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Introduction

‘Transitions…bring new demands and new opportunities’ (Dunlop and Fabian, 2001, p.19). According to Collins (2019), ‘Transition is the process in which something changes.’ All children commonly experience transitions during their educational journey (Ramey & Ramey, 1999 cited in Cartmell, 2011). Although, Broström (2003 cited in Cartmell, 2011) recognised that some children may find transitioning into a new learning environment daunting.

It is important as a practitioner that I continually develop my knowledge and understanding of transitions to support pupil progression. This includes becoming familiar with and understanding the important role that educational policies have in ensuring the quality of care and education of children in Wales. Through independent reading and research, I have gained skills to help me overcome any assignment challenges.  I also now value the concept of problem-based learning, as it has enabled me to take a multidimensional view of any problem presented. 

Therefore, the aim of this assignment is to plan and propose an intervention programme that will support pupils through transitions. In terms of education, the Welsh Government (2016) recognises that it is important for all professionals involved to work collaboratively to plan and support every pupil through any type of transitional periods they encounter during their time in school. Based on this a proposed class to class transition pack will be created as an intervention to support pupils’ transitioning from one school year to another. 




School context

For this assignment ‘School A’ (Appendix 10) is an English-medium school located within the Neath-Port Talbot area and is part of the Education through Regional Working (ERW) consortium. According to Estyn (2018), ‘School A’ has just over 1500 pupils aged between 3 and 16 years of which nearly a third are eligible for free school meals, which is nearly twice the national average. The ERW (2019) insists that all schools within their consortium are to have a structured system in place that supports pupils when they transition between classes each year. They suggest that teachers prepare pupils for transitions using social story interventions and providing family members with the opportunity to engage in transition sessions (ERW 2019). 

According to Tate (2018), ‘School A’ emphasises the importance of building an effective and strong relationship between the school, its pupils and their families. The ERW (2019) states that relationship-based schools should interact positively with families and pupils. They imply that there is extensive evidence that supports how developing these relationships could provide learners with an ideal learning environment in which they feel safe (ERW, 2019). Tate (2018) believes that it is essential that ‘School A’ works collaboratively with pupils and their families to ensure every pupil receives the support necessary for them to successfully progress through their learning journey. A report by Estyn (2018) recognised that ‘School A’ had good practice in creating individual development plans that identified specific interventions that an individual would need to support them to reach their full potential. Estyn (2018) recognises that ‘School A’ focuses on individual development plans and good use of electronic devices for teachers to share and store information, and that this has had a positive impact on pupils’ progression and engagement. 










‘School A’ development plan 

	Priority 1
	Improve attendance by developing and increasing parental engagement. This should result in parents gaining an awareness of the positive impact their child’s attendance could have on their attainment and progression.   

	Who
	The headteacher will ensure a longer transition period at the end of the summer term. The headteacher will also relieve teaching staff from their duties, so they are able to carry out extra meetings with parents during any type of transition.

	How
	Parents should be made to feel that teachers are approachable and supportive. This could be by providing information or support during parents’ evenings, home visits, meetings around school times, transition days, newsletters, social media platforms and the See-saw app

	When 
	At a time appropriate for all parties, or arranged by the school.

	Cost
	The extra cost will be to relieve teaching staff from their duties, so they are able to carry out extra meetings with parents.  The cost of printing any newsletters or other informative letters.

	Evidence
	Parental engagement is a key strategy recommended by the Welsh Government. Extra meetings with parents should allow them time to communicate their concerns and worries about any changes or transitions their child is experiencing. It will also allow the opportunity to build a positive home-school relationship.














	Priority 2 
	Ensure pupil well-being is maintain through the pupils’ voice and that opportunities are made available to use resources and strategies that help build confidence to work through challenging situations or times.

	Who
	The headteacher will ensure that staff are provided with the training required to support pupils during transitions into a new class.
Teachers will provide pupils with learning opportunity to develop well-being skills. They will also create a class welcoming pack and be responsible for keeping it updated with the relevant information.

	How
	Teachers will meet with the pupil’s previous teachers, support staff or other professionals involved to help them gather background information. Teachers could meet parents and ask them to assist in completing an IDP with their child. Teachers will meet the pupils on transition/bridging day and carry out one-to-one discussions about what to expect and create a one-page profile with them. Teachers will provide the appropriate interventions to support pupils to develop skills that could help them during transitions.  

