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Introduction to the module
This file will propose an intervention focussing on raising the attainment in literacy, numeracy and digital competence of the more deprived children within a primary school setting; the school is located in a highly economically deprived area in Swansea and the children targeted for this intervention will be those receiving free school meals as this is broadly used indicator for children and families who may be living in poverty. It is evident that the purpose of this module is to raise the awareness for students to the other responsibilities that go beyond teaching; highlighting other factors that may place a barrier to children’s learning and progression. By delving into the themes of the module students can get an insight to the barriers and how they are caused and also begin to understand and develop possible solutions or coping mechanisms to either prevent these barriers or aid in overcoming them. This understanding gained through lectures and personal research will benefit students while on professional teaching practice and throughout their professional teaching career. Throughout this module the main aim for students has been to develop a personal understanding of the policies put in place in Wales that relate to supporting children in all aspects of their life, including their education.  A variety of elements relating to this have been explored such as: poverty, transitions, multi-agencies support, raising attainment and well-being. Each of these themes can contribute to the progress of a child and it is vital that trainee teachers along with all other stakeholders of a school are aware of their impact and role on a child’s education. 

Poverty in Wales 
In spite of the ‘Prosperity for All’ strategy (Welsh Government, 2017) and ‘The Well-being of Future Generations (Wales) Act’ which has set well-being goals relating to a creating a “prosperous” and “more equal Wales”  (Welsh Government, 2015, p.3), Wales is currently the poorest nation with the United Kingdom (Wales Online, 2013); Wales has 4.1% of the population currently unemployed compared to the 3.95% average in the UK (Statista, 2019). While high unemployment rates can specify the prosperity in an area, it is becoming more common in Wales that many working families are still living in poverty Coughlan (2017). The overall poverty statistics will undoubtably have an effect on the number of children also living in poverty in Wales; currently a third of children living in poverty in Wales (PSE, 2010) and even with the implementation of the ‘Child poverty strategy for Wales’ (Welsh Government, 2015) in 2015 which set out to eradicate child poverty, it appears that the government won’t succeed in achieving their goal by their set date in 2020. Poverty is closely linked to unemployment, poor educational outcomes, poor mental and physical health and strained relationships among families (Barnard, 2018), the ‘Prosperity for All’ strategy (Welsh Government, 2017) recommends that all public sector agencies must work together to eradicate these issues linked to poverty and it is evident that poverty is national focus and the Welsh Government are determined to tackle it and the effect it has on the country.  


Poverty and Education 
Maslow’s theory of ‘Hierarchy of Needs’ (2013) expresses that a human must have a strong physiological foundation, where their basic needs are met, in order to develop further fulfil needs relating to self-esteem and confidence and go on to self-actualisation in relation to creativity and morality; yet for those families and children who are living below the poverty line their basic and safety needs such as food and a secure home are not being met. This therefore creates a barrier for the development of these children but also for the teachers trying to teach these children as part of mainstream education. It is evident that poverty has a role to play in the educational growth of any child living in deprivation and suitable achievable interventions need to be put into place to support and overcome this barrier.

