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[bookmark: _GoBack]Introduction
I planned a 45-minute micro-teaching lesson which included appropriate learning objectives, a variety of contemporary pedagogies and appropriate cross cutting themes, this enabled me to use rehearse teaching techniques and identify their effectiveness with my peers, experimenting and taking risks. I am using Gibbs (1988) reflecting cycle to structure my assignment, this will assist with reflecting on what has happened, gain new insight and plan a different approach if needed.
Description
The topic was ‘the importance of play’. I chose this topic as I was expected to deliver the lesson to a group of parents in my teaching role, this provided the opportunity to experiment and take risks and then reflect on and critically analyse. Realistic aims and objectives were focused on: developing parent’s skills and confidence, improving knowledge of child development, building a child’s self-esteem and understanding children’s needs. I devised a detailed lesson plan focusing on cognitive and affective domain, knowledge, comprehension and application (Bloom (1956)). Pedagogy is a variety of roles a teacher practises when teaching, carrying out research on a range of contemporary pedagogies I concluded that role play would be most effective to meet the lesson objectives and the learner’s needs. The Agored Cymru website was used to establish what crosscutting themes could be implemented. This included ‘team work’ as role play was carried out in pairs, ‘communication skills’ as the role play required learners to communicate effectively, other cross cutting themes embedded into the learning were ‘speaking and listening’, ‘problem solving skills’ and ‘discussion skills’. I followed ‘The UK Professional Standards Framework for teaching and supporting learning in higher education (2011)’ (Annex 1), it identified in detail on the lesson plan how standards were incorporated into the lesson. 
During the micro teach I used several teaching strategies considering learning styles such as VAK. A brief Power point was used stating aims and objectives of the lesson and a handout of this was issued to learners for their own reference (A1 K1 K2 V1 V2), this allowed learners to fully understand what was expected of them in the lesson and prepare, especially as role play was included and I didn’t want to put learners on the spot. In my previous micro-teach handouts were not supplied, fortunately I didn’t face technology issues however when reflecting on the lesson I set an objective to issue handouts in future lessons, this met the need of those who preferred ‘Visual’ learning. An ‘ice breaker’ was used at the start of the lesson, this was used for motivation, also meeting needs of this learners who preferred ‘Kinaesthetic’ learning. The ice breaker required the learners to ‘work together as a team’ and ‘problem solve’ (cross cutting themes). The learners were asked to order themselves in order of Birthday (day-date) and informed they were not allowed to use verbal communication. Learners expressed their thoughts about the ice breaker and they concluded as a group the importance of effective communication, this was a great start to the lesson as effective communication skills were key throughout the lesson.  The ice breaker was learner centred as learners were using their own problem-solving skills, I provided a problem-solving opportunity, and the learners analysed the problem, they devised possible solutions put them into practice and reviewed any implications, they decided on a course of action to which they implemented and monitored the problem-solving activity. Learner evaluation identified the problem was solved by working together as a team. Observations carried out by myself identified that learners developed different roles and skills, a leadership role was developed such as planning, taking lead of the activity and supporting other learners, another role identified was a ‘passive role’ here the learner allowed the ‘leader’ to take control and trusted others to guide the and following their instructions (A1 K2 V2). Moving on to the lesson aims ‘the importance of play’ a ‘brainstorm’ was used as formative assessment and to establish existing knowledge, organise ideas and to share views and beliefs, this also meeting the needs of learners with ‘Visual’ and ‘Auditory’ learning styles (A1 A2 A3 K1 K2 K3 K4 V1 V2 V3)
Role play was also used for ‘kinaesthetic’ learners, roleplay is often based on counselling or human relation problems, in this case the role play was based on parenting skills (human relations). Learners took the part of characters themselves, there were 2 characters (one adult, one child) and they swapped roles afterwards which allowed learners to experience both Child and Adult characters.  