	When
	Transition/ bridging days will mainly take place at the end of the year. However, school assemblies, sports days and other school events will provide opportunities for pupils in different year groups to work together and meet staff from other classes. A buddy system will be put in place to encourage peer to peer support.

	Cost
	There will be a cost to relieve staff on transition/bridging days and time to create the class transition pack. There will be a cost to keeping any data stored and protected, including online. There will also be a cost for any printouts of the packs requested by the parents.

	Evidence
	Well-being of pupils is a Welsh Government priority, and this is evident within the new curriculum that includes it as a new area of learning and experience. Increasing children’s awareness and understanding of what to expect in the transitional process, with the use of social stories and other interventions should result in a smoother transition between classes.













Class transition pack
Teaching professionals improving transitional periods for every learner is a key priority identified in the Welsh Government’s ‘Action Plan 2017-2020’ (Welsh Government, 2017). An inspection into four 3-16 aged schools carried out by Estyn (2017, p.94) noted that transitions in these schools were adequate, although they suggest that ‘… the schools have not built on the opportunities available to them to develop strong curricular links across age phases.’ Donaldson (2015) stated that it was evident that transitions between Key Stages have a negative effect that could cause learners to become disengaged and hinder progression. He proposes that teachers should meet with all individuals transitioning, not just children with additional learning needs, to discuss their strengths and weaknesses to create personalised portfolios (Donaldson, 2015). Changes to the Welsh Government’s Additional Learning Needs and Education Tribunal Act 2018 propose that a mandatory IDP template is used to ensure the child and their parents view and feelings are considered needs (Welsh Government, 2019c). This consist of a one-page profile for each child that reflects their personality and needs (Welsh Government, 2019c). In response to this it is proposed that ‘School A’ introduce class transition packs with the new mandatory IDP template each child in every class within the school. This would require every teacher to create their own class transition pack to support pupils and their parents during transitions from one school year to another. The pack would be available through the school website and contain a variety of documents that ‘School A’ believes are necessary (Appendix 1). Each pack will be similar; however, the design may differ slightly so that it is assessible and appropriate for the age and ability of the children in the class. Details of how the intervention could be implemented will be clarified in the proposal meeting with the ‘School A’s’ governors (Appendix 2 and 3). 

The school development plan 
Estyn (2018) recognised that ‘School A’ had good practice in creating, storing and sharing individual development plans. However, ‘School A’ recognised the importance of parental engagement and the potential effects of transitions on pupils’ well-being and this is reflected in their School Development Plan (SDP) (Appendix 4). Similarly, Benhurst Primary School (2018) also recognised the importance of transitions in their SDP. l’s (2018). ‘School A’ have updated their transition policy (Grangetown Primary School, 2016) to include guidance on the teacher’s role and responsibilities for year group transfers, in line with the new SDP (Appendix 4).

Parental engagement 
Priority A of the SDP for ‘School A’ focuses on raising pupils’ attendance by developing and increasing parental engagement. In 2018, attendance for pupil’s in the Primary sector of ‘School A’ was recorded at 92.4%, and 92.7% for the Secondary sector (Welsh Government, no date). ‘School A’ recommends that teachers should be given more time to meet children and parents during class to class transitions (Appendix 4). Bronfenbrenner (no date, cited in Gray and Macblain, 2015) suggests that a child’s development could be affected and influenced by the behaviour of the adults they observe during the interconnection of their microsystem and mesosystem. Bandura concurs with Bronfenbrenner’s view that the interactions of the adults that the children observe, is a crucial and significant factor in how they learn and develop (Gray and Macblain, 2015). 

Estyn (2018) recognised that ‘School A’ currently creates IDP plans for all pupils. However, the intervention proposed will focus on engaging parents in the transition process, with the hope that this will raise pupils’ attendance and attainment. The European Agency for Development in Special Needs Education (2013) believe that creating an inclusive school environment and involving parents in the construction, application and evaluation of IDPs could ensure all the needs of the child are met. This idea is supported by Trimsaran Primary School who provide parents of new pupils entering the school with a one-page profile handout that they could complete with their child (Jones, 2019). Jones (2019) feels that this intervention gives parents a guideline on the school’s expectations of a child joining the school, and helps establish a positive relationship between the home-school setting. The Welsh Assembly Government (2011b) recommend that a positive relationship between the home-school environment should be developed, as they believe it could result in an increase in pupils’ attendance. Estyn (2015) noted how Garnteg Primary School’s pupil attendance increased following improved parent-school collaboration. Furthermore, Estyn (2017) stated better communication between schools and parents has also improved pupils’ attainment.

