In 1988 The Education Reform Act 1988 (Education England, 2018) provided for a basic curriculum to be taught in maintained schools throughout England and Wales, this brought about the introduction of the National Curriculum (NC) (Welsh Government (WG), 2017). Thirty one years has passed since the NC was first taught in schools in Wales however, a great deal has changed in this time (WG, 2017), in particular for children, whose lives are noticeably different. One of the most recognisable changes is the increased use of technology, for example, in 1988 when the NC was introduced tablets and smartphones did not even exist (WG, 2017). However, a report from Ofcom in 2017 noted that 46% of children aged five to fifteen now own a smartphone and 49% own a tablet. Along with the introduction of the NC the Education Reform Act imposed a view of worthwhile knowledge (Wright, 2003, pg.231) and brought about a statutory requirement that the school curriculum should ‘promote the spiritual, moral, cultural, mental and physical development of pupils and of society’ (Education Reform Act, 1988, cited in Bamber, Bullivant, Glover, King, and McCann, 2016, pg.4). However, it is worth considering who decides what is ‘worthwhile knowledge’, and why has there being little change to this in the last thirty one years? Wright (2003, pg.231) suggests that the content of a ‘mass education’ curriculum will reflect the content of what is considered to be worthwhile knowledge. However, the knowledge needed to participate in society today is not necessarily the same knowledge as what was needed when the NC was introduced. Furthermore, Wright (2003, pg. 215) goes on to highlight that what constitutes important and valuable knowledge changes as societal conditions change. I would argue that this has not happened in Wales, especially when you consider that other than a revision to the curriculum in 2008 there have been very few changes made to the education which children receive (WG, 2008, pg.3). The need to improve children’s well-being and protect the environment for future generations (Davidson, 2003) are just two of the factors which influence what children are being taught in school today. As a result of this it was decided that Education for Sustainable Development and Global Citizenship (ESDGC) (WG, 2008, pg.3) should be included within the revised curriculum. Furthermore, in 2015 the Well-being of Future Generations (Wales) Act (WG, 2016) was introduced with an aim of improving the social, economic, environmental and cultural well-being of Wales and one purpose of the act is to ensure that the needs of future generations are taken into consideration (Carmarthenshire County Council, 2018, pg.28). But how is this translated into education? This essay aims to answer this and also consider if education in Wales prepares children for a good life in an ever changing society. The focus of the essay will be on ESDGC and if teaching this through the curriculum can contribute to children having a good life. The essay will begin by considering the concept of having a ‘good life’ and what this really means for children and the adults they will become. The Collins Dictionary (2019) definition of a good life is ‘living in comfort and luxury with few problems or worries’. This definition and others will be considered in further detail. It will go on to consider if the current education system allows children to develop the skills needed for life in the 21st Century. The NC (Davidson, 2003, pg.237) makes it clear that;

Education for sustainable development enables people to develop the knowledge, values and skills to participate in decisions about the way we do things individually and collectively, both locally and globally, that will improve the quality of life now without damaging the planet for the future 

Furthermore, the Organization for Economic Cooperation and Development (OECD) (2003) go on to note that sustainable development is defined as ‘development that meets the needs of the present without compromising the ability of future generations to meet their own needs’. If we consider the future for children in Wales and the current provision of education from this point of view I do not feel that the knowledge they are being taught is sufficient and meets these needs. I feel there is too much focus on children’s academic performance and skills, with the current discourse been on attainment. This is something which is noted by Sir Aynsley-Green (2017) who argues that education needs to provide more than attainment targets and the National Union of Teachers (nd) go on to suggest ‘the current pattern of testing is inappropriate and creates stress for pupils’. These elements will be looked at in further detail within the essay along with a consideration of the ESDGC element of the curriculum in Wales which was introduced in 2008. ESDGC is not an individual subject and should be part of the school ethos. It is simplified by Governors Wales (2013, pg.5) as ‘living better, using less’ and goes on to suggest that children need to be aware that everything they do has an impact on the world around them and how the choices they make impact upon the environment, society and the economy. The essay will go on to look at some positive examples of how educational settings in Wales are successfully implementing ESDGC. One of which is at Puddleducks Nursery in Monmouthshire (Estyn, 2013) where an eco-committee has been set up which includes children, staff and parents to raise awareness about environmental issues. To conclude, the essay will consider what the future holds for children in Wales in terms of education and if teaching them about ESDGC is really the way forward in ensuring they have a good life in an ever changing society. 