Proposed Intervention
The proposed intervention is aimed at raising the attainment in literacy, numeracy and digital competence for the more deprived children within the school and will target children receiving free school meals (FSM) by using parental engagement to do so. It is a common practice to measure child deprivation through the number of children receiving free school meals (Northern Ireland Assembly, 2010) however Butler (2013) and (Foster, 2015) argue that this method has now become outdated as many families are now deemed as ‘working poor’ implying that many families are in low paid jobs and are still struggling to pay for their families necessities; Butler (2013) also adds that there are many children entitled to FSM however with the stigma and shame that comes along with accepting this, families are reluctant to accept the support. However, for the purpose of this intervention and the lack of more current policy to measure child poverty, the indicator of FSM will be used to target the pupils in need. This intervention was developed based on the recommendations provided by Estyn in the 2014 report of the intended school, following this recommendation the head teacher concluded that raising attainment for children receiving FSM was to be a key element to the school development plan. Further supporting the necessity to target these children, eradicating child poverty is also a national priority in Wales and such policies have been put in place by the Welsh Government to address this such as ‘Child Poverty Strategy for Wales’ (Welsh Government, 2015) and ‘Education in Wales: Our national mission’ (Welsh Government, 2017). The UNCRC ‘Rights of the Child’ (1989) states that all children have the right to an education and to become the best versions of themselves however, a child suffering in deprivation would face barriers to this right, therefore as the school is rights respecting school this barrier needed urgent attention. The removal of deprivation and child poverty from the ‘Draft Additional Learning Needs Code for Wales’ (Welsh Government, 2018) supports Shaw et al., opinion that poverty is “both a cause and an effect” on special educational needs by not an additional learning need in its own right (Shaw et al., 2016, p.1); Ward (2016) disagrees and states that poorer families are more likely to have children with special needs further arguing the removal of this need from the code of practice. Noting the 5% rise of children receiving FSM within this school, the issue of poverty within the school remains of high priority irrespective of its removal from the code of practice in relation to the school context. It is evident that there is a “persistent under-achievement by those from more deprived and disadvantaged backgrounds” (Welsh Government, 2017, p.23) and in order to combat this shortfall it is vital that parents’ are part of the improvement of their children’s skills while developing their own to end the generational poverty cycle (Egan, 2013, Sime and Sheridan, 2014). As Bronfenbrenner’s ‘Ecological Model of Child Development’ (2009) system presents that two of the closest systems that contribute to a child’s development is family and the classroom it is evident that these to ‘microsystems’ must work in tandem to best support child. Ainsworth (2002) adds that you must change the mindset of a community in order to break the poverty cycle developed over generations, with the lack of positive role models within a family or community who don’t place emphasis on the best outcomes, in all aspects of life, for themselves and their children will also cloud a child’s development in relation to the world around them (Cox, 2000).  Therefore, this intervention will focus on the development of skills across the three cross curricular responsibilities (Welsh Government, 2019) for both parents and children; focussing initially on children in a year 5 class and to be implemented to the rest of key stage 2 depending on its success. The sessions will be held after school every two weeks for an hour and 15 minutes, the day to be chosen by parents to best accommodate their schedules; it was important to note that the sessions were not set too close together as to not overwhelm parents as Ellis (n.d) explores one of the possible reasons as to why parents don’t participate as time. The purpose of the intervention is to allow children to put the skills learnt in school into practice in real life contexts by working on tasks that would directly impact the parent’s life such as budgeting, shopping-list writing and developing the parent’s CV writing, for example; a key element that is vital to the proposed new curriculum by Donaldson (2015) who states that skills are best retained when used as part of real life experiences. This method of learning encompasses Vygotsky’s ‘scaffolding’ method in which there is a support given to introduce new skills and removed when understood (Miller, 2011). In turn this will also support the development of skills of the pupil’s parents as they will be working on such tasks that directly impact their lives; a recommendation outlined by Children's Commissioner for Wales as part of the ‘Child Poverty Strategy’ (2012). These types of tasks will also allow the children involved to demonstrate to their parents the skills that they have learnt and are continuing to develop, this places the ownership of the learning onto the children and will deepen the motivation they have during lessons; encompassing the ‘Gradual Release of Responsibility model’ (Frey and Fisher, 2013). Lakin (2013) proposes that this motivation will strengthen the understanding of the learning and allows for a higher chance that the particular skill being learnt will be remembered and correctly used in the future, while Dweck (2012) supports this theory and states that strong intrinsic motivation is vital to the understanding of new skills. The children will also be accessing the first three tiers of ‘Blooms Revised Taxonomy’ (Darwazeh, 2017) as they will first recall the information previously leant, explain to their parents how to complete this new task using those skills and then apply those in a practical manner.  Throughout the sessions there will be a considerable focus on guiding parents as how to best support their children at home to further support their education, the will be done on a one to one basis with each parent spending a few minutes discussing methods; this will provide an individualised plan suiting both the parent and child and clear practical strategies that the parents can implement at home (Education Endowment Foundation, 2018). In relation to the content of the sessions, each week will have a different focus (either a literacy, numeracy or digital competence skill) that will be directly linked to what the children have been learning on over the past two weeks since the last session. For instance, it may be a suggestion to request that parents come to the session with utility bills that include percentages, therefore allowing the children to put into practice the fraction work that they have been developing during the mathematics sessions. As Tuggle (2012) notes that many students leave school without the ability to manage money, consequently a task such budgeting finances relating to bills, saving and disposable cash would not only put the fractions work learnt in school into a real-life context for the children but also educate parents as how to best budget, making the task worthwhile for both parties. The majority of the sessions will be child lead, in order for the children to fully put their newly learnt skills into practice, a method of learning that is advocated by the Reggio Approach (2005) and Eisner (2011) as the learning is cemented through experience. As the children will be demonstrating to their parents the process of getting to the correct answer they will clearly display the current methods used in school; as the Family Maths Toolkit website (n.d) outline that mathematics teaching strategies have evolved since the previous generation learnt maths and it is vital that there is clear continuum of methods used at home and at school. An added benefit of ensuring that these sessions are child lead once the task has been outlined, is that it provides time to openly discuss with parents what types of things they would want to be covered within the coming sessions, a recommendation noted by Estyn as part of their good practice report, which recognises a school that values the parents voice (Estyn, 2013).  Following the first step of this intervention, possibly to take place in the next term, the vision would be to begin to incorporate these parents in the school community and invite them to participate in school activities during the school day. As these parents would have learnt how best to support their child in activities such as reading, a first step would be to possibly involve them within the Foundation phase of the school to listen to readers with the aim to work their way up through the years within the school. This is fully supported by the Children's Commissioner for Wales as part Child Poverty Strategy (2012) who recommend that activities like this are beneficial for both parents and children. This would provide these parents with school-based work experience utilising the skills they have learnt within the intervention. This could be further extended by asking them to support during school trips and outdoor activities; the additional cost of this would be for the DBS certificate for each individual willing to be involved, however this cost would be outweighed by the added support given to learner by these volunteers.  Cooking and fitness classes could also be offered after school as part of the further exploration of this intervention to begin to target the health and well-being aspects that are difficult to achieve for those families living in poverty (Elliot, 2016). Further equipping parents with life-long skills that will allow them to lead by example and positively impact positive physical and mental health of not only themselves but their children also (NHS, 2018). To further support this intervention within whole class teaching time, the theme of the term could revolve around ‘aspirations’, using circle time to talk about dream jobs or what it means to be a good citizen; this theme would encompass one of Donaldson’s (2015) core purposes as well as the Education of Sustainable Development and Global Citizenship framework (Welsh Assembly Government, 2008). Within the further development of this intervention it would be vital to include multi-agency working and include members of the local community such as local PCSO’S, community nurses and local businesses into school, as Kerr et al., (2014) outlines that children must understand their locality as a whole in order to overcome poverty; allowing the children to associate with these upstanding members of the community in order to discuss the importance of education, health and well-being will not only provide the children with positive role models but also enrich the children’s education (Gasper, 2010). To conclude, although this intervention is primarily aimed at raising the attainment of children receiving FSM in literacy, numeracy and digital competence the overall impact goes beyond this. As the intervention includes upskilling parents’ literacy, numeracy and digital competence skills, raising aspirations for children and provides parents with the strategies to support their child in leading healthier life the intervention would then not only impact the academic success of these children but also impact their mental, physical and emotional health and wellbeing. Many of the causes and solutions to generational poverty are addressed within the intervention and by creating initiating a positive change within a school setting that can be implanted at home by parents could possibly aid to the reduced chance that these children will be suck in the poverty cycle. 