Pupils’ well-being
Priority B of the SDP recognises the importance of the school putting in place strategies that focus on pupils’ well-being whilst they are transitioning (Appendix 4) Article 29 of the United Nations Convention on the Rights of the Child (UNCRC) (Unicef, 2010) states that ‘Education must develop every child’s personality, talents and abilities to the full’. Estyn (2018) reported that just over a quarter of pupils in ‘School A’ have an ALN, and found that the school’s implementation of tailor-made support plans for these pupils has resulted in an increase in engagement and progression. However, a study into inclusive classrooms, completed by The European Agency for Development in Special Needs Education (2013), produced evidence that recognised that ‘...what is good for pupils with special educational needs (SEN) is good for all pupils.’ The Welsh Government (2017) acknowledge improving transitions is a key area for future development for all pupils within the educational system. 

[bookmark: _Hlk24634204]Article 12 of the UNCRC (Unicef, 2010) states that ‘Every child has the right to express their views on matters that affect them, and for these views to be taken into consideration.’ According to Cheminais (2008) the inclusion of the pupil’s voice within the educational setting has had a positive impact on improving well-being and achievement outcomes. Furthermore, in support, Clarke et al (2003 cited in Trodd and Chilvers, 2011) previously noted in their research that children’s social competency and self-esteem increased when they had their views listened to. Moreover, Dunlop and Fabian (2007) indicate that it is essential that teachers recognise how each child’s background and personal experiences differ, and therefore could influence the way they deal with the transitions they face. Bronfenbrenner (1979 cited in Trodd and Chilver, 2011) stresses the significance of the teacher’s role with regards to a child’s well-being, and that this should not be underestimated. This links to Zigler and Finn-Stevenson’s (2007, p. 175) study which suggested ‘…that educators must address not only cognition and academics, but other developmental pathways (e.g., physical and mental health, social–emotional behaviors) that strongly contribute to school performance.’ 

[bookmark: _Hlk24221138]Currently the school has several interventions in place which include social stories, nurture groups and pupils’ involvement in taking on roles such as peer mentors and buddies. The Public Policy Institute for Wales (2016) recommended that schools provide all children with learning opportunities that allow them to discuss their emotions and develop social skills that will support them whilst transitioning. This view is supported by Donaldson (Impact Wales, 2018) who recommended practitioners should support pupils to build positive relationship and develop social and emotional skills. Dunlop and Fabian (2007) suggest that developing social skills using buddy systems, or giving children time to establish friendships with others, could build an individual’s resilience and ability to adapt. The importance of promoting and supporting pupils, to understand and manage experiences they may encounter, has been recognised by the Welsh Government within its introduction of the new Health and Well-being Area of Learning and Experience (Welsh Government, 2019a).








Evaluation 

The aim of this assignment was for the trainee practitioner to understand the importance of continually developing their professional skills and knowledge. This is recognised by the Education Workforce Council (2019) who have included professional development as one of it five key principles. Furthermore, the new Welsh Government’s (2019) Professional Standards for Teaching and Leadership also specifies that teachers are to reflect and continue developing their knowledge and understanding in order to respond professionally to challenges that arise.

It was recognised that every class during each of the teaching placements brought a different experience. This was due to the school ethos, the classroom environment, teachers’ pedagogical approach and the unique characteristics of the learners. The observation week allowed time to observe how the class mentor used strategies to adapt her teaching to meet the individual needs of the learners (Appendix 10 and 11).  Discussion with the class mentor who shared their professional experiences during planning and weekly reflections was found to be extremely beneficial to the trainee practitioner (Appendix 12). This opportunity helped the trainee practitioner gain further information and a better understanding on ways to adapt teaching styles to ensure the needs of the pupil were met.  Following observation, the class mentor provided feedback that was acted upon by the trainee practitioner, which resulted in an improvement in learner engagement (Appendix 13). According to the Welsh Government (2019b) practitioners in a leadership role, for example a class mentor, should encourage colleagues to reflect on their practice and support them to develop teaching techniques. They go on to state that all teachers should carry out observations and gain support from colleagues to ensure progression in their own independence and ability (Welsh Government, 2019b).

