have’. Reiterating, the importance of building and maintaining a positive, working relationship between the school, community and learners. 
Introducing this project will not only positively impact the wellbeing of the community but also the financial challenges that they face. As previously stated the community the school is based in is in an area of high deprivation. Data collected by the Welsh Government (Welsh Government. 2022) concluded that 94.7% of the schools’ pupils lived in 40% of the most deprived areas. Suggesting that the majority of pupils come from economically disadvantaged homes. This project will provide locally produced, free food to the community because the organisation the school will be working with is Government funded. This will make the project accessible to all stakeholders involved, allowing for each member of the community to benefit fully from the community garden. 
In its implementation it is extremely important to ensure that all elements of the project are planned thoroughly beforehand. As previously mentioned the organisation, Greener Growth, is able to carry out this project through funding from the Welsh Government. However, despite working with an outside organisation, the school will still need to provide staff to assist with the project. It is suggested that allowing children and young people to work with older people is beneficial to both parties involved. The interactions between people of different age groups and backgrounds can encourage the development of certain social skills such as empathy and communication (Park 2015). The organisation will work with the children, parents and grandparents through enrichment days. Learners will have an opportunity to work alongside parents and volunteers within a supervised environment. The community will also be able to access and work on the garden in the form of an after-school’s club. The flowers, fruit and vegetables that are grown in the garden will be made into recipe packages by the students, which they will then sell to the parents in the community fair/ farmers market. Groups of pupils will have the opportunity to travel to the farmers market, via the school minibus, to interact with the local community and sell their products, using the token system created. This provides opportunities to develop knowledge, skills and experience through an authentic context, targeting one of the 12 pedagogical principle “creates authentic contexts for learning” (Welsh Government. 2023). To ensure that the packages are affordable those attending the fair will be given tokens upon arrival, which they can use to purchase the items. This will also provide healthy, locally produced food to the families of the school and gives the students the opportunity to further develop their maths and numeracy skills. A wellbeing area will be an important focus of the new garden, specialist agencies will be used to educate the community about the importance of mental health and wellbeing. A study on the correlation between being outdoors and human health and well-being, showed that regular exposure to blue spaces was consistently associated with good mental and physical health (Gascon, et al. 2017).
It's critical to understand how the project plans to achieve its aims. After establishing clear goals,  it is important to determine how and whether the project is having the desired effect so that progress can be monitored. To ensure this, the projects impact will be measured using reliable and beneficial strategies that are supported by good practice case studies and research. Successful community schools regularly evaluate the impact of their strategies to engage with families and the community.
One of the assessment strategies to be used to measure the impact is learning walks. The walks are essentially visits to classrooms, or areas of learning, by a small team of school adults following a specific protocol (Steiny. 2009). In relation to the project, a small group of school governors will conduct learning walks though the school and community garden. During this, they will take time to discuss with the students their views and opinions on the impact of the community garden. The implementation of learning walks, as a way of measuring impact, is supported by Llanishen Fach Primary School, who used this approach in their own project. They used this strategy to observe and listen to pupils in order to “capture the temperature of everyday learning” (Estyn.(2018). Pupil voice is at the forefront of school's curriculum planning. After inspecting two different schools in 2017, Estyn (Estyn. 2019), concluded that, ‘pupils make an exceptionally strong contribution to influencing aspects of school life’. This reiterates the importance, success and usefulness of pupil voice as an assessment for learning strategy. This strategy focuses on measuring the impact the project has on the pupils, but it is also important to measure the impact it’s having on the wider community. In order to do this questionnaires will be sent out via email and post; this will ensure that everyone is given equal access. The questionnaire will focus on gaging the thoughts and feelings of the wider community, how it has impacted their wellbeing and if there are any improvements to be made. This will also provide crucial information on what the next steps of the project should be. This approach is supported by a study that looked into and compared the advantages and disadvantages of face - to - face interviews and questionnaires. From the study the authors concluded that questionnaires are beneficial because they are cheap to administer and allow for greater geographical coverage (Jones, et al. 2008). Contrary to this the study also shared the challenges that may arise when using questionnaires. They usually only include short, simple questions, which don’t allow an opportunity to expand or clarify answers (Jones, et al. 2008). As a result of this research I will ensure that there are options given to the recipients of the questionnaire to contact the school to share any further comments on the project. This could lead to a celebratory garden event where thoughts and feelings could be discussed informally. 
The success and impact of this project will be measured and analysed through gathering and evaluating crucial data. In order to successfully evaluate this project a SWOT analysis will be used (see appendix). The SWOT analysis looks at the strengths, weaknesses, opportunities and threats related to this project proposal. 
The strengths of this project are centred around the engagement of hard-to-reach families and the promotion of health and wellbeing in a non-threatening, practical based setting. Firstly, the project will be government funded and will have no impact on the school budget. Considering the average budgets for schools in Wales continues to decline. Another strength, that positively impacts all stakeholders, is the benefit the project will have on wellbeing. It has been found that participating in gardening offers both short- and long-term benefits for mental health outcomes. Gardening regularly, can alleviate symptoms of depression and anxiety and regular gardening is “linked to lower stress and higher life satisfaction” (Shanmuganathan - Felton, et al. 2020). This statement is supported by psychologists Jane Clatworthy, Joe Hinds and Paul M. Camic (Clatworthy, et al. 2013). They concluded that gardening has beneficial effects on mental health, such as reduced signs of anxiety and depression. Those who took part in the study spoke about a variety of advantages in the emotional, social, professional, physical, and spiritual areas. This evidence suggests that the community gardening project will enhance the wellbeing of all who become involved. The final advantage is focused on the variety of skills, knowledge and experiences that can be gained through this cross – curricular approach. Those involved with the project will learn how to grow and care for their plants, a variety of numeracy skills and most importantly interact with the wider community. This aspect of the project will promote aspects of the four purposes creating “ethical, informed citizens of Wales and the world.” Through fostering this, students will be able to critically reflect on their learning and develop into knowledgeable and insightful citizens of both their local community and the wider world (Hwb. 2019).

