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Briefing Paper-Reflective Practice within Early Years
This paper’s purpose is to explain the significance of reflective practice to facilitate professional development in the early years workforce. It will include both theoretical frameworks and models that show reflective practice in use. The briefing paper should be used when supporting early years practitioners when they are discovering reflective practice and it will help to why it is used within different early years settings and the importance that it is complete.
To begin, reflective practice is a skill that some people complete regularly but others do not enjoy, and only do it when it is necessary. Schon states that reflective practice is a part of the continuous learning process and happens when an individual looks over something that they have done, whether they have done it well or struggled, it allows people to give themselves credit where they can but also improve or extend their knowledge, looking at what works well and what does not within an early years setting. Schon, D (2016). The reason reflective practice is important within an early years setting is to ensure everything is as child centred as it can be, assuring it is properly equipped, it is child friendly, and the activities are interesting and able to meet a child’s needs. Without reflective practice a setting would not change, grow or develop, it would not adapt to children’s different needs and would not improve with the times, and things that do not work well would not be worked upon. Early Years Matters. (2021). 
In essence reflection is simply looking back and analysing a previous event, it can also be done both positively and negatively, as some people might reflect when they are worried about a situation and concerned, they did the wrong thing, but others might look back and analyse what they could have done differently in that situation to improve it. Good reflection, according to Finlay (2008), is learning through and from experience because it provides insights about oneself and one's activity, giving individuals something to focus on, ponder, and grow. Some theorists see reflection as a cycle and further on a couple of these methods will be discussed, such as Kolb’s Learning cycle and Gibbs reflective cycle.
Reflection and Professional Practice
Reflection plays a big part within professional practice in early years because reflection is a process that engages professionals in constant learning and self-growth, and it allows settings to change and adapt as different children with different needs go in and out and as frameworks and legislations update. Being professional in Early Years settings is about having autonomy, being knowledgeable, approachable, child friendly, respectful and assuring information is held confidentially, reflection links to this in the sense of being able to improve professionality by analysing different situations, learning from them and improving to become a better practitioner every day. Being a reflective practitioner can help individuals recognise the complexities of being a professional, improve both observation and communication skills, allow professionals to be more respectful of other people's feelings and emotions, identify learning needs, and improve communication between a diverse group of experienced colleagues (Bolton and Delderfield, 2018).
Everyone within the early years workforce should reflect, whether that be individually, as a group, as part of a workshop or with a senior member of staff at the setting. It is important that professionals reflect and consider the setting's policies and practises to ensure that they are always providing a safe, healthy, stimulating, and welcoming environment for all individual families and children. The Early Years Foundation Phase (the current/changing curriculum) notices that professionals ought to energize children to reflect on their encounters and are energized to share their sentiments with their key individual, educator or peers. Ofsted measures moreover energize settings and suppliers to embrace self-evaluation and to archive this handle by completing Self-Assessment shapes this can be a key way for a setting to reflect on their practices. North Yorkshire County Council. (2017). 
Theories surrounding Reflective Practice 
[image: ]There are multiple different theories that show how reflective practice can be done and what it requires professionals to do to improve their practice. The two main theories that will be discusses are Kolb’s experimental learning cycle 1984, and Gibbs reflective cycle 1988, both of these cycles are slightly outdated in current days as they are both older than 30 years, however, they are both still valid, credible and shadow current day reflection in early years settings. The diagram alongside is Kolb’s experimental learning cycle from 1984, this cycle shows that suggests that there are four stages to reflection. It begins with ‘having an experience’ which in early years could be an interaction with senior management, or a meeting with a parent. The following stage would be to reflect on the experience, consider what worked, what did not work, what was easy or challenging and then move onto the next stage which would be ‘abstract conceptualisation, which is where the experience would be concluded, perhaps consider what did not work and learn from that, look at  strategies to improve next time and then move onto the final stage ‘active experimentation’ and put into practice what has been learnt and trial the new strategies in the next time they have a similar dealings.
                                                                                                                                    deparkes. (2015). 
[image: See the source image]The second cycle of reflection is Gibbs reflective cycle which is from 1988, this cycle differs slightly to Kolb’s as it is more in depth and has more stages. It begins with the description, which is simply what happens, similarly to Kolbs first stage ‘experience’, the next stage is ‘feelings’ this involved reflection significantly as it requires an individual to really think about what they felt during a situation, how people made them feel, whether it was a positive or a negative scenario, they then need to consider what was good or bad about the situation, which also links to Kolbs theory at the third stage, however Kolb’s third stage includes a brief compilation of Gibb’s third, fourth and fifth stage, therefore would suggest that it is not as in depth or as effective as Gibbs. The fourth stage in Gibbs’ reflective cycle is analysis, which is where professionals come to terms with the situation, then they conclude on the situation, bring all information together ready for the final stage, which is the action plan, which is a plan on how to manage the situation should it come up again, and what would be completed differently to improve the approach taken. It can be clearly seen that Gibb’s reflective cycle is an adapted more through reflective cycle to Kolb’s therefore might be a better example to those beginning in an early years workplace.
Unknown. (2017). Library and information services at Cardiff met. (No Date). Karen Waite. (No Date). WordPress author. (No Date). 
These theories will be used within early years to support children and professionals, for example, when professionals are working with a child they might use a reflective cycle with them, whether it be to deal with a situation such as an argument, to get to the bottom of the cause and the feelings of the children involved, eventually to work on a plan to resolve it and move on, with strategies to deal with the situation better next time. This could also work when dealing with professionals, as they might plan a lesson and then at the end of the day they are able to consider what happened, the feelings they have about how it went, and they are able to consider what went well and not so well so that they can plan it more effectively next time.
Reflective cycles could be used in early years professional development meetings, when working with a mentor for example. Some settings hold meetings on a one to one or group basis where a discussion is had about the previous term, within these meetings individuals might acknowledge their strengths, weaknesses, review the different strategies and methods that have been trialled, consider the impacts different plans has had on children in their setting, these cycles also provide a reason to identify and resolve problems and a mentor will be able to listen and suggest new ideas to try within the setting, and an action plan will be created as a result of going through the reflective cycle. Kelly,S. (2015). 
Reflective practice within an early years setting is focusing on learning from a day-to-day situation and the issues faced within a setting, according to ‘aussie childcare’ going through a reflective cycle should be part of the daily routine within any childcare based setting’ as it enables professionals to adapt a setting, develop and extend on children’s learning and expand their skills. Lorina. (2015).
How to introduce reflective practice in Early Years settings?
Reflective practice is already occurring in most early years settings across the country however it sometimes will be happening without intent, there are many ways it could be introduced into an early years setting. 
[image: Graphical user interface

