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A critical analysis of the implementation of play based early years curricula.
The Foundation Phase was developed to provide an experiential and play based learning curriculum for the early years. The intentions were to promote children’s natural curiosity and development through indoor and outdoor play and activities that are both child and adult led (Welsh Government, 2015). The Welsh Government are now rolling out a New Curriculum for Wales, based on recommendations of Donaldson (2015) and constructive reviews of the Foundation Phase (Siraj and Kingston, 2014 and WISERD, 2015). Two of the key elements for delivering the Foundation Phase successfully were the increase in adult: child ratios and improved qualifications of the workforce (WISERD, 2015). This assignment analyses the relevance of adult: child ratios in a play-based curriculum, the reality of practice during implementation and what has been found to be key for successful delivery regarding ratios and staff qualifications. 
The Foundation Phase curriculum was devised and introduced with the intention of a more holistic approach to early childhood education (Welsh Government, 2015).   The emphasis of this framework focused on the personal development and well-being of the child, with an awareness of the potential damage caused by a too formal and academic curriculum on children under 6 years old (Waters, 2016). With devolution of power from Westminster to Wales at the end of the century, the National Assembly for Wales took the opportunity to follow a more ‘Welsh approach’ in education, as described by Drakeford, cited in Reynolds (2008), with the aim of improved efficiency and collaboration with the teaching profession. In 2001, the then Education Minister, Jane Davidson, introduced ambitious new educational policies with the aim of transforming society from within schools (Reynolds, 2008). 
According to Reynolds (2008), the New Labour Government in England, took the consumerist approach, using external influences, almost pitting schools against each other to promote an improvement in quality of education using league tables and tier systems. In Wales however, this did not fit with the Welsh ideology, where the state should provide equitable chances for everyone. Therefore, the view was to work with schools and professionals from within the system to provide a better education for all children. This view and shift in policy was largely met with enthusiasm from the teaching profession (WISERD, 2015), which would seem to bode well for the Foundation Phase curriculum as the key factors that can influence implementation are the attitudes and receptiveness of head teachers and their staff (Grigg, 2016).
Even though nursery attendance is not mandatory in Wales it is offered to all children from the age of 3 years because it is widely recognised to be beneficial to child development and successful future educational and personal attainment (Taylor, Joshi and Wright (2015). However, teaching in an early year’s setting requires the care and skill of highly trained professionals to deliver the best possible experience (Wainwright et al., 2019). Indeed, within the National Minimum Standards for childcare (Welsh Government, 2016), it states that ratios are set for best practice to benefit the child. Practitioners’ have a responsibility for their care, safety, protection, and general well-being and these ratios relate specifically to time engaging with the children, not performing peripheral duties (Welsh Government, 2016). 
While there is not a definitive ratio ideal it is widely agreed that within early years settings ratios are kept low. For example, in America the principal reason for this is so that children can receive enough attention, feel safe and secure, and adults can respond quickly and attentively to individual needs, ratios for children aged 3 to 5 years are 2:12-20 (Childcare.gov, no date). Additionally in New Zealand, ratios are set so children are safe and to allow for good teaching, here the ratio for over 2-year-olds is 1:6 or 2:20 as a minimum in Early Childhood Education (New Zealand Government, 2022a). Significantly, in the Nordic curriculum, children do not leave their preschool education until they are 6 years old (The Nordic School, 2018) and the Swedish model recommends ratios of 1:5 for 0–6-year-olds for quality implementation of curriculum (OECD, 2013)
Within the U.K. there are recommended adult to child ratios in place. However, ratios can vary depending on the setting and curriculum. The National Education Union (2021) states in an Early Years class of 20 children there should be 1 teacher and 1 support staff member with a minimum of a Level 3 qualification. Significantly, in Wales and England, these ratios are set for health and safety reasons and not in relation to delivery and quality of education, and they are not law (National Education Union, 2021). NSPCC Learning (2019) recommends appropriate ratios of 1:4 for 2–3-year-olds and 1:6 for 4–8-year-olds, primarily so staff can meet the needs of the children and ensure their safety. However, in England, the minimum ratio for Early Years Foundation Stage nursery aged children is 1:13, which falls short of these recommendations (Twinkl, 2021). 