To begin, it is worth questioning as does Walker (2012, pg.21) what is the nature of a good life? Nietzsche (1909, cited in Walker, 2012, pg.22) suggests that having a child-like spirt is crucial to happiness, health and well-being. But do these things determine whether you will have a good life? Going back to the Collins Dictionary definition, as much as it is a nice idea I feel it is too vague and for many children it is unachievable. And if this really determines what a good life looks like how do you provide children with the knowledge to live comfortably and with few problems or worries (Collins Dictionary, 2019). One theory to consider is that of Abraham Maslow (Aubrey and Riley, 2017, pg.9) who sought to determine what factors bring about a state of good psychological health. Maslow suggests that all humans aspire to be the best they can be (Maslow, 1954, cited in Aubrey and Riley, 2017, pg.6) and his ideas were presented in the form of a pyramid. The basic human needs are placed at the bottom of the pyramid (Aubrey and Riley, 2017, pg.6) and at the top is the self-actualised individual who he notes has a feeling of euphoria, joy and wonder in every aspect of their lives (Aubrey and Riley, 2017, pg.11). He goes on to state that ‘self-actualising people have a wonderful capacity to appreciate again and again, freshly and naively, the basic goods of life, with awe, pleasure, wonder’ (1959, cited in Aubrey and Riley, 2017, pg.10). I feel this provides an appropriate representation of what a good life can look like, the experiences we have and not the luxuries as noted by the Collins Dictionary definition. 

It is clear that there are a number of different interpretations of what it means to have a ‘good life’ which makes it hard to define, it is also something which will differ between individuals and may change over time. What is important to children in the 21st century is unlike that of children thirty one years ago when the NC was introduced. Looking back at my own childhood it is noticeably different to that of my own children. However, I believe we should not see this as a negative, it is a sign of how much society is changing. It is doing so at a rapid pace and the knowledge and skills that children need to have a good life in the 21st century are unlike those required when the NC was implemented. This is echoed by Mansilla and Jackson (2011, pg.XI) who highlight how the vast majority of teaching around the world is still aimed at preparing children for lives in the 19th and 20th centuries. They go on to note that the world for which we are preparing our children is different from the industrial world in which our public school systems were created (Mansilla and Jackson, 2011, pg.7). To put this into perspective I was nine years old when the NC was implemented, meaning that my children, one of whom is nine, are being taught the same basic curriculum as I was in school. 

The 1988 Education Reform Act (Department for Education and Employment, 1998, pg.8) noted that the NC should be ‘balanced and broadly based’ and should ‘prepare such pupils for the opportunities, responsibilities and experiences of adult life’. I agree with this statement and believe that even after thirty one years this is what education should strive to achieve, I also feel it highlights how the curriculum should be adapted to provide the appropriate knowledge and skills which children need to succeed and have a good life. However, this is constantly changing due to the rapid changes in society, therefore it is worth considering if these changes make it more difficult to produce a curriculum which can keep up with the demands of the fast paced society we live in. Something which was highlighted by Gordon Brown (WG, 2008, pg.12) who notes that ‘to be a teacher you must be a prophet – because you are trying to prepare people for a world thirty to fifty years in the future’. Mansilla and Jackson (2011, pg.9) go on to suggest that preparing children for the future includes, but is greater than, preparing them for work and ensuring their college readiness. However, Gurney-Read (2015) feels that schools need to do more to prepare children for the workplace by holding interview lessons and embedding communication and teamwork skills through the curriculum noting that ‘preparing students to face potential employers should be given the same level of priority as academic achievement in schools.’ However, Goodlad (Aubrey and Riley, 2017, pg.49) argues that schooling should not be focused on preparing children for employment and noted that a young person with a broad and grounded education would be readily equipped with the skills needed for a particular work role. 

Mansilla and Jackson (2011, pg.7) emphasise the need for new skills for the 21st century and in Wales a new Curriculum ‘Successful Futures’ (WG, 2017) is set to be introduced by 2022. There will be more emphasis on equipping children for life allowing them to be able to adapt to changes as they occur. The curriculum has a number of purposes, some of which include; to support children to be informed citizens of Wales and the world and be ready to lead fulfilling lives as valued members of society (WG, 2017). Bovoka (2015) suggests that a strong education system can bring about a fundamental shift in how we think, act, and discharge our responsibilities toward one another and the planet. I agree with this statement and feel that change is what is needed to the curriculum in Wales to ensure this shift occurs. I also feel that the WG are aware of how important it is that not only children but we all take responsibility for the future of the planet. This is evident when in 2015  the Well-being of Future Generations Act (Wales) was introduced. The aim of the act is to ensure that public bodies take the needs of future generations into account, this includes educational settings (Carmarthenshire County Council, 2018, pg.28). The act is made up of seven interconnected goals, one of which is a globally responsible Wales. The act notes how all decisions made must have a positive and long term impact for the future and goes on to suggest that prevention is better than cure (You Tube, Well-being of Future Generation (Wales) Act 2015, 2015). This is where education comes in, Nelson Mandela (cited in WG, 2008, pg.4) stated that ‘education is the most powerful weapon you can use to change the world’. I agree with this statement and believe that how we educate children today will have an impact on not only their future but the future of their children and grandchildren. This is echoed by Huckle and Sterling (1996; Davis, 2015, cited in Tinney and Merriman, 2018) who suggest that one means of promoting sustainable development is through education. Furthermore, Bokova (2015) notes that schools can nurture a new generation of environmentally savvy citizens to support the transition to a prosperous and sustainable future. But how are the aims and goals of the act and the need to take responsibility for the planet for the future translated into education? One way is through ESDGC. 

