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What helps me learn language and mathematics? An analysis of a child’s learning in mathematics and language with recommendations for ensuring progress.
This essay will discuss and analyse a child’s learning and understanding of language and mathematics. Strategies and resources will be discussed and evaluated to identify what the learner found helped them to learn language and mathematics. Examples of the child’s work will be discussed and analysed and their attitude towards mathematics and language as a subject will be explored. Observational notes and examples of work will be discussed and links to the national curriculum and learning outcomes will be analysed linking to the child’s work.
Donaldson states that “Literacy and numeracy are universally acknowledged to be the essential foundations of education” this emphasises the need for young children to have a deep knowledge and understanding of mathematics and language if they are going to do well within education (Donaldson, 2015). The evidence that will be critically analysed and discussed has been gathered from a 6-year-old girl in a year 1/2 class who was identified by the class teacher as an ‘Average’ attainer. This class was mixed with pupils from both year 1 and year 2 where introductions for lessons were done as a whole class and then the class would be split into the year groups for the focus tasks. The child will be referred to as ‘Child A’. Child A was classed as an ‘Average’ attainer in the class.  However, it was clear that she was very competent in her skills, knowledge and understanding during every introduction with the year 2 class. She attended an average size primary schools situated in South Wales. Evidence for this was gathered over a 5-week period and the Mosaic Approach was used to collect data. This approach places high emphasis on the “Child’s voice” being heard and allowing them to be involved in evaluation of their own learning, while encouraging them to be creative by using their voice and drawings in order to express their opinion (Clark and Moss, 2011). Teachers and parents are therefore able to have a greater knowledge and understanding of children’s lives and thus help them to become “Ambitious capable learners” which is one of Donaldson’s four purposes of the new curriculum (Donaldson, 2015). In order to gain an understanding of how the child felt about their learning and progress the Attitudes, Skills and Knowledge (ASK) model will be used (Nottingham, 2013). The ASK model is crucial for teachers to use in order to understand the role that a child’s attitude, skills and knowledge can have on their learning, and to allow a child to develop these three areas in their learning (Nottingham, 2013). Evidence was gathered in accordance with the school’s safeguarding policy. As a result, some evidence will be given as resources as the activity carried out involved taking photographs of the child’s face during the activity and therefore cannot be used as evidence in this essay. 
“During the Foundation Phase, children develop their skills, knowledge and understanding of mathematics through oral, practical and play activities. They enjoy using and applying mathematics in practical tasks, in real-life problems, and within mathematics itself.” (Welsh Government, 2015, p.27). This statement from the foundation phase framework tells us that mathematics should not just be learning about numbers but should give children the opportunity to develop skills that they will be able to use later in life and within real life contexts. The successful futures document supports this and says that mathematics helps children understand the world around them and handle themselves appropriately later in life. In the successful futures document, Donaldson also states that “Priority has already been given to literacy and numeracy within the Welsh curriculum through the LNF” and thus the LNF had been incorporated into the lessons (Donaldson, 2015, p.39). 
[bookmark: _Hlk5132623]Some maths sessions I carried out with the year 1 class related to identifying and adding and subtracting money. Dickson et al (1984) said that Gibson (1981) had identified three key concepts that children should learn about money.  They are: Coin recognition, Equivalence and Practical situations (Hansen, 2005). During the sessions each of these concepts were covered and Child A showed different levels of understanding for each. To introduce the topic of money I cut out and laminated coins up to 20p equivalent to the size they are (see appendix 1). Before showing the children the coins, I asked them open ended questions about what they knew about money. Using open ended questions allowed for discussion between myself and the children, engaging them in the learning and so making their learning experience more meaningful. Askew at al, supports this and states that “One factor involved in effective teaching was the emphasis placed on child/teacher discussion” (Hansen, p. 14, 2005). Child A was excited about the topic of money as she was given money by her nan once a week and said, “I know what they look like and that they are different colours but I don’t know all the shapes” (See Appendix 2) In relation to the ASK model this shows that Child A’s attitude towards money was positive as she related it to real life, and was curious about the different  shapes of the coins. She was eager to learn and always put her hand up to answer questions. 
