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Welsh Theory Assignment 
Within this response, the author will explore how non-native speakers learn through the medium of English in standard subjects such as maths, science and humanities. Having read the article, the author has identified some key points, which will later be elaborated on, about how bilingual or non-native English speakers learn in the English setting. The article was interesting to the author, having found out a lot of information that may not have previously been considered. There has long been a debate about Welsh-medium and English-medium education in Wales, with Welsh medium education on the rise across some parts. A question arises whether Welsh-medium students have an advantage or disadvantage. Learning a language opens up a lot of opportunities and develops numerous skills. However, it has been suggested that by learning through Welsh-medium, students then find it difficult to switch between the languages, and often have missing subject specific vocabulary in areas. Having read the article, the author feels that they suggest otherwise and the opposite happens. 
The article had some main findings and research from theorists who have previously conducted research into this area. The focus of the article was about how non-native English speakers learn through the medium of English, in standard subjects such as maths and science. They focussed primarily on Phillipino, bilingual children. The” primary goal of ESL teachers is to get their pupils to the desired level of English” (Bernardo and Gaerlan, nd). This, however, would not be an option when it comes to teaching ESL students subjects such as maths, as they will need outstanding levels of English vocabulary and grammar, in order to understand the subject specific vocabulary in order to complete the work within these subjects. 
Within the article, there was a focus on Philipine children who are bilingual learning maths. A review was conducted by Bernardo (1999) regarding how bilingual students best perform in maths. Bernardo found that the Filipino children performed better when the maths word problems were written in Filipino, in comparison to when they were written in English. This is only natural, as students should find it easier to understand the subject vocabulary in their native tounge, compared to their second language. The review also found that responses were more accurate when responding in Filipino, and had more grammatical errors when answered in English. 
However, the review also found that Filipino children performed better in problem solving tasks when they were written in English. This contradicts the standard view that it would be easier in the students native tongue. The review found that students were faster at retrieving problem solving facts when responding in English. They were also more accurate at using “subtechnical vocabulary” (Bernardo, 2001). This surprises the author, as it goes against the norm. The author has only encountered the opposite effect of these findings. 
All the research above shows that language does have an impact on the outcome. It shows that there is a preferred language, where students find it easier to communicate in the native language in some situations, but in English in others. However, that said, in the article research was produced to show that language does not necessarily always have an effect. Reyes (2000) found that language had no effect on the Filipino bilingual learners conducting a study. Reyes found that when tested on their computational knowledge, language had no effect on the responses and the accuracy of the answers given. The author understands this as some technical terms do not have a translation. In terms of ICT and computational knowledge, it is easier to understand why language does not have an impact on performance. Technical terms are not essential within ICT, as you can operate equipment by practicing using it. The research conducted by Reyes shows that language is not always essential, and that it can often come down to the subject being taught to whether there is an impact or not. 
[bookmark: _GoBack]Bernardo (in press) concluded the review study into mathematical performance on bilingual Filipino students by saying “Filipino bilingual students learn better in their native language when mathematical tasks involve comprehension, understanding and application”. The findings from the study above show that this is clearly the case. Bernardo also concluded that when “Filipino bilingual students need to retrieve mathematical knowledge from memory, they are more able to when the language used is consistent”. The author understands this, having to learn Welsh. When asked a question in Welsh, it is natural to respond in Welsh. This also applies to being given work in Welsh, it is easier to respond through the medium of Welsh. 
The article also looks at studies that have been concluded in other populations. It particularly focuses on Spanish and English bilingual students. This research supports the point above that when the languages match, there is more accuracy and chance of success in the subject. Marian and Fausey (2006) found that the students memory of concepts were greater when the languages were consistent. They found that students were more accurate in most areas when the language is consistent. The author believes that this approach should be used in English medium schools in Wales when teachers are teaching Welsh. Full emersion, with support, will allow students to progress quicker and learn different and alternative vocabulary. Full emersion of a language will allow students to adapt to the language. 
The article provided a basis of knowledge that the author had not previously thought about. In the response above, the author has touched upon the Welsh language. The current practice in Wales is that Welsh medium and English medium schools follow a different curriculum in terms of Welsh.  This allows the students in Welsh medium schools to develop first language Welsh vocabulary as well as the skills that come along with this. 