Significantly, one of the key components for the successful implementation of the Foundation Phase was to set adult:child ratios at 1:8 for Nursery and Reception and 1:15 for Year groups 1 and 2 (WISARD, 2015). While these ratios do not quite meet the recommendations of the NSPCC Learning (2019), they are an improvement on the ratios that were in place up until the academic year 2004/2005 of 1:19 (Taylor, Waldron, and Rhys, 2014). The new ratios set for the delivery of the Foundation Phase were put in place to enable better delivery of the curriculum and the Welsh Government released additional funding for this purpose (Taylor, Joshi, and Wright, 2015). A distinction of the foundation phase was its direction into a holistic approach, and its creation was influenced by the play based and experiential frameworks such as Te Whariki and Reggio Emilia (Taylor, Joshi and Wright, 2015). 
These frameworks, Te Whariki and Reggio Emilia specifically aimed at the Early Years, focus on the holistic development of the child and nurture social, emotional, and physical development which in turn helps the child develop relationships, confidence, and a sense of belonging, they also see the child as full of potential and as an active learner (Neaum, 2019 and Bates, 2019). Closely linked to these frameworks are the theories of Piaget and Vygotsky, who see the potential in children’s natural curiosity and the importance of relationships for support and guidance (Gray and MacBlain 2015). Additionally, Erikson’s Stages of Development model, highlights a child’s need for security and support to help them make sense of their developing emotions, relationships, abilities, and environment (Bates, 2019). 
From such influences the Foundation Phase framework is centred around continuous, enhanced, and focused provision. These different levels of provision all have close adult participation as a key element, providing appropriate resources, support, inspiration, challenge, and direct teaching (NDNA, 2019). Irrespective of the level of provision the practitioner or teacher should always be actively engaged in some way with the children, in a continuous circle of supporting, observing, reviewing, and planning (NDNA, 2019). The Foundation Phase also states that “Practitioner involvement in children’s play is of vital importance particularly when interactions involve open questioning, shared and sustained thinking” (Welsh Government, 2008, p.6).  
Given the increased level of interaction with children that the Foundation Phase requires from practitioners is a ratio of 1:8 enough for effective implementation and is this ratio achievable or necessary? The EPPE report (Sylva et al. 2004), emphasises that low ratios are not always an assurance of high-quality delivery of a curriculum and where there is a higher qualified practitioner along with higher ratios outcomes can indeed be better. The report notes that the most effective pedagogies in Early Years are those which incorporate sustained shared thinking and a high frequency of adult-child interactions (Sylva et al., 2004). It is also noted that less well qualified practitioners achieve better levels of interaction and best practice when they are working alongside teachers who are more qualified. 
[bookmark: _Hlk92572555]But this analysis is about the implementation of the curriculum which is the first step in the delivery process. Ratios provide the manpower but is the manpower there and is it willing and able? As pointed out earlier the Foundation Phase ratios of 1:8 and 1:15 are an improvement on the previous 1:19, but the research found that the target for Nursery and Reception classes were not being met across the board, with an average of 1:10 by 2011/2012 and only 50% of nursery and reception classes reaching the 1:8 ratio (Taylor, Waldron and Rhys, 2014). However, in the Independent Stocktake of the Foundation phase (Siraj and Kingston, 2014) it is noted that one of the recommendations is to review the ratios, it is discussed that they could be set at 1:10 without detrimentally affecting the outcomes for children. 
Incidentally in schools where the Foundation Phase failed to be implemented successfully, it was noted that the qualifications of the staff were lower and levels of support from senior management were also low (Siraj and Kingston, 2014). The Early Years in effect was treated in some areas as an inferior section of education and given less respect. If staff do not have a good understanding of what is being asked of them and a lack of support from their senior management then the implementation of a new curriculum will fail. Given that the Foundation Phase is a play-based curricula, then as Grigg (2016) points out, a lack of training and understanding of this type of pedagogy amongst practitioners is very concerning. For example, in one Estyn report from a primary school it was noted that, despite good standards of teaching taking place throughout the school, the teachers and support staff delivering the Foundation phase did not have a good understanding of learning through play and were therefore not implementing the curriculum as effectively as they could have been (ESTYN, 2009).
The EPPE report (Sylva et al., 2004) states that having a higher number of well trained and highly qualified staff was found to improve the levels of learning for Early Years progress and development. What was found to be the case in many areas that ratios for the foundation phase were increased with the appointment of Teaching Assistants (Siraj and Kingston, 2014), who do not necessarily need any qualifications past GCSE level, although there are qualifications to work towards (PROSPECTS, 2022). Often Teaching Assistants will help with the management of the classroom but are not always trained in child development and education (Siraj and Kingston, 2014). Additionally, some increases in ratios occurred where the extra staff were there for one-to-one support for children with Additional Learning Needs, so in effect did not have the time to support other children in their learning (Taylor, Waldron and Rhys, 2014).  