Although Child A was confident in the use of coins, she struggled at first in understanding the value of the coins. I placed a cut out 5p and 2p on the floor and asked her which one was worth more. She at first pointed to the 2p coin and said that it was worth more as it was bigger.  This is common in children and can be classed as a misconception. Barmby et al say that misconceptions are when a child’s “conception is considered to be in conflict with the accepted meanings and understandings in mathematics” (Barmby et al, p.4, 2009). Margaret Donaldson believes that children make errors and misconceptions as they are trying to make ‘human sense’ of the situation and that can be seen here, where Child A believed that the bigger the object the more it’s worth. In relation to the ASK model Child A’s knowledge of money was poor and her concepts were blurred. Ryan and Williams (2007) state that mathematical misconception and errors can be corrected by the teacher as they are within the surface levels of knowledge (Hansen, 2005). After realising Child A’s confusion, I showed her a 2p with 2 1ps underneath, and did the same with a 5p and explained that there were only 2 1ps but 5 1ps in a 5p coin so it was worth more. After learning about the coins and their value I brought a till into the classroom and made a pop-up shop where the children could go and buy items. They were able to use this during their ‘free time’ in class.  Child A would be the first one to go to the area. By observing child A in the shop area, I noted that she would always try and be the one behind the till so that she could give out change and check whether she was being given the correct money (See appendix 3).Placing the till in the continuous provision area it allowed Child A the chance to learn for herself rather than being told how to learn. Froebel agrees with this and says that children should be encouraged to find an activity to carry out for themselves rather than being told what to do (Pound, 2006). 
[bookmark: _Hlk5134751]At the end of the money topic I carried out an interview with Child A and asked what helped her learn about money. She said, “I enjoyed playing on the till it helped me use different coins and I was able to add and take away like the people in shops” (See appendix 4). By relating the learning to a real-life context Child A found it easier to understand money and its value. Dewey supports this and states that education should be based on real life situations and that “Education comes through the stimulations of the child’s powers by the demands of the social situations in which he finds himself” (Pound, 2006, p.21) In relation to the ASK model, Child A developed her skills in social, communicative and intellectual ways. By using the till in the shop area she developed her social skills as she built a ‘rapport with classmates and respected others viewpoint’, her intellectual skills were developed as she identified the ‘relationship’ between money and real life situations in which it can be used and developed her communicative skills by ‘listening and responding appropriately to others’ (Nottingham, p.39, 2013).
Another topic covered that was taken from the foundation phase framework was to ‘find halves in practical situations’ (Welsh Government, p. 31, 2015). In order to relate this to real life I merged it with their theme of Welsh wildlife. Explaining that halving meant sharing between two, I took them into the wooded area of the playground and asked them to look for an animal that may be able to help us learn; I had also set up different plastic animals that may be found in the wooded area. Child A identified a ladybird almost immediately, and when asked why this would help, she explained that the ladybirds had spots on their back which had to be the same on each side of their wing. I chose to start the learning outdoors as children are more engaged and will retain information better. Frobel supports this as he believes that space and light outside are essential to positive learning. As an activity the children were given a worksheet with lady birds and missing dots with multilink in front of them (see appendix 5). Child A understood that the multilink represented the dots on the ladybird and could be seen splitting the multilink into two halves to go onto the ladybird’s back (See appendix 6). Using the multilink gave Child A a visual representation of the numbers and how to half them. By using visual representation, the child is able to explore for themselves the connection between the number and the real-life situation. Post and Cramer (1989) support this and state that using visual representation enables a child to make connections between mathematical concepts and own personal experiences and highlight that visual representation is important for both the pupils and the teachers in learning and teaching mathematics (Barmby et al, 2012). In relation to the ASK model Child A’s attitude, skills and knowledge were all being challenged and developed.
Graham Donaldson has created new areas of learning and experience in the new curriculum, one of these being “Languages, literacy and communication”. He states that “Language is the essence of thinking and is integral, not just to effective communication, but to learning, reflection and creativity” (Donaldson, p.48, 2015). Language and literacy are an important factor in a child’s learning journey, and it is therefore essential that language is of the highest standard within education to ensure a child’s success. An Estyn report supports this and states that “Early gains in literacy have the effect of raising standards overall and preventing underachievement” (Estyn, p.7, 2011).