However, it was found that some class mentors are not as supportive to trainee practitioners during their training process. According to the Welsh Government (2019b) for practitioners to sustain a high level of effective practice it is vital that more experienced colleagues support them by sharing their expertise. This reluctancy to collaborate by sharing information regarding a specific learner’s needs, and the lack of professional advice given at the time, led to an incident which can now be reflected on due to the knowledge gained through completing this module (Appendix 14).  The way the incident was dealt with at the time, and as no background information regarding the child was given by the class mentor, the trainee practitioner now recognises this is a strong area to focus their future development on. In future the trainee practitioner will actively request support from colleagues when faced with new challenges, this to develop their professional knowledge and understanding, as outlined by the Welsh Government (2019b). This view is supported by the Educational Workforce Council (2019) who state that it is a mandatory requirement for professionals to continue to develop their teaching skills and knowledge by reflecting on their experiences during practice. In the consultation report carried out by Etsyn (2019, p.28) it is suggested that the ‘Welsh Government may wish to consider the professional development needs of practitioners, particularly those new to the profession…who will be delivering the new areas of learning and experience.’

Creating a culture in which teachers and staff collaborate and learn from each other was recognised as good practice by Estyn (2016) in Pontarddulais Comprehensive where the introduction of the ‘Aspiring Leaders Programme’ saw a positive impact on professional development. Extra professional learning opportunities offered to staff at Tonypandy Community College saw an increase in their teachers’ confidence (Estyn, no date). Estyn (no date) also noted that pupils felt more included and gained more from their learning after this intervention was put in place. Attending staff training sessions and working collaboratively with other professionals is essential to any future teaching practitioner.

It is evident, from information gained during this module, that learners’ attainment and attendance could be improved when professionals develop a strong relationship between the home and school setting. The Welsh Government (2019b) state that it is important for practitioners to recognise the benefits gained for the learner when a positive relationship with parents is built. This is an area recognised for future development during the trainee practitioner’s third year placement, as there were limited opportunities available during previous experiences. Estyn (2018) acknowledged that more schools were working with parents to help them support their child’s learning by sharing good techniques and strategies they could try at home. They also noted that the increase in parental engagement had a positive effect on the children’s confidence, especially during Key Stage transitions (Estyn, 2018). However, the Welsh Government (2018) acknowledged that some schools have experienced difficulties in engaging parents of pupils from disadvantage communities. Through independent reading and research of educational policy and current practice a broader view into the variety of issues children face during a time of change was gained by the trainee practitioner. As a trainee practitioner it is imperative to use the knowledge and understanding gained to help establish strong relationships with pupils’ families. Cwm Glas Primary School have adopted a more family inclusive and supportive approach, which has resulted in good progress in the children’s learning, and meeting their emotional needs (Estyn, 2018).  

This assignment has highlighted the impact of change on children. The chosen focus was on creating a class transition pack to support all agencies involved in a child’s educational journey through the year groups. According to Walton and Goddard (2012) a child’s learning and development can be affected by problems arising during transitional periods.  The Welsh Government (2019b) insist that teachers consider the impact of the learning environment on the learner. Furthermore, they believe it is essential that teachers create an inclusive and effective learning environment (Welsh Government, 2019b). There were several occasions where the trainee practitioner did not factor in how the timing and organisation of transitions between learning environments could affect the learning experience (Appendix 15, 16 and 17). The Welsh Government (2019b) also state that teachers should developing new techniques and consider the physical, social and emotional aspects of the learner and the learning environment. On reflection the trainee practitioner now acknowledges that establishing an inclusive learning environment for all learning is fundamental a key area to focus throughout their career as a teaching professional (Appendix 18 and 19).






















Bibliography 

Benhurst School (2018) School Development Plan. Available at:
https://benhurst.havering.sch.uk/wp-content/uploads/2019/06/sdp_2018-19.pdf (Accessed: 2 November 2019).

Birchgrove Primary School (no date) Transition from Year 2 to Year 3 at Birchgrove Primary School. Available at: https://primarysite-prod sorted.s3.amazonaws.com/birchgrove/UploadedDocument/47589a56eb9a44dbbceb2500bb790be /transition-document-pdf.pdf (Accessed: 13 November 2019).

Broström, S. (2003) ‘Problems and barriers in children's learning when they transit from kindergarten to kindergarten class in school’. European Early Childhood Research Journal, 11(1) pp.51-66.