The roleplay activity chosen would help the learners to examine the factors and influences that affects the child’s behaviour, giving feedback on their experiences. It allowed learners to develop their interpersonal skills such as ‘assertive communication’, ‘negotiation skills’, ‘problem solving’ and ‘decision making’, again achieving cross cutting themes embedded into the lesson, it also allowed them to plan effective strategies for managing real life situations’ (L Walkin 2002). The roleplay was student led to an extent as learners were working together playing the role of their characters, the outcomes were unpredictable therefore it was important that I maintained control of the activity and prepared to intervene if the objectives were going off track, in this case this didn’t happen (A1 A2 A3 K2 K3 K5 V1 V2 V3). After the roleplay learners gave feedback on their feelings and the experience which also required ‘discussion skills’ for the purpose of those with ‘Audio’ learning, also another cross-cutting theme, this allowed me to carry out summative assessment of the learning as well as reflection sheets that were completed, sharing personal experience of the lesson (Annex 2), confirming that learning objectives were met (A1 A2 A3 K1 K2 K3 V1 V2)
Evaluation
When delivering a lesson there can be several objectives you want to achieve, using a lesson plan guides you and keeps the lesson on track especially when planned in detail, identifying the professional standards followed (Annex 1) and the crosscutting themes it achieves structure for the lesson. The lesson plan is used as a cue identifying teacher and learner tasks and ways of assessing the learning. Planning the lesson allows realistic aims and objectives to be set however, if it is a student led activity outcomes can be unpredictable therefore it is essential for the teacher to select effective teaching strategies. Formal teaching is known as pedagogy, the teacher directs all the learning therefore this method doesn’t accommodate preferred learner styles. Teaching methods focusing on the learner is known as andragogy, this includes group work and discussions. Knowles et al. (2005) initially defended andragogy as ‘the art and science of helping adults learn, this approach places emphasis on the learner. ‘Mezieow (1981) considered andragogy to be an organised and sustained effort to assist adults to learn in a way which enhances their capability to function as self-directed learners, Reece. (2006) pg. 58. There are various contemporary pedagogies with advantages and disadvantages, teachers are encouraged to use professional judgements, understanding differentiation of learners, this doesn’t mean that each learner has an individual learning plan but using different strategies to accommodate different needs, skills and abilities, allowing every learner to participate and develop. Using professional judgements may not always lead to the right choice, reflective practice such as Gibbs model of reflection (1998) will assist with professional development and future objectives. 
Adults learn differently from children for example, due to their industrial or commercial experience and their experience of life adults tend to expect to be treated differently such as self-direction, the role of the teacher is to promote self-esteem and self-confidence, this should to be considered when planning a lesson and meeting individual learning needs. The methodology a teacher selects ranges from complete control by the teacher to complete control by the learners, many factors are considered when choosing methods such as confidence in yourself and your confidence in the learners. If the decisions are left to the learner, the teacher needs the ability to cope with demands learners make and consider learners ability to cope with responsibility and choice and their motivation and commitment to learning, also considering the learners characteristics as a passive learner may not cope with the control and not learn from it. There are many learning styles to consider when planning a lesson, people learn in different ways in which they receive information. One model to consider when planning activities is the is VAK, this is multi-sensory learning styles, it states that most people have a preferred learning style although some will prefer a mixture of styles. Some learners prefer seeing things such as handouts, PowerPoints and flipcharts, known as ‘Visual’, some prefer to learn through listening and speaking such as speaking and listening known as ‘Auditory’ and some prefer to learn hands on such as role play, known as ‘Kinaesthetic’. Teaching strategies used in the microteach included an Ice breaker, this help learners to get to know each other which an important part of the ‘forming’ process, it encourages cooperation and helps people relax in the group setting. It is important not to put learners on the spot and use complicated icebreakers as this may defeat the purpose of the icebreaker and cause learners to become uncomfortable. Icebreakers are a great way of introducing the theme, in this case the icebreaker was successful, it allowed learners to problem solve and work as a team which was also achieving the embedded cross-cutting theme, underlining the importance of communication which was key to the lesson.  Another strategy used was a brainstorm, this creates a whole group discussion, allowing formative assessment, the teacher can gauge existing attitudes and knowledge of the learners, and assess how behaviours, attuites and knowledge change at the end of the lesson. The group discussion allows those with less knowledge or shy learners to engage in learning without feeling exposed to the group or criticised in any way. Learners can consider other views and develop creative thinking and problem-solving skills, learning from each other instead of teacher-led learning which can be more effective as they have a sense of achievement, building on adults existing Knowledge is vital to adult learning. Group discussion led by learners can easily lead to losing control of the learning, this requires the teacher to be prepared and most skilful, it is important for the teacher to summarise the discussion and highlight key points to the group as this helps draw together main points, affirms the feedback from the group and provides some conclusion. (Watkins 2000)