Fundamentally, increasing ratios would enable practitioners to deliver the curriculum effectively and increasing the qualifications of teachers and practitioners would enable the successful integration of a play-based pedagogy. As Donaldson (2015) stresses the Foundation Phase is one of the best things about Education in Wales. However, despite moving in the right direction, only one fifth of settings have been implementing it successfully (Grigg, 2016). This is mainly down to a lack of understanding of the theory behind the practice of learning through play and support from leadership teams and upper management. There needs to be amongst practitioners, a common understanding of the ‘reasons why’ and not just the ‘how’ and ‘what’ (Furlong, 2015). As Siraj and Kingston (2014) point out, the most successful implementation of the Foundation Phase occurs in schools where the head teachers have excellent leadership skills and a solid understanding of the principles and relevance of the curriculum, and the teachers have a good understanding of the pedagogy too. 
There is a strong emphasis in the reports and reviews that the standard of teaching in Wales must come up to a better quality. There is little point having lower ratios if the teaching is of poor quality. As Fullen (2001) points out, it takes time for school reforms to embed but it also requires good leadership, cohesion, and skilled teachers. In Norway, pedagogical leadership is seen as a national priority in the professional development of teaching leaders and their staff (OECD, 2013). As Donaldson (2015) recommends, there needs to be well supported and coordinated professional plan for teaching in Wales. The Education Workforce Council was created under the Education (Wales) Act 2014 to improve the quality of teaching and maintain high standards (Education Workforce Council, no date). This is essential as Furlong (2015) points out, for the Welsh Education system to realise its ambitions and deliver the New Curriculum for Wales 2022 successfully and effectively.   










A critical evaluation on methods of assessment, progress tracking and age or stage related development models within play-based curricula, considering the concept of the ‘Unique Child’. 
Article 12 of the UNCRC states that “Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously” (UNICEF, no date). Additionally, Article 29 states that “Education must develop every child’s personality, talents and abilities to the full”. (UNICEF, no date) In 2004, the Welsh Government ratified the articles of the UNCRC into Welsh law meaning that these articles must be referred to into when making policies.   This is emphasised as “Children’s rights are enshrined in Welsh law through the Rights of Children and Young Persons (Wales) Measure (Children’s Commissioner for Wales, 2022). Many early years curriculums and pedagogies are based around the concept of the unique child. Focusing on children’s rights and the individual, these curriculums are child centred and aim to focus on the child’s abilities and how to support them in their development. The Foundation Phase curriculum is based on a child centred approach which recognises and promotes equity and diversity (Welsh Government, 2015). 
In the English curriculum, the Early Years Foundation Stage, the definition of the unique child states that “Every child is a unique child who is constantly learning and can be resilient, capable, confident and self-assured” (Neaum, 2019, p. 14). The Foundation Phase in Wales recognises that all children develop rapidly during the early years of their lives, but they do so at an individual rate, and stages of development are not tied to a specific age or time but are unique to each child (Welsh Government, 2008). It is with this in mind that the Foundation Phase approach is flexible, to fit in with the child and their capabilities, rather than the child conforming to expected outcomes (Welsh Government, 2008). 
Another perspective, one that has influenced education globally, is the Reggio Emilia approach, founded by Malaguzzi. This child centred approach is based around Malaguzzi’s ‘Hundred Languages of Childhood’, recognising the uniqueness of each child their vast complexities of communication (Neaum, 2019). Additionally, it focuses on the child’s active role in their own learning and development as an individual and as a social being in a group setting (Gardener and Jones, 2016). This concept of the unique child is also discussed by Early Years Foundation Stage practitioners in A Unique Child (Teachers TV, 2015), and it is pointed out that in fact everyone is unique and needs to be valued as an individual. So, given the understanding of the unique child within policies and curriculums the question arises of why and how assessment takes place in practice. Is assessment used to enable practitioners to support further learning or is it to allow governments to measure the success of their curriculum? 
Given the holistic and child centred approach on which the Foundation phase was developed, why do we formally assess the children following this curriculum?  The Foundation Phase Profile gives several reasons. These consist of providing a baseline to measure end of phase outcomes, supporting practitioners to provide an appropriate curriculum, early identification of developmental delays, supporting transitions and providing a nationally consistent method for measuring and scoring progress (Welsh Government, 2017a). However, as discussed by Parekh (2017), assessment in education has always been a marker of expected ability, implying that potential is known and if not reached then it has been failed. Although the intention of assessment in the Early Years is meant to aid children in their development and adapt practice accordingly (Neaum, 2019).   