Citizenship education as defined by UNESCO (2010) is ‘about educating children, from early childhood, to become clear-thinking and enlightened citizens who participate in decisions concerning society’. Furthermore, the Oxfam Development Education Programme (2006, cited in Sälzer and Roczen, 2018, pg.7) define global citizenship as ‘the knowledge, understanding, skills and values that students need in order to effectively engage for their own well-being and the well-being of others’. The NC (Department for Education and Employment, 1998, pg.19) notes how it ‘should enable children to develop an awareness of community and cultural diversity’, this highlights how there is a clear awareness of citizenship education within the curriculum. However, the Department for Education and Employment (1998, pg.8) go on to note how it is a part of preparation for adult life and I would argue that this is true to a certain extent however, it is dependent on what sort of adult life you are preparing children for. I feel there is a further aim of citizenship education which is to train ‘good’ citizens. This is also noted by UNESCO (2010) who suggest that it is about ‘training children for adulthood and citizenship’. This is echoed by Biesta and Lawy (2006, pg. 71-72, cited in Fielding and Moss, 2010, pg.59) who highlight that one issue with citizenship education is that it is aimed at individual children. It is felt they lack the knowledge and skills and the right values to be the citizens that they should be. This would suggest to me that the current education system aims to teach children how to behave in society by ensuring they all have the same knowledge and skills and are more able to contribute to the economy when they reach adulthood. However, this will not guarantee they experience a good life. Paulo Freire (Quinn, 2009, pg.83) believed that education is about power. Furthermore, he argued that the aim of education ‘embodies a theory of knowledge which contributes to the maintenance of society’ (Quinn, 2009, pg.84). This is echoed by Aldrich (1982, cited in Walton and Goddard, 2009, pg.147) who suggests that ‘education has always been used to create and maintain a stable, efficient, functioning and profitable society based on vocational knowledge and skills’. 

The UK Government (2005, cited in Governors Wales, 2013, pg.5) highlight that; 

The goal of sustainable development is to enable people throughout the world to satisfy their basic needs and enjoy a better quality of life, without compromising the quality of life of future generations

This is echoed by the Department for Education (2012, pg.1) who suggest it aims to meet the needs of all people now without compromising the ability of future generations to meet their own needs. Davidson (2003) notes how children are the future therefore, it is vital that they are educated for sustainable development. He goes on to suggest that one of the most effective ways of ensuring children appreciate the importance of sustainable development is through the education process. But how does teaching children about ESDGC ensure they have a good life. In order to gain a better understanding of this I feel it can be related back to Maslow’s hierarchy of needs (Aubrey and Riley, pg.10). Children’s basic needs form the base of the pyramid, these include; sleep, rest, food, drink and shelter. This is then followed by safety and security, including; feeling safe from harm and being secure in their home and life. Without having these basic needs met children will not be able to move further up the pyramid, meaning they will never reach self-actualization, which as was previously noted allows people to appreciate the basic goods of life (Aubrey and Riley, 2017, pg.10). I feel it will become harder as time passes for children to meet these basic needs, therefore, teaching them about issues which will impact upon their lives through ESDGC is important. Jane Hutt (WG, 2008, pg.3) highlighted how ‘climate change, poverty, conflict and consumer pressure are all part of our world today’ and Davidson (2003) goes on to note how effective education will ensure that children and young people have a fuller understanding of the world around them. 