The Welsh language has become a priority in Wales in the last few years. Currently, only 19% of the population, around 500,000 speak Welsh. The Welsh government has a mission statement that wants 1 millions Welsh speakers by 2050. This would mean that 1/3 of the population would then speak Welsh. The Welsh language is classified as an endangered language by the endangered languages project (n.d.) This explains why the Welsh government has prioritised the language. 
With the Welsh language endangered, a lot of work is being done to revive the language and ensure that the pupils in education today have the best chance of acquiring the skills necessary to develop the language. According to “one language for all” (2013), only 61.6% of pupils gained a Level 4 in Welsh. This poses the question of whether the teaching of the language is up to the standard that is needed. In comparison, 85% of pupils received their expected level in maths in the same year. This backs the authors view that maybe Welsh is not given as much priority in classrooms that is needed. From experience, the author believes that Welsh is not given priority over other subjects. It is often a subject that is left for a supply teacher to cover or to be taught whilst the teacher is on PPA time. This is often down to teachers not being confident in teaching Welsh, as they believe that their skills are not good enough. This is an attitude that is affecting the students currently in education and is an attitude that needs to be changed. 
Recently, the Welsh language has undergone a review of both Welsh medium and English medium education regarding the teaching and learning of the Welsh language. Following the review, a number of recommendations were made to Welsh government in order to progress the teaching further and improve results. The group put forward one main recommendation to the Government; 
· Welsh second language is given the same prominence as core subjects 
This would help combat the gap between Welsh medium and English medium schools, with more time given to the teaching of Welsh in English medium settings. 
Following on from the review groups findings, the Welsh government have this year announced new changes to the curriculum that will become practice from 2022. An article published on Walesonline (2019) laid out the changes that will effect both English and Welsh medium education. In the article, they say that English medium schools will put more emphasis on Welsh. This is a direct response to the review groups recommendation above. The Welsh government have also announced that Welsh will no longer be classed as “Welsh second language” in English medium schools. The author believes that this will change the mindset in pupils, who may now believe that they are able to progress in Welsh. The government have also said that all pupils in Wales, both English medium and Welsh medium will follow the same curriculum in schools. This will close the gap between each medium hugely. There will be different standards introduced, with Welsh medium pupils expected to reach higher standards, as it is only natural. The author believes that with all pupils following the same curriculum, the Welsh governments objective and aim of reaching 1 million Welsh speakers by 2050 is more realistic as the next generation will be able to speak the language to a better standard. The author also sees the negatives to this.  
Welsh in English medium schools has always been on a backburner, and has not taken priority in most schools. With more prominence now on the Welsh language, the author feels that teachers may struggle to find the time to fit in more Welsh lessons into an already full timetable. That said, it may be easier to teach Welsh now, with more priority given to the language over other, traditional subjects. Teachers attitudes towards Welsh will also need to change drastically, in some cases. Welsh is often a subject left for the supply teacher or PPA teacher to cover, due to teachers not being confident in the language. With the subject now being a priority in schools, this attitude will need to change in order to make the change successful.  
Baker (1993) has said that “in between basically monolingual Welsh and monolingual English schools in Wales, there is the widest variety of practice of bilingual education”. The author feels that Baker sums up the current situation nicely. Currently, there is a massive gap between English medium schools, with some prioritising things such as incidental Welsh, and other schools that are at the complete opposite where Welsh is not a priority. 
In Conclusion to this response, the author feels that being bilingual is a skill that can advantage an individual to no end. However, there are complications that can affect a students experience greatly. Teachers should example good practice, which is not always the case, due to a lack of knowledge on the subject or their enthusiasm is low. This affects students, as there will not always be opportunities for them to develop their language skills. The author also believes that bilingual students have an advantage in education. Studies by Bernardo (explained in the response) have show language to have an impact in mathematical situations. Students were able to use both languages to help them. That said, Bernardo also found situations where language did not have an effect on the outcome of an activity. 
The outcomes of the article were clear and interesting also. It found that the native language was not always the dominant language in bilingual Filipino students. These students were fluent also in English and were able to use these skills to answer and solve mathematical problems. 
The Welsh language is going to go through a major over hall in the next few years. This will allow the Welsh language to gain prominence in English medium schools, and also further progress in Welsh medium schools. The author feels that the change in mindset is a good change, however, he feels that attitudes of teachers currently teaching need to change in order the make the change a success and allow the government to reach their goal of 1 million Welsh speakers by 2050. 
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