Based on Vygotsky’s Social constructivist theory, the way a child develops and learns is dependent on relationships and with support and assistance their potential, or Zone of Proximal Development, can be expanded upon (Gray and MacBlain, 2015). Similarly, Bruner believed that teachers are best placed to motivate a child’s learning by building on their interests, which can be achieved best by knowing the child (Gray and MacBlain, 2015). Connecting with each child on an individual basis enables practitioners to support their learning and development (Neaum, 2019). Using observation and interaction with children helps practitioners with this process. For example, within the Te Whariki framework, the Assessment for Learning tool uses the process of noticing, recognising, and responding to improve teaching and learning (New Zealand Government, 2022). 
Within the Foundation Phase, three assessment methods are used, namely observation, formative assessment, and summative assessment (Welsh Government, 2017a). Observations are used to inform the practitioner of the child’s interests and needs, enabling them to provide appropriate activities and resources to further their learning. This means that observations of children are primarily used for planning purposes and not as a record of achievement. Observation is also one of the key practices in the Froebel approach. Used for planning purposes it is a vital part of Early Years education as it enables the practitioner to be reflective on their own provision and develop a deeper understanding of the child (Tovey, 2017). 
The formative and summative assessments of the Foundation Phase are list of skills that the practitioner should be aiming to see as the child progresses through the curriculum (Welsh Government, 2017a). A formative assessment focuses on adapting practice to meet the child’s needs, an assessment ‘for learning’, while the summative assessment is an assessment ‘of learning’, a record of what they have learnt at a specific time (Neaum, 2012). From 2015, assessments included the National Literacy and Numeracy Framework in addition to the four Areas of Learning, Well-Being, Cultural Diversity, Personal and Social Development, and Physical Development form 2008 (Welsh Government, 2017a). The Literacy and Numeracy Framework was included to strengthen outcomes for children based on the Building a Brighter Future Early Years and Childcare Plan (Welsh Government, 2013). 
These assessments are made up of Skills Ladders which are included in Compact and Full Profiles. The Skills Ladders are a chain of stages of development, listed in a hierarchy of increased achievement with nine separate outcomes. For example, a baseline assessment of a child on the Skill Ladder of Emotional Expression at Outcome 2, ages 36 to 48 months, would be expected to be able to show an awareness of their own feelings. By the time the child is at the end of the Foundation Phase, aged between 7 and 8 years old, it would be expected that they would be at Outcome 6 and able to express their feelings appropriately and control their emotions. Similarly, within Oracy – Phonological Awareness, a 6-month-old, at Outcome Bronze Level, may show an interest in songs and a 24-month-old, and at Outcome Gold Level will have developed such skills so that they may begin to participate in singing within a group setting (Welsh Government, 2017a). 
With the child in mind these methods of assessment are used within the Foundation Phase to provide detailed outcomes of expected development with which to measure a child’s progress. Through observation and assessment, practitioners can see what a child has or has not accomplished and can then plan accordingly. This allows for consistency in expectations and smoothness in transitions between settings or classes (Welsh Government, 2017a).  However, to raise standards of education and outcomes from the Foundation Phase, these assessments are also intended to track and monitor children’s progress, not just to inform and improve practice in the moment, but also to supply complex data for more detailed reflective analysis of whole school practice and performance (Welsh Government, 2013). 
One of the main issues with the compact and full profile assessments is the complexity and volume of work involved in the recording of information for each child. Within each Area of Learning there are nine assessment outcome levels. There are six skills ladders in Personal and Social development, Well-being and Cultural Diversity, six in Physical Development, seventeen in Mathematical Development and sixteen in Language, Literacy and Communication Skills. While this complex range of targets may be useful in detecting any developmental delays and need for support, they do not help the child in their day-to-day learning. In the Froebel approach, observation in the Early Years is seen as being key to supporting child development and needs to be meaningful and holistic (Tovey, 2017). 
Furthermore, the evaluation of the Foundation Phase (WISERD, 2015) found that practitioners felt that certain Areas of Learning were difficult to measure and assess and informing parents of the outcome assessment findings to was sometimes difficult to convey. Other reports state that practitioners felt that reading and numeracy tests did not sit well with the principles of the Foundation Phase, little observational practice was happening and when it was happening it was usually during focused provision of Mathematics and Literacy and language learning (Taylor, Waldron and Rhys, 2014a).  This would suggest that observation and assessment was not being used effectively and purposefully and the Final Report recommends additional training and guidance for practitioners in the use of observation and assessment (Siraj and Kingston, 2014).