Description automatically generated]Some different ways to introduce could be as follows.
· Professional development plans
· Mentor schemes
· Inset days focusing on what works and what does not work within a setting
· Person centred tools 
· Reflective accounts form
· Workshops 
Most of these methods of introduction could be used with both professionals and children within the settings. Completing reflection with children is important to help professionals see what children feel about different situations at their setting and understand what they enjoy or do not enjoy, in order to adapt things accordingly to improve the setting and how effective it can be to help children reach their targets, learn new things and develop their skills, having children’s input will help improve how engaging the environment is.
Alongside are some person-centred tools that can be used by both children and adults within an early years setting, they help to provide an insight into specific tasks, activities or days. It is similar to a reflective cycle and suggests that they were created off the back of Gibb’s reflective cycle. In section one professionals must state what they have tried, so perhaps when dealing with a maths colour sorting target staff might have tried lots of tasks both physically and digitally, as a group and one to one, this section is where they would state all activities. Section two is where it must be mentioned what they have learnt from these situations, so a child might write about the different colours they had been taught, whereas the adults account could be ‘I could see that child A needs more help developing their sorting skills but child b and c are quite competent now’ Section three and four they are able to write about what they are pleased and concerned about, so this brings in feelings and opinions and finally they would need to discuss what needs to happen next, and plan future activities to continue developing the colour sorting skills of children in the setting.
	Sharon Hope.2021    Amanda Jones.2021

	 


To bring this briefing paper to an end it is important to remember the relevance of reflective practice and how helpful it can be to use within an early years setting. It can be clearly seen that there are lots of different ways to complete reflection within the early years setting but the main themes run throughout them all, such as what worked and what did not work, how a situation made professionals and children feel and eventually created a new action plan to use in the future in a similar situation. It can be seen that reflection is a skill that is vital to improve the effectiveness and how engaging a setting is but also a skill that can be missed as it might be seen as unimportant because it requires looking back at situations people do not want to think about or looking at evidence from children, some professionals might find this hard or defeating. There are plenty of positive outcomes from reflective practice, such as good quality early years settings, useful planned activities, positive relationships between professionals, positive feedback from parents as there are different strategies in place to suit their child, good staff wellbeing as staff are more likely to feel supported after reflection sessions and a sense of success when they can see how well different situations work within their setting. Reflection also provides a staff continuous professional development assuring staff feel a sense of achievement and a sense of purpose when planning different strategies to find different things that work for different children.
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