The possible weaknesses of this project focus on the negative effect the school may have on the project success. First of all, staffing may prove to be an issue because of the way the project is being implemented. Part of the project will be carried out through an after-school club, which will require staffing. This could be a possible issue due to increased teacher workload and would have to be discussed with the headteacher. Although the use of an outside organisation is an advantage, it can also present some difficulties. Coordinating the project will involve working closely with the headteacher or designated members of staff. This can be extremely time consuming for all involved. In the 2021 National Education Workforce Survey Report (Education Workforce Council. 2021), it states that effectively managing workload appeared to be more of an issue amongst teachers and leaders, that they originally expected. 64.2% of senior leaders disagreed or strongly disagreed that they had the proper skill to effectively manage their workload. This indicates that a teachers’ workload is overwhelming and at times unmanageable, therefore adding additional planning and preparation could have a detrimental effect.

The opportunities linked to my project are centred around the opportunities that the school community project offer to those who participate. To begin, a successful community project will offer the school a chance to strengthen the relationships between them and the local community. Every child should be fully prepared for their futures, which is what the Curriculum for Wales aspires to do. While the school plays a vital role in doing this, the family environment and the larger community are equally important factors. The children and young people are better supported by collaborating with them at home, school, and in the community (Welsh Government. 2022). Therefore, strengthening and maintaining a relationship with the community is not only beneficial for wellbeing, as previously stated, but also for preparing the pupils for future challenges. Successful community schools value their relationships with a variety of organisations, including governmental and non-profit institutions (Estyn. 2020). Working with Greener Growth will allow the school to build a long-term relationship with an outside organisation. This can create a variety of opportunities for future learning between the school and the organisation.