Evaluation 
I found the collection and analysis of documents aspect of the project enjoyable and quickly realised that many of the documents, as they related to poverty in Wales, were linked and supported one another, sharing the same visions. Through this background reading using a range of sources it became extremely effortless to support key points due to understanding of a range of policies in place in Wales. In order to present my intervention, I decided to use iMovie to create my presentation as I had used it previously and was familiar with its working. I found this process very straightforward as the software allowed to me stop and start at various points. In relation to the module I feel that it was a valuable asset towards my professional development in relation to my QTS, as the module provided an insight into the purpose and use interventions in a primary school setting. While on professional teaching practice I observed various interventions however I was unsure as to why and how they had come into being; this topic gave me a clear understanding as to how interventions work from start finish. I have also learned there are many rationales as to why an intervention may be introduced, these may link to school development plans, Estyn reports or wider government policy. I have also noted that through developing my intervention many of the methods and strategies used to implement it apply to the ‘Professional standards for teaching and leadership’ (Welsh Government, 2019); if this intervention were to be applied in a real context the pedagogy standard relating to involving parents and carers in a child’s educational development would be achieved. The leadership descriptor regarding leading programmes and projects would also be applied to this intervention along with the professional learning strand involving wider reading and research. Using this intervention as a tool as to how to progress professionally I feel will really benefit and prepare me for not only my final teaching practice but also my first qualified teaching role. The research process has made me aware that there many other responsibilities that go along with being a teacher and has made me more mindful to factors that go beyond my classroom. 
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Appendix 2 School context from Estyn 
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Context

The Primary School is on the outskirts of Swansea and serves the surrounding area of

Fforestfach.