Cartmell, K. (2011) Educational Transitions within the UK: What is known and what needs to be investigated? Available at: http://eprints.hud.ac.uk/id/eprint/10024/2/Microsoft_Word_-_Per_article.pdf (Accessed: 10 November 2019).

Cheminais, R. (2008) Engaging Pupil Voice to Ensure that Every Child Matters. New York: Routledge.

Collins (2019) Definition of transition. Available at: https://www.collinsdictionary.com/dictionary/english/transition (Accessed: 29 October 2019).

Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://gweddill.gov.wales/docs/dcells/publications/150225-successful-futures-en.pdf (Accessed: 4 November 2019).

Dunlop and Fabian (2007) Informing transitions in the early years. Berkshire: Open University Press.

Education through Regional Working (no date) Putting Relationships first in schools. Available at: https://www.erw.wales/media/2532/putting-relationships-first-in-schools.pdf (Accessed: 2 November 2019).

Education Workforce Council (2019) Code of Professional Conduct and Practice. Available at: https://www.ewc.wales/site/index.php/en/ (Accessed:16 November 2019).

Estyn (2019) Consultation Response. Available at:
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/19.07.2019%20Estyn%20response%20to%20Draft%20Curriculum%20for%20Wales%202022_0.pdf (Accessed:11 November 2019).

Estyn (2018) Creating a pupil support network. Available at:
https://www.estyn.gov.wales/effective-practice/creating-pupil-support-network 
(Accessed: 1 November 2019).

Estyn (2016) Driving improvement through professional development. Available at:
https://www.estyn.gov.wales/effective-practice/driving-improvement-through-professional-development (Accessed:11 November 2019).

Estyn (2015) Engaging parents and improving attendance. Available at:
https://www.estyn.gov.wales/effective-practice/engaging-parents-and-improving-attendance (Accessed:15 November 2019).

Estyn (no date) Making better use of observations to support teachers. Available at:
https://www.estyn.gov.wales/effective-practice/making-better-use-observations-support-teachers (Accessed:11 November 2019).

Estyn (2017) The Annual Report of Her Majesty's Chief Inspector of Education and Training in Wales. Available at: http://www.assembly.wales/laid%20documents/gen-ld11387/gen-ld11387-e.pdf (Accessed:10 November 2019).

European Agency for Development in Special Needs Education (2013) Inclusive Education and Classroom Practice Summary Report. Available at:
https://www.european-agency.org/sites/default/files/inclusive-education-and-classroom-practices_iecp-en.pdf (Accessed:10 November 2019).

Grangetown Primary School (2016) Transition policy. Available at:
https://www.grangetownprimary.com/policies-documents-including-pdg/ (Accessed: 4 November 2019).

Gray, C. and Macblain, S. (2015) Learning Theorists in childhood. 2nd ed. London: Sage publications.

Impact Wales (2018) Donaldson’s’ 12 pedagogical principles. Available  at: https://www.impact.wales/wp-content/uploads/2018/01/12-Pedagogical-Principles-1.pdf (Accessed: 2 November 2019).
Jones, L. (2019) Ysgol y Dderwen Caerfyrddin. Available at: https://moodle.uwtsd.ac.uk/course/view.php?id=3233 (Accessed 11 November 2019).
Jones, S. (2019) Ysgol Gymunedol Trimsaran. Available at: https://moodle.uwtsd.ac.uk/course/view.php?id=3233 (Accessed 16 November 2019).
National Education Union (no date) Supply teachers in England and Wales. Available at: https://www.teachers.org.uk/edufacts/supplyteachers (Accessed:10 November 2019).

Noltemeyer, A., Bush, K., Patton, J. and Bergen, D. (2012) ‘The relationship among deficiency needs and growth needs: An empirical investigation of Maslow's theory’, Children and Youth Services Review, 34(9), pp.1862-1867.

Pay Scale (2019) Average Computer Technician Salary in United Kingdom. Available at: https://www.payscale.com/research/UK/Job=Computer_Technician/Salary (Accessed: 12 November 2019).

Public Policy Institute for Wales (2016) Promoting Emotional Health, Well-being and Resilience in Primary Schools. Available at:
https://moodle.uwtsd.ac.uk/pluginfile.php/320287/mod_resource/content/1/PPIW-Report-Promoting-Emotional-Health-Well-being-and-Resilience-in-Primary-Schools-Final.pdf (Accessed:12 November 2019).