In the year 1/2 classroom there was a reading corner which has a little hut with cushions and toys where the children could go to during their free time. This allows children to develop their language, literacy and communication skills as it states in the foundation phase framework that “They should have opportunities to choose and use reading materials” (WAG, p.12, 2015). Whilst observing Child A, I noted that she spent a lot of time there either on her own or with friends. When I asked her why she enjoyed being in there she said that it made her ‘smile’ when she was in there. Maslow (1943) stated that people are motivated to achieve and that once they have achieved one level, they will move onto the next. He created a hierarchy of needs which include 5 motivational needs and states that a child must be content within themselves to move onto the next (McLeod, S. A. 2007). Child A was content within the reading corner and felt confident within herself to read independently. In a conversation with Child A she explained how she had books at home that sometimes her mum reads to her or she reads on her own, thus explaining why reading made her smile as it was something she enjoyed doing outside of school. A report by the National Literacy Trust found that children who have books in their home enjoy reading more than those who do not have access to books at home, and that these children are more likely to read above the expected level (Chaimberlain, 2018).Every morning each child would carry out read write ink. They each had their own booklets where they would first learn the sound through phonics and would then write out the letter. Goswami (2010) states that phonology is “The way the brain represents the sound structure of spoken language” (Waugh et al, p.4, 2015).  The children would first sound out the letter then repeat the rhyme of how to write it, while signing it with their finger in the air.  Doing it this way allowed the children to associate an action for the sounds/letters. Child A enjoyed using phonics and when writing out the letter would say the rhyme out loud to remind herself of where the formation of the letter should be at each point. This developed her oracy, reading and writing skills, all which are stands of the foundation phase document for language, literacy and communication. In an interview after a read write ink session, I asked Child A whether she enjoyed learning phonics and what helped her learn. She replied that she enjoyed phonics because she was able to sing a little rhyme to go along with the writing of the letter, and that signing a rhyme helped her remember the sound and what it should look like. Robert Owen supports this and states that children learn best when being exposed to music and should be encouraged to spend more time learning through strategies that make children happy (Pound, 2006). In a recent Estyn (2018) inspection it was found that the best results in developing pupils’ oracy skills were those that dedicated time to incorporating singing into the lessons.
During my time on professional teaching practice, I taught the topic of imperative verbs over a week. To introduce this to the children, I created a powerpoint showing what imperative (bossy verbs) are. As an activity on the carpet I held up A4 sheets which had imperative verbs on them in both English and Welsh (See appendix 7).  I then asked the children to stand up and with a partner carry out the action for the imperative verb.  I then asked one child in the pair to close their eyes while I gave them an imperative verb to act out for their partner to guess.  Vygotsky supports this type of learning as it links to his theory of the ‘zone of proximal development’. This is described as a gap in the child’s learning of what they can do alone and what they are able to do with the help of someone else (Pound, 2006). Child A thrived when working with a partner for this activity. However, she became frustrated when she was unable to remember the Welsh word for the action unlike some other children. In relation to the ASK model Child A’s attitude towards this activity was less motivated than the others. However, instead of giving up she carried on and after being given a little more time to answer, was able to correctly identify the Welsh word for the action as well. Child A realised that the only way she was going to remember the Welsh words was to do it herself. This demonstrated that Child A had a growth mindset. This is where children take responsibility for their learning and success and understand that it is their own effort, behaviour and resilience that will impact on their learning (Willis, 2019). The class was split into groups of 4 and were given a focus task, one of these to be carried out in the role play area. I asked the children to act out a scenario using as many imperative verbs as possible. Whilst observing Child A in the role play area, I noted that her oracy skills were very clear, and that she was pronouncing the imperative verbs well, highlighting that they were imperative verbs. By using role play as a teaching and learning strategy Child A was able to communicate freely, and in relation to the ASK model developed all the skills associated with it, including her social interaction and physical skills. Estyn support this type of learning and state that “Role-play in particular can make a valuable contribution to children’s language and literacy skills, particularly oracy skills” (Estyn, p.15, 2011).