The school caters for children aged three to eleven years. There are 385 pupils on roll,
including 52 part-time pupils in the nursery and eight pupils with moderate to severe leaming
difficulties who attend the special teaching facility on the school site. There are a very few
children looked after by the local authority.

Afew pupils have English as an additional language and no pupils speak Welsh as a first
language. Fourteen per cent of pupils are from minority ethnic backgrounds, with eleven per
cent speaking English as a second or additional language.

The school has identified around 52% of pupils as having additional learning needs. A very
few pupils have a statement of special educational needs, with a minority educated in the
special teaching facility. Around 34% of pupils are eligible for free school meals, which is
well above the national average.

The individual school budget per pupil for the Primary School in 2013-2014 means that the
budget is £3,650 per pupil. The maximum per pupil in the primary schools in Swansea is
£15,824 and the minimum is £2,673. The Primary School is 28th out of the 80 primary
schools in Swansea i terms of its school budget per pupil

context: 1,085 characters (an approximate value). El - 1 + 100%
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Recommendations

R1 Raise standards in numeracy

R2 Improve the performance of more able pupils, particularly in mathematics across
the school and in science at key stage 2

R3 Improve the performance of children on free school meals, particularly in literacy,
numeracy and digital competence at key stage 2

R4 Make sure that the annual governors' report to parents meets statutory
requirements

RS Improve the quality of self-evaluation

R6 Improve the quality of the strategic plan so that it is effective in securing
improvement

R7 Improve pupils’ attendance

What happens next? L

The school will draw up an action plan that shows how it will address the

recommendations. Estyn will monitor the school's progress.

“Estyn report edited reccomendations': 581 characters an approximate value),
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‘Good morning and thank you il fo aking the 6me t st to the roposed ntarvention | have for
Youslltoday. A5 many of you ar2 aware | am Mis Byrne the Year 5 teacher and over the st fow
morths | have been undertaking somerasearch a par o my profesional devalopment nto the
ttainmant g3p of ur mra deprived children within the school. As you are aware our school s
located n one of the mst economicaly deprved areas within Swanses, here i s Higher than
average rate of unemployment an those recehing benafis n the area nd theschool s the
Cantre of the main sress i Swanses here crim rates ae highr thn the Welzh average.
Unfortunately he children who com o our schoolevery day deem this way offe 35 normal and
acceptable. | fel that an inervention ke this wil make posive mpact o the affected children
wihin ur school and intur reduc the atinment g3p 2 el 3 improve parent involvament and.
the wellbeingofthose nvoved.

Wiy

Folowing our s recent Estyn repor from 2014 one of our recommendations has been t
improve the performance ofchilden recahing FSN n the 3 crosscuricur rasponsibiits s,
ftracy,numerscy and digtl compatance, sinc tis regort the percentage ofchilren on FSM b
fisen by 5.9 parcen.Icicaing hat the econormi standards n the area nas continued to decresse
nd demand t improve ontis recommendition s become of higher impartance. Zoning n on my.
s have sl noticad a difrence in th stitudes o these childen ralsting to thei spiations
gl in e doringthei progression through KS2.thas become clsr from taking to cther
teachers withintheschool and monitoring these chidren tht espacalybetween years &5 these
chidren begi t understand the hars relty o their community and conforming t the declogy of
the gensrations! poverty tat has come befors tham. Whil talking to o pupil ey have ssid
thatthey once wanted o be »poic man, frsfighteror urse but ow have decided tht s o
longeran opion or them but are eluctan o iveraasons s towhy. | then clsrly understood that
attinment for thess pupis s cosely inked o asprations. 5 widely knawn that schaol e s 2.
massiv impact on the development of  chd and their charactar however, th anly ather lement
that succascs our input s the hit' prents and family. Threfors it undrstood Shat the nly way
0 ensura the success of thisintervention st nclude the parents. o reduce the aainment g3p of
these chicren i 50 3 Welsh Government prioiy 2 well s strongly embedded within prosperiy
forll srategyfor Wles.