Pair work was another strategy used, this allows the group to get to know each other on a more personal basis and is better for quieter/shy learners as they are more likely to express themselves on a one to one basis instead of a large group. This is also a good method if there is conflict in the group and you need to split the group up to help resolve the issues. This method requires more effort form individual learners as working in pairs can lead to less knowledge or discussion especially if those paired up together have little experience or subject knowledge therefore, it is important for the teacher to assess the needs of the learners and assist pair work by selecting those who will work well together. The main strategy used was roleplay, when using roleplay, you are giving learners the opportunity to discover things about themselves and about relationships with others. Learners may disclose and reveal deeply held values and bring them into the open, therefore it is best to avoid roleplay which involves acting out anger, jealousy or fear (Minton 2005). Roleplay can be used to demonstrate new skills, it is important to build up the learner’s confidence and build a group rapport beforehand as learners may feel uncomfortable and demotivated if it’s sprung upon them. Although a roleplay can be carried out by the teacher and a more confident group member it’s more effective if learners carry out roleplay themselves as they can practise the new skills and try out new strategy’s, they can experience the thoughts and feeling first hand and are likely to learn from real life experiences, also if roleplay isn’t carried out by themselves when giving feedback learners can only guess how others may think or feel but if carried out themselves they are experiencing it first hand and can express their own thoughts and feelings. The purpose of roleplay is to be given an opportunity to practice new strategies in a safe place before trying in real life situations. ‘Kolb’s learning cycle (1988)’ helps us to understand how adults learn, where in the learning process adults may have got stuck for example highlighting an issue but not addressing it, Kolb’s proposes that working through the four phases: concrete experience, reflective observations, abstract conceptualisation and active experiment allows adults to learn, all these areas are covered through roleplay (Care for the Family 2007) . Role play gives many advantages but is limited to one or two objectives (Watkins, 2000 pg. 62), therefore when planning lessons other strategies may be used to meet other objectives set. 
Questions and answers, discussions and learner’s reflection handouts are good tools for summative assessment, identify if objectives have been met and can create energy within the group especially if quality learning has taken place. At the beginning of the lesson formative assessment such as questioning can be used to assess existing knowledge, views and beliefs however, used too early in the lesson can put pressure on learners and may be more effective if done in pairs and then feedback to the group as previously mentioned, learners who are shy or afraid of getting things wrong are more likely to talk and express their feeling in pairs that to a large group. 
Conclusion
It is important to plan lessons as a guide and for the teacher to structure the lesson, selecting appropriate aims and objectives, identifying how they can be achieved and setting realistic timescales. Knowing your learners helps when creating a lesson plan as preferred learning styles can be targeted ensuring all learners needs are being met and their knowledge increased. Student-led learning can be unpredictable, although a lesson plan is used as a guide it can be tweaked if necessary depending on the learners. I enjoyed using the andragogy approach to teaching and felt comfortable assisting activities and learning, although outcomes were unpredictable it developed my experience as a teacher and I will continue to use this approach in my future practice. Identifying cross-cutting themes gave better understanding of the embedded learning that can be achieved in a lesson although it isn’t the aim of the lesson, I am only familiar with the Agored Cymru website, so I intend to carry out further research and expand my knowledge of other references. The contemporary pedagogies are accommodating tools when selected appropriately and I will continue to use a range of strategies and experiment with my teaching approach, using the Gibbs reflection cycle (1988) to identify changes and progress with personal development as well as observations from Peers.  
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