After observation and evaluation Child A is working at an outcome 4 level in the foundation phase framework in mathematics (see appendix 8). In my time on professional teaching experience she only covered a few of the strands however was making steady progress in furthering her knowledge. 
Child A had many strengths within maths sessions and showed confidence in the subject throughout my time on professional teaching experience. However, a lot of the activities that child A carried out in mathematics were worksheet based. This is not beneficial for Child A, as in order to progress her learning further she needs to be presented with practical situations. Schoenfeld supports this and states that “Mathematics is a living subject which seeks to understand patterns that permeate both the world around us and the mind within us” if a child is unable to relate their learning to real life situations then it is no use to them in their understanding of the subject. He also states that it is the teacher’s responsibility to give children “opportunities to study mathematics as an exploratory, dynamic, evolving discipline rather than as a rigid, closed body of laws” (Mooney et al, 2014, p.71). I could have implemented this by giving Child A an activity whereby she would share a packet of sweets between two people.
Child A showed a high level of understanding in mathematics for her age and was confident in her ability. However, upon reflection of each of the sessions I carried out, the questioning was very much teacher led. This can be detrimental to the child’s future attitude and development towards maths. Watson and Mason support this and state that the learning of mathematics should take place in a “social situation of talk, compromising of discussion, questions, prompt and answers”.  They also say that relying on questions alone will not alert teachers to any misconceptions that a child may have (Watson and Mason, 1998, p.37).Briggs and Davis (2008) further support the need for strategic questioning, as they state that it can provide children with opportunities to be creative in their thinking and answers in mathematics. By providing Child A with skilful questioning this would move her learning towards the next outcome in the foundation phase framework, as she could then explain her thought process and method of completing the question. Child A would develop her higher order thinking skills which involve taking a concept and splitting it into different parts and discussing different ways to understand it (Bookhart, 2010). 
Child A was confident within the mathematics sessions I taught and understood the process and method needed to carry out the tasks. However, on reflection, I can see that I did not include and promote mathematical language within the session or the learning objective, and as a result did not use it within her work. In future sessions key vocabulary could be typed on laminated flash cards and placed around the classroom. The key vocabulary should have a big part in the introduction and the strategy “me then you” should be adopted, where the teacher says it first and then the children. This is then repeated 3 times. Mayow supports the importance of mathematical vocabulary and says that “mathematical meaning is crucial in bridging the gap in mathematical understanding and therefore language and number are intrinsically linked” (Mooney et al, 2014, p. 74).
After observation and evaluation Child A is working at an outcome 4 level in literacy, language and communication. However, she also is working at outcome level 3 in the writing strand of the curriculum (see appendix 9).
Child A’s reading skills were average for her age and within the class. However, when it came to writing she struggled with some of the spelling and capital letters. As she is not as competent in these areas, she is unable to move onto the next outcome. Therefore, to help her move her learning along, sessions where the teacher scaffolds some writing would be beneficial. This would allow her to identify what a sentence should look like and what should be in it, for example, capital letters and full stops. Vygotsky and Piaget both support this as they believe giving a child a small amount of scaffolding in their learning allows them to then independently move their learning forward (Pound, 2006). To develop her spelling, Child A could be exposed to more consonant, vowel and consonant sound (CVC) and consonant, consonant, vowel, consonant (CCVC) activities which could show pictures representing the meaning of the word. This would allow Child A to identify the relationship between phonemes and spellings of multiple words including their meaning. Crystal and Adams suggest that “80-90% of spellings conform to a general pattern and that many more words could be spelled correctly if other information was taken into account” (Waugh et al, 2019, p.70). To ensure improvement Child A could be sent home with homework of ‘tricky words’ to go through with their guardians. Sending homework involves the child’s guardians in their education and can boost self-confidence within the child. Hornby (2011) supports this and says that extensive research has found that parental involvement has improved social and academic achievements for children.  
The area that Child A struggled with in reading was understanding what the punctuation meant in the text. She did not associate a full stop with taking a breath in a sentence, or that and exclamation mark needed a change in her voice. In future sessions, small group work could be undertaken using whiteboards. The teacher could write a short sentence down and ask each child to read the sentence asking what the punctuation may mean. Once confident, the children could split into pairs and create their own sentences for each other. Child A would feel comfortable doing this as she felt safe surrounded by her friends. This would challenge her learning at the same time as she would not look for rewards from the teacher but instead from her peers. Child A would then be experiencing flow which means that she is happy in the challenge she has been set. Csikszentmihalyi (2014) supports this and states that when experiencing flow, you are doing things that are so enjoyable that a child would want to pursue it for their own satisfaction. 
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Teacher: So, what do you already know about money and
coins?