e

Thentended itervention will b to b rally simed a¢ th chldren fn my class raceiving free
Sehool meas, it the hope that  could b rlled out 0 sl clsses in K52 depending o s Succes.
The sessons wil b held afer school every Swo weeks for an hour and 15 minutes. The purpose of
the ntervetion i o allow the cildren to ut the ki lesrt inschool o practie nrel e
contexs by working on asksthat would directly mpact the parants fe such s budgeting, shopping
st maling nd developing th parent' C wriing for xampe. I <urn s willpskl heir parents
sl the cien tashows of 3t by PUTting nto practice hat they v leamt. Through
these sesions | 1 3 o gide parents 3 how to bes suppartthelrchlden st home with ther
Homeviork nd preparationfor exams.Each wsek il ave 3 diffent focs tat il be irectly
linked 10 what the cidren hava been iorking on ove the past o weeks.For nstance, | may sk
parents to bring in ity il hst inlude percentages, puttingino pracic th raction work we
ave done during our maths sssions cver the st two ek This wil sl it the wnership of
the learing back o the chidren and gve them = reason o wht t earnn clas. The majriy of
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the sssionsvillbe chid led 20 the chidren il how thelr arents b they would wark tings
out, this wil no oy demnstrate o parents tha methods w se nschool 0 his method can also
be Usad 3t home but lsoalows me £ spend mor time withthe parents discusing hings they
imind ifcut tha | could i urn incorporate tothe next session. The sim i then tocorporate.
these parants ntothe school community by encouraging them t come into school o sten o
readers, support during rips and posibyJin the PTA. | would aso ik t nvite these parents nto
my clss for P. and cooking sessons to demonstre t tham th impartanca o s heafthy e,
hrough cooking we woukd be equipping parents with the sils tognsure thir chiren ars eatig
esithy mesis and using our afterschool sessions t help budget and planthe ingrediens needed or
that 1 am also ocusing on aspiations,dreams and goals withinthe e tem with my class 353
wholssnd wil b using ircl times t tlk ot th futre,these discusions will feed it many.
part of wark vithin the next term snd 3 have 2n impact o the chidren targeted intis
intervencion. 4 par of tis 1 will aso bs contacting th schools ocal PCSO's ack Thomas and Abbie
‘Gaorge,frefghters s the loca fr staton snd the community nurse based ot EfaEd dostors
surgery o come nto my clas and alk about hei jobs and how they achieved them 35  few
chidren n my clas have mentioned that they would ket be doctorsor polce. | ave k50
arranged with Swansea Cty Football Clufor thlrfootallambassador to it he schoo, thlr talks
are based around theimportance of edcation ichin vocationa subjects such assport and
coaching, This interventon would then ot oly impact the academic successof these hidren but
Sl impact teir hesth and ellbing,2nd by engaging ith the parents £ o o ies he hope.
that i i followsd through o home and possbly tartsreducing the chance that thse children will
be stuckin the poverty ycle.

Hou?

I rder t implemnt i, il sty nsed £ astabish those children who areracsiving FSM
ity cas and s schiving below the schaol' verage during nationl testing. | would then
Sand ot 3 Questionnai o parentsof those chidren targeced o begin £ undrstand their
ificulie in supporting hei chicren at hor snd what tings they ol ke to develop an 3
personslleveland th reasons why. Fllowing the respanses, wilnit the parents of the argeted
chidren nto school duringan atermoon sesson to explin the ntervertion and s centions, il
then discus a day that s convanient £ most of the parents expaiing e times and dtes forthe
folowing sssions. A mentioned withi the Estyn summary of indingsfrom thei naional thematic
eview, ntarventions such s this srs daemed successfl based on the number of those
paricipsting, howser | im tossses this ntervention through s colecing svidnce of ok
demonstrating progresion and development and questonnaires through the term assessing how
both parents and cnildren fe they have developed ther sils.

. o

With regares o stafing the il ntervention which vil be pioted vill b run by mysel nd wil
ot raquire any othe support o tafing.Tne first meeting | have with the arents wil be held
during school ime and therefore n rder o support thissesion | willneed an addional teacher or
teaching assstan t cover the ramaining chldrn in my class. il craata the resources and
‘Questionnaires and wil rackprogress through abservations and a rag raingsystem. vl o need
€0 collborate ith ofice staffin order o send text messages and reminders to parents every week
befors these sesions.

- et

13m0t s i my class ver he space of  erm every other wesk. | esl making the sessions
un very wesk may be overvnelming tosome parents and may o it ntotheir schedes and
therstore may affectthe numbers of people who participat. The exact day of the week wil be
decded with parant during thefrst meeting and | il nform yourslves when ¢his day has been.
confirmed.

+ Howmuen?