The threats are challenges or barriers that come from outside the school, that may affect the implementation of the project. Due to the fact that the main activity associated with the project is gardening, there are a series of health and safety issues that may arise. In accordance with the Health and Safety at Work Act of 1974, education employers must ensure the health and safety of their employees and non-employees, including any students with disabilities and/or additional learning needs (Health and Safety executive. 2022). Therefore it is extremely important that the safety of those participating is prioritised. In order to combat this threat, I will conduct risk assessments on each aspect of the project that may cause harm. A risk assessment is the procedure used to determine which dangers are present or could emerge, how they may cause harm, and what steps should be taken to prevent injury. By doing this each participant will feel protected and secure while taking part in the project which will encourage a higher engagement rate. Another threat to the project is the unpredictability of growing and caring for a plant. Most crops need a growing season of at least 60 - 90 days, depending on the variety (National Geographic. 2022). They also need the right space to grow, the right temperature, light, water, air, nutrients, and time, which is a substantial amount of variables to control. There is a risk of the plants not growing in time for the scheduled farmers market. To overcome this barrier, the school can simply rearrange a date to visit the farmers market that best suits them and their situation. 
To conclude, this project promotes school y’s vision “to make a positive contribution to the school community” (Monkton Priory Community Primary School. 2022), by focusing on engaging with the diverse catchment area. As stated in the Schools as learning Organisations document, developed by the Welsh Government, schools should focus on “enhancing learners’ cognitive and social-emotional outcomes (including their well-being)” (Welsh Government. 2018). It builds upon current initiatives and extends the reach of the school into the community. The nature of the project ensures equity for all by providing a non – academic environment encouraging those who often find school intimidating to participate. Education equality refers to the idea that all students, regardless of their race, gender, ethnicity, language, disability, sexual orientation, have access to the resources and assistance they require at the appropriate time in their academic careers (Waterford. 2020). The Curriculum for Wales advocates the importance of equity in education. An “equitable and inclusive school” considers and responds to the bespoke challenges that each student faces, enabling them to make progress (Welsh Government. 2021).

The project takes into consideration that school y is situated in an area of high deprivation and recognises the link between this and poor mental health. According to Senedd Cymru, “suicide rates are two to three times higher in the most deprived neighbourhoods” (Senedd Cymru. 2022), suggesting that those from economically disadvantaged areas are at high risk of suffering from mental health issues. Therefore, offering this project to school y’s specific catchment area, will have a positive effect on the communities mental health and wellbeing. As previously stated in the assignment learning in the outdoors, and incorporating Bronfenbrenner’s five different systems, a child can be influenced by others in their environment, and they can also alter the attitudes and behaviours of others (Mcleod. 2023). This suggests that the impact this community project can have is wide reaching and can have long lasting benefits for all involved. 

According to the professional standards for teaching and leadership in Wales, collaboration happens when “ the teacher actively promotes and facilitates collaborative opportunities for staff, both in routine aspects of learning organisation and in innovative approaches” (Welsh Government. 2019). The teacher who coordinates this initiative, involving the whole school and community, demonstrates sustained highly effective practice. 
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	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Government funded organisation.
· Improved wellbeing of the community, school and learners.  
· The pupils and staff can develop new skills – Gardening skills, social skills etc.  
· Cross – curriculum (health and wellbeing and maths and numeracy).





	Weaknesses

· How will I assess the impact of the project.
· Not be able to Staff the after-school club because its voluntary.
· Staff expertise – No members of staff are trained to deliver the project; therefore an outside organisation is needed. This can be time consuming because of the contacting, organising and research that needs to go into finding the right organisation. 
· Estyn reports -  They may say that they lacked in maths and numeracy development, not outdoor learning, and the project does not target that and therefore isn’t developing the school. 


	EXTERNAL 
(outside the school)
	Opportunities

· Strengthens the relationships between the school and community.
· Legacy – Long term relationship with the organisation. They may come back next year. 
· Legacy – The staff who help with the club will be trained and will gain new skills through the project.  They could then use their new skills to do other interventions within the school. 
· Estyn reports – They may say that they lacked in community engagement and outdoor learning, therefore the project is an opportunity for the school to develop. 

	Threats and how I’m going to over come them. 

· Lack of community engagement.
· Budget/money – linked to the high deprivation in the area, not all can afford to purchase the food. 
· Health and safety and I’m going to carry out a risk assessment to minimalize danger – link to health and safety laws.
· The plants may not grow in time for the farmer’s market.



Appendix.
Appendix 1 - SWOT analysis of a community garden within the school.