Child A: | know what they look like and that they are different
colours, but | don’t know all the shapes

Teacher: Can you name some coins?
Child A: one p and five p and ten p and two p
Teacher: Da jawn. What do we use money for?

Child A: Mummy uses it to buy things in the shop and nan
gives it to me for pocket money. | buy sweets with it.

Teacher: That’s interesting and does the person in the shop
give you anything back?

Child A: Sometimes it depends on how many sweets | buy.
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Observational notes Mathematics 18/11/18

Today | set the till in the continuous provision area for the use of
money. After setting the groups off on their focus tasks/free time
Child A’s group was one to have free time. Child A jumped up from
the carpet and went straight to the till. Child A went behind the cash
desk waiting for ‘customers’ she told the other children the amount
of money they needed to give and then looked at what coins she was
given and added them up to make sure it was the right amount. One
child was confused as to what coins she could use to buy a 5p sweet
as this child didn’t have a 5 pence coin. Child A asked the other child
to show her what she had, and Child A responded with “You can use
5 one p’s.” After serving a few people one child gave her a 10 pence
coin for a 5 pence item. Child A stopped and looked into the till she
held out 10 fingers and put 5 down leaving her with 5 fingers still up.
She turned to the child and said, “You need money back” and
continued to give her 5 pence back.
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Teacher: So, what has helped you learn about money?

Child A: I liked the cut-out coins because I could hold it in my hand and see it
close

Teacher: Was there anything else?

Child A: 1 liked when we could use the till with real money | enjoyed playing on
the till

Teacher: Why did that help you?

Child A: It helped me use different coins and | was able to add and take away
like the people in shops
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Foundation Phase Outcome 2

Children recite up to 10 forwards and backwards using songs and rhymes and they recognise,

compare and order numbers up to 5. Th
R - INey use one-to-one correspondence to count ui i
objects and make marks to represent numbers in their e

lay and to r i
:mdersland and use the concept of ‘one more’ and 'onpej Ieyss’ in the?rcs{:yiaorilss;;gfé;i:i¥ncg;an
:o make a sens:blg estimates of up to five objects. They compare, sort and order two objects
by direct observation and use words that describe temperature during everyday activities. They
fmmpate events related to elements of the day and begin to use simple time-related wo.rds
They recognise and name simple 2D shapes, and use v
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match objects and pictures by recognising similarities. They follow two-step instructions for
simple movements

Foundation Phase Outcome 3

Children recite up to 20 and in simple sequences and count up to 10 objects reliably. They

read, write and compare and order numbers to 10 and understand that zero means none. They
understand very simple addition and subtraction and mentally recall ‘one more’ and ‘one less’
within 10. They use 1p, 2p, 5p and 10p coins to ‘pay’ for items. They make a sensible estimate
up to 10 and understand that this can be checked by counting. They use direct comparisons and
simple terminology in terms of measure and temperature and understand that measurements
nust start at the same point. They use the concept of time in terms of daily events and :
Jemonstrate a sense of how long things take. They recognise simple 2D and 3D shapes, describe
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hree visually and aurally. They sort and classify objects using one criterion and record collections
sing marks, numbers or pictures. They move in given directions.
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when describing temperature. They use the concept of time in daily and weekly activities and
use standard units of time to read hours on a clock. They find halves in practical situations and
recognise and name common regular 2D and 3D shapes and describe and experiment with
how they fit together in their play. They copy, describe and extend patterns including shape and
number. They can sort or match more than one criterion. They collect information by voting or

sorting and represent the total in pictures, objects or lists and tables. They make whole and half
turns.
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Phase Outcome 5