With regards o costing forthisItervention the expected cost s verylow, 13m0 give averyfamily.
= workBook that s thelrs and il e keptn school howee | have decided to re-use the ef over
Boois from last year that ware o planing 10 use this year —proviing no costfor ths. As we are
= e school i pining il e in black 0 white and onrecycied paper, however | am hoping o
use Iaptopsfor any rasources o avod printing excess paper.

. mpsct?
Finaly, the desiradmpacttht | hope to achieve from implemntig this ntervention i o begi ta
close the gap betueanthe atsinment and progras of earners on FSM and more afluent pupils
within ur school. And to 315 3d parents in preventing thei chidren from becoming part o the
povrty el ~ hopefuly helping them to undarstand th importanc of educaton in rastion to
elong prosperty. It slso my sim 2 help arents i thirGevelopment and convey the message
thatthe sl oflearning s 2 valusble tool st any age,something that s strongly linked t the new
curriculum,. By incorporsting st within ths intaryention il mesn thatthey bacome more
invested n ther childre’s larning and suppore them futher a home using thesame methods used
insehaol.

Thank you for isteing and plesa felfree o ask any questons|
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APPENDIX GA36

LEVEL 6 ASSESSMENT SPECIFICATION

o
Student name: Katy Byme Student ID number: | 1301379
Programme: BA Primary Ed (QTS)

Module: The Principles of Practice and Progress
" Contribution _to
Module code: ECAD6001 o odulo | 50%
Assessment (%):
Lecturer: Canys Jennings Internal Verifier:
Assignment Title: | Individual video presentation and | Word count (or | 3,000
suppering e Sauivalent words equivalent
Submission 15" November 2019 Retum date of | 12 December 2019
deadi provisional marks
& written feedback:

‘Al written assessments, where practical and possible, must be submitted via

Submission Tumitin unless othenwise instructed by the Lecturer. (Please DO NOT put this
method:
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)
Altemnative submission method (if applicable): USB/ File/ Turnitin
Late submission of the assessment will resuit in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mar of 40%
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates,
Academic Academic honesty s required. In the main body of your submission you must
honesty / give credit o authors on whose research and ideas your workis based. Append
referencing: o your submission a reference list that indicates the books, artcles, efc. that

you have used, cited or quoted in order to complete this assessment
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".ERW Primary School Development Plan 2019/2020
2019-2020 Nursery  Reception  Yg1 Y52 Y53 Y54 Y55 Y56 Total

31.3% 406% 48.1% 50% 421% | 33.3% 281% 39.9%

Children in Need 22% (1) 22%(1) 31%(1) | 1.9% (1) 37% (2) 1.6% (6)

Tooked After Children %) | 3% M | 19% () T9% (M) | 18% 1) 3% (5)

Child Protection 44%@Q) | 2%() 2%(1) | 2% (1) 1.3% (5)

English as an Additional Language 275% 19.4% 16.7%. 23.4% 26.3% 25.9% 28.1% 23.9%

Number of latecomers to Welsh NIA NIA NIA NIA NIA NIA NIA NIA NIA

‘Special Educational Needs 313% 259% 7% 263% | 241% 263%
‘School Action T6.6% (6) | 204% (11)| 27-1% (13) | 16.4% (1) | 93% () | 53% ()
School Action Plus 3T% (1) | 56% () | 104%(5) | 53%@) | 93%(6) | 14% @)
Statement 94% (3) © | 42%@) | 26% () | 56%0) | 7%
2 STF 1 STF) | (imr25TH | (imr3sTH
WIMD 71.5% 63.6% 69% 60% 673% | 614% 721% 67.3%

Predicted CSI (Ambitious) 725% 531% 70.4% 80% 87% 88.9% 912%
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School Development Plan Priorities 2019-2021
2019 2020 2021
Inspection Area’ - Standards
« Improving standards and
progress overall and in witing —

1 L « Improving standards and progress « Improving standards and
and gragy skills and boys' skills overall and in skills progress overall and in skills
and progress in English across
the whole school

«  Improving standards and
progress overallin literacy,
numeracy and digital
« Improving standards and
progress in Welsh across the
whole school
« Improving the tracking and
monitoring of ICT standards
across the whole school
Inspection Area 2 ~ Well-Being « Iniroduce Thiive approach « Embed Thiive approach « Impact of Thrive approach
«  Further embed Relationships First « Impact of Relationships First Policy «  Attitudes to and engagement in
learning
Inspection Area 3- Teaching and
2]

D Find -
Creste snd Share Request
[¥ Select~ " Adobe PDF Signatures.

5 Eding

Adobe Acrobat -