The United Nations (UN) (Glover, Jones, Claricoates, Morgan and Peters, 2013, pg.78) has for a number of years encouraged schools and colleges to address education for sustainable development. However, in 2004 they declared 2004-2015 as the decade of education for sustainable development, which brought about the idea that education plays a major role in achieving global sustainability (UNESCO, 2004). The coalition agreement in Wales (Department for Education, 2012, pg.1) states we ‘need to protect the environment for future generations, make our economy more environmentally sustainable, and improve our quality of life and well-being’. Furthermore, since devolution and the Government of Wales Act 1998, Wales has placed a duty on promoting sustainable development within schools (Tinney and Merriman, 2018, pg.72). The importance that the WG has placed on teaching children about ESDGC is evident when in 2008 it was introduced as an element of the revised curriculum (Governors Wales, 2013, pg.5). The themes of which are; the natural environment, consumption and waste, climate change, wealth and poverty, identity and culture, choices and decisions and health (Governors Wales, 2013, pg.6). The WG (2008, pg.4) highlights how ESDGC should not be seen as an additional subject and that the themes should form a part of the ethos, pedagogy and organisation of the school (Welsh Assembly Government, 2008, cited in Bennell, 2015, pg.7). This is echoed by the Department for Education and Lifelong Learning (DCELLS, 2008, pg.4, cited in Tinney and Merriman, 2018, pg.72) who note that  that ESDGC is ‘about the things that we do every day. It is about how we treat the earth and each other and how we prepare for the future’. 

The aim of the ESDGC (WG, 2014) element of the curriculum in Wales is to ‘give learners, at all stages of education, an understanding of the impact of their choices on other people, the economy and the environment’. It also aims to prepare children ‘their lives in the 21st century and their role as global citizens’ (Welsh Assembly Government, 2008, pg.3). The WG highlights how there is a greater need for children to be aware and address the consequences of their lifestyle choices’ (Welsh Assembly Government, 2008, pg.3). But how does the ESDGC element of the curriculum do this? The WG noted in 2008 that for children ESDGC should; encourage them to care for themselves, each other and their environment, make them aware of the issues which can directly impact their future and allow them to gain skills and explore issues in a way which enables them to make up their own minds and decide how to act (WG, 2008, cited in Estyn, 2014, pg.7). The Lord Chancellor noted in the 1998 ‘Education for citizenship and the teaching of democracy in schools’ report that ‘a healthy society is made up of people who care about the future’ (Department for Education and Employment, 1998, pg.61). I believe that this should be the principal aim of ESDGC, it should teach children to care about the future and the world around them. A recent TED talk highlighted how capable children are of changing the world (You Tube: Kids can change the world: 2016). However, it highlights the need to teach them how to make a difference and make them believe that they can. By doing so children will feel empowered to really make a difference. One school in Wales Ysgol Y Berllan Deg in Cardiff (Estyn, 2014) aims to achieve this and has successfully embedded ESDGC into school practises. This has been achieved through the development of an eco-council and ‘Bocsys Bach y Berllan’ - a creative way of collecting children’s views. The school has ensured that each year group is involved and is aware of the importance of sustainability. They are responsible for one specific area including; collecting litter, composting, recycling and tending to the vegetable garden. Furthermore, the school has developed close links with Patagonia allowing children to learn about life in different parts of the world. Estyn (2014) noted how children have a clear understanding of global citizenship and sustainability and are able to make well-informed decisions about many aspects of school life.

The Maastrich Global Education Declaration (Mansilla and Jackson, 2011, pg.8) states that education should ‘open people’s eyes and minds to the realities of the world and awaken them to bring about a world of greater justice, equity, and human rights for all’. However, I would argue that as Freire (Quinn, 2009, pg.84) suggested that education ‘embodies a theory of knowledge which contributes to the maintenance of society’. Furthermore, I feel we try and protect children from many of the harsh realities of the world. This is echoed by the Department for Education and Employment (1998, pg.56) who suggest that ‘education should not attempt to shelter our nation’s children from even the harsher controversies of adult life but should prepare them to deal with such controversies knowledgeably, sensibly, tolerantly and morally.’ Davidson (2003) goes on to make a valid point that children care about their future and about the kind of world they live in, but many feel powerless to change anything. However, one young girl has changed that, Greta Thunberg (You Tube: School strike for climate – save the world by changing the rules: 2018). She has acted and has begun school striking for the climate. She highlights in her TED talk how a lack of awareness of the issue means no one is acting as if we are in a crisis. 
She also goes on argue ‘why should children study for a future that soon will be no more? I strongly agree with this and the ESDGC element of the curriculum needs to be about more than just giving information it needs to be followed by action so that change can occur. This is echoed by Bourn, Hunt, Blum and Lawson (2016, pg.5) who suggest that children need to be taught how to act upon what they are being taught. 