Children recite in simple sequences beyond 100, including different starting points and compare

and order two-digit numbers. They count larger sets of objects reliably using grouping. They_

read and write numbers to 100 and understand and explain the position of the digit _de_\ermmes

the value up to 100. They partition two-digit numbers and know the value of each digit. They
recall doubles up to 20 and recognise and understand odd and even numbers up to 100. They

can perform more difficult additions and subtractions using their preferred strategy and mentally
recall ‘10 more’ or ‘20 more’ within 100. They ‘pay’ for items up to £1 and find to\a\; a(nd»

give change from multiples of 10p. They begin to understand the link between multiplication

and division, and use 2, 5 and 10 multiplication tables to solve problems. They use a \lanety1

of estimation and checking strategies that are appropriate to calgu\atmns and r\'\e{asu_r:rr:;r;1 Sy
They use standard units to measure and show an a\;ﬁrenises ;L ::jf:(rje;\rt\_‘sgao\?sﬂ t:“ :{\0\ iead o

daily temperatures using a thermometer. They U andard un )

;?\T?r?ir:utesin a Slock. They find halves and quafters \{\ plzaDc\;‘a(\j s;gz::s;;::g Le:eo?;::,m
name and describe the properties of regular gn(‘i h‘;?g\lja?/r'(hey Dy e e
inGERa T ¥ e W'?KS iy ort arl\ad c\lassi{y using more than two criteria and
mathematical objects and discuss themf. iy S\YCZS o recogise half and quarter turs and that a
gather and record data from a range O ’

quarter turn'is a right angle.
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Foundation Phase Outcome 1

Oracy - Children listen to and join in with songs and rhymes, and with support begin to engage
in word play. They follow spontaneous one-step instructions and show an understanding

of simple phrases. They ‘talk’ to themselves, other children and familiar adults using simple
sentences. They talk about familiar objects, use newly learned words in their play and begin

to show a curiosity in stimuli, expressing enjoyment or interest. They imitate short real-life and
make believe experiences and verbalise within symbolic play. They begin to take part in activities
alongside adults or other children

Reading — Chlldren understand the basic structure of reading materials. They follow texts
read by a familiar adult and start to volunteer information about familiar texts. They begin to

recognise differences and similarities in pictures, shapes, patterns and textures.

Writjng — Children experiment with making purposeful marks, shapes and symbols, and are
starting to use implements in either hand. They use scribbles, shapes or pictures to express a

sentence

Foundation Phase Outcome 2

Oracy - Children listen to and join in with songs and rhymes and engage in sound and word
play. They listen with growing attention and concentration and show understanding of two-step
instructions and basic concepts, and ask or answfer simple questions. They use sentences of five
or more words, speaking clearly with other children and familiar adults. They use newly learned
words in their play and participate in discussions and activities alongside others. They respond to
creative stimuli and in simple terms retell an.event or experience and talk about things they have
made or done. They imitate real-life and make believe experiences within play and make believe
play and use talk within symbolic play. They take part in discussions and activities alongside
adults or other children
Reading - Children hold books the correct way up and turn pages, choose different kinds_ of
simple reading materials and make meaning from pictures. They recall details of texts, begin

e links to their own experiences and respond appropriately. They recognise

to make simp .
uli and link objects and images to

differences and similarities in objects and visual and tactile stim
spoken initial sounds
Writing — Children write letters or symbols randomly when experimenting with mark making,

demonstrating an understanding of the directionality of written print, and they realise.that the ;
spoken word can be written down. They identify some letter sounds through exploration of their

shape. With support, they orally compose a sentence to a form modelled by an adult.

Foundation Phase Outcome 3

Oracy T‘Chlidren, with support, memorise and perform songs and rhymes and show
recognition of rhythm, alliteration and rhyme. They play with sounds in words including initial
sounds.‘They demonstrate they have listened to others and understand three-step instructions
and basl_c concepts. They usually respond appropriately to others and stimuli and ask
appropriate q_uestions about something that has been said. They speak clearly and audibly with
growing confidence and clarity with most sounds and words pronounced correctly. They use an
appropriate and increasing range of vocabulary in complete sentences and exchange ideas and
interact with others. They respond to creative stimuli, retell stories and share information and
talk about things they have made or done, expressing likes and dislikes. They imitate real-life
and imaginative experiences, using some relevant language and use talk to create storylines.