Red Hill Field Primary School (2019) EFYS- Y1 Transition Booklet. Available at:
https://www.redhillfield.com/docs/General/EYFS-Y1_Transition_Booklet.pdf (Accessed: 12 November 2019).

Ryder, E. (2019) Ysgol Bro Teifi. Available at: https://moodle.uwtsd.ac.uk/course/view.php?id=3233 (Accessed: 12 November 2019).

Sheffield Hallam University (How much does it cost to print and photocopy? Available at: https://students.shu.ac.uk/shuspacecontent/it/much-does-it-cost-print-photocopy (Accessed:17 November 2019).

Tate. M (2018) Ysgol Bae Baglan Prospectus 2018-19. Available at:
http://d6vsczyu1rky0.cloudfront.net/36504_b/wpcontent/uploads/2019/01/Prospectus_2018_19.pdf (Accessed: 1 November 2019).

TES (2017) Supply teacher pay – a special report for schools and supply teachers. Available at: https://www.tes.com/jobs/careers-advice/supply-teaching/supply-teacher-pay (Accessed:16 November 2019).

Trodd, L. and Chivers, L. (2011) Interprofessional Working in Practice. Berkshire: Open University Press.

Unicef (2010) A summary of the UN Convention on the Rights of the Child. Available at: https://www.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf 
(Accessed:12 November 2019).

Wales Online (2019) Ysgol Bae Baglan. Available at:
https://www.walesonline.co.uk/news/local-news/ysgol-bae-baglan-13416781 (Accessed: 2 November 2019).

Walton, A. and Goddard, G. (2012) Supporting Every Child. 2nd ed. 	London: Sage Publications Ltd.

Welsh Assembly Government (2011a) Exploring Education Transitions for Pupils Aged 6 to 8 in Wales. Available at: http://www.sqw.co.uk/files/8513/8523/9982/CYP8.pdf (Accessed: 7 November 2019).

Welsh Assembly Government (2011b) Strategies for schools to improve attendance and manage lateness. Available at: https://dera.ioe.ac.uk/2945/3/110308section3en.pdf (Accessed:12 November 2019).

[bookmark: _Hlk25294485]Welsh Government (2018) Additional Learning Needs and Education Tribunal (Wales) Act 2018: Explanatory Memorandum. Available at: https://gov.wales/sites/default/files/publications/2018-04/additional-learning-needs-and-education-tribunal-wales-act-2018-explanatory-memorandum.pdf (Accessed: 29 October 2019).

Welsh Government (2019a) Draft Curriculum for Wales 2022: Health and Well-being. Available at: https://hwb.gov.wales/storage/6ac4654f-fd85-4bd5-b9f6-c6a4d292f00b/draft-statutory-guidance-health-and-well-being.pdf (Accessed: 6 November 2019).

Welsh Government (2017) Education in Wales: Our national mission. Available at:
https://gov.wales/sites/default/files/publications/2018-03/education-in-wales-our-national-mission.pdf (Accessed: 3 November 2019).

Welsh Government (2016a) Inclusion and pupil support. Available at:
https://gov.wales/inclusion-and-pupil-support-guidance-schools-and-local-authorities (Accessed: 8 November 2019).

Welsh Government (no date) My Local School: Ysgol Bae Baglan. Available at: http://mylocalschool.gov.wales/School/6715500?lang=en (Accessed: 1 November 2019).

Welsh Government (2019b) Professional standards for teaching and leadership. Available at: https://hwb.gov.wales/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed:16 November 2019).

Welsh Government (2019c) The Additional Learning Needs (ALN) Transformation Programme. Available at: https://gov.wales/sites/default/files/publications/2019-02/aln-frequently-asked-questions-2_0.pdf (Accessed: 29 October 2019).

Welsh Government (2016b) Theme 3: Welcoming families to engage with the school Resources 1–9. Available at: https://gov.wales/sites/default/files/publications/2018-12/theme-3-welcoming-families-to-engage-with-the-school-resources-1-9.pdf (Accessed: 2 November 2019).

Westrop Primary and Nursery School (2017) Letters: New Parents Sept 2017. Available at: https://www.westropprimaryschool.co.uk/letters-new-parents-sept-2017/ (Accessed: 12 November 2019).


Ysgol Bae Baglan (no date) Policies and procedures. Available at:
https://ysgolbaebaglan.j2bloggy.com/policies/ (Accessed: 2 November 2019).

[bookmark: _GoBack]