ESDGC in Wales is promoted through Personal Social Education (PSE) (Estyn, 2013, cited in Bamber, Bullivant, Glover, King, and McCann, 2016, pg.5). The aim of which is to provide children with experiences which allow them to develop and apply skills and identify their personal attitudes and values. The WG (2008, pg.14) highlight how ESDGC involves learning about the links between society, economy and the environment and between our own lives and the lives of people throughout the world and about the local and global implications of human activities. However, PSE is not taught in schools in Wales until children are seven (PHSE Association, 2017). Therefore, at Puddleducks nursery in Monmouthshire (Estyn, 2013) an eco-committee has been set up which includes not only children but staff and parents to raise awareness about environmental issues. I feel it is important that children are made aware of environmental issues from a young age, it provides them with the basic knowledge of how to be more sustainable. I also very much like the idea of involving parents as it is something which can then be continued at home as a family. In order to raise awareness signs have been made to remind everyone about the importance of switching off lights and taps to save energy. Furthermore, they have developed a ‘The Little Planters Club’, a planting area, vegetable patch, composing area and mini orchard. The fruit and vegetables which are grown by the children are then sold on to families and the money is used to further develop the garden area. These actions to promote ESDGC are not complicated however they do provide children with a starting point and good understanding from an early age about the importance of environmental issues. This was noted by Estyn (2013) who  commented that the nursery has a strong sense of purpose and a strong environmental awareness.

To conclude, the aim of the essay was to consider if the education in Wales prepares children for a good life in a rapidly changing society. First it is worth looking back at the notion of ‘a good life’ and I do not feel that education can provide this as it will differ between each individual child. I also feel what children consider to be a good life will change over time as their circumstances change. The current provision of education in Wales is through the NC which teaches children the same knowledge and skills and has the same standard outcomes for each child, so how can this prepare each of them for a good life? However, I do feel that education can better equip them for life in the 21st century which can in turn support them in having a good life. This is done through the ESDGC element of the curriculum which aims to prepare children for life in the 21st century and as is noted their ‘role as global citizens’ (Welsh Assembly Government, 2008, pg.3). The Government is aware and is also taking steps to ensuring a more sustainable future for children in the UK. This is evident from the introduction of the Well-being of Future Generations (Wales) Act in 2016 which aims to ensure that the needs of future generations are taken into consideration (Carmarthenshire County Council, 2018, pg.28). Furthermore, the UK Government (2005, cited in Governors Wales, 2013, pg.5) also notes how sustainable development should provide a better quality of life for future generations. However, I would like to consider some valid points. If the aim of education is to prepare children for the future why are we teaching them using a curriculum which was developed thirty one years ago? Why does the Government appear to be holding back on the implementation of the new curriculum in Wales if the future is so important? And finally, if we are causing so much damage to the world we live in as was noted by Greta Thunberg then why is ESDGC not a top priority within the curriculum? Well, I wish I had the answers but unfortunately I do not. However, I do believe that as Mansilla and Jackson (2011, pg.5) note that the next generations face significant challenges in the future when it comes to managing the consequences of climate change. Furthermore, they go on to note, which I strongly agree with that ‘the world will not be saved by high test scores’ (Mansilla and Jackson, 2011, pg.XI). Davidson (2003) suggests that the reluctance to change might be down to a lack of understanding of issues, however, this is going to lead to children having no future at all. Ali Khan (1995, cited in WG, 2008, pg. 13) notes that ‘the future is not some place we are going to, but one we are creating’. However, I feel the future that is currently being created is not one which will lead children to having a good life. This is echoed by Billimoria (2016) who suggest that children today face considerable challenges in creating a bright future for themselves. However, there is hope through the education process and as Greta Thunberg stated, ‘once we start to act hope is everywhere’ (You Tube: School strike for climate – save the world by changing the rules: 2018). Educational settings are already making changes and this was highlighted at Ysgol Y Berllan Deg in Cardiff (Estyn, 2014) where they have successfully embedded ESDGC into school practises. Bourn, Hunt, Blum and Lawson (2016, pg.5) highlight the importance of this noting that teaching children about sustainability and citizenship is important as they will be tomorrows adult and Hagglund and Samuelson (2009, pg.59) go on to note that it is logical to argue that children should be involved in these matters as it is their generation which will have to face the consequences of their actions. Furthermore, Davis (1998, cited in Tinney and Merriman, 2018, pg.75) makes a strong case that sustainable development is a crucial issue for young children, who will be the problem solvers, politicians and campaigners of the future. Finally, in 1984 Neil Postman (cited in Aynsley-Green, 2019, pg.7) stated ‘children are the living messages to a time we will not see’. I feel this is very fitting to the issues that have been discussed within the essay and also highlights the importance of teaching children about the importance sustainable development and citizenship education as the children being education today are the future. 
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