Significantly, the Foundation Phase is a holistic, play-based and child centred approach. As discussed by Titley et al. (2020) it was not created to become such a detailed outcome focused curriculum. Disappointing PISA results for Wales in 2009 instigated not a further improvement in curriculum but a reversion to increased performance assessment and testing (Titley et al., 2020) The Building a Brighter Future reforms called for great accountability, increasing tracking and monitoring of child development (Welsh Government, 2013). This does not match the research and theory behind the Foundation Phase pedagogy. As Neaum (2012) points out, child observation and assessment should be used to inform practitioners of the child’s abilities, skills and interests and how to build on them. 
Article 29 of the UNCRC states that “education must develop every child’s personality, talents and abilities to the full” (UNICEF, no date). The Foundation Phase recognises that all children develop differently and aims to be inclusive in its teaching and a positive finding was that there has been a marked increase in provision for children with ALN and SEN. However, with such a detailed and specific set of outcomes in the assessment profiles, does it take individual learning into consideration or does this method merely see all teachers making sure the children have achieved the same goals within a set timeframe. The Foundation Phase Action Plan Infographics (NDNA, 2019), inform the practitioner how to observe children, to note their interests, support them, to play alongside them and by doing so expand their learning. As discussed earlier it was found that observations do not take place in this way, they are used by practitioners to inform summative assessment as opposed to formative assessment for planning (Taylor, Waldron and Rhys, 2014). 
With regards to the ‘unique child’, the type of assessment used in the Foundation Phase would seem to be missing the point. It comes from a deficit model, a list of things a child cannot do yet but will be expected to able to do eventually. This model is aims to create equality in achievement, but it does not provide equity in practice as it does not consider the child’s personality, ability, experience or background. Additionally, as Grigg (2016) discusses, many teachers were already feeling the burden of changing policies in education, increased paperwork and bureaucracy and therefore not enough time to teach, that is to interact with and get to know the children and create an environment conducive to their individual learning needs. Incidentally, where outcomes for children were better it was in classrooms where there was a high level of adult:child interaction.
As well as inconsistencies and confusion with implementation, the Foundation Phase pedagogy does not marry up with the assessment methods (Taylor, Joshi and Wright, 2015).One of the main concerns from practitioners with the foundation phase was attainment and assessment (WISERD, 2015), with concerns form head teachers that children would fall behind and the implications this might have on the schools rating and funding, and other settings especially with younger children stating that assessment had become more formal than before implementation. The implications of this would be that teachers would eventually switch from a child led and child centred approach, which considers the unique child, back to a more targeted approach of completing assessment profiles and testing. Focusing on the needs of the child may be lost in the need to focus on the needs of the assessing body. Though, ESTYN state in the Foundation Phase Profile (2017a) that they do not need to see assessment documents, only evidence that assessment is used purposefully to support the development and learning of the child. 
The Foundation Phase was founded on research of pedagogies and education methods such as Te Whariki and Reggio Emilia. These curriculums for Early Years settings have assessment methods which mirror their pedagogies. For example, the Reggio Emilia is an emergent curriculum, highly motivational by being child led and supported by highly trained teachers with strong autonomy (Gardner and Jones, 2016). It considers the unique child, with teachers working closely together, observing, reflecting, and planning to provide a safe learning environment (Child, 2016). Moving forward, review and reflection has produced a New Curriculum for Wales with coordinated assessment and teachers have been offered more autonomy and trust (Hwb, no date). The aim of assessment will be to support the individual learner’s needs and to reflect on progression as opposed to being target orientated (Hwb, no date).  


Considerations needed when implementing a play-based curriculum: equity and equality of provision comes from equity and equality in practitioner levels of training.
When I began my training to become a childminder in 2006, I was required to complete a Diploma in Home-based Childcare. In my 310-page textbook, 10 pages were dedicated to the topic of play, and yet once I started childminding almost every waking minute of a session involved babies and children wanting to play. Froebel and Piaget were mentioned once or twice, and Vygotsky did not even get a look in. The rest of the book was extremely valuable in educating me on how to run my setting in the correct way, with chapters on Meeting Children’s Needs and Child Development for example. But the children I minded were not concerned with such mundane detail, they just wanted to play. And so, they did, but at the time I had a limited understanding of the relevance of the connection between play and learning. 