Reading - Children choose reading materials including books, and understand print
conventions and simple text features to identify stories and information texts. They retell
familiar stories in a simple way and identify information from texts using words and visual
features, making links to personal experiences. They recognise that words are constructed from
phonemes and these are represented by graphemes. They will read some familiar, simple words
using strategies with support and show awareness of simple punctuation.

Writing — Children recognise the alphabetic nature of writing and can form some letters

and on occasion simple words and phrases, writing from left to right. They discriminate
between letters, use correct initial consonants and begin to use spelling strategies to spell
AT S (T v e rds. They distinguish

and spaces between

between upper- and lower-case letters and show an awareness of full stops

words. They
[¢) nd conveying meaning by sequencing words, symbols and pictures.

They orally compose and dictate a sentence, describing events, experiences and pictures to
communicate meaning.

undation Phase Framework
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I —

ation Phase Outcome 4

Oracy — Children join in, repeat or memorise rhymes, songs and poems, use alliteration and
rhyme to create their own. They blend and segment sounds in words. They listen to other
speakers or stimuli with growing attention, usually responding appropriately to complex
information and instructions and ask detailed questions to clarify understanding. They speak
clearly and audibly, conveying meaning to a range of listeners. They use an increasing range
of appropriate vocabulary in play or structured activities, making i : h
Wn@g}yﬂ@‘ejgamsimgmmwmy talk to and respond to others during
shared activities and extend ideas or accounts on familiar topics by including some detail. They
express opinions and explain processes, showing awareness of the needs of listeners. They act -

e language.

3| features t xt. They retell events from narratives in the right order. They recall
information in texts, using personal experiences to support their understanding. They recognise
niliar words and use teg , tracking print with their eyes and read
punctuation expressively.

Writing — Children form upper- and lower-case letters which are usually clearly shaped and
correctly orientated. They use spelling strategies to spell longer cqnsonam—v_owel-consonar\t
and high-frequency words conventionally and are developing their phonemic awareness. They
begin to use connectives and some ordering \_/vords whe
stops with some degree of consistency. They independen
purposes, following a form modelled by an adult, gnd can seque
talkabout what they are going to write and use a simple plan to

tly use written language for different
nce content correctly. They
support and organise writing.

n writing and use capital letters and full

Foundation Phase Outcome 5

Oracy - Children recall an expanding repertoire of rhymes, songs, poems and nonsense
and they use _rhythm and rhyme to create their own. They blend a:nd segment polysyllak
words: They !men 1o other speakers or stimuli with concentration, ask more detailed qu
to clarify t\'feu understanding, respond to key points and relate their understanding 1o t
own experience. They use a growing range of appropriate vocabulary, organise what 1
use more complex sentences and include relevant details to make. themselves dlear, in
structured activities and formal situations and to a wider range of audiences, with inc
confidence and fluency choosing words deliberately, using variety to add interest. The
contribute to discussions and share activities and information to complete a task. Th
awareness of the needs of listeners, express opinions and talk in detail about a wide
subjects. They act out specific real or imaginative roles, using appropriate \anguage.

Reading - Children choose reading materials independently giving reasons for the
use texts as a source of information by using text features. They explain relevant d
texts and, recall and retell narratives and information drawing upon personal expe
knowledge and new information to support understanding. They use a range of :
when reading suitable unfamiliar texts to establish meaning, tracking print more
growing accuracy, fluency and emphasis.

Writing — Children form upper- and lower-case letters accurately, with consiste
orientation. They use their knowledge of syllables to spell high-frequency and |
including some simple suffixes. They use connectives, arder:mg words, expressi
and simple grammar accurately when writing. They use written language for |
audiences, building on a form modelled by an adult, and can sequence and s
correctly and extend their writing. They use talk to plan and re-read and imp

ensure it makes sense.

tion Phase Framework
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