During this time, the Foundation Phase Framework was being rolled out in schools across Wales. A new curriculum for 3–7-year-olds centred around play-based learning, with a focus on child led as well as adult led learning. The curriculum was implemented into maintained and funded non-maintained settings, so for childcare providers, such as childminders who do not fall into these categories, it was considered best practice to provide activities and experiences for the children by following the framework (Welsh Government, 2016). The private, voluntary, and independent sector (PVI) of childcare provision is by its nature privately run but connected to the care system and local authority by regulation, inspection, and compliance. However, a disconnection from the education system, leaves the practitioner at risk of being left behind in terms of accessing training and the child losing out on quality provision. 
A major consideration when implementing a play-based curriculum from the age of 3-7 years old is to ensure that all practitioners have adequate training on the importance of play in child development and how to put this training into practice. Since the implementation of the Foundation Phase there has not been a set target for meeting the required training or accessing the training for practitioners (Taylor, Waldron and Rhys, 2014). PVI sector practitioners, including Childminders, are under no legal obligation to take up any training apart from the mandatory requirements of their registration. This therefore leaves a large section of children missing out on the quality of provision that children in the maintained and funded non-maintained sector are accessing.  
Alongside The New Curriculum for Wales is a document called Enabling Pathways Guidance (Welsh Government, 2021). This has led to the creation of a ‘Curriculum for funded non-maintained nursery settings’ (Hwb, 2022). The Curriculum aims to inform practice and provide children with the best possible start in their learning and instil in them a sense of pride and belonging. It is a fantastic tool for practitioners in this sector. It emphasises the importance of the adult and supportive relationships, the outdoor environment and its positive effect on learning and the relevance of meaningful and purposeful experiences for all children. It also describes the child centred pedagogy and the importance of play and play-based learning. The curriculum focuses on the five developmental pathways and outlines how these should be enhanced through playful experiences, which is the right of every child.
While this document is aimed at those settings delivering the curriculum in the funded non-maintained sector it is relevant to all childcare practitioners because all children should be receiving the same quality of care. In the opening sentence it states that following this curriculum is optional (Hwb, 2022). But it also states that the curriculum should be adopted in its entirety to gain the full benefit for children’s learning and development, so there is ambiguity in the messaging. If this curriculum is setting the standard for the type of care that Wales wants to provide to its children, why do practitioners have a choice as to whether to deliver it or not? Obviously, education in Wales is not mandatory for children of this age, but surely if children are accessing the service and the curriculum has been written for their benefit, it would make sense to implement it fully. Surely, if it does not, then there is inequality in the system.
While there is disparity in provision of this curriculum for these children it has also been true for providers of childcare. While the National Minimum Standards for childcare have stated that best practice is to follow the Foundation Phase pedagogy, many practitioners have never had funding to access any kind of formal training in how to deliver it appropriately. In fact, one of the main factors found in the evaluation of the implementation of the foundation phase (WISERD, 2015) was the disparity in training which affected the quality of delivery within schools. Consequently, if the Government want to implement the new curriculum successfully and then it would make sense to ensure that all providers are trained in this pedagogy.  
Fortunately, the Welsh Government have recognised that all childcare providers are required to follow the Foundation Phase pedagogy and therefore need to be able to access the training. They have now taken steps to provide funding in the form of grants for providers to use to cover staff costs to complete the new curriculum learning resources. These learning resources have been designed for practitioners to access for independent learning and at their own pace (Hwb, 2022a). So far there are four modules available, comprising of approximately 22 hours of study. Two further modules are yet to be added. However, awarding these grants is at the discretion of the local authorities and there is a tight deadline for application, for example in one borough not all practitioners have been offered the grants and the deadline for application is 31 January. 
The Welsh Government set out its goals for workforce development in the Childcare, Play and Early Years Workforce Plan (Welsh Government, 2017). Recognising the vital importance of the sector it ambitiously sets out to raise the qualifications and skills of practitioners and make it an attractive career option. This plan includes all childcare workers, from all sectors who work with children from birth up to the age of 12. All these settings could be delivering Foundation Phase or Flying Start. What is important though is that all these settings serve children, all children, of all ages and backgrounds. They are equitable services who do not discriminate. Providing the funding for training is a step in the right direction but leaving it as an option may risk leaving some children at risk of missing out on meaningful play-based learning and care.  
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